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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with the 
new A-Level paper 30: Lancastrians, Yorkists and Henry VII, 1399–1509. 

The paper is divided into three sections. Section A contains a compulsory question which 
is based on two enquiries linked to one source. It assesses source analysis and evaluation 
skills (AO2). Section B comprises a choice of essays that assess understanding of the period 
in depth (AO1) by targeting five second order concepts - cause, consequence, change and 
continuity, similarity and difference, and significance. Section C comprises a choice of essays 
that relate to aspects of the process of change over a period of at least 100 years (AO1). 
Most candidates appeared to organise their time effectively and there was little evidence of 
candidates being unable to attempt all three sections of the paper within the time allocated. 
Examiners did note that more scripts than has been usual posed some problems with the 
legibility of hand writing. Examiners can only give credit for what they can read.

In Section A, the strongest answers demonstrated an ability, in both parts of the enquiry, 
to draw out reasoned inferences developed from the source and to evaluate the source 
thoroughly in relation to the demands of the two enquiries on the basis of both contextual 
knowledge and the nature, origin and purpose of the source. It is important that candidates 
appreciate that weight is not necessarily established by a discussion of what is missing 
from a source. If the author of the source has omitted something intentionally in order to 
modify meaning or distort the message of the source, then it will be relevant to discuss 
that omission in reaching a conclusion regarding the use that a historian might make of the 
source. However, commentary on all the things that the source might have contained, but 
failed to do so is unlikely to contribute to establishing weight. 

Candidates are more familiar with the Section B essay section of Paper 3 and most 
candidates were well prepared to write, or to attempt, an analytical response. Stronger 
answers clearly understood the importance of identifying the appropriate second order 
concept that was being targeted by the question, although weaker candidates often wanted 
to engage in a main factor/ other factors approach, even where this did not necessarily 
address the demands of the conceptual focus. Candidates do need to formulate their 
planning so that there is an argument and a counter argument within their answer; many 
candidates lacked any counter argument at all. The generic mark scheme clearly indicates 
the four bullet-pointed strands which are the focus for awarding marks and centres should 
note how these strands progress through the levels. Candidates need to be aware of 
key dates, as identified in the specification, and ensure that they draw their evidence in 
responses from the appropriate time period.

In Section C, most candidates were well prepared in terms of their contextual knowledge of 
individual elements within the period, but not all candidates fully engaged with the elements 
of the process of change that are central in this section of the examination. Candidates 
do need to be aware that this is a breadth question and that the questions that are set 
encompass a minimum of 100 years. This has important implications for the higher levels 
in bullet point 2 of the mark scheme. To access Level 5 candidates are expected to have 
responded ‘fully’ to the demands of the question. 

The requirements of questions will vary and key developments relating to the question 
may be more specific to the entire chronological range in some questions and options 
than in others. In some, there was little significance that related to relevant key events, 
development and changes for part of the specified chronology in the precise question. 
However, it was judged not possible for candidates to have ‘fully met’ the demands of 
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any section C question unless at least 75% of the chronological range of the question was 
addressed. 

To access level 4 candidates need to meet most of the demands of the question. 

It was unlikely that most of the demands of the question would be met if the answer had a 
restricted range that covered less than 60% of its chronology.
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Question 1
The majority of candidates were able to pull out and identify the two enquiries and either 
discussed or described character and opposition. The stronger candidates were able 
to link the source to their own knowledge of the historical context and make reasoned 
judgements. They also recognised that the question calls for contextual knowledge to 
underpin comments on the source rather than including stand alone sections of their own 
knowledge. Stronger candidates were also able to explain the context of the Chronicles 
and make valid inferences about what this meant for the utility of the source in relation 
to the two enquiries. Many candidates split their answer into three sections: a paragraph 
per enquiry and a paragraph on the value of provenance; before concluding. This meant 
that provenance was stated rather than linked to the specific terms of the two enquiries, 
and did not allow candidates to assess whether the source was more valid for one enquiry 
than the other. Many answers also got caught up in a discussion of Richard’s character, in 
terms of expressing opinion or straying from the focus of the source. Weaker candidates 
struggled to integrate historical context with the content of the source and to focus their 
answer accordingly, which held answers back. Sometimes knowledge was provided that 
was detailed and accurate but not particularly relevant to the question. For example, some 
candidates wrote lengthy details about Shakespeare and his denouncing of the Yorkists 
via his plays. This was not directly tied to the question and therefore remained irrelevant. 
Students tended to struggle with discussing the origin of the source, simply outlining 
basic source information. Assessing value proved difficult for many, and the weakest part 
of the response was usually the evaluation of the source’s utility, with very few answers 
addressing this fully. Many candidates couldn’t move beyond “Tudor propaganda” as a 
reason to dismiss the validity of the source and simply used terms such as ‘hindsight’, ‘bias’ 
and ‘propaganda’ to assess utility. Sometimes limitations were explored, though there were 
misconceptions around what qualified as a limitation that could impact upon the weight of 
the source. These answers focused on what was missing, which often led to listing of events 
that had been omitted. It was incredibly common for students to apportion weight based on 
what the source had omitted and this is largely not how weight should be addressed.
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This response clearly interrogates the 
evidence in the source, selecting details to 
support discussion of both enquiries and 
makes reasoned inferences throughout. 
Historical context is used to both illuminate the 
comments made on the source and to discuss 
the limitations of the source material. The 
candidate is aware of the need to interpret the 
source material in the context of the early Tudor 
period. The source is fully evaluated throughout 
and the candidate makes pertinent comments 
on weight. A comprehensive judgement is 
reached. This is a Level 5 response.

Examiner Comments

Make sure you offer a judgement on 
the value of the source. When you note 
characteristics which would suggest a 
value or limitation, clearly link these 
back to the question. Make sure 
these judgements are based upon the 
source itself rather than your broader 
knowledge of the period.

Examiner Tip
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Question 2
This was the most popular of the depth questions and was generally well answered. 
Most candidates were confident with the range of challenges faced by Henry IV and most 
were also able to produce a decent counter argument, so focus on the question was 
strong. Candidates tended to split this essay up into a chronology of rebellions, the more 
sophisticated picked themes to also include financial security and foreign relations. These 
answers tended to be more critical and have a clearer criteria for judgement. Alternative 
ways by which Henry asserted his hold were mentioned by many (dynastic marriage etc.) 
and the level of detail was also generally good. Stronger candidates were able to reach a 
judgement on these key issues and discuss the fact that they posed little challenge as Henry 
was able to put the challenges down quickly.

Weaker responses described how Henry IV struggled to hold power and described key 
events of challenge such as Wales, Scotland/North, and France. However these weaker 
candidates were not able to define the term ‘struggle’ and did not provide criteria by which 
to assess these threats. The links between factors were not always noted or fully explored 
in this question and this was surprising given the clear correlation between some of the 
events (rebellion and state of finances or rebellion and foreign policy). Some answers 
focused too much on description, rather than analysis. Narratives about Henry were quite 
common, displaying a depth of knowledge but an inability to transition to analysis. This 
was particularly true of students who got caught up in discussion about Henry’s status as 
a usurper, his relationship with his son or the fraught relations between him and the Duke 
of Orleans.
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Key issues are identified throughout the response and 
are clearly related back to the question. This candidate 
has excellent, detailed knowledge which demonstrates a 
clear and focused understanding of the question. Valid 
criteria by which to assess whether Henry struggled to 
maintain his hold on the throne are identified in the 
introduction and referred to throughout the response, 
before being weighed up fully in the conclusion. This is 
well structured and well organised - a Level 5 response.

Examiner Comments

Make sure you are arguing throughout and 
make clear your links to the question.

Examiner Tip
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Question 3
This question was less popular and was not often well answered. Detailed knowledge about 
the Yorkshire Rebellion was often lacking and answers tended instead to compare this 
event to other challenges in Henry VII’s early reign, particularly those of Lambert Simnel and 
Perkin Warbeck. Judgements on the significance of the key factor were therefore often weak. 
Weaker candidates were not able to analyse the event in any depth but described Henry’s 
rule and focused on the different threats to Henry’s reign e.g. the Pretenders rather than 
scrutinise the details of the Rebellion, or they dismissed it entirely. The stronger responses 
tended to be tackled looking at the event and posed judgements using key issues. These 
candidates were able to make links between the rebellion and severity. Stronger responses 
were well supported with clear focus on the serious nature of the threat posed.
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Question 4
Most students were able to discuss the role of the Spanish Marriage in strengthening the 
Crown. The stronger candidates were able to balance this with contextual knowledge and 
integrate other key diplomatic issues showing connectivity between them. These candidates 
focused their answer on different diplomatic treaties including the Spanish marriage, 
Treaty of Piquiny, Treaty of Tours and Treaty of Troyes. Stronger candidates ensured that 
they had a range of examples from across the period, recognising that this was a breadth 
question and engaging with it as such. The majority of answers did understand that this 
question required a YES/ NO; it was other factors (related to foreign diplomacy) though some 
answered 'YES' it was a 'NO'; it wasn’t format and these answers severely lacked range. 
Weaker candidates were able to assert a one-sided approach and try to include other issues, 
including domestic. These answers did not focus enough on the Spanish marriage (and 
many did not have strong or accurate knowledge of it) and tended instead to list a range of 
other factors across the time period. Few realised the financial implications, let alone the 
details of it. Likewise, most candidates were unable to comment much about the marriage’s 
impact in terms of relations between France and England. Other candidates lacked the 
knowledge of this issue to answer across the period for this question and therefore missed 
vital details. There was a lot of description/ narrative for weaker responses and these 
students struggled with the range of the question. Depth and detail were often lacking, 
and the lack of focus made for unsupported judgements. Timing was an issue for some 
candidates whereby a few paragraphs were written or insufficient material given to gain 
anything beyond Level 2. It is vital that candidates leave enough time for this question.
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The candidate clearly engages with the stated factor of the Spanish marriage before 
comparing this to a range of other diplomatic events across the entire period. There is 
sufficient knowledge to underpin the points made and to fully engage in the debate. 
Valid criteria are established, used throughout and evaluated in the final judgement. 
The answer is logical and well organised - this is a Level 5 response.

Examiner Comments

Make sure that you pick a range of examples from across the period in the question. 

Examiner Tip
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Question 5
This was a popular choice and students were able to discuss the over-mighty argument. The 
focus of the answer was often clearer and many answers offered a decent ‘for and against’ 
argument. Stronger responses were able to discuss the claim over the period and reach 
judgement over other key issues, some linking factors and including analytical judgement. 
There was often good context regarding feudalism and also the role of various royals as 
themselves being major landowners. The strongest responses were able to consistently 
debate the claim with confident own knowledge to extrapolate understanding and 
explanation. Narrative accounts were common in this question for weaker candidates and 
some answered in a story format, describing the differing relationships between monarchs 
of the period. This meant that knowledge was detailed and accurate, but a number of 
answers were lacking in explanation and analysis. There was a tendency to substitute 
“major landowners” for nobles and the main focus was on the House of Percy, Neville 
and the Earl of Warwick; some focused on overmighty nobles whilst very few were able to 
highlight the significance of the word “major” when assessing the answer. Some candidates 
clearly lacked the knowledge to answer across the period for this question and therefore 
missed vital details such as the warring factions under Henry VI. The counter argument was 
also weak on a number of these answers. This could have been that monarchs were NOT 
reliant on landowners and/ or that they were more reliant on another factor to maintain 
kingship. Timing was an issue for some candidates whereby a few paragraphs were written 
or insufficient material provided to gain anything beyond Level 2. It is vital that candidates 
leave enough time for this question.
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This candidate has considered both the debate 
in the question (there is a counterargument) and 
selected a range of examples from across the 
period. Key issues are identified and knowledge is 
evident throughout, underpinning the response. 
The candidate considers the significance of each 
issue before reaching a substantiated judgement. 
This is a Level 5 response.

Examiner Comments

Make sure you consider your 
counterargument in your plan. This will 
ensure that your answer has analysis rather 
than turning into a narrative account.

Examiner Tip
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

• Candidates should ensure that they deal with both parts of the enquiry

• Candidates should aim to develop valid inferences supported by the arguments raised 
in the source, not merely paraphrase the content of the source

• Inferences can be supported by reference to contextual knowledge surrounding the 
issues raised by the source

• Candidates should move beyond stereotypical approaches to the nature/ purpose and 
authorship of the source by, e.g. looking at and explaining the specific stance and/ or 
purpose of the writer.

Sections B and C

• Candidates must provide more precise contextual knowledge as evidence. Weaker 
responses lacked depth and sometimes range in Section B and lacked range across the 
period in Section C

• Candidates should avoid a narrative/ descriptive approach; this undermines the analysis 
that is required for the higher levels 

• Candidates need to be aware of key dates as identified in the specification so that they 
can address the questions with chronological precision

• Candidates should try to explore the links between issues in order to make the structure 
of the response flow more logically and to enable the integration of analysis.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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