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Introduction
It was pleasing to see candidates able to engage effectively across the ability range in this the third

year of the new A Level paper 2C which deals with France in revolution, 1774-99 (2C.1) and Russia in

revolution, 1894-1924 (2C.2).

The paper is divided into two sections. Section A contains a compulsory question which is based on

two linked sources. It assesses source analysis and evaluation skills (AO2). Section B comprises a

choice of essays that assess understanding of the period in depth (AO1) by targeting five second

order concepts - cause, consequence, change and continuity, similarity and difference, and

significance. Candidates appeared to organise their time effectively and there was little evidence of

candidates being unable to attempt both answers within the time allocated. Examiners did note

that more scripts than has been usual posed some problems with the legibility of handwriting.

Examiners can only give credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out reasoned inferences

developed from the sources and to evaluate the sources thoroughly in relation to the demands of

the question on the basis of both contextual knowledge and the nature, origin and purpose of the

source. It is important that candidates appreciate that weight is not necessarily established by a

discussion of what is missing from a source. If the author of the source has omitted something

intentionally in order to modify meaning or distort the message of the source, then it will be

relevant to discuss that omission in reaching a conclusion regarding the use that a historian might

make of the sources. However, comments on all the things that the sources might have contained,

but failed to do so, is unlikely to contribute to establishing weight. The question requires candidates

to use the sources ‘together’ and it was pleasing to see that the majority of candidates were aware

of this instruction and achieved it using a variety of different approaches.

Candidates are more familiar with the essay section of Paper 2 and in section B most candidates

were well prepared to write, or to attempt, an analytical response. Stronger answers clearly

understood the importance of identifying the appropriate second order concept that was being

targeted by the question, although weaker candidates often wanted to engage in a main

factor/other factors approach, even where this did not necessarily address the demands of the

conceptual focus. Candidates do need to formulate a plan so that there is an argument and a

counter argument within their answer; many candidates lacked any counter argument at all. The

generic mark scheme clearly indicates the four bullet-pointed strands which are the focus for

awarding marks and centres should note how these strands progress through the levels.

Candidates do need to be aware of key dates, as identified in the specification, and ensure that they

draw their evidence in responses from the appropriate time period.

The candidates' performance on individual questions is considered in the next section.
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Question 1 

On Question 1, stronger responses clearly considered the sources together (e.g. both sources

state/suggest that the Vendée rebels posed a serious challenge to the Republic), although

treatment of the sources may have been uneven. Such responses also analysed the source material

in relation to the enquiry with a sense of interrogation which went beyond selecting key points and

made reasoned inferences (e.g. influential groups were involved in the revolt, thereby making it a

greater challenge). Knowledge of the historical context was used to discuss limitations/what can be

gained from the content of the source material (e.g. the Vendée rebels were poorly disciplined, only

locally based and failed to coordinate with the federalist revolts) and revealed an awareness of the

values and concerns of the society from which it was drawn (e.g. Republican concern to stabilise

France in the face of internal and external threats). Furthermore, high-scoring candidates evaluated

the source material relevantly in line with the specified enquiry and considered matters of

provenance confidently (e.g. de Benaben worked as a government official in the affected area and

so potentially could offer an informed view of the challenge posed by the Vendée revolt). The

weight of the evidence was taken into consideration when coming to a judgement (e.g. the ‘positive’

assessment of the rebels’ military capabilities in Source 1).

Weaker responses began to consider the sources together (e.g. both state that the Republic had to

intervene directly to pacify the Vendée in 1793). In addition, such responses showed some limited

understanding and analysis of the source material through the selection of key points relevant to

the question (e.g. the rebels used effective military tactics) and valid inferences (e.g. the Republican

forces struggled to quell the insurgency). However, these valid inferences had only limited support

or remained undeveloped. Knowledge of the historical context was mainly used to expand, confirm

or challenge matters of detail with some attempt to support inferences (e.g. between April and June

1793 some 20,000 rebels controlled the region). Lower-scoring candidates tended to evaluate the

source material with some relevance regarding the specified enquiry and noted some aspects of

source provenance to draw conclusions about reliability or utility. At this level, judgments often

lacked support and could be based on questionable assumptions (e.g. General Turreau, as a

Republican officer fighting the rebels, would give an unbiased account of the revolt).
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This Question 1 Level 5 response possesses several obvious strengths,

namely (1) it interrogates the evidence of both sources making reasoned

inferences (e.g. the brutality and manpower required to suppress the

revolt), (2) it deploys knowledge of the historical context to illuminate

and/or discuss the limitations of what can be gained from the content of

the source (e.g. the events at Le Mans and the high casualty figures) and

(3) it evaluates the source material taking into account its weight as part of

coming to a judgement (e.g. Turreau's attempt in Source 1 to boost his

own military reputation).

The two main ways to establish the weight of a source are (1) to use

contextual knowledge to confirm or challenge claims or statements made

in the source and (2) to consider the nature and purpose of the source (for

e.g. the status and motivation of the author). Simply stating that a source

fails to cover a particular event or development does NOT establish

weight.
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Question 2 

On Question 2, stronger responses clearly considered the sources together (e.g. both sources

suggest that Nicholas II was unable to deal with the pressures and demands of being the Tsar),

although treatment of the sources may have been uneven. Such responses also analysed the

source material in relation to the enquiry with a sense of interrogation which went beyond

selecting key points and made reasoned inferences (e.g. Nicholas II viewed the exercise of power as

a great weight). Knowledge of the historical context was used to discuss limitations/what can be

gained from the content of the source material (e.g. the withdrawal of the leading generals’ support

was critical given Nicholas's longstanding affection for the army) and revealed an awareness of the

values and concerns of the society from which it was drawn (e.g. the Russian war effort and public

support for the war was collapsing). Furthermore, high-scoring candidates evaluated the source

material relevantly in line with the specified enquiry and considered matters of provenance

confidently (e.g. Kerensky as a prominent Russian politician in 1917 was potentially in a good

position to offer an informed view about the reasons for Nicholas II’s abdication). The weight of the

evidence was taken into consideration when coming to a judgement (e.g. Kerensky’s account

attempts to portray Nicholas II as an inadequate ruler, thereby reflecting the author’s anti-tsarist

stance).

Weaker responses began to consider the sources together (e.g. both indicate that Nicholas II was

not prepared to cling to power). In addition, such responses showed some limited understanding

and analysis of the source material through the selection of key points relevant to the question (e.g.

the Tsar’s abdication was due to the pressures of war) and valid inferences (e.g. Nicholas II was

unable to deal with the pressures and demands associated with the Tsar’s role). However, these

valid inferences had only limited support or remained undeveloped. Knowledge of the historical

context was mainly used to expand, confirm or challenge matters of detail with some attempt to

support inferences (e.g. Nicholas became increasingly fatalistic in the period before his abdication).

Lower-scoring candidates tended to evaluate the source material with some relevance regarding

the specified enquiry and noted some aspects of source provenance to draw conclusions about

reliability or utility. At this level, judgements often lacked support and could be based on

questionable assumptions (e.g. the Act of Abdication (Source 3) is the official explanation and so

will be unbiased).
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This Question 2 Level 5 response possesses several obvious strengths,

namely (1) it interrogates the evidence of both sources making reasoned

inferences (e.g. the Tsar showed no regret or remorse in abdicating), (2) it

deploys knowledge of the historical context to illuminate and/or discuss

the limitations of what can be gained from the content of the source (e.g.

the social and economic problems on the domestic front) and (3) it

evaluates the source material taking into account its weight as part of

coming to a judgement (e.g. Kerensky's later account offers some

objectivity).

Simply stating that a source fails to cover a particular event or

development does NOT establish weight. See Examiner Tip for Question 1

for advice about how to establish the weight of a source.
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Question 3 

On Question 3, stronger responses were targeted on the extent to which the reforms of the

National Assembly (1789-91) transformed France. Such responses explored key issues and

developments relevant to the question (e.g. the abolition of feudal rights and the nobility, overhaul

of the tax system, creation of a more enlightened legal system, introduction of a restricted indirect

electoral system, the difficulty of establishing a constitutional monarchy, the failure to introduce

measures to improve poor relief) although the treatment of key issues was sometimes uneven (e.g.

greater emphasis on ‘transformed’ rather than ‘did not transform’). High-scoring candidates also

demonstrated an understanding of the conceptual focus of the question (change-continuity),

deployed sufficient knowledge and established criteria to make a judgement (e.g. nature and extent

of political rights and social/economic change). Such responses were also clearly organised and

effectively communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis of the

extent to which the reforms of the National Assembly (1789-91) transformed France. Low scoring

answers also often lacked focus on change-continuity or were essentially a description of some of

the main reforms of 1789-91. Where some analysis using relevant knowledge was evident, it tended

to lack range/depth (e.g. the limitations of the National Assembly’s reforms). The conceptual

demand (change-continuity) of the question was generally understood but not developed and

attempts to establish criteria (e.g. the extent of social or economic change) were limited.

Furthermore, such responses were often fairly brief, lacked coherence and structure, and made

unsubstantiated or weakly supported judgements.
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This Question 3 response achieved Level 4 because (1) it targets the

reforms of the National Assembly (1789-91) with a decent focus on the

extent to which they transformed France (2) sufficient own knowledge is

brought in to support the arguments made (e.g. the voting system,

constitutional monarchy, feudalism and taxation) and (3) a reasoned

judgement is reached in the conclusion based on the criteria developed in

the analysis.

Higher level responses are often based on brief plans that offer a logical

structure for the analysis. They identify three or four themes and points

for and against the proposition. Take a minute or two at the beginning to

plan before you start writing your response. That way, you are more likely

to produce a relevant, logical and well-structured response.
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Question 4 

On Question 4, stronger responses were targeted on an analysis of the statement that 'The

Directory restored financial, but not political, stability' and examined the issues clearly relevant to

the question (e.g. Ramel’s 1798 tax reforms enabled the government to balance its books, the

profits of war plunder provided the Directory with much-needed income, the directors interfered

with elections which undermined respect for the political system, the negative impact of the

monetary crisis of 1795-97, the Directory’s constitutional arrangements prevented the

concentration of power and avoided the extremism of 1793-94). These responses included an

analysis of the links between key issues and a focus on the concept (consequence/change-

continuity) in the question, although treatment of key issues may have been uneven (e.g. greater

emphasis on financial rather than political stability/instability or vice-versa). Judgements made

about the financial/political stability of the Directory were reasoned and based on clear criteria (e.g.

public respect for the political system, the state of government finances and level of economic

confidence). Higher scoring answers were also clearly organised and effectively communicated.

Weaker responses tended to describe key events that took place in France under the Directory,

1795-99 with limited focus on consequence/change-continuity and/or the issues of financial and

political stability. Where some analysis using relevant knowledge was evident, it lacked range/depth

(e.g. the political challenges facing the Directory). Supporting knowledge was mostly accurate and

relevant but in some instances it did not target the question (e.g. drift into the fall of the Directory

in 1799). For the most part, the conceptual demand of the question was understood but attempts

to establish criteria (e.g. the extent to which the Directory’s measures secured popular support)

were limited. Furthermore, lower-scoring answers were often brief, lacked coherence and

structure, and made unsubstantiated or weakly supported judgements.
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This Question 4 Level 2 response exhibits many of the shortcomings of

lower scoring answers. (1) It offers limited analysis of the extent to which

the Directory restored financial but not political stability in the years

1795-99. (2) The candidate’s own knowledge lacks range and depth (e.g.

little of substance is offered on either financial or political issues). (3)

There is some limited focus on 'restored' (change/continuity) but, given

the limitations noted above, the overall judgement lacks proper

substantiation.

If you use the key phrases from the question throughout your essay, this

will help you to write a relevant, analytical response.
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Question 5 

On Question 5, stronger responses were targeted on an analysis of how similar Tsarist government

was in the two periods 1894-1905 and 1906-14, with some commentary on relationships between

the key features and the issues clearly relevant to the question (e.g. the Tsarist regime’s reliance on

repression across both periods, the government remained largely autocratic before and after 1905,

the first elected national legislative body (the Duma), which was prepared to criticise the Tsar’s

government, was established in 1906, the October Manifesto (1905) granted the legal right to form

political parties and, from 1906 a freer press helped to encourage public political debate).

Treatment of key issues may have been uneven with greater focus given to certain

similarities/differences (e.g. the role of government repression or the impact of the October

Manifesto). Sufficient knowledge was deployed to demonstrate an understanding of the conceptual

focus of the question (similarity/difference) and to meet most of the demands of the question.

Judgements made about similarity and difference were reasoned and based on clear criteria (e.g.

the nature/extent of the Tsarist system’s reliance on repression and autocratic methods over the

two periods). Higher scoring answers were also clearly organised and effectively communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis of the

extent of similarity/difference across the two periods, often with fairly extensive descriptive

passages (e.g. the main events that took place in Tsarist Russia, 1894-1914). Supporting knowledge

was mostly accurate and relevant but some knowledge was insecure and its relevance less clear

(e.g. the nature of Tsarist government before 1905). Where some analysis using relevant knowledge

was evident, it tended to lack range/depth (e.g. limited comments on the autocratic nature of

Tsarist government across both periods). The conceptual demand (similarity/difference) of the

question was generally understood but often lacked development and attempts to establish criteria

(e.g. the nature/extent of political repression across the two periods) was limited.
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This Question 5 Level 3 response offers (1) some limited analysis of the

similarities/differences regarding Tsarist government in the two periods

1894-1905 and 1906-14 (e.g. autocratic rule, creation of the Duma) but

there is scope to develop the analysis in terms of range and depth (2)

criteria for judgement that are mostly implicit but does not provide a

conclusion with an explicit overall judgement.

You will be expected to offer detailed knowledge to support your

arguments. Check the specification so you know what is required.
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Question 6 

On Question 6, stronger responses were targeted on an analysis of the extent to which the survival

of the Bolshevik regime, in the years 1917-21, owed more to the weaknesses of its opponents than

to the leadership of Lenin and Trotsky. These also included an analysis of relationships between

key issues and a focus on the concept (consequence) in the question. Such responses had a solid

grasp of relevant issues regarding ‘owed more’ (e.g. the different aims and beliefs of the White

forces undermined their unity and effectiveness during the civil war, foreign intervention lacked

real unity of purpose, Lenin was the driving force behind key policies which helped ensure

Bolshevik survival (e.g. closure of the Constituent Assembly, acceptance of the Brest-Litovsk treaty,

introduction of the NEP), Trotsky was instrumental in organising the Bolshevik military response in

the civil war and the Kronstadt revolt). The treatment of key issues may have been uneven with

greater focus given to certain features (e.g. White disunity during the civil war, Lenin’s

determination to secure Bolshevik acceptance of the NEP). Judgements made about the relative

importance of opposition weakness/Lenin's and Trotsky's leadership were reasoned and based on

clear criteria (e.g. failure of the opposition to coordinate and cooperate, Lenin and Trotsky’s level of

personal commitment). Higher scoring answers were also clearly organised and effectively

communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis of the

extent to which the survival of the Bolshevik regime, in the years 1917-21, owed more to the

weaknesses of its opponents than to Lenin's and Trotsky's leadership. Low scoring answers also

often lacked focus on consequence or were essentially a description of the Bolshevik regime in the

years 1917-21. Where some analysis using relevant knowledge was evident, it tended to lack

range/depth (e.g. brief comments on Trotsky's role during the Russian civil war) and attempts to

establish criteria (e.g. the degree of disunity among, or lack of support for, the anti-Bolshevik

opposition) were limited. Furthermore, such responses were often brief, lacked coherence and

structure, and made unsubstantiated or weakly supported judgements.
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This Question 6 response secured Level 5 because it (1) attempts to

analyse the survival of the Bolshevik regime in the years 1917-21 with a

strong focus on 'owed more' (e.g. key features of Lenin's and Trotsky's

leadership such as important decrees, the Red Terror and pragmatic

measures such as the NEP, and the weaknesses and divisions of the White

forces), (2) reaches a judgement in the conclusion related to the criteria

developed in the analysis.

When planning your answer to a support / challenge question make sure

you have a good balance of key points on either side of the argument, or

be prepared to argue support and challenge within each key point.

38     GCE History 9HI0 2C



Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should aim to develop valid inferences supported by the arguments raised in the

sources, not merely paraphrase the content of the sources.

Inferences can be supported by reference to contextual knowledge surrounding the issues raised

by the sources.

Candidates should move beyond stereotypical approaches to the nature/purpose and authorship

of the source by, for e.g., looking at and explaining the specific stance and/or purpose of the writer.

Candidates should use the sources together at some point in the answer.

Section B

Spending a few minutes planning helps to ensure the second order concept is correctly identified.

Candidates must provide more precise contextual knowledge as evidence. Weaker responses

lacked depth and sometimes range here.

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels.

Candidates need to be aware of key dates as identified in the specification so that they can address

the questions with chronological precision.

Candidates should try to explore the links between issues in order to make the structure of the

response flow more logically and to facilitate an integrated analysis.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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