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Introduction
This year an extra 15 minutes was added on to the timing of the paper. This appears to have had

the desired effect of allowing candidates more time to plan their responses, select relevant textual

material from their chosen novels and shape their answers. Most candidates made excellent use of

their additional time, with some extremely high quality work being seen in all questions. Examiners

noted that more candidates than in previous years had spent time writing meaningful plans which

fed into their responses and led to successful and engaging essays which tended to make

connections between the texts confidently and fluently. Fewer candidates appeared to have run out

of time and truncated their essays than in previous years.

There were some responses which were substantially longer than seen in previous examinations;

this did not always result in better answers as they had a tendency to be less focused on the

specific question being answered. Shorter essays which were concise, focused and always relevant

were often able to achieve Level 5 marks.

Responses were seen for all questions and all 24 texts, although What Maisie Knew was very rarely

seen. Science and Society remained the most popular theme, with question 7 seeing the most

responses by a significant margin. The Handmaid’s Tale, Frankenstein and Never Let Me Go were very

popular texts in this theme grouping. Women and Society and The Supernatural also saw large

numbers of responses (particularly Tess of the D’Urbervilles, A Thousand Splendid Suns, Dracula, and 

The Picture of Dorian Gray) while Crime and Detection was the least frequently attempted theme.

In all themes the full range of marks was seen, with some candidates in every question being

awarded marks at the top of Level 5. Very few Level 1 responses were seen in any question or

theme.

Across all 12 questions some excellent work was seen, and candidates were adept at meeting the

requirements of all 4 of the assessment objectives, synthesising these seamlessly and taking an

integrated approach. It was very rare to see a candidate who had failed to discuss relevant

contextual factors (AO3) or to make connections and comparisons between their two chosen texts

(AO4); these were the two assessment objectives which had seen slightly weaker performance in

previous series. Most candidates were able to make contexts and connections central to their work,

and to refer to these throughout the essay rather than treating them as separate elements of the

essay. Students had clearly been very well prepared for this exam and demonstrated impressive

subject knowledge and understanding of their studied novels.

Almost all candidates were able to discuss authorial craft (AO2). The best responses seen were able

to comment on specific examples and patterns of language chosen by authors to create specific

meanings, and to evaluate the different ways in which these could be interpreted. Weaker answers

tended to focus solely on analysing individual words, often misapplying grammatical terms (nouns,

verbs and adjectives were frequently confused) or using terminology which did not necessarily help

them to think about meanings or indeed to illustrate the point being made. While this word level

analysis is, of course, a valid approach and can be very fruitful in discussions of particular effects

created by the author, they were often taken out of the context of the longer novels and led to

misunderstandings or questionable interpretations. It also sometimes led to undue focus on a very

narrow portion of the text - a few words in a single chapter, for example, and did not demonstrate

the candidates’ wider knowledge of the novels. Higher level candidates broadened out from word

level analysis to consider the nuances of techniques such as structure, language, genre,

perspective, narrative voice, themes, settings and style.

When writing about the contexts of their chosen texts, most candidates were able to make links

between the context and the writer’s craft, considering how context had influenced the production,
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reception or development of the novels. Particularly with historical novels (such as A Thousand

Splendid Suns, The Little Stranger, The Color Purple, Wuthering Heights or Atonement), centres might

consider emphasising the difference between the historical setting and the social/historical context

at the time of writing, and considering why a writer might have chosen a particular time setting.

This was generally well done by students studying novels set in the future (particularly The

Handmaid’s Tale). In the middle levels, candidates tended to generalise when writing about

contextual factors. It should be noted that as with today’s society, in most historical periods there

existed a multiplicity of views and public debates, rather than a single position on religious, social

or ethical issues. For example, to argue that Mary Shelley simply feared science and supported

religion is to miss a lot of the nuances and subtleties of Frankenstein, which considers multiple views

and ideas without an obviously didactic message. Candidates who wrote about the ambiguities and

possible interpretations of the novel were meeting the requirement of Level 5 to critically evaluate

and show sophisticated understanding of their texts, and thus were likely to score highly. Fewer

candidates than in previous series were reliant solely on the biographical contexts of their authors,

and this led to much more effective and relevant use of contextual information. A number of

candidates usefully referred to the literary contexts and the critical reception of texts as part of

their discussion of contexts.

Connections and comparisons between texts was very well dealt with, with most responses

interweaving these throughout the essay. Very few candidates discussed their texts entirely

separately and most moved between the two texts with ease. The best comparative essays

considered a number of different ways of connecting the two texts; rather than simply suggesting

that the two writers considered the same idea or had the same intention, they looked at ways of

connecting the writers’ craft through their use of language, settings, narrative voice, and of

connecting the contextual influences of different texts. Occasionally students used the language of

comparison without going into detail; discourse markers such as ‘similarly’ or ‘in contrast’ are of

course helpful in a comparative essay, but need to be followed up with a meaningful discussion of

what that similarity or difference actually is. Too often the point of connection was left implicit,

while better responses delved into the nuances of what made the novels similar or different to

each other, and the ways in which writers had achieved these effects.

A handful of candidates answered using two modern texts (most frequently Never Let Me Go and 

The Handmaid’s Tale from the Science and Society theme). Centres should note that this paper

requires that one of the two texts studied must be a novel written before 1900, therefore

candidates who fail to meet this requirement are unable to access the full range of marks. It is 

permissible to answer on two 19th century texts, which can be an interesting way to make links

between texts through the lens of social and historical context; The Picture of Dorian  Gray and 

Dracula is a popular combination in the Supernatural section.
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Question 1 

‘Compare the ways in which the writers of your two chosen texts make use of settings’

Stronger answers for this question engaged with the ways settings were used by the writers, often

considering their significance to the narrative, symbolic meanings and the ways in which they are

used to create specific atmospheres or to create sympathy for characters. Discussion of the ways in

which settings could provide solace, safety or oppress individual characters were often successful.

Hard Times and Atonement was a popular combination and these novels were often written about

with great success. There was often perceptive comment on Dickens’ use of the contrasting settings

of Coketown and the circus as a vehicle for communicating political messages, and McEwan’s

commentary on class divisions using the Tallis family home and the battlefields of Dunkirk. There

was also some excellent work linking settings to freedom and imagination, including interesting

analysis of the Tallis family house and the circus as places where Briony’s imagination and Sissy

Jupe’s emotions were unrestricted. This was contrasted with the stark industrial settings of

Coketown, Dickens’ school and the adult world as restrictive and repressive.

Weaker responses tended to list or describe settings in the novels without considering their

narrative function. Some candidates struggled to link settings to the wider themes and ideas being

discussed in the novels, or to consider the effects of different settings on the meanings of the texts.

Candidates answering on The Color Purple were generally less successful at identifying specific

settings, tending to comment on the American South more generally. This meant that many

candidates found the selection of specific textual details in support of their points more difficult.

More successful answers considered a range of specific settings within the novel and what these

signified, such as: the Olinkan village as a vehicle for expanding Celie’s conception of Blackness and

developing pride in her heritage; the setting of the Juke joint and its influence on the relationship

between Shug Avery and Celie; Mr. _____’s house as a symbol of Celie’s domestic servitude and the

different houses Celie inhabits as symbols of stages of her journey to self-actualisation.
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This essay on Hard Times and Atonement achieved Level 5 marks of 18 for AO1 and 2 and 19 for AO3

and 4.

A total of 37 out of 40.
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While its introduction is rather general, this essay makes very good

points about the ways settings are used to represent ideologies,

wider societal views and to highlight aspects of character. The

comparison of Bounderby’s house and Cecilia and Briony’s

bedrooms makes thoughtful connections through language

analysis and symbolic meanings. In places, the use of grammatical

terminology does not really add anything to the analysis which

follows, and the essay would perhaps be slightly more fluent

without it.

Don't use literary terminology unless it is relevant to your point

and you can say something about how the writer has used the

feature to create meanings.
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Question 2 

‘Compare the ways in which the writers of your two chosen texts present changing relationships.’

This was the more popular question for this theme and led to some very interesting responses. The

best answers engaged closely with the presentation of changes that various relationships

underwent. Weaker responses tended to simply describe relationships, or occasionally

relationships which changed within the novels, but did not consider the ways in which these

changes were presented, thus limiting the amount of analysis that could be done for AO2.

A common focus was on changes to sibling relationships such as Louisa and Tom in Hard Times,

Celie and Nettie in The Color Purple and Briony and Cecilia in Atonement. Some answers also

explored parental relationships in each of the novels, particularly those answering on What Maisie

Knew. Romantic relationships such as Cecilia and Robbie in Atonement and Celie and Shug in The

Color Purple also led to some interesting comparisons. The most successful responses were able to

link these changes within relationships to changing political and social thought, for example

examining Dickens’ criticism of utilitarianism using the changes to Mr Gradgrind and Louisa’s

relationship.

Contextual comments were generally well integrated and relevant to the specific question.

Candidates answering on Atonement were slightly hampered by an over-reliance on social class as a

context at the expense of considering a range of contextual factors.
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This essay on Hard Times and The Color Purple was placed in Level 5 on both assessment grids.

It was given 19 for AO1 and 2, and 18 for AO3 and 4

A total of 37 marks.
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From the start, this essay integrates all of the assessment

objectives, building comparisons and contextual factors into the

fabric of the essay from the introduction onwards. By choosing to

narrow the focus of the essay to relationships between women,

the candidate is able to focus on precise textual details and to

consider the changing nature of these relationships and what they

are used to represent. There is pertinent use of literary

terminology which enhances the analysis of the ways in which the

writers have created meanings. The analysis of Sofia in The Color

Purple on page 2 is a particularly good example of AO2 analysis

which engages closely with the meanings of the selected examples

and links this closely to contextual factors. In considering the initial

relationships between the character pairs, the conflict that occurs

between them and how this is resolved, the argument is

successfully developed.
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If the question is very broad, it can be helpful to choose one or two

key ideas to focus on.

GCE English Literature 9ET0 02     21



Question 3 

‘Compare the ways in which the writers of your two chosen texts present interaction between

characters from different cultures.’

The best responses to this question were able to deal with the whole of the question stem,

considering cultural differences and the ways in which these affected interactions between

characters.

Candidates either focused on relationships between individual characters from different cultures

such as Aziz and Fielding, Huck and Jim, or on relationships between different groups of characters

from different cultures, for example the Indian and British characters in A Passage to India, or the

colonisers and the Congolese in Heart of Darkness. Both of these approaches were potentially

successful, as long as the focus remained on parts of the texts where the characters interacted,

rather than a study of each character or group in isolation. Less strong answers tended to discuss

the cultures of different characters rather than their interactions. This was particularly an issue in

responses on The Adventures of Huckleberry Finn, where candidates often focused on the

relationship between Huck and Jim, but few considered the ways in which the characters interacted.

Contexts were very well dealt with for this question, with race, colonisation and imperialism,

slavery, the Windrush generation and genre being discussed frequently, as well as socio-historical

and biographical details. Contextual links were often well integrated and considered in terms of

their impact on the novels’ construction. Candidates were able to compare the different contexts

effectively and, in some cases, draw thoughtful conclusions, for example, regarding the portrayal of

race in literature and the hypocrisy of imperialism.

AO2 was also particularly strong, often being used as a starting point for comparison. Narrative

voice and perspective, linguistic differences and presentation of settings were all thoughtfully used

to make links between the texts. Candidates appeared to know their texts particularly well and to

be able to select appropriate and wide-ranging examples to support their ideas.

22     GCE English Literature 9ET0 02



This essay on Heart of Darkness and The Lonely Londoners was placed at the bottom of Level 5.

It was given a mark of 17 in each assessment grid, making a total of 34.
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This essay puts forward a sophisticated argument, that interaction

between characters from different cultures results in psychological

deterioration, and represents a wider clash between cultures, but

that ultimately these interactions also serve to show the

universality of human nature.

‘Interactions’ are discussed in several ways. The sections

discussing interactions between specific characters are very

focused. Those considering interactions between cultures and the

interaction between characters’ actions and others’ perceptions of

them are perhaps less sharply tailored towards the question, but

have merit and relevance nonetheless.

There is a slight loss of focus on interactions between characters

towards the end of the essay which prevents the essay from

gaining a higher mark in Level 5.

Make sure that every point you make is directly relevant to the

question and you don't go off topic.
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Question 4 

‘Compare the ways in which the writers of your two chosen texts present the search for new

experience.’

Some students struggled to clearly identify what was meant by ‘the search for new experience’ and

were therefore led to consider characters’ experiences in general (rather than engaging with the

idea of a search) or to have a rather loose interpretation of what constituted a ‘new’ experience.

Better answers often considered the hopes and intentions of characters when beginning their

search, and the disappointment experienced when these failed to materialise as expected.

More successful answers were able to link the search for new experience to the hopes of the

Windrush generation in The Lonely Londoners and Huck’s escape and journey in The Adventures of

Huckleberry Finn. Candidates who focused on the texts as quest narratives often scored highly, for

example those who considered Adela and Mrs Moore’s search for the ‘real India’ in A Passage to

India, or looked at Marlowe or Huck’s journeys along their respective rivers.

As with question 3, answers to this question often discussed a range of contextual factors with

success, with interesting consideration of Belgian imperialism in the Congo, the scramble for Africa

and the snobbery of the British Raj. However candidates were slightly less well focused on the

writers’ craft than in the other question, with some less able to pin down specific examples in the

text and discuss how meanings were created by the writer through the use of specific techniques.
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This essay on Heart of Darkness and A Passage to India was awarded 19 for AO1 and 2 and 20 for

AO3 and 4.

A total of 39 out of 40 marks.
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This answer focuses well on the idea of a quest in search of

meaning through new experiences, developing this line of

argument by considering how these quests ultimately fail. The

candidate makes apt links to the contexts of the authors and their

own experiences in the introductory paragraph and goes on to

consider a very wide range of social, historical and philosophical

contexts.

While fluently and cohesively written, on occasion expression is a

little verbose at the expense of clarity. Overall the points are subtly

argued and evaluation of meaning is done constantly and across

all four assessment objectives.
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Don't treat the 4 assessment objectives as separate; your answer

will read more fluently if you can take a more integrated approach.
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Question 5 

‘Compare the ways in which the writers of your two chosen texts present women.’

This was the more popular question in the Crime and Detection theme grouping, and most

candidates were able to explore the presentation of women successfully.

This was particularly interesting when addressing the presentation of female criminals in Lady

Audley’s Secret and The Murder Room, that often led to thoughtful consideration of female

stereotypes in literature as a contextual factor. Contextual comments about the role of women

were occasionally rather simplistic, and did not always take into account differences of class and

time period. For Lady Audley’s Secret and In Cold Blood, there was much rich discussion of attitudes

towards women’s mental health, their vulnerabilities, and there was interesting comparison of Lady

Audley’s social climbing and the attack on the Clutter women as a symbol of the failure of the

American Dream.

Candidates answering on In Cold Blood sometimes had difficulty in focusing only on women. A

number chose to explore the feminine aspects of Perry’s characterisation, that did not really

address the terms of the question, which specified ‘women’ rather than ‘femininity’. Those who

focused on the presentation of the female victims, as well as the significance of Susan Kidwell to

the narrative tended to produce more focused and perceptive responses.

The best responses had a clear line of argument about the ways writers had presented women,

often analysing their texts through a feminist lens. Context was dealt with particularly well for the

two pre-1900 texts, for example exploring the contemporary tensions around the emergence of the

‘New Woman’, however contexts were written about less securely for the modern novels. This was

particularly the case for In Cold Blood where candidates tended to make generalised comments

about society but not address specific contextual factors. Those who considered the additional

sensitivities faced by Capote in writing about a real crime, and the blurred boundaries between fact

and fiction wrote very thought-provoking essays about how, and why, their writers had crafted the

female characters a certain way and often scored highly.
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This essay on In Cold Blood and Lady Audley's Secret was awarded full marks.
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This is an excellent example of a candidate answering on In Cold

Blood, which some students struggled to shape to the question of

the presentation of women. The argument is subtle, going beyond

identifying female stereotypes to consider how women subvert

societal expectations and comparing specific aspects of these

stereotypes, such as the perception of women as emotional or the

requirement for them to be innocent.

The analysis of Nancy Clutter’s presentation is particularly strong

for AO2.
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Go beyond simply identifying and listing examples of a particular

theme or idea; consider what deeper meanings your chosen

examples help to create in the text overall.
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Question 6 

‘Compare the ways in which the writers of your two chosen texts present significant locations.’

This question was less frequently attempted, and some candidates were unable to explain why the

locations they had chosen to discuss were significant. Lady Audley’s Secret and In Cold Blood was the

most popular pairing of texts, with many students considering Audley Court’s isolation and

atmosphere, comparing it to the isolation and ordinariness of the Clutter’s farm. Most linked these

to ideas about success and social standing and how the place symbolised something the criminals

desired.

Some candidates explored with sophistication the presentation of the Clutter house, both before

and after the murders, then used this as the centre of an essay exploring Capote’s social

commentary. Those writing about The Murder Room explored James’ use of settings in following and

adapting the conventional tropes of detective novels. One particularly sophisticated response

noted the setting on the edge of London, allowing for the isolated old building whilst fitting credibly

into James’ contemporary Britain.

Contextual factors were again sometimes rather thin for the modern novels, while the Victorian

novels were more thoroughly discussed in terms of historical attitudes and values, genre, and the

contexts of gender and social class.
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This answer on Lady Audley's Secret and In Cold Blood was awarded 16 marks in each grid, placing it

at the top of Level 4.

It gained 32 marks in total.
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This is a good example of a candidate who does not address all of

the assessment objectives equally. It is very strong in AO2 and AO4

(analysis of the writer's craft and connections between texts), but

less so for AO1 and AO3 (quality of argument and consideration of

contextual factors).

The introduction of this essay is a little general and doesn’t give an

indication of the overall argument the candidate is putting

forward. However, as the essay develops, the strength of the

connections made between the texts, particularly when comparing

the writer’s craft lift the essay to the top of Level 4. There is an

evaluative approach taken when exploring the potential meanings

of quotations.

Religious and genre contexts are perceptively explored at the start

of the essay, although towards the end there is a less sharp focus

on the question.

Try to make sure you address all 4 of the assessment objectives

fairly equally; concentrating on one at the expense of another will

reduce your overall mark.
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This response on The Moonstone and Lady Audley's Secret was awarded full marks, 40 out of 40.
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This essay has a thorough grounding in the context of the genre of

sensation fiction and uses this as a starting point for a wide

ranging discussion of locations and their specific significances. A

key strength of the essay is its ability to connect examples with

their wider meanings. At all times there is perceptive

understanding of why writers have used particular locations and

how these have been developed to enhance key ideas and themes

within the novels. The essay also effectively balances its overview

of the novels with close, detailed analysis of specific examples.

In your analysis of quotations, consider why your writer has

chosen to use a particular technique; how does it help them to

convey ideas and create meanigns?
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Question 7 

‘Compare the ways in which the writers of your two chosen texts present warnings about the

future.’

This was the most popular question on the paper and elicited some exceptional responses.

Candidates responded confidently to warnings about the future, with many drawing from

contemporary discussions concerning environmental breakdown and gender discrimination. At the

top end, candidates integrated contextual knowledge with a sophisticated analysis of the writer’s

craft. Even rather descriptive answers demonstrated an awareness of the importance of historical

precedent in relation to The Handmaid’s Tale, with some pointing to topical comparisons such as the

Alabama anti-abortion bill and contemporary feminist discourse. Most answers focused on

warnings about science without constraints, warnings about the role of religion and ethics or the

danger of the suppression of women. A number of candidates explored the relevance of the

writers’ warnings to the modern world; this often led to interesting discussions, and some

candidates related these ideas very tightly to details in the text, however some shifted a little too far

from the novels at these points, drawing relatively general comparative links between the two

historical periods.

Many candidates were able to evaluate the presentation of warnings about the future across their

texts. Some insightful discussion was seen about the danger of hubris and the moral challenges

created by scientific advancement in Never Let Me Go and perceptive links made, particularly

between Never Let Me Go and Frankenstein in relation to loss of humanity for creators and creations.

Successful pairings were also seen using The Handmaid's Tale and Frankenstein, with many

candidates exploring and comparing the threat of organised religion and the threat of science to

existing religious and moral codes.

The best answers were explicit about exactly what the writers were warning about, and could

identify the recipient of these warnings as contemporary readers and future societies, while less

successful answers tended to focus on warnings but not be specific about what the warning

actually was. They also tended to consider warnings to characters within the narrative and

therefore to focus entirely on plot rather than the wider concerns explored in the novels overall.

This sometimes led to them treating the novels and characters as if they were real, and a

corresponding lack of consideration of the ways in which writers had constructed their warnings.

Historical context was sometimes used inaccurately, with candidates not being sure in what era 

Frankenstein was written and referring to possible social and literary influences on Mary Shelley that

did not happen until well after the novel was published, or misunderstanding the significance of

Galvani’s experiments (with a number claiming that he had managed to ‘bring frogs back to life’, or

indeed that Aldini had ‘reanimated criminal corpses’). However most candidates wrote insightfully

about the contemporary fears of the novels and were able to meaningfully discuss Shelley’s

reflection on the scientific discoveries of the Enlightenment, Atwood’s integration of right wing

politics in the 1980s, Ishiguro’s exploration of the ethics of cloning and H.G. Wells’ critique of British

Imperialism.

Higher scoring answers tended to have a more developed focus on AO2, with exploration of the

methods writers used to present their warnings. In weaker answers, this assessment objective was

sometimes overlooked and essays lacked detailed analysis of textual details, taking a more

narrative or historical approach.
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This answer on Question 7 on Frankenstein and The Handmaid's

Tale was placed at the high end of Level 5.

It was given 18 marks for AO1 and 2 and 19 for AO3 and 4.

A total of 37 out of 40.

This essay focuses on the warnings presented about gender, using

this as a starting point to consider several different lines of

argument.

It is particularly strong when analysing the writer’s craft, making

insightful and evaluative comments on the meanings of words and

phrases.

Unlike many responses to this question, the candidate

differentiates between Mary Shelley’s views (of Romanticism,

Prometheus etc.) and those of her husband – these were often

conflated in other answers. The analysis of the orality of The

Handmaid’s Tale and the ecriture feminine is particularly adept.

While not everyone will agree with the conclusions reached about

the novels, the argument is made convincingly and shows the

candidates original critical voice emerging.

It's ok to give your own interpretations of the novels, as long as

you put forward your ideas in an academic way and can support

them with evidence from the texts.
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Question 8 

‘Compare the ways in which the writers of your two chosen texts make use of the natural world.’

A wide range of approaches to the question were seen, many of which were very interesting and

original, exploring aspects of the natural world insightfully.Whilst some candidates chose to

comment on the presentation and description of natural settings and the use of techniques such as

pathetic fallacy to foreshadow future events, other students chose to consider mankind’s

manipulation of natural processes, most notably reproduction in Frankenstein and The Handmaid’s

Tale.ome candidates turned this question into an essay on unnatural methods of reproduction,

without making sufficient reference to the presentation of the natural world. On occasion, it

seemed that candidates were re-using previous essays on the authors’ use of a range of locations

(the 2018 question), without necessarily ensuring that the examples chosen represented the

natural world.

In the two modern texts especially, there was a tendency for some candidates to focus on the

absence of the natural world or, more successfully, on ways in which the natural order was

subverted within the texts. While overall this question was well answered, a significant minority of

candidates struggled to define the natural world clearly, taking it to include any and all aspect of

human society and human nature. This was a particular issue for candidates who answered on The

Handmaid’s Tale, whose exemplification often had no real connection at all to the natural world.

Better answers were able to examine Atwood’s use of natural imagery, such as the use of natural

settings in Offred’s flashbacks in contrast to the man-made structures which dominate her present,

or Serena Joy’s garden as a symbol of human attempts to curtail and restrict the natural world,

including the fertility and reproductive rights of the handmaids. Others chose to focus on the

environmental aspects of the novel and mankind’s negative impact on the natural world with

reference to the nuclear disaster implied in the novel and its impact on human society.

Similarly, some of those writing on Never Let Me Go struggled to exemplify the natural world beyond

the woods outside Hailsham, thus not fully demonstrating their knowledge of the whole novel.

Better responses considered the descriptions of vast empty landscapes, the symbolism of water

and coastal settings, and the ways in which the clones are placed outside the natural order through

their isolation and institutionalisation, and are unable to enter the natural world despite always

standing on its threshold.

The pre-1900 novels tended to be explored more thoroughly in terms of their contexts, and those

writing on Frankenstein in particular often made more use of contextual factors in their essays, with

many discussing Romanticism, the sublime and the philosophical ideas of Rousseau and Locke in

relation to mankind’s place within the natural world and the conflict between nature and society.

Those writing on The War of the Worlds were able to confidently discuss Darwin’s theory of evolution

and the novel as a criticism of imperialism, commenting on Wells’ use of the animal kingdom and

the natural world as metaphors for the vulnerability, complacency and insignificance of humanity. A

number of successful responses compared the use of weather and day and night time settings,

along with the symbolism of the sun and moon which often led to excellent analysis of the writers’

methods and interesting comparisons of symbolic meanings.
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This essay on Question 8 using The Handmaid's Tale and

Frankenstein was awarded 19 marks in each of the assessment

grids.

A total of 38 out of 40.

This candidate puts forward a very interesting opening argument

about the ways in which Atwood and Shelley use the natural world

to explore contemporary debates – the point about Atwood’s

warning about a passive existence while nature is manipulated

and damaged is particularly thought-provoking.

By examining different qualities of the natural world (its

restorative qualities, as a source of inspiration, humanity’s desire

to transcend its boundaries, fostering a sense of hope and as a

dangerous and destructive force), the essay covers a huge amount

of ideas and is able to give a thorough and wide ranging answer to

the question. This is a good example of how The Handmaid’s Tale, a

text which some candidates struggled to connect to the natural

world, could be effectively used for this question. The

exemplification and discussion of the writer’s craft in this text is

also particularly good.

Having several different lines of argument can be a good way to

develop your ideas and ensures that your essay is wide ranging

and well structured. It's important to plan these in advance.
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Question 9 

‘Compare the ways in which the writers of your two chosen texts present women.’

This question was very well answered, and candidates seemed to have enjoyed exploring the

feminist interpretations of their novels and of gothic conventions. The Picture of Dorian Gray and 

Dracula was a very popular combination of texts.

Weaker responses tended to describe the women within the novels they had studied. However,

most were able to put forward a thoughtful argument about the position of women in society,

female sexuality and the conventions of gothic literature. This naturally led to discussions of

contextual factors which were often seamlessly integrated into the essay. On occasion, there was a

failure to consider the distinctive contextual factors relevant to each text; some assumed that the

historical and social context applied equally to both novels without considering the very different

backgrounds, intentions and concerns of Stoker and Wilde. Those writing on The Little Stranger and 

Beloved sometimes struggled to write cohesive comparative arguments, and there was little

consideration of the historical settings, and sometimes confusion between the time of writing and

the time the novels were set in. Some very good responses were seen comparing the presentation

of strong women that subvert patriarchal expectations such as Sethe, Caroline and to some extent

Mina. For those candidates who used Beloved, there was often fruitful discussion of the impact of

slavery on women, but only occasionally a broader understanding of the female empowerment

which is a key idea in the novel.

The best essays considered a range of women in each novel; some writing about The Picture of

Dorian Gray wrote only about Sybil Vane and therefore struggled to develop their arguments

further. Some very perceptive responses were seen which wrote about Wilde’s use of minor women

in the novel such as Lord Henry’s wife and Sybil’s mother, or male characters’ comments about

women and what these revealed about the broader themes of the novel. AO2 analysis was often

very well developed, for example comparing the blood stains on the white clothing in Dracula and

the descriptions of the vampire women with the innocent flower imagery associated with Sybil.

Those candidates who considered the subtle nuances of meaning in the 19th century novels often

scored highly. For example, many candidates writing on Dracula considered Lucy’s playful question

as to why women cannot marry three men as representing 19th century concerns about the New

Woman and female promiscuity, while Mina was portrayed as a more ‘traditional’ model of perfect

domestic femininity. Better answers addressed the subtlety with which Mina, as the true

representation of the New Woman, combines modernity and convention; she works, takes a

leading role in the search for Dracula, is intelligent, and uses modern technology, but does so in

order to help the men and maintains her modesty and religious faith, thus does not threaten the

social order in the same way as Lucy. Lucy was sometimes explored as another facet of the corrupt

aristocracy, like Dracula himself. Some successful essays incorporated knowledge and

understanding of the duality within 19th century London (some referring to Stoker’s biographical

context – with a sexual disease caught from prostitutes), thoughtfully analysing the transformation

of the stereotypical literary heroine into the 'other'.
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This essay on Question 9 compared Dracula and Beloved. It was

placed on the border between Levels 4 and 5, gaining 17 marks for

AO1 and 2, and 16 for AO3 and 4.

A total of 33 out of 40.

This essay has a fairly straightforward opening argument about

women lacking power, but is elevated to the Level 4/5 border

because of its close textual reference and analysis and the focused

comparisons drawn between the texts. There are plentiful short,

integrated quotations used to illustrate and develop points.
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Quotations do not have to be very lengthy; using shorter

quotations can help you to focus on analysing specific features of

the writer's craft.
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Question 10 

‘Compare the ways in which the writers of your two chosen texts present menace.’

Candidates offered some creative responses on the theme of ‘menace.’ The best answers provided

an academic analysis of gothic conventions, alongside the depiction of societal ‘menaces’ such as

the fear of the ‘other’ in Dracula or the spectral nature of trauma in Beloved. This resulted in a select

number of impressive essays. There were some excellent responses to this question that evaluated

not only the ways in which the supernatural elements of the novels created menace, but also how

this could be achieved using characters, settings and relationships.

Some candidates focused on fear or a sense of threat (previous exam question topics), or on evil

characters rather than menace, and while there was some overlap, the best answers were able to

demonstrate a clear understanding of what menace was and how it was created by the authors.

There was much useful discussion of gothic, mystery and horror as genres which helped candidates

to integrate contextual factors into their responses. Many candidates considered characters who

were central to the menace within the novels, such as Dracula or Dorian Gray and discussed them

as menaces towards women and wider society. Some sophisticated responses made connections

between the roles of these characters as outsiders, with reference to the social and political

contexts in which the texts were written. It often benefitted answers to clearly explore what they

understood by menace in the introduction to the essay. This helped candidates to focus clearly on

the terms of the question before developing more complex arguments.

Context was, on the whole, very well dealt with, with successful essays incorporating factors such

as: the 19th century fear of reverse colonisation in Dracula; the understanding of London’s 'hidden'

corruption in The Picture of Dorian Gray; the post-war class shifts in The Little Stranger (although this

last was rarely related to Waters’ early 21st century context of production), and the latent anger of

former slaves – and, by implication, 1980s African-Americans - in Beloved.

Discussions about physiognomy in the two Victorian novels were often good and the menace of

Dracula’s appearance was well-linked to Victorian fears about otherness and xenophobia as well as

invasion from the East.

In Beloved, the menace of supernatural forces was well explored as well as the menace of the

oppressive societal situation of slaves and women.
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This essay on Dracula and The Picture of Dorian Gray was awarded full marks, 40 out of 40.
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In the introduction, this candidate makes interesting links between

menace, fin de siècle anxieties and fears of the other, sexual

deviancy, and the menace posed by liberalism. A very wide range

of ideas are written about concisely and with purpose and, in

doing so, contexts are made an integral part of the essay.

The candidate’s analysis of their chosen quotations and

exploration of the ways in which the writers have created the

sense of menace which pervades the novels is often evaluative

and considers multiple meanings and potential interpretations

with sophistication.

Make sure you think about what the specific question is asking you

and shape your answer to this. Don't try to force pre-prepared

points into your essay.
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Question 11 

‘Compare the ways in which the writers of your two chosen texts present inequality.’

This was the second most popular question on the paper and was answered well at all levels.

Most candidates were able to identify an aspect of inequality to centre their argument around such

as gender, class, race, religion, wealth, power or education, with strong answers often considering a

range of different aspects of inequality. Many focused primarily on sexual inequality, however there

were also many fruitful explorations of the social inequality which Tess’s parents encourage her to

challenge, which Bronte uses to shape so much of Nelly Dean’s narrative, or which Woolf explores

in her presentation of Clarissa and Peter.

Those writing on the Hosseini also looked at the part played by religion in determining inequality,

often finding useful links with Hardy. Those candidates who focused on the ways in which

characters attempted to transcend inequality often wrote coherent and thoughtful arguments,

sometimes making surprising and thought-provoking comparisons, such as between Tess and

Heathcliff’s attempts to break away from their lowly origins, or Mariam and Clarissa’s restricted

positions within their marriages due to the expectations of women within their social class.

Comparisons between Victorian society and 21st century Afghan society under the Taliban were

often good, but some suffered from a simplistic view of women’s roles. The best answers made a

choice in the introduction of which depictions of inequality they aimed to explore and focused on

these for the duration.

There was some conflation of inequality with the mistreatment of female characters or immoral

behaviour (such as Rasheed and Heathcliff beating their wives); those candidates who were able to

link these details with a specific aspect of inequality such as the unequal treatment of men and

women under the law, or the sexual double standards were usually much more successful. It was

necessary to tailor these types of points to the specific question in order to make their relevance

explicit. It was also rarely helpful to focus solely on one character as this limited the scope of the

response. For example, the relatively minor character of Isabella in Wuthering Heights was

sometimes the only character discussed in detail, while Heathcliff, Cathy, Nelly and the younger

generation of characters were not considered at all, meaning that candidates were unable to

demonstrate their understanding of the entire novel or to extend their argument about inequality

beyond a single point.

Context to do with women’s property rights was often well used, as were ideas about inequalities

stemming from physical appearance or beauty, although a number of candidates seemed unaware

of the historical setting of Wuthering Heights and equated this with its time of writing. There was less

focused contextual discussion for A Thousand Splendid Suns beyond general notions of the

fundamentalist society keeping women in the home as property of their husbands or fathers,

although some candidates were able to usefully discuss the differences between life under Soviet

and Taliban rule. There was a tendency in those candidates answering on Tess of the D’Urbervilles to

make rather general contextual comments about religious views in Victorian England and Hardy’s

own beliefs. There were also a number of over-emphatic comments about Hardy’s sexual arousal

upon witnessing the execution of Martha Brown which were rarely made relevant to the topic at

hand. On occasion, the purpose of the texts was considered as largely one of social commentary,

which rather reduced consideration of their literary methods and value.

Comparisons and connections between the texts were made very successfully, with characters,

settings and narrators often linked. Comparisons between narrative methods were often very well

explored, enabling candidates to receive credit for both AO2 and AO4 at once. Many compared Jalil

and Nana’s contrasting houses within A Thousand Splendid Suns with Wuthering Heights and
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Thrushcross Grange, considering these as symbols of wider inequalities within their respective

societies. Some of the best responses made perceptive comparisons between Hosseini and the

pre-1900 texts by evaluating the ongoing challenges faced by women in society.
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This response to Question 11 on Wuthering Heights and A Thousand

Splendid Suns was placed at the top of Level 5.

It was awarded 18 marks for AO1 and 2, and 20 marks for AO3 and

40.

A total of 38 out of 40.

This answer has a focused introduction which narrows down the

focus to a specific aspect of inequality, while also indicating that

the candidate will cover aspects of the whole novels. It begins to

make evaluative comments about the various types of inequality

evident in Wuthering Heights which are developed to explore how

both writers challenge inequality, making reference to authorial

intent.

As the essay continues, detailed connections and comparisons are

made in almost every paragraph, using a range of starting points

including contextual factors, gender, and natural imagery.

The final paragraph on narrative voice starts well, however it is

inconclusive, presumably because the candidate ran out of time.

This means that the essay ends rather abruptly, but nevertheless it

is a great example of a concise and well-focused response.

Connections and comparisons should be made throughout the

essay- try to include them in your introduction, conclusion and in

most of your paragraphs.
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This essay on Question 11 answered on A Thousand Splendid Suns

and Wuthering Heights.

It was placed near the top of Level 4, gaining 16 marks for AO1 and

2 and 15 for AO3 and 4.

A total of 31 out of 40.

While this essay has a clear and sustained focus on the inequalities

of class and gender within the novels, and considers a range of

contextual factors in detail, it does not quite manage to put

forward a critical argument overall.

There is a close focus on the texts, but there is a tendency to treat

them as real rather than to consider authorial choices and craft.

There are the beginnings of evaluation at times, particularly when

considering education as a means of overcoming inequality, but

there is not quite enough to merit Level 5.

Try to strike a balance when considering both the big picture and

the small details when analysing your chosen novels.
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Question 12 

‘Compare the ways in which the writers of your two chosen texts make use of narrative voice.’

There were a number of interesting comparisons of the way in which writers utilised narrative voice

in order to present different perspectives: Hardy’s omniscient and often intrusive narrator in Tess of

the D’Urbervilles; Woolf’s use of free indirect narration and stream of consciousness; Hosseini’s use

of focalisers and the different and often unreliable narrators in Wuthering Heights all provided broad

scope for discussion of the writers’ craft and intentions.

There was also thoughtful consideration of the gender of narrative voices and how this connected

with the themes of each novel. The best answers were able to identify features of the narrative

voice before going on to analyse the effects and meanings created by these and the reasons writers

had chosen to tell their stories in a particular style. There were some candidates who had not

understood what narrative voice meant and these essays tended to be limited to character analysis

or plot narration rather than presenting a focused argument in answer to the question.

The question often led students to thoughtful and meaningful analysis of the writer’s craft, however

some struggled to integrate their contextual points into the rest of the essay for AO3, and often

wrote about contexts in isolation. Better answers considered how the narrative voices allowed

writers to explore such issues as gender, power, marginalisation and morality. Links to Victorian

morality and social expectations and the respective authors’ attempts to change them were well-

made. Those writing about Tess of the D’Urbervilles was often written about extremely well,

considering the ways in which Hardy’s narratorial voice objectifies Tess while he seeks to exonerate

her, with some suggesting a similarity in his and Alec’s treatment of women.

Those candidates who were aware of authorial intent often made very successful points about

narrative voice. Some excellent work was seen on Mrs Dalloway, exploring Woolf’s desire to forge a

new kind of narrative with stream of consciousness and multiple perspectives overlapping, and

comparing this with Bronte’s multi-layered narrative, considering how the gender of the narrative

voices related to the authors’ gender and contextual consideration of Woolf’s feminism and

Bronte’s choice to use a pen-name.
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This essay on Tess of the D'Urbervilles and Wuthering Heights was given 20 marks in AO1 and 2, and

19 in AO3 and 4.

A total of 39 marks out of 40.
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This candidate has chosen to focus on how the narrative voice is

used to enhance a particular theme, in this case women’s rights.

This gives them the opportunity to bring in contextual knowledge,

which some students struggled to do for this very technique

focused question. Linking the writer’s craft to the meanings being

created ensures that this essay can balance all of the assessment

objectives.

Comparisons are made between the levels of authorial

intervention, the structure of the novels and the legal rights of

women at different time periods. Many textual details are used to

develop and make explicit the links between the novels – a good

example of this is seen on the final page of the essay where at the

end of a paragraph focusing primarily on Hardy, a point about

Heathcliff’s subjugation of Hareton is introduced to exemplify the

idea that men are also oppressed by capitalism.

If a question focuses on an aspect of the writer's craft, think

carefully about how you will include contextual factors in your

answer.
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Paper Summary
Based on their performance in this paper, candidates are offered the following advice.

Use the first 15 minutes of the exam primarily to plan and select examples. This will lead to a

more focused essay and enable candidates to develop ideas and points better. This is also a

useful short exercise to practise as part of their revision.

During planning time, it can be helpful to consider what order to make their points in to best

develop their ideas.

Write a clear introduction in which candidates make it clear how they are going to approach the

key terms in the question and put forward an overall argument in answer to the question.

For AO1/AO2, make sure a range of different techniques and examples is considered, rather than

only single words from one part of the novel.

The focus of your analysis of quotations should be on how the writers have created particular

meanings and effects, rather than simply labelling them with literary or linguistic terminology.

Quotations should not be too long, and should directly illustrate the point that is being made.

Make meaningful connections between the two texts; discourse markers such as ‘similarly’ or ‘in

contrast’ need to be followed up in detail to explore what the similarity or difference actually is.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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