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Introduction
This paper was divided into two sections: Section A was aimed at the in-depth evaluation and

analysis of source material and Section B focused on the evaluation of key features in depth,

exploring cause, consequence, change/continuity, similarity/difference and significance. It was clear

that standards in Section A are beginning to catch up on those in Section B and clearly advice about

source analysis, with its new emphasis on value and weight, is becoming familiar to candidates.

Nevertheless, some teachers and candidates need to follow the requirements of the Section A mark

scheme more carefully in future series in order to be clearer about what is meant by 'value' and

'weight'. As in last year’s examination, some candidates wrote too much generalised comment

without regard to the source material, or paraphrased the source without considering its value or

reliability. The major weakness was often in considering the provenance and comments were too

often stereotypical, or too often missing entirely. It is imperative that centres teach candidates to

assess ‘weight’ by using contextual knowledge to challenge or confirm what is in the source, or to

discuss the values of its audience, rather than just claiming that the source discusses an aspect of

the topic, so it must have weight. It is also necessary to analyse the nature, origin and purpose of

the source through its provenance in order to assess weight. As was the case last year, many

responses were largely made up of comments about what was not in the source, suggesting that

this made it less valuable, or carried less weight. Credit is given to comments about what is not in

the source only if it is possible to show that this material is missing for a reason, for example

because the source is a deliberate piece of propaganda, or, for example, the author is not in a

position to comment about key issues and that for this reason the source is unrepresentative. In

Section A the question requires the use of sources together. There was little evidence on this paper

of candidates failing to use the sources together in some way, although it is worth pointing out that

this does not mean that responses should cross-refer between the two sources for comparison and

contrast of content. This was an assessment criterion of previous A Level specifications, not this

one. Comparison of value and weight was a strength of many responses. It remains important to

realise that Section A and Section B questions may be set from any part of any Key Topic, and, as a

result, full coverage of the specification is enormously important. The detailed knowledge base

required to add contextual material in order to support inferences was often good, but candidates

need to understand that contextual knowledge must be linked to what is in the source and used to

confirm or challenge inferences from the source itself, as well as to assess value or weight in the

ways described above. The continuing improvement in essay writing is pleasing. Few candidates

produced wholly descriptive essays devoid of analysis. Candidates continue to identify key themes

in an introduction and to make a judgement in a conclusion. Structure was often very sound. The

most common weakness in Section B essays continues to be the lack of a sharp focus on the

precise terms of the question and/or the second order concept that was targeted. There was little

evidence on this paper of candidates having insufficient time to answer the question. The ability

range was very diverse, but the design of the paper allowed all abilities to be catered for. The

candidates' performance on individual questions is considered in the next section.
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Question 1 

Strong responses had a clear focus on the value of the sources in terms of the influence of the Ku

Klux Klan on American society in the 1920s. At the highest level, candidates selected key points

from the sources and made reasoned inferences about them, supporting each one with their own

knowledge of the historical context of, for example, the influence of the Klan was not as wide,

particularly in the north, as is implied by the sources and that by 1925 it was declining as

immigration became less of an issue, through the federal government’s quota laws. The very best

candidates were aware of the specific context of the Klan and Maine (e.g. in the mid-1920s, the Klan

captured elements of the Maine Republican Party, even helping to elect a governor, Owen

Brewster, damaging the Democrats), but responses that took a more general view were able to

reach the highest levels. AO1 skills are not assessed in this Section, only the use of valid contextual

knowledge as part of source analysis. Comments about provenance were thoughtful and may have

considered that as a former legislator, in an appeal to law-abiding citizens, the writer of Source 1

wishes to expose the undesirable impact the Klan holds over society’s constitutional process. Many

candidates noted that in Source 1 the writer is a Democrat from the liberal north of the US. He is

likely to see the Klan in a poor light. Many also saw that in source 2 the writer suggests that the

Klan’s hold on legislators and law enforcers is so strong and wide that it is able to carry out its

policies effectively and that the presidential election campaign provided added purpose for the

newspaper to seek to recapture lost influence for the Klan. Weaker responses simply wrote

generally about Klan activities, particularly the D.C. Stephenson case, without linkage to the source

or considering its value. At this level, candidates often also made stereotypical comments about

anewspaper being reliable.

A response that scores particularly well for Bullet Point 3 evaluation.
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This is an unusual response in many ways, as it almost forgets to

do the standard things well, while it shows brilliance at source

evaluation. Most good candidates will make a number of

inferences from each source and indicate from where in the

source the inferences can be drawn. These supported inferences

will often be linked to contextual knowledge. Comments about the

purpose and limitations of the sources will often be added,

drawing support from the provenances of each. This candidate,

however, uses contextual knowledge to confirm or deny the

strengths and limitations of the content of the sources to a quite

remarkable standard, drawing also on the nature and purpose of

each source in conjunction with the provenance. Supported

inferences about meaning are comparatively rare. We include this

example to show what can be done with source evaluation,

especially when the candidate has an impressive knowledge of the

context within which the sources were set. Clearly BP2 and BP3

are working together at L5+, if we could award such an accolade.

The candidate has a very clear understanding of the sources and a

great insight into what the sources are trying to do, so we would

not come down from L5 overall just because, by all conventional

assessment BP1 is working at Level 3 (some supported

inferences).

Look at the detail of the provenance of the source to see what

might give weight to the source - e.g. in this case the location of

the author's speech. Challenge or confirm the veracity of the

source by using contextual ‘own knowledge’ to discuss weight. Be

aware of the values of the audience.
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Question 2 

Weaker responses did not have a clear focus on the value of the sources in considering the impact

of Black Power on the struggle for black American civil rights, but rather targeted a more general

response on all civil rights groups. Such candidates did not understand the need to make

inferences from the sources, for example about the fact that Source 3 suggests that Black Power

will provoke a backlash among white conservatives that will be counter-productive to the success of

the civil rights movement, or that Source 4 implies that in Nixon the combination of white

capitalism and militarism has been disastrous and that Black Power can be the only response. Most

candidates perceived that both sources suggest thatsignificant action is needed by the movement

to improve the lives of black Americans, but while Source 3 wishes to work through the existing

constitutional process, Source 4 would overturn it.Weaker candidates gave little weight to the

source simply because one writer believed in non-violence. Others missed out any comment about

the provenances, even their timing. However, stronger candidates noted that Rustin, deploring the

move away from non-violence, fails to write a balanced assessment and ignores any impact by

Black Power on social conditions in black communities, concentrating narrowly on its effect on the

black vote. And as the name of Source 4 suggests, this is the first time that Black Power as a whole

movement has come together to strive for a national campaign. This is a very important call, an

important contribution, but has taken six years to achieve. On the whole, contextual knowledge

noted that white supporters of the civil rights movement were side-lined by Black Power

sympathisers in SNCC and CORE, but surprisingly less was mentioned about Stokely Carmichael’s

Black Panther Party achieving local successes in the South in counties where African Americans

were in the majority. This paved the way for the election of African American officials.

A low L4 response, which scores best on BPs 1 and 2.
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In many ways this is the opposite of the answer illustrated in

Question 1. It makes four supported inferences from across both

sources, each time backing them up with contextual knowledge

that shows evidence of the values of the audience at the time.

However, evaluation makes little use of the provenance or

purpose of the writers, mainly confining itself to the different

dates of each source and a general comment about both authors

being supporters of civil rights. BPs and 2 are working at L4, but

BP3 (evaluation) is not working above L2. Overall a mark low in L4

is justified.

Make sure you make inferences that you also support with your

own contextual knowledge. But also use specific detail about the

position the writer is taking and his/her purpose in doing so.
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Question 3 

Weaker responses indicated a straightforward problem with responses to this question – a lack of

appreciation of the influence of tariffs in general and of the Smoot-Hawley Tariff in particular. Some

candidates mixed their imports with their exports. However, almost everyone saw that there was

retaliation involved by foreign traders. The most successful candidates understood that the farm

sector was damaged as cotton, pork, lard and wheat were sold in the world market and the price of

imported farm equipment rose. Many noted that the tariff raised the cost of living by compelling

the consumer to subsidise waste and inefficiency in protected domestic industries. The most

surprising weakness of candidates was in the very generalised response to the counter factors.

Many understood that laissez faire was in some way damaging, but many stuck rigidly to what

Hoover did not do (though even here clinging to the Gold Standard was scarcely mentioned), rather

than considering that there might have been other factors amongst his actions that were

damaging, such as raising interest rates. There was little detailed knowledge of Hoover’s policies.

Some candidates wanted to include the RFC, but didn’t quite know how to deploy it successfully.

A competent L4 answer to a Section B essay question.
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The candidate sets out the key features in the introduction and

explains how they are going to be debated. The answer is always

discursive - there is no unnecessary narrative. The conclusion

contains a logical judgement. Support for the effects of the target

focus (Smoot-Hawley Tariff) is rather generalised, and Hoover's

damaging fiscal policies could have been given a hearing, perhaps

at the expense of policies that were clearly not damaging. For

these reasons the answer does not advance to L5.

Try to justify why one content area is more significant than

another – the basis of that judgment is that one aspect is more

important, influential or significant. In this case, which policy was

most damaging. Doing this as you go along ensures you meet the

requirement of L5 for BP3 - sustained judgement.
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Question 4 

This question seemed to attract very weak and very strong answers in relatively equal measure.

The biggest problem for weaker candidates was in identifying what was meant by ‘popular culture’.

Many wrote in general terms about more televisions in living rooms and TV dinners, and could only

identify ‘I Love Lucy’ as a significant programme. Even then, they did not perceive that ‘Lucy’ tended

to reinforce existing cultural norms rather than change popular culture. Others got bogged down

on two (and only two) key features: TV versus radio. Stronger answers noted several counter

arguments, that other factors were far more significant, such as other forms of popular

entertainment having a huge impact on teenage culture, especially music genres such as rock ‘n’

roll, popularised by Bill Haley and the Comets, then Elvis Presley. And movies helped to develop the

idea of a new social group leading popular culture (e.g. Rebel Without a Cause dealt with teenage

alienation from old forms of culture. Comic books and popular magazines reinforced this view). It

was also noted that the consumer society acquired the means to access new cultures through new

cars (e.g. drive-in movies) and electrical goods other than television (e.g. gramophones). But even in

the midst of this wealth of knowledge of counter factors, very few candidates knew very much

about the target focus of television in this period. We thought the Ed Sullivan Show might have

achieved more of an airing.

A descriptive response about the effects of TV on American culture
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The question invited candidates to weigh up the relative

significance of the role of television in transforming popular

culture. This means judging television against other features. The

candidate here is able to produce some relevant material to

explain the significance of television, but does not enter the

debate by setting that against other features of significance. The

gateway to L3 and higher responses is to debate the suggested

focus against other issues. Clearly this response, despite some

accurate material, cannot move out of L2.

Higher level responses are often based on brief plans that offer a

logical structure for the analysis. They identify three or four

themes and points for and against the proposition (in this case

that television was most significant in transforming popular

culture). Take a minute or two at the beginning to plan before you

start writing your response. That way, the introduction can be

crafted and you are more likely to produce a relevant, logical and

well-structured response.
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Question 5 

Candidates sometimes found this question relatively accessible, with some excellent knowledge

about Kennedy’s domestic programme. The best responses were able to assess to what extent

President Kennedy’s Peace Corps programme improved the quality of life for young people, to what

extent it was altruistic and to what extent it was an advantage for the United States in the context

of the Cold War. However, in general candidates paid far more attention to other aspects of

Kennedy’s New Frontier than to the Peace Corps and few candidates saw a downside to the Peace

Corps, such as the fact that critics saw the Peace Corps as an extension of ‘Yankee imperialism’ or a

secret tool of the CIA, or that Peace Corps volunteers spoke out about having survived rape and

other forms of sexual assault while assigned overseas and that the agency ignored their concerns

for safety or requests for relocation. There was some very strong material on the other aspects of

the legislative programme, especially the space race and civil rights, and often the Equal Pay Act, or

area development in Appalachia. Candidates were usually able to show that these and other parts

of the New Frontier were often hemmed in by Congress, while the Peace Corps was founded by

Executive Order. Weaker candidates simply rehearsed a potted history of Kennedy’s programme,

without defining the New Frontier and forgetting that the focus needed to be on the Peace Corps.

A Level 5 response.
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This is a beautifully constructed response where the candidate

uses a 'for versus against' approach to the primacy of the stated

focus against other possibilities in a series of well-chosen and

linked paragraphs. Beginning the target focus on the Peace Corps,

the candidate assesses its political and social strengths.

Thereafter, at each stage there is a clear judgement about how

successful alternative policies were, and what obstacles undid

their success. The essay is rounded off logically with a well-judged

conclusion to the key features outlined in the introduction that

were supported throughout that response. The only thing that

could have been better was a judgement about what other limits

there were to the success of the Peace Corps beyond what is

already stated (see the indicative points in the mark scheme for

Q5).

Judgement at the highest level involves analysing the relative

significance and importance (as directed by the question) of

factors or aspects chosen by the candidate, both against each

other and against the stated aspect in the question.
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Question 6 

Many candidates provided some detailed knowledge about traditional values and it was clear that

this was an accessible, mainstream part of the specification for candidates. The best responses

were able to assess how the Religious Right influenced the Reagan administration, persuading him

to appoint conservative justices to the Supreme Court, raising political divisions, as liberals found

their causes on gender equality blocked. There was some very strong material on the Religious

Right’s opposition to homosexuality which limited Reagan’s reaction to the spread of AIDS and

infuriated gay rights organisations.Counter factors were less well supported. Many candidates

picked up on controversies surrounding Bush Sr.’s tax policies and left it that, forgetting that

Reagan also provoked divisions in matters other than those raised by the conservative Republicans,

or that inter-party divisions were at least as important as intra-party ones. Reagan’s attempt to

redefine the relationship between federal government and the states, to cut federal spending, a

policy rejected by Democrats in Congress, was largely ignored, for example.Many candidates knew,

however, that the growing gap between rich and poor was significant in raising inter-party divisions.

A competent, discursive response at L4.
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In many ways this is a very cleverly argued answer, dividing

material into political divisions among Republicans, those between

Democrats and also inter-party divisions. Always discursive, there

is no wasted descriptive material. In some ways, however, it is

unbalanced, with insufficient key features that did not have

traditional values at their heart being considered. Also, political

divisions are narrowly focused just on the political parties,

whereas the Reagan-Bush era was at least as notable for these

political divisions being played out in various communities, such as

what would now be called LGBT communities, the Bible Belt, and

so on. This does not come over. For these reasons, this was not

assessed at L5 despite the quality of argument. A top L4 response.

Be sure that you are able to choose a number of suitable ‘other’

issues when making a judgement about the relative significance of

the key topic named in the question. It is not possible to make this

judgement when set against other stated key topics of dubious

validity. In this case, one 'other' issue (the economy) was offered.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A Source Question (Q1 or Q2)

Candidates must be more prepared to make valid inferences rather than to paraphrase the

source

Be prepared to back up inferences by adding additional contextual knowledge from beyond the

source

Explore beyond stereotypical reactions to particular types of provenance. Not all old people are

blighted by poor memories; look at the specific stance and/or purpose of the writer

Avoid discussions about what is missing from the source when assessing its value to the enquiry

unless there is a clear reason for the author missing such points

Candidates should be prepared to assess the strength of the source for an enquiry by being

aware that the author is writing for a specific audience. Be aware of the values and concerns of

that audience

Candidates should try to distinguish between fact and opinion by using contextual knowledge of

the period and being aware of the values of the society within which the source is set

In coming to a judgement about the provenance, take account of the weight you may be able to

give to the author's evidence in the light of his or her stance and/or purpose

In assessing weight, it is perfectly permissible to assess reliability by considering what has been

perhaps deliberately omitted from the source.

Section B Essay questions

Candidates must provide more factual details as evidence. Weaker responses lacked depth and

sometimes range

Plan your answer effectively before you begin

Pick out three or four key themes and then provide an analysis of (e.g.) the target significance

mentioned in the question, setting its importance against other themes rather than providing a

description of each

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels

Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one content area

is more significant than another – the basis of that judgement is that one aspect is more

important, influential or significant

Pay more careful attention to key phrases in the question when analysing

Be aware of key dates as identified in the specification so that they can address the questions

with chronological precision
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Try to explore links between issues to make the structure flow more logically.

GCE History 9HI0 2H Grade Boundaries Grade boundaries for this, and all other papers, can be

found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx 
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Grade Boundaries
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