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Introduction
It was pleasing to see candidates continue to engage effectively across the ability range with A Level

paper 2B which deals with Luther and the German Reformation, c1515-55 (2B.1) and The Dutch

Revolt, c1563-1609 (2B.2).

The paper is divided into two sections. Section A contains a compulsory question which is based on

two linked sources. It assesses source analysis and evaluation skills (AO2). Section B comprises a

choice of essays that assess understanding of the period in depth (AO1) by targeting five second

order concepts - cause, consequence, change and continuity, similarity and difference, and

significance. Candidates appeared to organise their time effectively and there was very little

evidence of candidates being unable to attempt both answers within the time allocated. Examiners

continued to comment on the fact that a significant minority of scripts posed some problems with

the legibility of hand writing. Examiners can only give credit for what they can read.

In Section A, the strongest answers were able to develop reasoned and supported inferences based

on the sources. Such responses evaluated the sources thoroughly in relation to the demands of the

enquiry on the basis of both the contextual knowledge which was on offer and through an

awareness of the nature, origin and purpose of the source. It is pleasing to note that last summer’s

advice was taken on board by many candidates and there were fewer examples this summer of

candidates suggesting that weight can be established by a discussion of what is missing from a

source. The question requires candidates to use the sources ‘together’ and it was pleasing to see

that the vast majority of candidates continue to be aware of this requirement. It can be achieved

using a variety of different approaches. This summer there was some evidence of more candidates

using often extensive contextual knowledge to drive an answer to the enquiry, rather than using it

to illuminate and discuss the source. This resulted in candidates not dealing with the sources

adequately.

In section B it was clear that most candidates had a secure knowledge base, but this was not always

effectively used to address the specific focus of the questions posed. Stronger answers clearly

understood the importance of identifying the appropriate second order concept that was being

targeted by the question. Weaker candidates often engaged in a main factor/other factors

approach, even where this did not necessarily address the demands of the conceptual focus.

Candidates are encouraged to ensure that they take the most appropriate approach to answering a

question. Candidates need to be aware of the chronological parameters of questions and to ensure

that they write across the chronology, not merely using the start and end dates as bookends with

little consideration of the events between. It continues to be the case that not all candidates have a

secure understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme.

Some candidates continue to explicitly state in the introduction to the essay that they are naming

the criteria that they plan to use, when in actual fact they are referring to the issues or the factors

that will be discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the

basis on which candidates reach their judgement, not the issues that are discussed in the process

of reaching that judgement. There was some tendency this summer, in all sections of the paper, for

some candidates to replicate the words and phrases of the mark scheme in their responses. It is

the application of the requirements of the mark scheme that is crucial.
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Question 1 

Responses to this question came from across the ability range. Stronger answers were able to infer,

from both sources, a number of consequences of Luther’s condemnation of the Peasants’ War.

These included Luther’s loss of support from the peasants and his rejection of the ideas espoused

by the radicals concerning social and political change. Many candidates were also able to infer the

support this implied for a magisterial reformation, supported by princes like George the Pious, and

the need for a clarification of Lutheran doctrine, especially with regard to the idea of ‘Christian

freedom’. These inferences were often supported and developed by a depth of knowledge specific

to the period from which the two sources were taken. With reference to weight, the better answers

identified the position of Luther, having to reply forcefully to critics in his home town, and of

George the Pious as a ruler, who stood to benefit from the application of Luther’s ideas. Such

observations were used in coming to a judgement about the weight the sources would bear as part

of the enquiry.

Weaker answers tended not to engage fully with the content of the sources, a problem caused by

rushed reading perhaps but one which stymied candidates’ ability to engage with the enquiry.

Many wrote extensively about the nature, origin and purpose of the sources, often along

stereotypical lines, without attempting to apply this to the content of the sources in coming to a

judgement.
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This response makes a series of reasoned inferences from the content of

both sources with regard to the consequences of Luther's condemnation

of the Peasants' War. It supports and develops these with well-chosen,

precise knowledge which links directly to this source material and helps

illuminate what can be gained from them. There is a clear attempt to use

the source together. Lastly, the evaluation of the source material uses

valid criteria in its evaluation even if this is rather weakly substantiated. It

was awarded a top L4 mark.
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Question 2 

There were a number of very good answers to this question. These were able to use the evidence

of both sources to make a number of inferences about the reasons for Parma’s success, including

his political and diplomatic skills in persuading Philip II to make the concessions outlined in the

Treaty of Arras, and both Parma’s military achievements and Orange’s weaknesses from Source 4.

These inferences were often supported and developed by a depth of knowledge with relation to the

political and religious situation in the Netherlands in the period outlined in the question. When

considering the weight of the evidence, many noted the strengths and weaknesses of a treaty as

evidence, also the obvious pro-rebel and anti-Orange bias of Source 4.

Weaker answers tended not to engage fully with the content of the sources, a problem caused by

rushed reading perhaps but one which stymied candidates’ ability to engage with the enquiry.

Many wrote extensively about the nature, origin and purpose of the sources, often along

stereotypical lines, without attempting to apply this to the content of the sources in coming to a

judgement.
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This response confidently interrogates the evidence of both sources with

regards to Parma's success. It makes reasoned inferences and supports

these with contextual knowledge which illuminates, and discusses the

limitations of, the evidence of the sources. Lastly, it uses valid criteria to

evaluate the use of the source material to the enquiry and there is a clear

attempt to take into account the weight the evidence will bear in coming

to a judgement. As a result, it was given a low L5 mark.
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Question 3 

The better-performing candidates in this question had considerable knowledge of Luther’s debate

with Eck and of other significant factors in the development of Luther’s challenge to the Church in

the years 1517-20. Many were able to evidence how the debate forced Luther to go beyond his

initial criticism of indulgences and to develop a more rounded criticism of the Church and its

teachings, seen in the Reformation Treatises of 1520. They also noted how Eck’s association of

Luther with Hus at Leipzig hastened his denunciation, and eventual excommunication, by Leo X.

These answers were balanced by a discussion of a counter-case, which often included the

weakness of the reaction of his opponents in encouraging Luther’s challenge, with the best being

able to evidence the complex interaction of events in coming to a judgement.

Less strong answers tended to describe rather than analyse Luther’s debate with Eck and/or to

stray into descriptions of Luther’s life and ideas both before 1517 and after 1520. Other answers

lacked range and depth of knowledge, and/or omitted consideration of the debate with Eck at all.
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This response confidently discusses the ways in which the Leipzig debate

was significant in the development of Luther's challenge to the Catholic

Church before also considering the ways in which it may have damaged

the Lutheran cause. However, it does not consider in any detail any

alternative factors which may have been significant during this period and

this lack of range kept it at the top of L4.
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Question 4 

This was a popular question and there were, again, many strong answers. There were some very

impressive close analyses of the role of the Schmalkaldic League both before the defeat of 1547, in

protecting and encouraging the growth of Lutheranism, and after the defeat at Muhlberg, in

reviving the Lutheran cause with French support. These, often very convincingly, linked directly to

the reasons for the signing of the Peace of Augsburg in 1555. Of course, many answers balanced

this with a consideration of other factors, most notably the mistakes of Charles V and the Papacy in

the years leading up to 1555. Some, often less convincingly, ranged back as far as the 1520s without

making a direct link between these events and the conclusion of the Peace.

Weaker candidates often knew little of the Schmalkaldic League or the Peace of Augsburg. Though

they were able to discuss a number of other reasons for the survival of Lutheranism, many answers

did not range much further than the 1520s.
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This answer considers the ways in which the Schmalkaldic League

contributed to the signing of the Peace of Augsburg, looking at both longer

and short-term factors. It lacks however, any detailed consideration of

wider factors which may have contributed to the Peace being concluded

and therefore, was awarded a top L4 mark.
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Question 5 

This was the more popular question and it was often answered very well. Such responses

evidenced, in some depth, both Alva’s failures and rebel strengths, and linked these convincingly to

Alva’s eventual dismissal. The very best answers were able to weave these factors together in

coming to a judgement noting, for example, how Alva’s failure to prevent the seizure of Brill by the

Sea Beggars directly impacted the chances of Orange’s invasion.

At the lower range of responses, there appeared to be little real knowledge of the period beyond

the Council of Troubles and the Tenth Penny with the strengths of the rebels ignored completely.

Some candidates strayed into the reasons for the outbreak of the Dutch Revolt in the 1560s, a

reminder that precision over chronology and key dates is most important to attain the higher

levels.
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In considering Alva's failure to defeat the invasion of 1572, this response

confidently examines both his own failures and the strengths of Orange's

rebels. In coming to a judgement, it validly explores the reasons why

Orange may have had more success in 1572 than he did in 1568,

attributing the growth in popular support for rebellion in this period to

Alva's actions. It was given a low L5 mark.
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Question 6 

The best answers to this question were able to evidence a number of ways in which religion

impacted the success of the Dutch Revolt in this period, before going on to judge its significance

alongside Maurice’s military successes, Oldenbarnevelt’s political skills or the decline of Spanish

power. Therefore, many pointed out how the influx of protestants from the south in the 1690s

strengthened both the economy and society of the United Provinces, for example, or how their

religious stance encouraged vital agreements with England and France in the 1580s and 1590s.

Weaker responses often had some knowledge of the reasons for rebel success in these years, but

they lacked an appreciation of the impact of religion as a factor and tended to lack both precision

and detail.
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There is some consideration of factors relevant to the question in this

response and knowledge deployed which demonstrates some

understanding of its conceptual focus. However, there is a lack of depth to

the essay and its judgements lack conviction. It was awarded a mid L3

mark.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should go beyond paraphrasing the content of the sources to draw out reasoned and

developed inferences

Candidates should move beyond stereotypical approaches to the nature/purpose and authorship

of the source by, e.g. looking at and explaining the specific stance and/or purpose of the writer

Contextual knowledge should not be used to list all the information that is missing from the

sources, unless omission was the aim of the author

Contextual knowledge should be linked to the material provided in the source

Candidates should make use of the sources together at some point in the answer.

Section B

Spending a few minutes planning helps to ensure the second order concept is correctly

identified; candidates need to be aware that not all questions demand a factor/other factors

approach

Candidates must provide more precise contextual knowledge as evidence. Weaker responses

lacked depth and sometimes range

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels

Candidates need to be aware of key dates as identified in the specification so that they can

address the questions with chronological precision

Candidates should try to explore the links between issues rather than merely present a list of

factors.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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