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Introduction
It was pleasing to see candidates able to engage effectively across the ability range in paper 1G,

Germany and West Germany, 1918-89.

The paper is divided into three sections. Section A comprises a choice of essays that assess

understanding of the period in depth (AO1) by targeting any of the second order concepts of cause,

consequence, change and continuity, similarity/ difference and significance with a time frame of not

less than ten years. Section B offers a further choice of essays using an extended time frame of not

less than one third of that offered by the specification as a whole. Section C contains a compulsory

question which is based on two given extracts. It assesses analysis and evaluation of historical

interpretations in context (AO3).

Candidates in the main appeared to organise their time effectively, although there were some

cases of candidates not completing one of the three responses within the time allocated. Examiners

did note a number of scripts that posed some problems with the legibility of hand writing.

Examiners can only give credit for what they can read.

Candidates are generally more familiar with sections A and B and most candidates were well

prepared to write, or to attempt, an analytical response. Stronger answers clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question. A minority of candidates, often otherwise knowledgeable, wanted to focus on causes and

engage in a main factor/other factors approach, even where this did not necessarily address the

demands of the conceptual focus. Candidates, in the main, were able to apply their knowledge and

understanding in a manner suited to the different demands of questions in these two sections.

Candidates do need to formulate their planning so that there is an argument and a counter

argument within their answer; some candidates lacked sufficient treatment of these. The generic

mark scheme clearly indicates the four bullet-pointed strands which are the focus for awarding

marks and centres should note how these strands progress through the levels. Candidates do need

to be aware of key dates, as identified in the specification, and ensure that they draw their evidence

in responses from the appropriate time period.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss different

arguments given within the two extracts, clearly recognising these as historical interpretations.

Such responses tended to offer comparative analysis of the merits of the different views, exploring

the validity of the arguments offered by the two historians in the light of the evidence offered by

both the extracts, and candidates’ own contextual knowledge. Such responses tended to avoid

attempts to examine the extracts in a manner more suited to AO2, make assertions of the

inferiority of an extract on the basis of it offering less factual evidence, or a drift away from the

specific demands of the question to the wider taught topic.
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Question 1 

Q1 asked candidates to consider whether the Weimar Republic fell because support for democratic

government was limited in the years 1918-33. This was the more popular question in section A and

proved to be accessible to the full range of abilities.

Candidates found it relatively easy to find material which could be argued to have caused the fall of

the Weimar Republic, although a considerable number did not look in precise detail at why the

actual fall, in 1933, occurred. There is a great temptation to deal with this period chronologically,

but without effective planning candidates are drawn into writing far too much on the earlier period.

This has the added complication of how to relate material about, for example, the violent putsches

in the early years to the fall of the Republic in 1933.

The more successful candidates took the question as an argument which they first developed and

then criticised. For example, the argument that Germans were not ready for a liberal democracy

after the authoritarianism of the Second Reich could be supported by the election of Hindenburg as

President in 1925, and the rejection of democratic parties in elections after 1929. This argument

could then be tested both by the overt support for democracy through electoral participation and

increasing party membership, which leads on to other possible explanations for the fall of the

Republic – the role of Hitler, economic crisis and the connivance of powerful right wing figures up to

January 1933. This method of treating the question as the assessment of an argument led to

candidates developing the criteria necessary to make a judgement through a discussion.

The key determinant for the less successful candidates was their ability to focus on the second

order concept in the question. This is partly explained because these candidates took the

conceptual focus of the question as one of significance rather than causation and thus tended to

compare features rather than evaluate the causal argument. Less successful candidates tended to

give evidence that was valid, but failed to link it to the question. For example, describing the

inadequacies of the Weimar constitution but not tying it to events in 1932/3. At the bottom end of

the range, candidates tended to offer a narrative of the Weimar years, often not getting past 1929.
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This response secured a mid-level 4 mark and

demonstrates two things. Firstly, the candidate is

at times arguing why democratic support for the

Weimar Republic was limited instead of looking at

why that contributed to the fall of the Republic.

Secondly, although the candidate has good

knowledge the response in this clip is dominated

by evidence from the earlier part of the time

frame, and therefore, does not deal with the

reasons for the fall of the Republic.

Planning an answer is essential. If the time frame is

not covered, getting beyond mid-level 4 is unlikely.

10     GCE History 9HI0 1G



GCE History 9HI0 1G     11



12     GCE History 9HI0 1G



GCE History 9HI0 1G     13



14     GCE History 9HI0 1G



This answer was awarded a mark in level 5. In this

clip the candidate is testing the stated view that

democratic support for the Weimar Republic was

limited. The candidate then turns from that to look

at how economic factors, and government inability

to deal with them, presents an alternative

argument to the one given in the question.

Answers at level 5 do not have to be perfect.

Candidates are expected to marshal good evidence

as part of a successful analysis of the issues

relating to the question, and work out the criteria

by which to make a judgement. This candidate

went on to do precisely that.

When presenting evidence always make sure that

you demonstrate clearly why the evidence is

important in answering the question. This is why

planning is so important. Candidates are tempted

to always include the vast knowledge they may

have on the period in question, but only a small

proportion of that knowledge will be essential in

answering that question. Selecting evidence that

links to the argument you are making gets you to

level 5.
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Question 2 

Q2 asked candidates to consider whether the main consequence of Nazi policies towards women,

in the years 1933-45, was an improvement in women’s status. As in Q1 the success of candidates

depended very much on their ability to focus on the second order concept of consequence.

At the top end, candidates were able to apply knowledge flexibly, and assess the policies which the

Nazis enacted from the perspective of the women who experienced them. A jump in ability came

again when candidates were able to differentiate the impacts of Nazi policies on women of

different backgrounds and status, e.g. those who fitted (and wanted to fit) the Nazi image of the

Aryan woman, and those that did not fit or did not want to. Those who saw the conceptual focus of

consequence were more able to assess the finer details of Nazi policies by a comparative analysis

of negative and positive outcomes for women. Some candidates who lost the focus of consequence

turned the question into one of change and continuity, which at the bottom end turned to

narrative.

Knowledge on women in Nazi Germany was often revealed to be quite basic. Candidates often

recited the KKK Nazi ideal for women, or described women’s roles changing at the outbreak of war,

but did not show understanding of what this meant in terms of women’s status. Important issues

such as women’s education and women’s engagement with the Nazi party were often left out

completely.

At the bottom end, candidates tended to offer a limited description of women’s lives in the

Third Reich.
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This is a clip from a response at mid-level 3. There

is a clear structure and a focus on the question.

The candidate successfully offers a range of

evidence and links it to the demands of the

question. The candidate clearly attempts to

establish the criteria by which to judge the issues.

There is an exploration of the issues rather than a

sustained analysis. Some of the evidence used is

rather descriptive and this blunts the cutting edge

of the analysis.

When writing about women in Nazi Germany

remember that the demands made on women

reflect the racism of the Nazis who wanted to

breed a so-called Aryan race on the one hand, and

to militarise society on the other.
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This is an extract from an example of low level 5

work. The candidate fulfils all the criteria for level 4

but is quite strong on establishing the criteria by

which to judge the question. The candidate looks

at the question from the point of view of both

women and men, and this allows the candidate to

make balanced evaluations. The candidate is

conceptually strong and uses evidence from across

the period.

When writing about policies affecting any group,

always be prepared to look at the issue from

different viewpoints, such as, the group

themselves, the government and society as a

whole.
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Question 3 

Q3 asked candidates to consider whether attitudes to ethnic minorities in the FRG were very similar

to those in the Weimar Republic. This was the least popular question in section B and the mark

distribution was a little disappointing. Only a minority had the ability to take a step back and look at

why the question might be historically important. These candidates could see that there were

similarities in terms of the legal and social status of minorities in the two regimes and could refer to

the Weimar constitution and that of the FRG to explain this. From this starting point similarities in

educational provision, cultural acceptance and integration, and access to employment could also be

weighed.

Although the Nazi period is not formally part of the question it nevertheless is an important turning

point between the two regimes, and is crucial in establishing key differences. The attempted

annihilation of Jews and gypsies by the Nazis made for obvious differences in the two regimes. The

more able candidates picked up on this and it made it a much easier task to establish the criteria by

which candidates could make a secure judgement on both similarities and differences, often

moving from general attitudes to specific ethnic groups.

For a sizeable number of candidates the question was simply treated as a task of presenting

comparative evidence and its importance to historians was thereby diminished. While knowledge

was generally secure on the treatment of Jewish individuals in Weimar and guest workers in the

FRG, comparisons were often forced. Many of the less successful candidates were not sure of the

term “ethnic minorities” and included LGBTQ+ minorities and even women in their analysis.

At the bottom end, candidates often referred to one ethnic minority that they could see in the two

regimes, such as Black musicians or Jews.
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This is an example of a level 3 response. It starts

promisingly by referring to the constitutional

similarities, but thereafter, the comparisons are

forced and asserted. The candidate clearly knows

how to go about the question but lacks the

detailed evidence to make solid comparisons and

the criteria by which to judge them.

In a similarity/difference question, the similarities

and differences are rarely black and white. Usually

the evidence under scrutiny has overlapping

similarities and differences. Therefore, discussing

the evidence offered is essential to get into level 4

and 5.

GCE History 9HI0 1G     31



32     GCE History 9HI0 1G



GCE History 9HI0 1G     33



34     GCE History 9HI0 1G



This is part of a top level 5 response. The candidate

shows some excellent knowledge and how to use

it. The evidence is broad and covers the time

frame. The candidate discusses the evidence

effectively and seeks a balanced and nuanced

judgement.

The discussion of good evidence will push the

mark up. It shows the fundamental skill of the

historian. Never assume that there is one answer

to a historical question; we have to discuss and

look at it in different ways before offering a final

(balanced) judgement.
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Question 4 

Q4 asked candidates to consider whether the desire to win popular support was the most

significant feature of German economic policies in the years 1933-89. This was a popular and

accessible question.

At the top end, candidates were able to locate the focus of the question in terms of two regimes

that were both massively different from the regimes preceding them, and that were both launched

while Germany and the later FRG were in chaotic economic circumstances. From this it could then

be argued that both regimes went on to embrace other significant economic policies (despite the

propaganda message from government) and this revealed other significant motives. Thus, the

attempt by the Nazis to win the working class over initially by radically reducing unemployment,

was overlain by repression and a dictatorship in the workplace as arms production got under way.

Similarly the FRG’s market economy and shared burdens gave way to Helmut Kohl embracing free

market economics and cutting welfare in the 1980s, thus offering a range of significant economic

features and the criteria which could be used to form a judgement.

It should be noted that few candidates dealt effectively with the full time frame, and the more

successful candidates selected their evidence precisely and carefully. There was often some good

discussion about governments in both regimes attempting to sell their policies to the public

through propaganda as well as the political necessity of keeping the working class on board when

change was embraced. The vast majority of candidates could offer something on the construction

of roads and the ‘guns versus butter’ debate under the Nazis, and the social market economy in the

FRG.

The tendency among the less successful candidates was increasingly to change the focus of the

question from significance to one of similarity/difference, comparing the two regimes. At the

bottom end a small minority of candidates were tripped completely by the issue of “popular

support”, and did not see the “economic” dimension of the question at all. These candidates chose

to assess methods of gaining support, for example through terror and propaganda in the Nazi

state, and the sharing of burdens in the FRG, or sometimes looked at the popularity of individuals

like Hitler and Adenauer.
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This is an extract from a good level 4 response. The

candidate deals with the stated factor of trying to

win popular support quite well and identifies the

common context of economic chaos at the start of

the Third Reich and FRG. The range of evidence,

especially on the later period, is quite narrow. As a

result the attempt to establish the most significant

economic feature is not strong enough for level 5.

However, other factors that were significant are

considered in an analytical way earning this

response a level 4, 15 marks.

Be aware of the precise nature of the question and

what it is asking you to do. This question is asking

candidates to look at 'the most significant feature'.

It is important that all the evidence you present in

the answer is analysed with this in mind.

Examiners call this 'focus' and good focus leads

you to the higher levels of the mark scheme.
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This is an example of level 5 work. The only slightly

curious feature in the first half of the essay is the

unwillingness of the candidate to use more

obvious examples of the Nazis trying to win

popularity. This example has been included

because the candidate shows awareness that

governments always seek popularity in their

economic policy making, even if the primary

purposes of policy are different. As a result this

candidate offers quite a nuanced discussion of the

evidence under consideration and went on to offer

a sustained judgement as a result.

This question is asking candidates to look at the

motives of government. Governments always have

stated motives, and propaganda to justify them.

However, their policies reveal other motives too,

and therefore we cannot write about policies

under completely separate headings. Always take

the opportunity to show that you are aware of the

complexities a question might throw up, and try to

work in a discussion that shows you are

considering the evidence from different

viewpoints.
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Question 5 

Q5 asked candidates to consider whether Hitler’s ideological convictions were responsible for

leading Germany to war in 1939. Almost all candidates knew of the debate between the

structuralists and the intentionalists, and were able to identify which school of thought William Carr

(extract 1), and Donny Gluckstein (extract 2) might be part of. This is a strength in that it can form

the basis of a comparative analysis, but it can also limit the success of candidates because they

miss the more nuanced points made by the authors.

There is a tendency across the range of candidates to answer this question in a formulaic way,

dealing with extracts in turn then adding some own knowledge to the mix. In this way the enduring

historical importance of this controversy is diminished. At the top end, candidates saw the extracts

as two differing interpretations with extract 1 depicting an ideologically charged dictator, drawing

on the racist ideology of the Second Reich, yet uniquely obsessed and determined, and extract 2

offering a mix of external and contingent factors that affected Hitler’s decisions. At this level

candidates selected evidence from within the extracts to both develop and critique the rival

interpretations. For example, they linked Hitler’s ideological obsessions with Judeo-Bolshevism to

his need to invade Poland as a preparatory stage to attacking Russia. Discussion of the

interpretations and their merits allowed a judgement to be made on the question, rather than

simply opting in favour of one extract over the other.

In contrast to this, too many candidates read the extracts with a view to simply corroborating and

reinforcing their content. The reference to anti-Semitism in extract 1 is a case in point. Many

candidates saw the need to expand on Hitler’s racism by both outlining policies such as the

Nuremburg Laws and the Holocaust, even arguing that Hitler invaded Poland so he could murder

the many Jews who lived there. Less successful candidates offered much more knowledge than

extract analysis, giving up on the notion of investigating different interpretations, and putting the

evidence for structuralist and intentionalist accounts more or less independently from the given

extracts.

At the bottom end, a minority of candidates denounced the extracts as secondary sources and

used a copy-and-comment style, selecting points from the extracts and asserting their agreement

or otherwise.
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This is an example of a fairly typical level 3

approach. The candidate is able to show that they

understand the extracts to the extent that they can

select some of the key points from them, and add

some detail from their own knowledge. The

candidate shows no real awareness of the

importance of this debate to historians, working

very closely and cautiously around the extracts,

often saying ‘this suggests’ after a selected

quotation. The candidate adds to the content of

the extracts from their own knowledge, but not

much more than extra detail. Without some grasp

of the importance of the debate as a whole the

candidate falls short of level 4.

A simple way to help keep the focus on the

interpretations in the extract is to start by saying

how they might contribute to the wider debate.

Get an overview of what the author is arguing

before accessing the detail. This prevents

candidates from getting bogged down in the detail

and more able to select points effectively.
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This is an extract from work at level 4. It is from the

first part of the candidate's answer. The

introduction to the essay is very good. The

candidate clearly understands the extracts in the

context of the wider debate. Had the rest of the

answer been as good as the introduction this

would have got level 5. However, the candidate has

made the mistake of offering a good development

of the extracts through the deployment of their

own knowledge, at the expense of developing a

discussion about the differing interpretations. The

essay is based more on the candidate’s own

knowledge of the period than the wider debate

and controversy. In this way it falls short of level 5,

but is still well structured and informative.

Own knowledge is vital for developing the differing

interpretations and criticising them. Candidates

often make the mistake of simply adding detail and

ignoring the interpretations. This will prevent you

getting the mark you deserve.

54     GCE History 9HI0 1G



GCE History 9HI0 1G     55



56     GCE History 9HI0 1G



GCE History 9HI0 1G     57



58     GCE History 9HI0 1G



This is a clip from a top level 5 answer. There are a

couple of things to take from this response. Firstly

the candidate uses their own knowledge in exactly

the right way - to both develop and challenge the

differing interpretations on offer. For example, the

critique of extract 1 for citing Mein Kampf as a

basis for Hitler going to war in 1939, 14 years after

it was written and when Hilter had no idea that he

might end up as Chancellor, is telling. Secondly, the

candidate has not rushed to put the authors in the

intentionalist and structuralist boxes, but rather

deals with respective arguments they offer. The

result is that the candidate is in control throughout

and the answer meets all the criteria for level 5.

Use this response as an exemplar when doing

practice questions.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice.

To score in the higher levels for sections A and B, candidates should:

pay close attention to the date ranges in the question;

give sufficient consideration to the issue in the question (e.g. main factor), as well as some other

factors;

explain their judgement fully; demonstrate their reasoning in relation to the concepts and topic

they are writing about in order to justify their judgements;

focus carefully on the second order concept targeted in the question;

give consideration to timing to enable themselves to complete all three questions (with

approximately the same time given over to each one);

aim for an appropriate level, in terms of depth of detail and analysis, as required by the question,

e.g. a realistic amount to enable a balanced and rounded answer on breadth questions.

Common issues which hindered performance in sections A and B:

paying little heed to the precise demands of the question, e.g. writing about the topic without

focusing on the question, or attempting to give an answer to a question that hasn’t been asked –

most frequently this meant treating questions which targeted other second-order concepts as

causation questions;

writing a response without giving sufficient consideration to the given issue in the question (e.g.

looking at other causes/consequences with only limited reference to that given in the question);

answers which only gave a partial response, e.g. a very limited span of the date range, or covered

the stated cause/consequence with no real consideration of other issues;

an assertion of change, causation, sometimes with formulaic repetition of the words of the

question, with limited explanation or analysis of how exactly this was a change, cause, of the

issue within the question.

a judgement not being reached or not explained;

a lack of detail.
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To score in the higher levels for section C, candidates should:

pay close attention to the precise demands of the question, as opposed to seemingly pre-

prepared material covering the more general controversy as outlined in the specification;

make thorough use of the extracts; this need not mean using every point they raise, but a strong

focus on these as views on the question;

make a confident attempt to use the two extracts together, e.g. consideration of their differences,

attempts to compare their arguments, or evaluate their relative merits;

make careful use of own knowledge, e.g. clearly selected to relate to the issues raised within the

sources, confidently using this to examine the arguments made, and reason through these in

relation to the given question (selection over sheer amount of knowledge)

carefully read the extracts, to ensure the meaning of individual statements and evidence within

these are used in the context of the broader arguments made by the authors;

attempt to see beyond the stark differences between sources, e.g. consideration of the extent to

which they disagreed, or attempts to reconcile their arguments.

Common issues which hindered performance in section C were:

limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with limited

consideration of the other;

limited comparison or consideration of the differences between the given interpretations;

using the extracts merely as sources of support;

arguing one extract is superior to the other on the basis that it offers more factual evidence to

back up the claims made, without genuinely analysing the arguments offered;

heavy use of own knowledge (or even pre-prepared arguments), without real consideration of

these related to the arguments in the sources;

statements or evidence from the source being used in a manner contrary to that given in the

sources, e.g. through misinterpretation of the meaning of the arguments, or lifting of detail

without thought to the context of how it was applied within the extract;

a tendency to see the extracts as being polar opposites, again through expectation of this,

without thought to where there may be degrees of difference, or even common ground.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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