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Introduction
It was pleasing to see candidates able to engage effectively across the ability range in this 1H paper,

Britain transformed, 1918-97.

The paper is divided into three sections. Section A comprises a choice of essays that assess

understanding of the period in depth (AO1) by targeting the second order concepts of cause and/or

consequence. Section B offers a further choice of essays, targeting any of the second order

concepts of cause, consequence, change and continuity, similarity and difference, and significance.

Section C contains a compulsory question which is based on two given extracts. It assesses analysis

and evaluation of historical interpretations in context (AO3).

Candidates in the main appeared to organise their time effectively. There were some cases of one

of the three responses not being completed within the time allocated, as expected, this was most

evident on section C. The responses that appeared to experience such timing issues, yet overcame

them to some degree, were those who offered more direct responses. Those who wrote

abbreviated Q5 responses that focused sharply on arguing and analysing the given views (rather

than offering extensive explanations and quotes) were more likely to still produce a reasonably

effective response, than those failing to reach any comparative analysis and evaluation. Finally,

examiners did note a number of scripts that posed some problems with the legibility of hand

writing. Examiners can only give credit for what they can read.

Of the three sections of Paper 1, candidates are generally more familiar with sections A and B and

were well prepared to write, or to attempt, an analytical response. Stronger answers clearly

understood the importance of identifying the appropriate second order concept that was being

targeted by the question. A minority of candidates, often otherwise knowledgeable, wanted to

focus on causes and engage in a main factor/other factors approach, even where this did not

necessarily address the demands of the conceptual focus. Candidates, in the main, were able to

apply their knowledge and understanding in a manner suited to the different demands of

questions in these two sections

Candidates do need to formulate their planning so that there is an argument and a counter

argument within their answer; some candidates lacked sufficient treatment of these. The generic

mark scheme clearly indicates the four bullet-pointed strands which are the focus for awarding

marks and centres should note how these strands progress through the levels. Candidates do need

to be aware of key dates, as identified in the specification, and ensure that they draw their evidence

in responses from the appropriate time period.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss different

arguments given within the two extracts, clearly recognising these as historical interpretations.

Such responses tended to offer comparative analysis of the merits of the different views, exploring

the validity of the arguments offered by the two historians in the light of the evidence, both from

within the extracts and candidates’ own contextual knowledge. Such responses tended to avoid

attempts to examine the extracts in a manner more suited to AO2, make assertions of the

inferiority of an extract on the basis of it offering less factual evidence, or a drift away from the

specific demands of the question to the wider taught topic.
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Question 1 

This was the less popular of the two choices in Section A but was well answered with marks mostly

spread across the middle and higher levels of the mark scheme. Most candidates understood the

analytical demands of the question and overall knowledge was good.

The majority of candidates were able to shape factors towards the question to some degree; what

separated the stronger responses was clarity in demonstrating how these factors contributed to

changing industrial relations, with the strongest really exploring the extent to which factors such as

strike action changed industrial relations, but also in what particular way they changed them. The

vast majority cited the General Strike as a major factor in changing industrial relations and a

significant majority were able to describe the events surrounding ‘Black Friday’. However, answers

were more varied in respect of evaluating the ramifications of events of 1921, and some did

conflate or confuse these and the general account of the post-war economy. A significant number

were able to examine the connection between the failure of the General Strike and the passing of

the Trade Disputes Act of 1927 and the consequent impact of this on relations.

Other factors that were frequently put forward included government policies, including the

aforementioned act, the return to the Gold Standard and subsequent leaving of this in 1931, the

impact of the First World War, the decline of the staple industries and foreign competition, the

Great Depression, wider public attitudes towards unionism, the development of newer industries

and the regional shift in employment and rearmament. Stronger responses were often able to

explore the relationship between these, e.g. the relationship between the war, global conditions

and the fortunes of the industries which saw strike action in the 1920s in changing industrial

relations. Some responses were also able to effectively analyse impact of economic conditions on

relations e.g. high unemployment/job insecurity making striking difficult. A minority also made

astute distinctions over the developments and divisions within the trade union movement,

alongside changing relations between workers and the government.
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This answer demonstrates many of the qualities of a level 5 response.

There is a clear and effectively sustained focus on the question. The

response offers a range of detailed examples which are used to

demonstrate the extent to which strike action was the main factor in

changing industrial relations. Argument is logical and well organised, and

there is well reasoned judgement, weighing the relative importance of the

various causes.

Good responses often use the introduction to demonstrate their

understanding of the question, set up the arguments they will consider

and even how the question will be judged (criteria).
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Question 2 

This popular question produced a range of responses, the vast majority of which were able to

access the middle and higher levels of the mark scheme. Less successful responses were often due

to difficulties in focusing on the demands of the question and/or offering relevant points and

material, but not sufficiently developing how this related to the outcome.

The vast majority of candidates were able to engage with the demands of the question to a fair

degree but some drifted to descriptions of the wartime experience or to material more relevant to

aspects of the welfare other than the development of a national health service. Some responses

raised valid points and offered good supporting material but did not fully or convincingly develop

this to the outcome. More successful responses were clear in demonstrating, for example, how the

wartime experience showed the viability of nationally organised provision or Bevan’s importance in

achieving the necessary legislation and implementation.

A number of other factors were offered, such as inadequate pre-war health provision, the wartime

experience, the Beveridge Report, and the ideological imperatives of Labour, in the light of public

expectation after the 1945 General Election. Stronger responses were often those which were able

to explore the relationship between factors, e.g. the extent to which the wartime experience

shaped a political consensus in favour of a national health service or the credibility and experience

gained by Labour politicians who served in government during the Second World War. It was also

pleasing to see a significant number of responses which explored arguments for and against the

importance of any particular factor. For example, a number of candidates recognised that whilst

Bevan’s forceful determination was significant, his approach did not come without problems, e.g.

the commonly quoted reference to “stuffing their mouths with gold” was used by some to

demonstrate both sides of the argument.

A fairly common conclusion was along the lines of seeing Bevan as being important for persuading

doctors, and in insisting on the particular free at the point of need form of health service that was

created, but that ultimately, the landslide Labour victory of 1945 demonstrated the popular

demand for a national health service as a cornerstone of the manifesto meant that the preceding

factors were more important. A minority did pay particular attention to the form of health service

that was created, with careful consideration of the issue of national, with some demonstrating

impressive knowledge of preceding systems, including medical services provided under the Poor

Law, the development of voluntary hospitals and municipal provision, as well as references to

Bevan’s experience of the Tredegar Society.
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This response demonstrates many of the qualities of a level 5 answer.

There is a clear and effectively sustained focus on the question. One of the

strengths of this response is the deployment of specific material; it has a

sufficient range of detailed examples, and crucially uses them to

effectively argue throughout, examining the relative importance of the

role of Bevan, weighed against other factors. Argument is logical and well

organised around key themes and there is a substantiated and reasoned

judgement.

Planning an answer is crucial. Even if a written plan is not used, a few

minutes spent checking you understand the demands of the question is

likely to be more valuable than a few lines extra of writing.
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Question 3 

The vast majority of responses to this question were able to access the middle and higher levels of

the mark scheme. Less successful answers tended to lack clear focus and sometimes

understanding on the key issues in the question, such as the concept of ‘new Commonwealth

immigration.’ Some candidates were also hampered by limited knowledge of the relevant issues.

There were a number of candidates who could cite a range of relevant material from across the

period but could not consistently direct this towards a consideration of significance. A small

minority also lacked clear definition of the given issue, with some cases demonstrating knowledge

and awareness of this, but lacking clarity in distinguishing this from other issues. In contrast, more

successful responses offered both detailed material on new Commonwealth immigration and took

the opportunity to explore its significance in its own right, as well as examining the causal

relationship between this and subsequent developments, such as the hostile attitudes and actions,

or examining the relationship between legislation in the 1960s and 1970s and the new

Commonwealth immigration that had taken place in the preceding decades.

A wide range of other issues were cited, with responses varying from a significant minority who

offered little on the period prior to 1948, and those who seemed intent on including every possible

example. Whilst the latter could prove fruitful, this was not a requirement for the higher levels and

many made good use of a carefully selected range of issues and events. Popular examples included

the treatment of foreign seamen after the First World War, legislation such as the Aliens Restriction

Act, and the issue of anti-Semitism in the 1930s, and for the post-war period, government

legislation, Windrush and new Commonwealth immigration, and examples of prejudice, race riots

and political interventions, notably those of Enoch Powell. Responses tended to offer less material

on the inter-war period; this is perhaps understandably so, to a point, considering the material

available, although as noted, in some cases these limitations hampered the quality of responses.

Those that were most successful with these had a clear focus, well selected examples, and went

some way to exploring significance, e.g. in terms of the breadth and scale of the immediate impact,

both on immigrants themselves as well as on race relations and wider British society, as well as

other aspects, such as any previously mentioned causal relationship between issues.

Although a few candidates offered a chronological and descriptive accounts, most were able to

offer some shape towards the question, and at the higher levels there was some effective thematic

analysis, and discerning selection of supporting knowledge.
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This response shows most of the qualities of level 4. There is an overall

analytical focus and issues are explored to some degree, although the

focus and argument could be more explicit. Sufficient knowledge is

offered to develop arguments, although some areas could be developed

further. Judgements show some reasoning and the overall judgement is

substantiated.

If you use the key phrases from the question appropriately throughout

your essay, this will help you to write a relevant, analytical response.
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Question 4 

This question produced a range of well-informed responses that, in the main, offered some degree

of analysis. However, the main issue limiting the performance was that a significant number of

candidates did not sufficiently focus on the conceptual demands of the question. Instead of

focusing on the consequences of television, responses instead attempted to consider causation,

e.g. tending to reinterpret the question as why other forms of entertainment declined or why the

watching of television grew over the period. Thankfully, responses which focused almost exclusively

on this were infrequent, although a significant minority were produced which had a mixed focus.

This meant that candidates who appeared to offer the requisite written ability and knowledge

produced responses with large sections which did not answer the given question. This meant that

valid material was a small proportion of the overall response.

Stronger responses were able to nuance their argument to include other reasons for decline but

did so in a manner which helped to reinforce rather than dominate the analysis and qualify the

extent to which it was a consequence without losing focus. Successful responses offered focused

and developed material on the given issue, with common arguments relating to the domestication

of leisure coming at the expense of live entertainment such as sports or music, seeing television as

a direct rival with cinema, or offering an enhanced version of many aspects of what radio did. Some

also countered such arguments, recognising the continued popularity and attraction of these, with

many citing specific figures relating to viewing and attendance figures. A minority highlighted the

difficulties in establishing a firm causal relationship in the given proposition, although of these

some tended to conclude this was most discernible between television and cinema.

A number of other consequences were considered, such as the domestication of leisure, the impact

on awareness and understanding of society and the wider world, the impact on advertising and

consumer aspirations, the impact on class in society through the promotion of working-class

culture in soap operas, through to the impact on particular groups, such as the development of

youth culture through television. A minority lacked secure knowledge of developments in television

across the period, such as over the range of channels, or in some cases overstatement of the

quality of broadcasts, which was most evident in cases which referred to televised sport with

descriptions more suited to the contemporary experience. That said, most displayed at least a

reasonable grasp and stronger responses were able to explore and weigh the issues raised, with

some recognition of the overlapping nature of some of the consequences offered.
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This response achieved secure level 3. There is some awareness of the

demands of the question, although at times, material is not focused

towards this or analysis is implicit. Valid points are made regarding the

consequences of television and accurate and relevant knowledge is

included. The inconsistent direction is demonstrated across the response,

thus demonstrating some organisation but with parts that lack clear

coherence in respect of the demands of the question.

Be aware of the precise nature of the question and what it is asking you to

do. This question is asking candidates to look at 'the main consequence'. It

is important that all the evidence you present in the answer is analysed

with this in mind. Examiners call this 'focus' and good focus leads you to

the higher levels of the mark scheme.
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Question 5 

There were many positives seen in how candidates dealt with the section C question this year.

Firstly, there was a reduction in what can be termed as superfluous analysis of the provenance of

the extracts when compared to previous years. Most candidates were able to access the middle

and higher levels of the mark scheme, generally by recognising and explaining the arguments in the

two extracts and building on this with own knowledge.

The strongest responses tended to offer a comparative analysis of the views, discussing and

evaluating these in the light of contextual knowledge. Overall, candidates had a good bank of

knowledge to draw on and very few responses relied solely on material from the extracts. There

was also a generally good understanding of the conceptual focus of the question, with most having

at least a sound grasp of the term ‘transform’. There was good integration of knowledge, with this

being used more to examine the arguments, although there were still cases where detailed

knowledge was offered in addition to material from the extracts and thus not being used to discuss

the views. Most candidates were able to identify some of the main differences between extract 1

and extract 2, such as the emphasis Reitan placed on major economic changes such as

privatisation, the political impact beyond her own time in government and the restrictions on trade

union power which had dogged the 1970s, set against Prasad’s view that much of this process was

already underway, and that where the Thatcher government did appear to make significant

changes, this was largely where it reflected the popular mood.

There were certain common issues found where candidates were less successful. Firstly, a minority

of responses lacked proper focus on the specific demands of the question and seemed drawn

towards other aspects of the controversy, notably if Thatcher’s policies were ‘good’ or ‘bad’ for

Britain, particularly in relation to economic policy. Some responses focused excessively on narrow

aspects of the extracts, such as the reference to privatisation or the impact on New Labour, to the

detriment of other aspects. Some candidates were successful in recognising the main differences

between the views but displayed a tendency to polarise the positions of the two extracts. Stronger

answers were able to offer a more considered analysis, e.g. by identifying points of agreement in

the respective arguments, or exploring the extent of the differences as part of an evaluation of the

views. Whilst ultimately the majority of candidates were broadly supportive of the proposition,

stronger responses were more likely to explore the limits of this, giving careful consideration to the

range of arguments and issues, drawing on the extracts and carefully selected contextual

knowledge.
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This level 5 response possesses several obvious strengths, namely:

(1) It offers a clear understanding of the extracts and uses this to develop

an analysis based on the two competing views.

(2) It uses own knowledge effectively to examine the merits of these views.

(3) It is focused on the precise issue (whether Thatcher transformed

Britain) rather than the general controversy

(4) It offers a reasoned judgement on the given issue.

Good responses often use the introduction to set up the debate by

identifying the main arguments offered by the two interpretations. This is

then followed by an exploration of these arguments in the main analysis.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice.

To score in the higher levels for sections A and B, candidates should:

pay close attention to the date ranges in the question;

give sufficient consideration to the issue in the question (e.g. main factor), as well as some other

factors;

explain their judgement fully; demonstrate their reasoning in relation to the concepts and topic

they are writing about in order to justify their judgements;

focus carefully on the second order concept targeted in the question;

give consideration to timing to enable themselves to complete all three questions (with

approximately the same time given over to each one);

aim for an appropriate level, in terms of depth of detail and analysis, as required by the question,

e.g. a realistic amount to enable a balanced and rounded answer on breadth questions.

Common issues which hindered performance in sections A and B:

paying little heed to the precise demands of the question, e.g. writing about the topic without

focusing on the question, or attempting to give an answer to a question that hasn’t been asked –

most frequently this meant treating questions which targeted other second-order concepts as

causation questions;

writing a response without giving sufficient consideration to the given issue in the question (e.g.

looking at other causes/consequences with only limited reference to that given in the question);

answers which only gave a partial response, e.g. a very limited span of the date range, or covered

the stated cause/consequence with no real consideration of other issues;

an assertion of change, causation, sometimes with formulaic repetition of the words of the

question, with limited explanation or analysis of how exactly this was a change, cause, of the

issue within the question;

a judgement not being reached or not explained;

a lack of detail.

To score in the higher levels for section C, candidates should:

pay close attention to the precise demands of the question, as opposed to seemingly pre-

prepared material covering the more general controversy as outlined in the specification;

make thorough use of the extracts; this need not mean using every point they raise, but a strong

focus on these as views on the question;

make a confident attempt to use the two extracts together, e.g. consideration of their differences,

attempts to compare their arguments, or evaluate their relative merits;
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make careful use of own knowledge, e.g. clearly selected to relate to the issues raised within the

sources, confidently using this to examine the arguments made, and reason through these in

relation to the given question (selection over sheer amount of knowledge);

carefully read the extracts, to ensure the meaning of individual statements and evidence within

these are used in the context of the broader arguments made by the authors;

attempt to see beyond the stark differences between sources, e.g. consideration of the extent to

which they disagreed, or attempts to reconcile their arguments.

Common issues which hindered performance in section C were:

limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with limited

consideration of the other;

limited comparison or consideration of the differences between the given interpretations;

using the extracts merely as sources of support;

arguing one extract is superior to the other on the basis that it offers more factual evidence to

back up the claims made, without genuinely analysing the arguments offered;

heavy use of own knowledge (or even pre-prepared arguments), without real consideration of

these related to the arguments in the sources;

statements or evidence from the source being used in a manner contrary to that given in the

sources, e.g. through misinterpretation of the meaning of the arguments, or lifting of detail

without thought to the context of how it was applied within the extract;

a tendency to see the extracts as being polar opposites, again through expectation of this,

without thought to where there may be degrees of difference, or even common ground.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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