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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with A Level

paper 30 which deals with Lancastrians, Yorkists and Henry VII, 1399-1509.

The paper is divided into three sections. Section A contains a compulsory question which is based

on two enquiries linked to one source. It assesses source analysis and evaluation skills (AO2).

Section B comprises a choice of essays that assess understanding of the period in depth (AO1) by

targeting five second order concepts - cause, consequence, change and continuity, similarity and

difference, and significance. Section C comprises a choice of essays that relate to aspects of the

process of change over a period of at least 100 years (AO1). Most candidates appeared to organise

their time effectively and there was little evidence of candidates being unable to attempt all three

sections of the paper within the time allocated. Examiners continue to note that there are a

number of scripts that pose problems with the legibility of handwriting. Examiners can only give

credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop reasoned

inferences from the source for both enquiries and to evaluate the source thoroughly in relation to

the demands of the two enquiries on the basis of both contextual knowledge and the nature, origin

and purpose of the source. It should be reiterated that weight is not necessarily established by a

discussion of what is missing from a source. If the author of the source has omitted something

intentionally in order to modify its meaning or to distort the message of the source, then it will be

relevant to discuss that omission in reaching a conclusion regarding the use that a historian might

make of the source. However, comments on all the things that the source might have contained,

but failed to do so, is unlikely to contribute to establishing weight.

In Section B, examiners were impressed by the number of responses that clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question. However, as was noted in last summer’s report, weaker candidates often wanted to turn

questions into a main factor/other factors approach, even where this was not appropriate to the

focus of the question. The generic mark scheme clearly indicates the four bullet-pointed strands

which are the focus for awarding marks and centres should note how these strands progress

through the levels. Candidates should be aware of key dates, as identified in the specification, and

ensure that they draw their evidence in responses from the appropriate time period.

In Section C, candidates were better prepared this year to engage with the elements of the process

of change that are central in this section of the examination. This is a breadth question and the

questions that are set encompass a minimum of 100 years. Candidates are reminded that, as

pointed out in last summer’s report, this has important implications for the higher levels in bullet

point 2 of the mark scheme. To access bullet point 2 at level 5 candidates are expected to have

responded ‘fully’ to the demands of the question. The requirements of questions will vary and key

developments relating to the question may be more specific to the entire chronological range in

some questions and options than in others. However, it was judged not possible for candidates to

have ‘fully met’ the demands of any section C question unless at least 75% of the chronological

range of the question was addressed. To access bullet point 2 at level 4 candidates need to meet

most of the demands of the question. It was unlikely that most of the demands of the question

would be met if the answer had a restricted range that covered less than 60% of its chronology.

In both Sections B and C when dealing with AO1, not all candidates demonstrated a secure

understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme. Some

candidates explicitly state in the introduction to the essay that they are naming the criteria that

they plan to use, when in actual fact they are referring to the issues or the factors that will be

discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis on
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which candidates reach their judgement, not the issues that are discussed in the process of

reaching that judgement.

Overall there continues to be challenging handwriting, poor spelling and errors in grammar and

punctuation. Paragraphing was missing from some responses. The last bullet point in the mark

scheme for sections B & C includes ‘communicated with clarity’ and ‘well organised’ so the structure

of the response is key here. Very few answers included a plan and this was reflected in the

unstructured way that some questions were answered.

The candidates' performance on individual questions is considered in the next section.
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Question 1 

Overall candidates engaged with the source and were able to focus on at least one line of the

enquiry. At the higher levels candidates were able to focus on both enquiries and were aware of the

origin of the source. At the top level candidates were able to confidently assess the reasons for

victory and interlink this to support. Most candidates knew something about Polydore Vergil and

therefore could make general points about limitations due to provenance. Few candidates though

were able to link inferences with meaningful comments about provenance and contextual own

knowledge. A few excellent answers “dug into” the source and pulled out valid inferences,

integrating examination of the source’s attributes to test the value of the source for what it could

reveal about the specific enquiries. Some candidates failed to allow the source to drive the answer

in terms of analysis and concentrated on superficial comments regarding provenance. There was a

greater tendency to writes huge swathes of information without direct quotation from the source.

Historical context was provided though on occasion knowledge drove the answer and the source

was incidental, which held answers back. Another issue was that often when limitations were

explored, there were misconceptions around what qualified as a limitation that could impact upon

the weight of the source. These answers focused on what was missing, which often led to listing of

events that had been omitted. It was common for candidates to apportion weight based on what

the source had omitted, without qualifying why this was missing (propaganda or a leading source).

In higher level answers, weight was often apportioned according to provenance – though often

stereotypical judgements about the Tudors /Henry VII were made. More nuanced judgements

about the provenance were rarer, but some insightful comments were made. Some answers did

not offer a judgement on the value of the source, though they had noted characteristics which

would suggest a value or limitation, but failed to link it back to the question. Therefore judgements

regarding utility were implicit in many cases or distinct judgements were made regarding the

source and the candidate’s prior knowledge of Richard III rather than being specifically linked to the

question. Candidates should aim to do this in their conclusions.
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In this response the candidate focuses clearly on the source throughout.

The candidate considers provenance and the nature of the source and

uses this to reach a supported judgement. Contextual knowledge is used

to develop the ideas presented in the source. This response has a

particularly strong introduction which considers the provenance and the

two enquiries - this is a level 5 response.

Make sure that you link provenance to the content of the source and that

the knowledge applied is used as contextual knowledge to assess the

source.
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Question 2 

This was by far the most popular question in Section B. At the lower levels, candidates described

the foreign campaign of Henry V. At the higher levels, candidates were able to offer an analytical

focus showing balance. The strongest responses were able to discuss thematic successes and

focused on the short and long term judgement. A significant number of candidates wrote at length

about Agincourt and on occasion these answers tended to drift off the focus of the question or

focused too much on description rather than analysis. Fewer candidates considered Henry V’s later

campaigns. The majority of candidates made some sort of evaluation based mostly on military,

diplomatic and economic criteria. However links between events were not always noted or fully

explored in this question and this hindered some of the arguments made. This was surprising given

the clear correlation between some of the events. The best answers explicitly set out criteria for

“complete” success at the outset and following a line of argument. Engagement with the term

‘complete’ was a discriminator between mid and top level answers and candidates are advised to

consider every word in the question. The most able candidates were able to say whether it was a

success in personal, political or financial terms and discuss within those terms, while weaker

candidates tended to focus on the military successes only.A significant number of candidates did

not write about Scrope’s Rebellion at all, which was important in creating unrest and providing a

stumbling block to the stability much needed by Henry IV and his government. A common error

was to extend answers beyond 1521.
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This is an excellent answer that is focused and detailed throughout with

clear links to the question. The response is clearly organised with

supporting evidence, reaching a substantiated conclusion - a strong level 5

response.
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Make sure that you refer back to the terms used in the question

frequently so that your answer is focused and you reach a clear

judgement.
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Question 3 

This was not as popular as question 2. At lower levels, candidates looked only at one element

within the question either ‘growing ambitions of York’ or ‘Henry VI’s hold on the throne’. At other

levels, candidates were able to discuss threats to Henry’s hold on power – not always focusing on

significance. At the higher levels, candidates were able to analytically determine the validity of the

question. For the most part, the knowledge deployed was detailed, accurate and relevant and was

used to meet the conceptual demands of the question, however many missed the conceptual focus

or the date range. Some candidates did not focus on the Duke of York and a significant number did

but the depth on the stated factor in the hypothesis impeded the overall argument. The majority of

candidates wrote a far stronger counter argument than argument. Surprisingly few approached the

question by discussing whether Richard actually did always have ambitions – this is hinted by the

word “growing” in the question - and this inhibited answers somewhat. Consequently, many

candidates resorted to gathering all of their knowledge about York into one paragraph after the

introduction, before commencing a counter argument that was not always linked back to the factor

in the question. Few candidates were aware of York’s dynastic threat to Henry VI and many

appeared unaware of the actions taken by others that led to York’s actions. Weaker candidates

were able to tell the story of the rise and fall of the Duke of York, but did not compare him to other

factors. Most candidates were able to say that either York, or Henry's mental illness, was the

biggest problem in Henry's reign, but were not able to delve into further detail - such as the

Parliament of Devils, and analysis of the role of Margaret of Anjou was limited. The strongest

candidates were able to evaluate numerous factors, York, Henry's illness, Margaret of Anjou, the

crown's finances, with confidence and reach a sustained and well argued conclusion.
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This is a good answer which just gets into level 5 - the candidate sets out

the criteria for judgement in the introduction and follows this up

throughout the essay. The points made are well reasoned although there

could be slightly more depth and development in parts and the conclusion

could be developed further. Overall a well argued response.

Make sure you leave enough time to write a developed conclusion which

directly answers the question and is backed up with evidence.
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Question 4 

For the most part, the knowledge deployed was detailed, accurate and relevant and was used to

meet the conceptual demands of the question. At lower levels, candidates had a very shaky

awareness of what retaining was and described some elements of the king losing hold on power. At

mid level, candidates were able to discuss some of the periods where retaining decreased along

with other influences. A majority focused on the use of maintained men by nobles and, mostly

implicitly, set a criteria for importance around the threat to the crown. At higher levels, candidates

were able to assess the accuracy of the question. The best answers attempted to set criteria at the

outset and looked at how the importance of retaining fluctuated. Weaker candidates did not know

what a retinue was, and the stronger ones were able to describe how each monarch was able to

raise an army. A number of candidates only discussed one or two monarchs and were unsure of

attempts to curtail retaining. These candidates struggled to provide the necessary range for a

breadth question. Many candidates made the mistake of stating that Henry V proved that retaining

was no longer important because of his successes in France. Here a number of candidates found

difficulties with the term ‘decreased’ in a period where the importance of retaining fluctuated.

Stronger candidates were able to compare monarchs successfully, highlighting how it reaches its

zenith during the reign of Henry VI before Edward IV and Henry VII restrict it greatly; at this stage

some candidates made statements like "this shows it was no longer important by the reign of

Edward IV" whilst stronger candidates were able to link Edward and Henry's actions with the

importance of retaining, i.e., action had to be taken because it had become too significant to ignore.

The highest scored candidates were able to do this successfully and convincingly.
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Overall this answer is focused and has a balanced argument. There is

sufficient knowledge although there is a slight lack of depth in parts. The

criteria used for judgement are valid but slightly lacking in depth and the

argument is largely coherent - a level 4 response.

Make sure you have a plan to ensure your answer is focused and covers

the date range of the question.
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Question 5 

This was the more popular of the breadth questions. At lower levels, candidates simply described

the Parliament of 1406. These candidates described Parliament and how they attempted to control

the monarch. For example, many candidates answered an essay describing a series of turning

points and included the Long Parliament as one of them. Narrative accounts were common in this

question for weaker candidates and some answered in a story format, describing the differing

relationships between monarchs and their parliaments of the period. This meant that knowledge

was detailed and accurate, but a number of answers were lacking in explanation and analysis.

Alternatively candidates working at the lower levels did not know what the Long Parliament was or

did not have enough knowledge to write anything of substance. A significant number lacked the

most important part of the essay, therefore lacking depth. Candidates working at the higher levels

were able to determine areas of turning points/significance and especially focus on the given factor.

The more successful answers attempted to set meaningful criteria – this time around the idea of

what constitutes a turning point comparing the stated turning point to other potential points in the

chronology where the power of Parliament saw a marked change. Knowledge deployed was

generally good, though there were some chronological misconceptions. A number of candidates

struggled with the idea of 1406 as a "turning point". Weaker candidates only focused on that one

Parliament, with perhaps some fleeting mention of other parliaments. Candidates also struggled

with how to assess the Parliament of Devils, many accurately stated it had been "packed" with

Lancastrian supporters, but then wrongly stated that this showed the power of the King was greatly

diminished. Stronger candidates were able to compare Parliaments across the time period, but still

struggled with the idea of 1406 as a turning point - with many bringing in the Parliaments of

Richard II to show how Parliament's power had changed, whilst technically correct it would be

outside the time frame of the question.
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The key issues related to the question are identified and considered here.

Knowledge is in depth and has range across the time period. Valid criteria

are used to make the judgements and the answer is well organised - a

level 5 response.

If you use a chronological structure then you need to check that you are

referring back to the turning point identified in the question throughout

your answer
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should ensure that they deal with both enquiries

Candidates should not simply paraphrase the content of the source; they should develop valid

inferences supported by the arguments raised in the source

Candidates should avoid stock evaluation, e.g. it is a newspaper report so it is exaggerated

because it is designed to sell papers

There is no requirement to argue that the source is better suited to one enquiry than the other;

any comments made in relation to this will be rewarded according to how they fit with the three

strands of the mark scheme.

Sections B and C

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels

Planning of essays will help candidates develop an analytical approach

Candidates must be aware of key dates, as identified in the specification, so that they can

address questions with chronological precision

Candidates should aim to range across the breadth of the chronology in Section C questions.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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