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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with A Level

paper 36 which deals with Protest, agitation and parliamentary reform in Britain, c1780-1928 (36.1)

and Ireland and the Union, c1774-1923 (36.2).

The paper is divided into three sections. Section A contains a compulsory question which is based

on two enquiries linked to one source. It assesses source analysis and evaluation skills (AO2).

Section B comprises a choice of essays that assess understanding of the period in depth (AO1) by

targeting five second order concepts - cause, consequence, change and continuity, similarity and

difference, and significance. Section C comprises a choice of essays that relate to aspects of the

process of change over a period of at least 100 years (AO1). Most candidates appeared to organise

their time effectively and there was little evidence of candidates being unable to attempt all three

sections of the paper within the time allocated. Examiners continue to note that there are a

number of scripts that pose problems with the legibility of handwriting. Examiners can only give

credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop reasoned

inferences from the source for both enquiries and to evaluate the source thoroughly in relation to

the demands of the two enquiries on the basis of both contextual knowledge and the nature, origin

and purpose of the source. It should be reiterated that weight is not necessarily established by a

discussion of what is missing from a source. If the author of the source has omitted something

intentionally in order to modify its meaning or to distort the message of the source, then it will be

relevant to discuss that omission in reaching a conclusion regarding the use that a historian might

make of the source. However, commentary on all the things that the source might have contained,

but failed to do so is unlikely to contribute to establishing weight.

In Section B, examiners were impressed by the number of responses that clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question. However, as was noted in last summer’s report, weaker candidates often wanted to turn

questions into a main factor/other factors approach, even where this was not appropriate to the

focus of the question. The generic mark scheme clearly indicates the four bullet-pointed strands

which are the focus for awarding marks and centres should note how these strands progress

through the levels. Candidates should be aware of key dates, as identified in the specification, and

ensure that they draw their evidence in responses from the appropriate time period.

In Section C, candidates were better prepared this year to engage with the elements of the process

of change that are central in this section of the examination.This is a breadth question and the

questions that are set encompass a minimum of 100 years. Candidates are reminded that, as

pointed out in last summer’s report, this has important implications for the higher levels in bullet

point 2 of the mark scheme. To access bullet point 2 at Level 5 candidates are expected to have

responded ‘fully’ to the demands of the question. The requirements of questions will vary and key

developments relating to the question may be more specific to the entire chronological range in

some questions and options than in others. However, it was judged not possible for candidates to

have ‘fully met’ the demands of any Section C question unless at least 75% of the chronological

range of the question was addressed. To access bullet point 2 at Level 4 candidates need to meet

most of the demands of the question. It was unlikely that most of the demands of the question

would be met if the answer had a restricted range that covered less than 60% of its chronology.

In both Sections B and C when dealing with AO1, not all candidates demonstrated a secure

understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme. Some

candidates explicitly state in the introduction to the essay that they are naming the criteria that

they plan to use, when in actual fact they are referring to the issues or the factors that will be
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discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis on

which candidates reach their judgement, not the issues that are discussed in the process of

reaching that judgement.
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Question 1 

On the whole, candidates demonstrated a good understanding of the source material for both

enquiries and most candidates were able to make valid inferences from the source. Some

candidates dealt with the second enquiry regarding the role of the forces of law and order more

effectively than the first enquiry because they lacked a secure understanding of what the nature of

the support for the meeting entailed. Many candidates were also able to discuss and evaluate the

nature, origin and purpose of the source effectively and reach well supported judgements.

However, weaker candidates merely reasserted what was provided in the caption and did not

develop this very far. Weaker answers often either demonstrated little contextual knowledge of the

period to add or expand on what was in the source and relied on quoting the source without

explaining points fully or produced responses which relied on detailed descriptions about Peterloo

with limited reference to the source.
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This response gets into Level 4. There is evidence

of some inferences which are supported and

explained. Contextual knowledge is added to

challenge some of the detail of the source. The

response is more effective on enquiry 1 than it is

on enquiry 2.

Ensure you spend sufficient time on each enquiry.
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Question 2 

Most candidates demonstrated understanding of the source, but generally speaking candidates

were less confident on the second enquiry which dealt with the implications of O’Connell’s victory.

Most candidates were able to make inferences related to both the enquiries, but a number of

weaker answers were fairly descriptive in approach and relied on summarising the content of the

source. Most candidates were able to make valid comments in relation to how the nature, origin

and purpose of the source influenced its value. Stronger responses considered the significance of a

personal letter to Robert Peel and commented on the tone of writing in relation to this. Weaker

answers made generic comments which were not developed and which were, on occasion,

confined to an introductory paragraph. Weaker answers also often demonstrated little contextual

knowledge of the period to add or expand on what was in the source.
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This response achieves Level 5. The candidate

interrogates the source with confidence, drawing

out inferences and using contextual knowledge to

support their analysis. The conclusion is a little

disappointing in view of the overall response.

If possible, try to leave sufficient time for a

rounded conclusion to complete the answer.
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Question 3 

This was slightly the less popular question in Section B for 36.1. It was an accessible question with

candidates across the ability range being able to discuss some of the elements of violence in the

Chartist campaign as well as other factors that contributed to their failure to achieve the Charter.

Weaker responses tended to list and describe reasons for failure without fully developing the links

between those reasons and the focus of the question. Stronger answers adeptly linked incidents of

violence to other factors of failure and were able to establish clearly the relative importance of the

various factors.
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The key issue with this response is that it has not

got an entirely secure grasp on what happens

within the chronological parameters of the

question and seems to be conflating material from

several key topics. However, when the material

that is relevant to the question is considered, there

is sufficient here for the candidate to achieve Level

3.

Make sure that key dates are securely embedded

in order to ensure all material used in an answer is

relevant.
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Question 4 

This was slightly the more popular question in Section B for 36.1. There were some very strong

responses seen to this question. Candidates were able to examine how the changing nature of

militancy moved the impact from one of relatively positive publicity to that of open hostility. Most

candidates were able to present both an argument and a counter argument. However there were

responses where the candidates were clearly very well informed on the topic but had not fully

appreciated the focus of this question. Discussions of divisions in leadership, the dictatorial style of

the Pankhursts or the Ireland crisis were all present in some responses. This was not necessarily

information that would not have been relevant, but it often was not sufficiently tied in to the central

question of militancy. Weaker responses had quite a limited knowledge base and some sought to

argue through very general points.
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This response achieves Level 4. Although there is

some apparent drift away from the question focus,

in fact the response largely maintains a secure

focus in which they discuss a number of issues

relevant to the question.

Ensure that the focus on the question is

maintained throughout so that valuable time is not

lost by discussing issues that do not gain any

credit.
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Question 5 

Both questions in Section B of 36.2 were equally popular. This was a question that allowed

candidates at all levels to access it and tended to encourage analytical debate. Most candidates

were able to use key information and statistics to help answer the question and most linked

transport to improved trade. Stronger responses made explicit links between shipbuilding and

improved transport networks. Weaker responses were able to access facts and statistics to find

agreement with the question focus but found developing counter arguments more challenging.

Even answers that were rather thin in terms of depth seemed to understand the analytical focus of

the question.
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This is a well-informed response which uses the

material to engage in a debate about the issues

that are raised by the question. It achieves Level 5.
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Question 6 

Both questions in Section B of 36.2 were equally popular. This question tended to invite analytical

debate from candidates at all levels. Most candidates were able to talk about the impact of

depopulation on the cottier system. Whilst many responses did offer some depth in analysis, there

were also some weaker assertive responses. Stronger responses tended to discuss the extent to

which depopulation exposed the economic and social deficiencies in Ireland leading to

improvement. On occasion, some strong responses drifted from the focus on social and economic

impacts to discuss political activity. If done well this could be linked back to the question, but too

often it became a distraction.
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This response engages with both social and

economic effects and links them to the focus of the

question, understanding that even apparent

benefits sometimes also contain drawbacks. The

response achieves Level 4/5 borderline.
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Question 7 

This was slightly the more popular question in Section C for 36.1. On the whole this question was

well handled by candidates across the ability range. Whilst the chronological range was generally

good, it was not always tied effectively to the question, for example, the events of 1815-19 were

seen as examples of revolutionary activity, but many candidates then suggested that these events

led directly to the 1832 Reform Act. It was also quite notable that many candidates missed obvious

issues linked to the 1832 Reform Act, such as the Bristol and Nottingham Riots. Stronger responses

were able to identify a shift in focus in the later period, arguing that rather than a fear of revolution,

it was party interest that played the key role. Disraeli’s handling of 1867 and his tactical shift was

often cited as evidence of this and some candidates were able to point out that Salisbury similarly

acted out of party interest in 1884/5. It was surprising that a minority of candidates did not know

the dates of the Reform Acts.
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This response demonstrates an awareness of the

stated factor and also discusses other factors. It

ranges across the period and starts to consider the

basis on which judgements have been made. It

achieves Level 4/5 borderline.
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Question 8 

This was slightly the less popular question in Section C for 36.1. Chronological range was

sometimes lacking on this question. Candidates clearly felt more comfortable in the period after

1832. However some strong responses were able to consider Pitt’s attempted reforms to suggest

that things had begun to change earlier. Stronger candidates were able to argue that the degree of

influence declined markedly as the century progressed and to consider the impact of a range of

parliamentary legislation in the second half of the 19

th

 century on the position of the aristocracy.

The 1911 Parliament Act was clearly understood by virtually all candidates and they saw this as

marking a major shift in the relationship with the Commons. Weaker candidates were less secure

on the links between reform and the position of the aristocracy, either making generalised

statements or describing legislation with limited links to the question.
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Question 9 

This was the more popular question in Section C for 36.2, although it was often attempted with less

success. The majority of candidates were secure on the Fenian Rising and recognised the key role

of the Manchester Martyrs and the re-focusing of Irish nationalism brought about by Fenianism.

Unfortunately, many weaker candidates focused exclusively on the Fenian Rising, which really

limited them in terms of covering the breadth in the question, or rejected the Fenian Rising as a

turning point and then focused on one other event, most commonly the 1801 Act of Union.

Stronger responses considered both the strengths and the limitations of the Fenian Rising as a

turning point and went on to investigate alternatives with some chronological range offered, often

exploring the links between the Fenians and the Young Ireland movement. Some candidates spent

a considerable amount of time discussing the Easter Rising which was beyond the chronological

range of this question. It could be valid if it was used to place prior events into context, but for the

majority of responses that included reference to it, this was not the case.
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This response achieves Level 3. It identifies

alternative turning points, but does not develop

the stated turning point very far. It is descriptive in

places rather than analytical.
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Question 10 

This was the less popular question in Section C for 36.2 although answers to this question tended

to be more secure in terms of debating the representation.The vast majority of responses were

able to elaborate on Gladstone’s interest in Irish affairs with particular reference to Home Rule and

the legislation of his first government. There were some weaker responses seen that misattributed

key events and legislation to Gladstone, leading to anachronism. Most responses were able to

debate the representation with discussion of Lloyd George’s role in Home Rule, even if Asquith was

neglected. Some very strong responses were seen that connected the work of politicians across the

entire period.  However, even some stronger candidates found themselves limiting the breadth of

their coverage through overly descriptive passages.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should ensure that they deal with both enquiries

Candidates should not simply paraphrase the content of the source; they should develop valid

inferences supported by the arguments raised in the source

Candidates should avoid stock evaluation, e.g. it is a newspaper report so it is exaggerated

because it is designed to sell papers

There is no requirement to argue that the source is better suited to one enquiry than the other;

any comments made in relation to this will be rewarded according to how they fit with the three

strands of the mark scheme.

Sections B and C

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels

Planning of essays will help candidates develop an analytical approach

Candidates must be aware of key dates, as identified in the specification, so that they can

address questions with chronological precision

Candidates should aim to range across the required breadth of the chronology in Section C

questions.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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