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Introduction

It was pleasing to see a good standard of responses from candidates in the seventh session
of the 6HIO3 A examination. Many candidates wrote insightful comments which placed

them in the higher grade categories. The paper was divided into two sections: Section (A)
was an In-Depth Study question, and Section (B) an Associated Historical Controversy
guestion. Unfortunately, some candidates continue to write too much generalised comment.
As a consequence, their responses lacked precise analytical focus and detailed supporting
evidence. Examiners want to see candidates who can use the sources and their own material
effectively to answer the questions set.

Centres should note that the amount of space provided in the booklet for answers is more
than enough for full marks.

Although a few responses were quite brief, there was little evidence on this paper of
candidates having insufficient time to answer both questions. The ability range of those
entering was diverse but the design of the paper allowed all abilities to be catered for. As
expected, there were far more entrants for

Al- Protest, Crisis and Rebellion in England, 1536-88
than for
A2 - Revolution, Republic and Restoration England, 1629-67

One pleasing trend is that very few candidates produced essays which were devoid of
analysis. The main weakness in responses which scored less well tended to be a lack of
sufficient knowledge, rather than lengthy descriptive writing without analysis. The paper
provided candidates with the opportunity to develop their essay writing and to include
source material as and when necessary.

There appears to be an increasing tendency for candidates to analyse and produce
judgements in the main body of the answer and have cursory conclusions. Candidates can
indeed sustain arguments by these means and this approach does not, in itself, prevent
access to the highest levels. However, in some cases, judgements on individual issues and
factors tended to be somewhat isolated, and ultimate conclusions were either only partially
stated or implicit. Consequently, candidates should be aware that considered introductions
and conclusions often provide a solid framework for sustained argument and evaluation.

The answers of a minority of less successful candidates in Section A suggested that they
lacked the detailed knowledge base required to tackle questions such as Question 4. The
best answers to these questions — and indeed those across the option - showed some
impressive study of Tudor and Stuart history, with students producing incisive, scholarly
analysis.

When attempting the Section (B) questions, a small number of candidates engaged more
with the general debate of the set controversy, rather than the specific demands of the
question and source package. This was most evident on Question 7, although it was still
a small minority. The candidates' performance on individual questions is considered in the
next section.
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Question 1

On Question 1, stronger responses had a sharp focus on the extent to which the motivations
for factional rivalry were more personal and religious. High scoring candidates tended to
explore the ambiguities, such as (1) going beyond accepting the charges of heresy against
Cromwell as simply demonstrating religious motivations to explore personal rivalry (2)

the extent to which the failed plots against Cranmer and Parr can be explained in terms of
conservatives and reformists and (3) the extent to which Dudley’s rise reflected personal
ambition, or indeed displayed genuine religious convictions. Weaker responses tended to (1)
focus more on the reign of one or other monarch (2) produce narratives with weak links to
factional intrigue (3) offer analysis, but which drifted too far to considering other questions,
such as the extent to which faction existed or manipulated Henry.
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ﬁ ResultsPlus

Examiner Comments

The sample script highlights many of the
features of a very strong response. It offers
a clear focus, with developed analysis,
strong support and considerable evaluation
throughout the essay, building to overall
judgement considering the motivations
behind factional rivalry during the period.
The response was marked at level 5.
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Question 2

On Question 2, stronger responses had a good focus on the extent to which religious change
was welcomed, and addressed both sides of the argument. At this level, candidates included
consideration of developments or issues such as (1) the extent to which measures such

as the removal of icons and the First Prayer Book under Somerset displayed evidence of
having been welcomed (2) the degree to which the response to religious reform under Mary
was genuinely welcoming, or more indicative of acceptance of the continuation of the Tudor
dynasty (3) and the degree to which the Elizabethan settlement was truly welcomed, or just
acceptable by the likes of *Church papists’. Less successful responses tended to offer (1)
narratives about some or all of the period, often with considerable detail, but less consistent
focus and analysis (2) answers with restricted range across the chronology (3) assumptions
based on the burnings under Mary, or any of the rebellions within the time period, without
consideration over the extent to which these reflected the response of wider society to
religious change.

Many stronger answers gave critical consideration to the notion of ‘welcomed’, e.g.
responses which appreciated the distinction between 'welcoming' and merely 'accepting’
change, and/or consideration of the problems of evidence of a reaction.
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Examiner Comments

This response to question 2 was given a high level 3 mark.
It shows an understanding of the question and attempts
to link material to the question in order to analyse the
reaction of society to religious change. However, this is
not always convincing or made fully relevant.

12 GCE History 6HIO3 A




Question 3

On Question 3, stronger responses had a confident grasp of the extent to which 1643
marked a turning point in the English Civil War, and offered good range and depth of issues
pertaining to both sides. At the higher levels, a range of relevant developments were
considered (e.g. financial measures, reforms to parliamentary forces both by 1643 and later,
the building of alliances, leadership, actual battles and the impact of these on the relative
position and strength of both sides) and a judgement was reached. Weaker candidates
tended to produce (1) answers which were to some degree ‘off the peg’ responses to why
parliament won, with varying degrees of focus on the precise demands of the question (2)
answers with confused chronological understanding or (3) answers which were limited in
depth of detail or range.
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ﬁ ResultsPlus

Examiner Comments

This Level 4 answer, which offers a clearly structured analytical
approach, examines the argument relating to the Civil War, and
in the main has a good grasp on the specific demands of the
question. Here, the candidate builds an argument in support

of the contention in the question in relation to Parliament's
organisation of the army, the financing of the war and the
building of alliances. There are minor errors, but by and large
these do not detract from the overall quality of the response.
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Question 4

On Question 4, stronger responses analysed (with decent range and depth) the reasons why
settled government was difficult to achieve in the years 1649-53. High scoring candidates
tended to focus on relevant causal factors such as the role of Cromwell and the army, the
failure of Rump to reform, legitimacy issues, disagreement over republican influences,
religious radicalism and the failure of the Nominated Assembly. There were some responses
displaying both excellent knowledge, and an ability to deploy this to explore the interplay of
a range of factors to analyse the difficult circumstance of the given years. Weaker responses
tended to (1) offer little development on reasons for the lack of settled government, tending
to narrate on the execution of Charles I or on the actions of Cromwell and the Nominated
Parliament (2) drift from the time frame by analysing, or indeed describing, events from the
start of the Civil War through to the Restoration or (3) conflate a range of issues without
clear focus, at times relying on material from the controversy in question 8.

Chosen question number: Question 1 2% Question2 £

Question3 [}
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Examiner Comments

This Level 2 response displays some relevant
knowledge, and attempts analysis. However,
it lacks a clear focus on the demands of the
question, straying from the given period and
the analytical demands of the question.
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Question 5

On Question 5, stronger responses were firmly focused on the extent to which the
Pilgrimage of Grace posed a genuine threat to Henry’s authority. This was linked to the
issues raised in the sources. Higher scoring candidates also offered some balance in
examining the debate and were likely to recognise the interaction of issues, e.g. in terms
of size, diversity, cohesion, aims and leadership. Many perceptive answers found indirect
evidence of the perceived seriousness of the Pilgrimage in Henry's response - initially, and
after the Bigod rebellion. A common line of argument pursued by higher level responses was
to contrast the potential threat with the actual threat to Henry's authority — with the very
best providing a range of evaluation in depth across many different local factors as well as
politics at court. Low scoring responses tended to (1) generalise about the threat without
offering specific development and/or (2) simply describe the evidence presented in the
extracts, or not integrate information from the sources with their own knowledge.
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ﬁ ResultsPlus

Examiner Comments

This response to question 5 was given level 3 for
both assessment objectives. It has an understanding
of the issues and does recognise the different views
within the given sources. However, it lacked depth,
with limited analytical development and debate.

GCE History 6HIO3 A 23



24

Question 6

Question 6 again attracted a relatively small number of candidates, producing a high
proportion of quality responses. Stronger responses identified and developed arguments
for and against the proposition from the sources, with informed discussion of a range of
areas such as religion, marriage, succession, Mary and free speech featuring regularly, with
reference to episodes in specific parliaments.

Higher scoring candidates explored and weighed issues, with confident consideration of

the given views. Weaker responses were likely to (1) include little or no own knowledge

in support of their argument (2) misunderstand key issues, such as the Privy Council (3)
attempt to apply learnt historiographical views (e.g. Neale) with limited analysis relevant to
the question.
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Examiner Comments

The response has a clear and confident focus on both

the question and the views taken on this in the given
extracts. It examines these drawing on evidence from the
sources and own knowledge, offering reasoned evaluation
of the strengths of their arguments. Such a response is
typical of a level 5 for both assessment objectives.
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Question 7

On Question 7, stronger responses appreciated that the claim could not in itself address
the complexities of side-taking, and set about unpacking and evaluating the argument with
reference to material in the sources and from their own contextual knowledge. The highest
scoring responses tended to confidently examine the meaning of social class in relation to
the debate, and explore the divergence in claims made by sources, e.g. 7 and 9. One issue
that tended to distinguish higher scoring responses from less successful ones was their
ability to bring in knowledge of other issues, e.g. stronger responses used opportunities

in Source 8 to develop a discussion of the significance of religion in side-taking, as well as
using source 9 to develop discussions of localism or the interrelationship between different
motivations for side-taking. In contrast, less successful responses sometimes attempted

to cover such issues, but with limited connection to the given question or debate in the
sources.

Other issues that limited less successful responses were (1) taking evidence from the
Personal Rule, with little focus on actual side-taking in 1642 (2) a review of historiography,
without giving much attention to the sources (3) limited contextual knowledge.
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Examiner Comments

This response is broadly analytical, attempting to examine
issues. The response has a focus on the question and
overall offers some analysis. However, some parts of the
answer lack development, with points that are stated or
explanations without analysis. The views of the sources are
recognised, although these are often used to support points
without developed discussion. Responses such as this are
likely to receive level 3 for both assessment objectives.
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Question 8

On Question 8, stronger responses had a good understanding of the controversy and
assessed the source arguments (Cromwell’s desire for broad acceptance, his contradictions,
commitment to godly reform and failure to manage parliament, fundamental differences

on issues such as religious liberty and the role of the army). Some high scoring candidates
offered impressively detailed knowledge but this is not a definite requirement. More
importantly, own knowledge was firmly tied to addressing the debate within the sources,
with a clear focus on the extent to which Cromwell sought broad acceptance and was not to
blame. Weaker responses tended to offer (1) a basic 'potted' source by source commentary
with little or no cross-referencing which prevented the development of a support/challenge
approach regarding the responsibility of Cromwell and other factors behind the limited
success of the Protectorate (3) a generalised narrative account of the period.
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(Section B continued) 0%-¢. oo once var O

Examiner Comments

This response to question 8 was given level 5 for both assessment objectives. It offered a
strong assessment of the debate over Cromwell and the success of the Protectorate, making
thorough use of the three sources and own knowledge. These last three pages demonstrate
this; the candidate offers a balanced evaluation, which weighs issues, with reasoned
judgements which are firmly linked to a detailed analysis of the evidence the sources give.

GCE History 6HIO3 A 39



40

Paper Summary

Based on the performance of this paper, candidates are offered the following advice:

In Depth Study question

Candidates must provide more factual details. Candidates need to ensure their subject
knowledge conforms to the specification. Weaker responses usually lacked range and/or
depth of analysis.

Stay within the specific boundaries of the question - for example, some candidates
explored issues outside of the relevant time periods.

More candidates would benefit from planning their answers more effectively.

In order to address the question more effectively, candidates need to offer an analysis,
not provide a descriptive or chronological account. Many candidates produced answers
which were focused and which were developed appropriately.

Some candidates need to analyse key phrases and concepts more carefully.

Some candidates could have explored links and the interaction between issues more
effectively.

Associated Historical Controversy question

It is suggested that the students who perform best on Section B tended to be those
who read the sources carefully, accurately and critically; recognised themes and issues
arising from the sources, then used these to address the question. Some candidates
potentially limited themselves by closing off potential areas of enquiry by seeking to
make the evidence of the sources fit the contention in the question, without full thought
to the issues within the sources, or by using the sources to illustrate arguments without
relating evidence to other sources or to their own knowledge.

Candidates need to treat the sources as a package to facilitate cross-referencing and
advance a convincing line of argument. Many weaker candidates resorted to 'potted'
summaries of each source which failed to develop a support/challenge approach.

Candidates need to integrate the source material and their own knowledge more
effectively to substantiate a particular view. Weaker responses were frequently too
reliant on the sources provided and little or no own knowledge was included.

Candidates should avoid memorised 'perspectives' essays and base their responses on
the issues raised by the sources instead. The Associated Historical Controversy question
is an exercise in interpretation not historiography.

That said, there were very few really weak responses. The impression was that the
substance of the source at least enabled candidates to offer some development and
supporting evidence. In such cases though, candidates often struggled to extend issues
with their own knowledge, or really analyse the given views.

There was also a correlation between those candidates who reviewed all sources in their
opening paragraph and high performance. Whilst a telling introduction is not essential,
the process of carefully studying the sources to ascertain how they relate to the
statement in the question, prior to writing the main analysis, allows candidates to clarify
and structure their arguments.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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