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Introduction
It was pleasing to see candidates able to engage effectively across the ability range in paper 1A, The

crusades, c1095-1204.

The paper is divided into three sections. Section A comprises a choice of essays that assess

understanding of the period in depth (AO1) by targeting any of the second order concepts of cause,

consequence, change and continuity, similarity/ difference and significance with a time frame of not

less than ten years. Section B offers a further choice of essays using an extended time frame of not

less than one third of that offered by the specification as a whole. Section C contains a compulsory

question which is based on two given extracts. It assesses analysis and evaluation of historical

interpretations in context (AO3).

Candidates in the main appeared to organise their time effectively, although there were some

cases of candidates not completing one of the three responses within the time allocated. Examiners

did note a number of scripts that posed some problems with the legibility of hand writing.

Examiners can only give credit for what they can read.

Candidates are generally more familiar with sections A and B and most candidates were well

prepared to write, or to attempt, an analytical response. Stronger answers clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question. A minority of candidates, often otherwise knowledgeable, wanted to focus on causes and

engage in a main factor/other factors approach, even where this did not necessarily address the

demands of the conceptual focus. Candidates, in the main, were able to apply their knowledge and

understanding in a manner suited to the different demands of questions in these two sections.

Candidates do need to formulate their planning so that there is an argument and a counter

argument within their answer; some candidates lacked sufficient treatment of these. The generic

mark scheme clearly indicates the four bullet-pointed strands which are the focus for awarding

marks and centres should note how these strands progress through the levels. Candidates do need

to be aware of key dates, as identified in the specification, and ensure that they draw their evidence

in responses from the appropriate time period.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss different

arguments given within the two extracts, clearly recognising these as historical interpretations.

Such responses tended to offer comparative analysis of the merits of the different views, exploring

the validity of the arguments offered by the two historians in the light of the evidence offered by

both the extracts, and candidates’ own contextual knowledge. Such responses tended to avoid

attempts to examine the extracts in a manner more suited to AO2; assertions of the inferiority of

an extract on the basis of it offering less factual evidence, or a drift away from the specific demands

of the question to the wider taught topic.
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Question 1 

Q1 asked candidates to consider whether religious belief was the most significant factor in the

conquest and consolidation of the crusader states in the years 1095-1118.

This was the most popular question in section A. While it was an accessible question a sizeable

number of candidates did not engage fully with its demands. Many treated it as a question about

the causes of the First Crusade, which meant that they did not properly address the first issue of

‘conquest’ nor the second one of ‘consolidation’.

At the top end candidates tended to plan their response and achieved the right balance between

religious belief and other factors, and balance between conquest and consolidation. These

candidates tended to argue that religious belief was an important factor in the conquest of

crusader territory but consolidation was more to do with defence and the individual motives of

Baldwin I. This allowed candidates to cover the full time frame and establish the criteria needed for

judgement, and thereby access to levels 4 and 5 of the mark scheme.

Less able candidates addressed the causes of the First Crusade at length, and in so doing often

included material which was hardly rewardable, and reference to ‘conquest’ was fleeting at best.
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This is an example of work at the top of level 3. The

response offers far more on the conquest of the

crusader states than on the issue of consolidation,

but there is some valid information to reward. The

candidate lapses into looking at the general causes

of the First Crusade rather than the conquest itself

but the stated factor on religious belief is given

some valid treatment. The second order concept in

the question, significance, is not the focus of the

question because the candidate has turned it into

largely a causal analysis, and this prevents a level 4

award.
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At the planning stage check that the key terms in

the question are included. In this instance it would

be: religious belief in conquest; religious belief in

consolidation; the significance of religious belief

against the significance of other factors.
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This is an example from an answer at mid-level 5.

The key feature of this response is the ability of the

candidate to consider religious belief and other

factors as significant features, and to show with

examples why they are so judged. The candidate

also distinguishes between religious belief as a

motivator to crusade and how it was to some

degree abandoned during the conquest of

territory. Had this response had more discussion

to strengthen its evaluations the mark could have

gone to the top of the range. Nevertheless, this is a

well-focused, well-evidenced example of how to

answer this question.
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Discussion helps evaluation. A good discussion of

the evidence is vital in establishing the criteria by

which to make judgements. Opportunities for

discussion should be highlighted at the planning

stage.
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Question 2 

Q2 asked candidates to consider whether the leadership of Saladin was substantially different from

that of his European opponents in the years 1169-92. This question was done well by many who

saw that the second order concept was similarity and difference and maintained their analytical

focus on this throughout.

Candidates at the top end displayed some excellent knowledge and made valid points of

comparison between Saladin and his European opponents during the Third Crusade and the

leaders of the Latin States prior to this. Candidates showed a good understanding of the wider

features of leadership and included military strategy and tactics, the ability to form alliances, and

the quality of inspired leadership drawn from religious appeal.

Less able candidates tended to see Saladin as vastly superior to his opponents and covered just the

obvious differences, leaving similarities largely untouched.
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This is an example of work on the level 3/ 4 border.

The candidate makes valid but somewhat limited

comparisons of the leadership of Saladin and his

European opponents. The candidate correctly

considers the Frankish rulers of Outremer in

comparison to Saladin but the comparison is a

little forced. For example, claiming that Saladin

enjoyed the “full control and confidence” of his

kingdom is an exaggeration used to make the

difference with his Frankish counterparts more

telling. Nevertheless, the response does gain

reward for a range of evidence that is marshalled

into a basic comparative analysis that includes

both similarities and differences. This conceptual

focus tips this response into level 4.

In similarity/ difference questions make sure that

the comparisons are valid. If you can think of three

differences and only one similarity that is fine.

Your judgement would be that the differences

outweigh the similarities.
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This is an extract from one of the better answers to

this question. The main features of the response

are excellent with accurate evidence marshalled

around a comparative analysis. The candidate has

selected some of the vital areas of leadership to

make a comparison and has offered discussion

that clearly helps to establish the criteria by which

to evaluate the evidence. Had the candidate

offered a bit more on the similarities of the

respective leaders this response would have

gained full marks.
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In similarity/ difference questions expect to find

areas of evidence that are similar and different at

the same time. For example, the use of religion by

rival leaders is the same in that they want to justify

their respective claims, but perhaps different due

to their separate faiths. Acknowledge these

complexities and be prepared to discuss them.
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Question 3 

Q3 asked candidates to consider whether trade between Muslims and Christians was the most

significant reason for the survival of Outremer in the years 1118-92. This question was very

accessible and was the more popular question in section B. Almost all who attempted it were able

to focus their analysis on weighing up the significance of trade with Muslims against other

important factors. Candidates were thus separated by the depth and precision of their evidence

and the sophistication of their analysis.

At the top end there was excellent detail on the kinds of goods traded, taxation and reasoned

argument about how this created stability. A few candidates knew that trade between Muslims and

Christians had gone on for a long time and provided a key link to the Italian maritime states which it

was wise to maintain. This linkage to wider trading activity made the responses very interesting to

read and clearly reflected good scholarship. The best answers explored the limits of trade as a

factor in the survival of Outremer and explained this before going on to other factors that were also

significant.

At the bottom end of the range candidates often gave a cursory nod to the importance of Muslim-

Christian trade and then proceeded to the factors they felt more confident about, such as the

Military Orders and castles. Nevertheless, the majority of candidates could comfortably access level

3 and above.
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This is an example of level 4 work. The candidate

offers a range of factors which contributed to the

survival of Outremer. However, the candidate falls

into making something of a list of factors rather

than arguing through to the conclusion. For

example, it is slightly mistaken to offer the

importance of seaports as an alternative to Muslim-

Christian trade when they both overlapped with

each other and were mutually reinforcing. The

candidate does offer a reasonable conclusion

however, and this secured a mark at level 4.

It is better to argue your way through to a

conclusion than make a list of relevant factors.

Consider the argument you seek to develop at the

planning stage.
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This is typical example of a more successful

answer to Q3. The most significant feature of the

response is its quality of argument and its focus on

the question. Although many answers at this level

offered more detail on trade between Muslims and

Christians, this candidate clearly shows why it was

an important underlying factor in the stability and

survival of the crusader states. The candidate

makes the point that pre-existing trade networks

were vital to Europe and Asia Minor and therefore,

there was a mutual interest in their preservation.

However, the candidate also successfully argues

that this mutually reinforcing relationship was not

enough, in and of itself, and goes on to look at the

Military Orders and other reasons for the survival

of Outremer.

When planning your answer always make sure you

cover the time frame. Many candidates answering

this question argued that Muslim-Christian trade

was more important upto 1144 and Zengi's seizure

of Edessa, and thereafter other factors were more

important. This helped candidates consider events

in the later period.
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Question 4 

Q4 asked candidates to consider whether the Second Crusade was a turning point in the

government of Outremer in the years 1118-92. A sizeable number of candidates struggled with this

question. Many quickly dealt with the Second Crusade as a turning point before looking at other

possible examples of turning points to compare it with. It proved difficult for candidates using this

method to access the higher levels of the mark scheme because it took them away from the focus

of the question. The second order concept here was clearly a change and continuity focus and not a

similarity/difference one. Therefore, the best answers focused their analysis on arguments for and

against the Second Crusade being a turning point in the government of Outremer in the given

period.

At the top end candidates tended to argue that the Second Crusade was a turning point because

having failed to restore Edessa and take Damascus it sealed the loss of territory and gifted it to the

growing Muslim power. A minority also argued that it made a significant difference to aid coming

from Europe because it was an unprecedented failure. Candidates argued further that despite the

defeat of the Second Crusade the government of Outremer continued to benefit from good

kingship and vigorous campaigns to defend and extend crusader territory.

At the bottom end candidates tended to offer a narrative of the Second Crusade.
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This is an example of work at level 3. The candidate

makes some valid points throughout the essay but

the organisation and focus on the demands of the

question is weak. This is an example of candidates

attempting to use a comparative analysis by

comparing the Second Crusade to other turning

points, rather than focusing on the second order

concept of change and continuity which this

question asks for.

Always read the question carefully and be sure you

know what is being asked. Again, planning is key.
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This is an example of one of the more successful

answers to this question. Firstly, the candidate

answers the question set. They show how the

Second Crusade changed the government of

Outremer (especially in terms of European

support) and therefore was a turning point, and

then goes on to consider the limitations of the

Second Crusade as a turning point. However, as in

the first example this candidate also brings up

another turning point - the reign of Baldwin IV. This

is done to account for the additional problems

government faced in these years and thus forms

part of the overall analysis, through exploring

evidence and creating a discussion.

Use this answer as a good example of a change

and continuity question.
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Question 5 

Q5 asked candidate to consider whether the sacking of Constantinople was the result of accidents

for which no one should be blamed.

At the top end candidates saw two differing historical interpretations. The majority of candidates

argued against extract 1’s claim that no one should be blamed for the sacking of Constantinople by

developing the case that the crusaders’ debt to the Venetians was at the root of it all and a number

of people were blameworthy. Some, who thought that extract 1 was in fact arguing against

conspiracy theorists rather than simply absolving everyone from responsibility, developed a more

sophisticated argument, and they tended to offer a more nuanced discussion as a result. The

balance of most candidates’ judgement fell in favour of extract 2. At the top end candidates picked

up on “a disastrous set of circumstances” and linked that to “a series of accidents” in extract 1. The

majority of candidates picked up on the “brutal lust for wealth” of the crusader leaders and used

that as a key point of comparison to extract 1, with the more able candidates finding plenty of ways

to deploy their own knowledge and develop an analysis. The vast majority of candidates hit level 3

and above.

At the bottom end a simple argument about who was to blame predominated. Only a small

minority criticised the extracts for being secondary sources. The main feature of responses from

less able candidates was to use a copy and comment style making asserted judgements on the

various points selected.
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This response is at the top of level 3. The candidate

shows that they understand the extracts as having

different interpretations, and offer evidence from

their own knowledge which develops some points.

The knowledge adds some detail to the views in

the extracts but falls short of evaluating the

interpretations.

Try to relate the extracts offered to you to the

overall debate in your introduction. For example,

extract 1 seeks to give Innocent credit for having

noble motives and extract 2 says Innocent was at

least partly to blame, and the crusade as a whole

had little noble intent. By establishing the broader

debate at the outset, the extracts are more likely to

be seen as interpretations.
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This is an excellent example of work at the top of

the range. The candidate interprets the extracts

with confidence and discrimination, analysing the

issues raised and arguments presented. The

candidate has integrated their own knowledge to

develop and criticise the relevant points of

interpretation. There is a constant process of

discussion and evaluation showing an

understanding of the nature of historical debate.

When analysing the extracts, use different colours

to show evidence in one colour and argument (or

interpretation) in the other. Start with the general

points of interpretation and you will automatically

be operating around the focus of the question.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice.

To score in the higher levels for sections A and B, candidates should:

pay close attention to the date ranges in the question;

give sufficient consideration to the issue in the question (e.g. main factor), as well as some other

factors;

explain their judgement fully; demonstrate their reasoning in relation to the concepts and topic

they are writing about in order to justify their judgements;

focus carefully on the second order concept targeted in the question;

give consideration to timing to enable themselves to complete all three questions (with

approximately the same time given over to each one);

aim for an appropriate level, in terms of depth of detail and analysis, as required by the question,

e.g. a realistic amount to enable a balanced and rounded answer on breadth questions.

Common issues which hindered performance in sections A and B:

paying little heed to the precise demands of the question, e.g. writing about the topic without

focusing on the question, or attempting to give an answer to a question that hasn’t been asked –

most frequently this meant treating questions which targeted other second-order concepts as

causation questions;

writing a response without giving sufficient consideration to the given issue in the question (e.g.

looking at other causes/consequences with only limited reference to that given in the question);

answers which only gave a partial response, e.g. a very limited span of the date range, or covered

the stated cause/consequence with no real consideration of other issues;

an assertion of change, causation, sometimes with formulaic repetition of the words of the

question, with limited explanation or analysis of how exactly this was a change, cause, of the

issue within the question;

a judgement not being reached or not explained;

a lack of detail.
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To score in the higher levels for section C, candidates should:

pay close attention to the precise demands of the question, as opposed to seemingly pre-

prepared material covering the more general controversy as outlined in the specification;

make thorough use of the extracts; this need not mean using every point they raise, but a strong

focus on these as views on the question;

make a confident attempt to use the two extracts together, e.g. consideration of their differences,

attempts to compare their arguments, or evaluate their relative merits;

make careful use of own knowledge, e.g. clearly selected to relate to the issues raised within the

sources, confidently using this to examine the arguments made, and reason through these in

relation to the given question (selection over sheer amount of knowledge);

carefully read the extracts, to ensure the meaning of individual statements and evidence within

these are used in the context of the broader arguments made by the authors;

attempt to see beyond the stark differences between sources, e.g. consideration of the extent to

which they disagreed, or attempts to reconcile their arguments.

Common issues which hindered performance in section C were:

limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with limited

consideration of the other;

limited comparison or consideration of the differences between the given interpretations;

using the extracts merely as sources of support;

arguing one extract is superior to the other on the basis that it offers more factual evidence to

back up the claims made, without genuinely analysing the arguments offered;

heavy use of own knowledge (or even pre-prepared arguments), without real consideration of

these related to the arguments in the sources;

statements or evidence from the source being used in a manner contrary to that given in the

sources, e.g. through misinterpretation of the meaning of the arguments, or lifting of detail

without thought to the context of how it was applied within the extract;

a tendency to see the extracts as being polar opposites, again through expectation of this,

without thought to where there may be degrees of difference, or even common ground.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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