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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this, the
second year of the GCE Advanced Level paper, Option 1B: England, 1509-1603: authority, nation
and religion.

The paper is divided into three sections. Section A comprises a choice of essays that assess
understanding of the period in depth (AO1) by targeting the second order concepts of cause and/or
consequence. Section B offers a further choice of essays, targeting any of the second order
concepts of cause, consequence, change and continuity, similarity and difference, and significance.
Section C contains a compulsory question which is based on two given extracts. It assesses analysis
and evaluation of historical interpretations in context (AO3). Candidates in the main appeared to
organise their time effectively, although there were some cases of candidates not completing one
of the three responses within the time allocated. Examiners did note a number of scripts that
posed some problems with the legibility of hand writing. Examiners can only give credit for what
they can read.

Of the three sections, candidates are generally more familiar with the essay sections, and in
sections A and B most candidates were well prepared to write, or to attempt, an analytical
response. Stronger answers clearly understood the importance of identifying the appropriate
second order concept that was being targeted by the question. A minority of candidates, often
otherwise knowledgeable, wanted to focus on causes and engage in a main factor/other factors
approach, even where this did not necessarily address the demands of the conceptual focus.
Candidates in the main were able to apply their knowledge and understanding in a manner suited
to the different demands of questions in these two sections in terms of the greater depth of
knowledge required where Section A questions targeted a shorter-period, as compared to the more
careful selection generally required for the Section B questions covering a broader timespan.

Candidates do need to formulate their planning so that there is an argument and a counter
argument within their answer; some candidates lacked sufficient treatment of these. The generic
mark scheme clearly indicates the four bullet-pointed strands which are the focus for awarding
marks and centres should note how these strands progress through the levels. Candidates do need
to be aware of key dates, as identified in the specification, and ensure that they draw their evidence
in responses from the appropriate time period.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss different
arguments given within the two extracts, clearly recognising these as historical interpretations.
Such responses tended to offer comparative analysis of the merits of the different views, exploring
the validity of the arguments offered by the two historians in the light of the evidence, both from
the within the extracts, and candidates’ own contextual knowledge. Such responses tended to avoid
attempts to examine the extracts in a manner more suited to AO2, assertions of the inferiority of
an extract on the basis of it offering less factual evidence, or a drift away from the specific demands
of the question to the wider taught topic.
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Question 1

Question 1 was the less popular choice with candidates in Section A. The majority of candidates
were able to show their knowledge and exercise a comparative judgement on the role played by
Henry's two leading ministers. Most candidates were able to include a series of relevant contrasts,
with some strong answers integrating material on a range of different issues, for example in the
various ways both ministers had of raising revenue or the role played in relation to the direction of
religious policy. Many candidates had much to say about Cromwell's more significant role in
steering legislation through Parliament, especially in the wake of the Break with Rome, whilst it was
pleasing that some were able to deploy knowledge of Wolsey's and/or Cromwell’s involvement in
attempts to reform and reorganise the administration of government and justice. Many were able
to make good use from material relating to Henry's divorce, although an ability to focus this
carefully towards the demands of the question was a discriminating factor in this. Discriminating
factors in performance tended to be: (i) the range of knowledge and issues covered, with less
successful responses often tending to rely on knowledge of each of the ministers' actions in
relation to Henry’s marriage, (ii) the balance of coverage of the two ministers, and (iii) the degree to
which material was focused on the conceptual demands of the question.
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ResultsPlus

Examiner Comments

This response demonstrates many of the qualities
of a level 5 essay. The answer is clearly organised
and focused, with a firm grasp of what the
question is asking. The candidate is able to offer a
range and depth of specific knowledge, and apply
this to examine the role played by both principal
ministers, sustaining an analysis which considers
the extent to which the role remained the same.
The argument is logical and reasoned, and the
candidate produces a well-developed judgement.
Development is coherent and lucid, showing a firm
grasp of both the period, and the demands of this
particular question.
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Question 2

This was the more popular question of the two in Section A, and produced a range of answers, the
bulk of which were within levels 3-5. Responses displayed a range of evidence centring on various
social and economic issues, with the most common issues focusing on the impact on the previous
inhabitants of the various monastic houses and the loss of support for the poor. Many referenced
the loss of the administration to the spiritual need of the localities and/or the houses’ cultural and
educational value, and most answers had something useful to say about the Pilgrimage of Grace,
although one discriminating factor within this was candidates’ success in examining the links
between the rebellion and the dissolution, rather than just asserting. Fewer candidates offered
substantial development on the issue of monastic land, and whilst many were able to say
something relevant about the admission of monks / abbots into the clerical orders, few were able
to give specific examples. One particular issue worth noting in determining performance was how
responses dealt with other issues. Where candidates gave consideration to other issues in order to
qualify the significance of the dissolution, such as an exploration of the alternative social and
educational provision offered using monastic lands and funds, or the minority who offered the
argument (used by Henry and Cromwell at the time) that the monasteries were in decline and had
outlived their usefulness, there was considerable success. Where candidates treated this as a
comparative question and attempted to set the closure against a range of other issues, with little
regard to the demands of the question, responses were less successful. Another limiting factor for
a minority was attempts to analyse why the monasteries were closed.In short, the more carefully
focusedon the conceptual demands of the question responses were, the more successful they were
in making use of the material they had to offer.
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ResultsPlus

Examiner Comments

This response demonstrates many of the qualities
of a level 5 essay. The response has a clear
understanding of the issues contained within the
question, and offers a focused analysis of the
consequences of the dissolution. A range of
specific material is deployed as part of the analysis.
The essay is clearly communicated, with logical
argument, and whilst some aspects could be
developed further, overall the essay offers clearly
substantiated judgement.
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Question 3

This question was the more popular choice within Section B, and produced a range of responses,
although in general, it tended to produce responses with more specific supporting detail than most
other questions. Stronger responses were able to shape the wealth of potential material available
towards the demands of the question, for example, arguing in favour of the contention in the
question through consideration of the ambiguity of Edward’s First Prayer Book, or Elizabeth’s Act of
Uniformity, her 'middle way' and/or the low level of, and lukewarm enforcement of recusancy fines
under Elizabeth. With regards to countering the proposition, common material included the lack of
accommodation of Catholicism under Northumberland, the brevity of Edward’s reign, the Marian
bishops, and the role of missionary priests and the support of the Catholic nobility (especially
northern) under Elizabeth. In exploring issues at the higher levels, a significant number considered
the change in Elizabeth's attitude, and a not uncommon line of argument fruitfully pursued was
that Elizabeth’s ‘tolerance’ up to, say, 1570, was born of political necessity rather than desire.
Similarly, many were able to point out that after 1570 Elizabeth's tolerance was in short supply,
although in this case fewer were able to explore this with the same level of detail (a shift in the
approach to recusants did feature more than detail on the torture and execution of Catholic priests
in the 1580s).Responses in the lower levels tended to offer material on religious policy without
addressing the specific question, or gave evidence for and against religious toleration - which could
have been made relevant - but without developing this towards the issue of the survival of
Catholicism.

GCE History 9HIO 1B
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Examiner Comments

This demonstrates the qualities of a level 5
response. The answer has a strong grasp of the
topic, and the conceptual demands of the
question. There is clear analysis of the given factor,
offering an exploration of the extent to which
tolerance explains the survival of Catholicism. The
response is reasoned, focused and thorough in
both range and depth.
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Question 4

Question 4 was the less popular of the two within Section B. The vast majority of candidates
attempting this question seemingly found it accessible and straightforward, and thus it was
generally well answered. Most candidates were able to offer some evidence relating to a range of
methods of control; as well as the given issue of Justices of the Peace, the local nobility, the Council
of the North and the Marcher Council, and the Lords Lieutenant commonly featured. A minority did
make use of material relating to issues such as the printing press, portraits or Elizabeth’s journeys,
with at times some success in relating these to the demands of the question, although in some
cases this was unconvincing. On the given issue, commonly found areas of discussion included the
increase in the number of JPs, how they represented a direct link between the government and the
localities, and their administering and enforcing the increased range of statutes and royal
proclamations. Many answers were also able to point out the limitations of the influence and thus
construct an argument on this basis. The most successful were able to offer a focused and critical
assessment of the relative significance of the different methods used by the monarch, e.g. through
exploring the interconnection between the different means, examining the many changes across
the period, or considering issues such as their geographical reach, the scope of their authority
(such as in political, social terms) and the extent to which they could be relied upon by the
monarch. Where responses were less successful, this tended to be limited depth of knowledge, or a
failure to develop an exploration, i.e. having sound knowledge but not sufficiently exploring how
this related to effectivenessin control of the kingdom.

26 GCE History 9HIO 1B



oo Dot 150 O Lol Ligedepearts, Comens. and.. Motk Mperiontly, e Pies
mmmaWQ.Mwm%mmmmm

L. b emonisabed... by, D e OF Carita.. k- ey, oppaced . [hetabere,......

....................

MW&MMM—MMM&EMMWWW .....

APlsmonsd. hoall. cookld.. o Brokrd . e 051C...0F. TP hed... o3 lad Finca..

et J3h. Conbedy, k. 5. T\l b sy, AlSecrtiod... cotd. e TR

enetohs, e (A 9F Do TP ines. Mare._eébechive . Bor. GSlade. cariTol . bren Irat- ..

el % peaple.. Jh%. oas. ...
A o S el gty ot ok SRS R 8 Cotirvncdies. bray. . icothed ..

D oA alloned. . faen.. b, astablh. Siaeg. colebionGhigs... sor ... [T ...
Sorg\Eh.. predations Do naant et Doy kott wety. Wely o be PBlensd. fry..

M&@M,w;ymﬁkmymmumap
MM:MM&SP:SW&L&M@MMM

E;l@oa,m A% o pleed.........
,,,,,,,, (250005 0 Iy ... TR5... PO L. vl s/ ... TESQEEANR.  Aebb........

GCE History 9HIO 1B 27



(Section B mnunu.d}ﬁ-’mvm;rhwmmwmdmw

....... Pexied nent a0, TPE. el g\, .. NI, prnads... fred Metrasad.. frefl. ..
. CAPCCINR0ES ... 2o . A0S TF, O Pk ol Tedn . manatcbe. TP 5 ora abl,..

wm;,mw ...... MMWMngmaﬁ

By i ey, Cortrlied  Bic. Eiaghome At hergh Iy, olid. 00t endey....
e Same. prswineity. a8 Broe X5, ey eﬂ:m).c,.,iﬁmmrmg. ,,,,,,,,,,,,
.................... fqulah'ﬁ-— pones. WER. meant. Mot f"*ﬁ_y efe. Still. edbechV..
. MHRENES ook bl o P mil ety B0 ey AiA A0 hews...

........................ AL A [0G . 25, S of Com@)d. . M. S0, CRR..... [RAS.. Ubbcing

Ld-cé del
-VMC.»%I ek D AoTih trws. (m'mm&lﬁdb@miy:hlé}.ﬂ

28 GCE History 9HIO 1B



(Section B continued) .5, £20(y.. Fe = haw Cold. 0. long @l edy. DD lezaf....

.....

..... MAM%WMJWWQ—gwﬁuAMWW
| h69

B eade, D eds calie. . Slo@. . 6N Do)y o Dok

oAttt Beyls... MdQr.. PA2abethy. . Db ety k.. adbess.. DdB......

8K e by appeinting. v Berl.... o0 e bingdon.. 6. L Y5, pro crdott:. M. 1§32,
homewwe. 005 Aear ol b e, A6t 5. cbfeetit. 6. TPS,. Reeto....

.....................

Qg:?.(«h’bnpasd ........ @}wh@%«m}aﬁ"m{m:uaap@h
At to. hoars... mmymmfwhmmw:rmm ..... o, ...

rrrrrrrrrrrr

|||||||||||||||

........ Peofle). .. 5. Ny, Ay @l (OIGA.. CALDEs..c.ccsircsn

GCE History 9HIO 1B 29



: Mndmym&mmmm—wrhwm‘mm# ........

........ MWMWM%M&HH%;M&HMM;M
darery. et N M. Lownties. .. AL b0 Lemedy. DG A Powph.. ot Locd.......

30 GCE History 9HIO 1B



(Section B continued) Ffﬂbfm}:_;ﬁ ..... .. ha,%(*ﬁ}xﬁe@ﬂq_)j‘f}d ..... bralh... Al S B

ResultsPlus

Examiner Comments

This response demonstrates many of the qualities
of a level 5 essay. The response has a clear
understanding of the issues contained within the
question, and offers a detailed and convincing
analysis of the effectiveness of the different
methods of control. A range of specific material is
deployed as part of the analysis. The essay is
clearly communicated, with logical argument, and
whilst more extensive responses could be offered,
this response is clearly critical and reasoned.
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Question 5

Most candidates appeared to understand the demands of the Section C question, and thus were
able to engage with an analysis of the given views in relation to the proposition in the question. The
vast majority of candidates identified Extract 1 as being in favour of the proposition, and the
following points were commonly seen: how the English were largely on the front-foot against the
Spanish; the undertaking of raids on Spain and Portugal; that English harassment of Spanish
shipping was not a drain on resources; the second and third Armadas were unsuccessful; Elizabeth
was required to assist the Protestant cause in France, but was able to prevent this being a
significant risk to her own realm, with peace being achieved on this front by 1598. Extract 2 was
usually used to argue against the proposition, with common points being: the significant financial
costs on the realm; the risk of invasion after the escalation of war in France and the Spanish
occupation of Brittany; the demands on manpower, in terms of troops being sent abroad and
militias at home; the further Armadas sent, for which the English defences were not sufficiently
prepared.

The strongest responses tended to offer a comparative analysis of the views, discussing and
evaluating these in the light of contextual knowledge. Whilst most candidates recognised the
various areas in which the extracts covered common ground, it was those which recognised the
differences in argument that tended to be more successful. Many of these appeared better able to
see individual points within the wider view and the emphasis placed, such as the greater focus on
the economic strain due to the war with extract 2. The most common factors limiting the success of
some responses were (i) relatively limited use of the extracts, (ii) use of these in a manner not fully
suited to Section C, e.g. through attempts to analyse provenance in a manner more suited to AO2,
or assert an extract is ‘more reliable’, and (iii) limited own knowledge, or a lack of integration of this
in order to examine and evaluate the arguments. With regards to these, candidates should be
minded that Section C is focused around A03. Responses which made consideration of the
argument and evidence within the extracts central to their responses, applying their contextual
knowledge to consider the validity of the arguments offered, were more successful. One issue that
did hold back some otherwise higher level responses was the lack of a strong conclusion at the end;
those that did offer strong conclusions were not necessarily exhaustive in length, but offered clear
and reasoned judgement, which linked back to the preceding analysis of the view, including the
extracts. Less successful responses tended to use the extracts for illustrative support, with limited
engagement with the views, offered little by the way of wider contextual knowledge to examine the
given views.
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SECTIONC
Study Extracts 1 and 2 in the Extracts Booklet before you answer this question.
5 Inthe light of differing interpretations, how convincing do you find the view that,

in the last years of Elizabeth's reign (1589-1603), war with Spain was not a real threat
to England?

To explain your answer, analyse and evaluate the material in both extracts, using your
own knowledge of the issues.
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r’./ ~< Examiner Comments

This response demonstrates many of the qualities
of a level 5 essay. There is clear recognition of the
different views, and the candidate offers a
confident analysis of these, examining the
arguments offered in the light of their own
contextual knowledge. There is an overall
developed comparison of the two views, and
although a more extensively developed analysis
could be offered, there is clearly confident
handling of the extracts, considering the
arguments and the material basis for the different
views. The candidate is able to integrate their own
contextual knowledge into a discussion of the
arguments and issues raised. The essay overall
offers evaluative argument, with precise focus on
the specific demands of the question.




Paper Summary

Based on their performance on this paper, candidates are offered the following advice.

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

Paying close attention to the date ranges in the question

Giving sufficient consideration to the issue in the question (e.g. main factor), as well as some
other factors

Candidates explaining their judgements fully - this need not be in an artificial or abstract way, but
rather a demonstration of their reasoning in relation to the concepts and topic they are writing
about in order to justify their judgements

Careful focussing on the second-order concept targeted in the question

Giving consideration to timing, to enable them to complete all three questions with
approximately the same time given over to each one

An appropriate level, in terms of depth of detail and analysis, as required by the question - e.g. a
realistic amount to enable a balanced and rounded answer on breadth questions

Common issues which hindered performance:

Paying little heed to the precise demands of the question, e.g. write about the topic without
focusing on the question, or attempt to give an answer to a question that hasn't been asked -
most frequently, this meant treating questions which targeted other second-order concepts as
causation questions

Answering a question without giving sufficient consideration to the given issue in the question
(e.g. looking at other causes, consequences, etc, with only limited reference to that given in the
question)

Giving only a partial response, e.g. a very limited span of the date range, or covered the stated
cause/consequence, with no real consideration of other issues

Making an assertion of change/causation, sometimes with formulaic repetition of the words of
the question, with limited explanation or analysis of how exactly this was a change/cause of the
issue within the question

Not reaching a judgement, or not explaining

Answering with a lack of detail

Section C responses:

Features commonly found in responses which were successful within the higher levels:

Candidates paying close attention to the precise demands of the question, as opposed to
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seemingly pre-prepared material covering the more general controversy as outlined in the
specification

* Thorough use of the extracts; this need not mean using every point they raise, but a strong focus
on these as views on the question

* A confident attempt to use the two extracts together, e.g. consideration of their differences,
attempts to compare their arguments, or evaluate their relative merits

* Careful use of own knowledge, e.g. clearly selected to relate to the issues raised within the
sources, confidently using this to examine the arguments made, and reason through these in
relation to the given question; at times, this meant selection over sheer amount of knowledge

* Careful reading of the extracts, to ensure the meaning of individual statements and evidence
within these were used in the context of the broader arguments made by the authors

* Attempts to see beyond the stark differences between sources, e.g. consideration of the extent to
which they disagreed, or attempts to reconcile their arguments

Common issues which hindered performance:

¢ Limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with limited
consideration of the other

* Limited comparison or consideration of the differences between the given interpretations
* Using the extracts merely as sources of support

* Arguing one extract is superior to the other on the basis that it offers more factual evidence to
back up the claims made, without genuinely analysing the arguments offered

* Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real
consideration of these related to the arguments in the sources

¢ Statements or evidence from the source being used in a manner contrary to that given in the
sources, e.g. through misinterpretation of the meaning of the arguments, or lifting of detail
without thought to the context of how it was applied within the extract

¢ Atendency to see the extracts as being polar opposites, again seemingly through expectation of
this, without thought to where there may be degrees of difference, or even common ground
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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