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6HI01 C – The British Empire: Colonisation and Decolonisation 

Introduction 

 General Comments – 6HI01 

The June 2016 6HI01 examination session produced a wide variety of responses and 
overall the majority of candidates were able to produce organised responses with 
at least some sound analysis and relevant supporting material.  Most candidates 
produced responses within Levels 3-5 but there were a few candidates who 
misunderstood questions or who provided responses with predominantly irrelevant 
material.  Examiners commented on the quality of argument in many of the Level 
5 responses and there were many interesting responses to read.  Centres and their 
candidates are once again to be commended on the hard work and effort that 
clearly goes into the preparation for the 6HI01 examination.  

Please note: 6HI01 is standardised across the Option papers and so it is 
recommended that Centres read the reports and exemplification for all of the 
Options as comments made generally apply to all papers. In the case of Option E 
and F exemplification, where there are identical questions, this is particularly 
the case. 

General Comments – Option C 

As this qualification draws to a close it is worth noting once again that it has been 
a pleasure to see this option develop over the years, and to see both centres and 
their candidates grow in confidence in approaching the broad range of topics 
available.  Most centres either choose a combination from topics 1-3 or study 
topics 6-7 but a few centres study topics from both the early and later parts of the 
course timespan.  Several centres in the past few sessions have begun to study 
topic 4.  As usual most candidates were well prepared and many were able to 
select and deploy relevant supporting material to great effect in answering their 
chosen questions. In the higher Levels, examiners noted some outstanding answers 
commenting on the quality of the responses.   Most candidates achieved at Level 3 
or above but there were also some very weak responses. As in previous years, 
centres are to be commended for their efforts in producing candidates with such 
sound knowledge and understanding. The examining team commented on how 
much the candidates appear to enjoy studying Option C, and that responses from 
across the range Levels showed evidence of engagement and interest. 

The Origins of the British Empire, c1680–1763 
Q1.  This was the more popular of the two questions. Higher level responses 
were able to discuss the relative importance of the consumption of slave-
produced goods to other factors in the growth of British trading interests across 
the time period. Some responses referred to British trading interests in general 
while others referred to specific trading companies, with either approach being 
valid. Most responses referenced the consumption of sugar but fewer broadened 
this out to other products such as tobacco, cotton etc. Weaker responses tended 
to discuss the given factor in relation of the growth of British influence or the 
expansion of the Empire.   



Q2.  Most candidates had a good understanding of the role of European rivalry in 
the expansion of the British Empire although weaker responses described rather 
than analysed the role of the given factor. Some weaker responses also described 
the European wars of the period rather than explaining their influence on the 
growth of Empire in the specified region. Overall many of the responses, although 
well focused on the given factor, were limited by the failure to select material 
relevant to North America and the West Indies; these responses tended to include 
material on India in particular. Some higher Level responses  argued  that, 
although European rivalry did lead to territorial gains and the asiento, the main 
reason for the expansion of Empire was trade, and in particular the slave trade. 

Relations with the American Colonies and the War of Independence, c1740–89 

Q3.  Most answers were able to provide a balance between the events before and 
after 1763 but more responses could have highlighted the significance of 1763 as 
a watershed year. There was a tendency for answers to be descriptive and so 
many fell into the Level 3 category. There were, however, some very good 
answers which made sophisticated distinctions, particularly regarding the 
separation of ‘political’ and ‘economic’ factors in the question.  A significant 
number confused the Treaty of Paris (1763) with the Peace of Paris (1783). 

Q4.  This was the more popular of the two questions and most candidates seemed 
to understand the question well. Indeed, there were some very good responses 
and many that were both well focused and detailed. The vast majority 
concentrated on the role of the French and disappointingly very few considered 
the roles of the Spanish or the League of Armed Neutrality. Many responses 
remained in Level 4 because, although detailed and relevant, the development of 
other factors tended to be dealt with separately with links and inter-relationships 
only being confined to the conclusion. 

The Slave Trade, Slavery and the Anti-Slavery Campaigns, c1760–1833 

Q5. As in previous years, the slavery topic was the most popular on the paper. 
Question 5 was a popular choice but many candidates struggled to develop a 
convincing argument. There was tendency to simply describe the development of 
the slave trade and the workings of the ‘triangular trade’. Many responses found it 
difficult to develop sufficient supporting material to discuss the given factor – the 
growth of British industry – effectively. There were also a significant number of 
responses which transposed the elements of the question – discussing the influence 
of slavery upon industry rather than vice versa. Higher level responses were able 
to show the inter-relationships between the workings of the triangular trade and 
the growth of British industry with some suggesting that it was the investment of 
the profits from British industry that was the driving force behind the rapid 
development. 
Q6. There were many good answers and most candidates were aware that the 
question was focused on the abolition of slavery rather than the slave trade. There 
were some responses which dealt with the role of individuals and events before 
1807 but significantly fewer than in previous sessions where 1833 was the question 
focus. Most responses had some understanding of the disunity within the 
abolitionist cause after 1807 and were able to discuss the differences between 
those who supported ‘gradual’ and those who supported ‘immediate’ abolition. 
The role of women in the abolition of slavery was well developed. Higher level 



responses often referred to the role of the reformed parliament and/or the 
influence of economic factors in achieving abolition. 

Commerce and Conquest: India, c1760–c1835 

Q7. In recent series several centres have begun to study the India topic. Most 
candidates are very well prepared and are able to deploy well selected knowledge 
to substantiate arguments. Most responses achieved at least Level 3 with the 
majority of responses being found in Levels 4 and 5. Most responses were able to 
discuss the different responses of traditional Indian rulers to the expansion of 
British power and to suggest that responses often changed over time. Some of the 
best responses suggested that there were different reactions in different 
geographic areas or were dependent on their proximity to the centre of East India 
Company operations. 
Q8. There were no responses to this question. 

Commerce and Imperial Expansion, c1815–70 There were no responses to Q9 or Q10. 

Britain and the Scramble for Africa, c1875–1914 

Q11. This was the more popular of the two questions. The best responses were 
able to establish the extent to which international rivalry explained the expansion 
of British influence in relation to other factors such as economic factors, men-on-
the-spot and metropolitan influence. Most responses focused more on the Nile 
Valley than on East Africa. Responses in some cases were detailed but lacking 
focus. Some weaker responses had a tendency to simply narrate anything the 
candidate knew about Africa in that period in general. 
Q12.  Most responses were able to establish a line of argument covering the 
majority of the time period. Some responses suggested that, after initial apathy 
towards imperial expansion, popular support grew steadily under the influence of 
popular culture and mass circulating newspapers until there was a decline in 
support as a result of events during the Boer War. Other response suggested that 
in the 1880s and 1890s there was a rapid increase in popular support which peaked 
in the early months of the Boer War before declining rapidly in reaction to 
atrocities reported during the later stages of the War. Some candidates, however, 
did exaggerate the effects of the Boer War on the general trend in popular 
support for Empire in the latter part of the time period. 

Retreat from Empire: Decolonisation in Africa, c1957–81 
Q13.  This was by far the more popular of the two questions. Most candidates 
were aware of the general influences driving the British retreat from Empire in 
the 1950s. However, many responses did not focus on the reasons for the rapid 
retreat after 1957 but discussed longer-term influences.  The best responses 
focused on the events and influences which speeded up the retreat from Empire 
in the late 1950s such as the international and domestic response to the Suez 
crisis, the growing cost of dealing with active independence movements, the 
failure of the Central African Federation and the decision of other European 
imperial powers to abandon colonial rule. 



Q14. Only a few candidates attempted this question but those who did were able 
to provide a variety of reasons as to why most territories had managed to achieve 
black majority rule by 1969 in comparison to South Africa and Southern Rhodesia. 
There was some excellent knowledge shown of the situation in Southern Rhodesia. 
Reasons suggested included the lack of a significant white minority, the relative 
lack of economic importance of certain colonies, the ability of the British 
government to respond to events and the relative strength of the independence 
movements in West and East Africa in particular. 



Paper Summary  

Based on their performance on this paper, candidates are offered the 

following advice: 

• Well-reasoned conclusions which refer to the criteria used to establish 
the line of argument being developed provide evidence for substantiated 
judgements on the question asked.

• Candidates should read the question carefully and acquaint themselves with 
the focus of the question, taking particular regard of the timescale.

• Candidates should be prepared to select and deploy their knowledge and 
understanding for the question set, not the question they hope for, and, 
indeed, they should always be prepared for the unexpected.
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