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Introduction

Unit 6HI01 – General Comments

Candidates and their teachers are to be congratulated on the amount of knowledge shown 
and the serious application given to answering almost the entire range of questions across 
the six options. Legibility was generally good and very few scripts were difficult to read. 

The standard of English and spelling is a perennial concern.  Colloquialisms were 
commonplace and  the use of abbreviations seems to be on the increase. Some 
abbreviations might be tolerated where they are in general use, such as MLK for Martin 
Luther King. However, to link MLK to JFK and LBJ, and to credit him with the passing of 
the CRA and the VRA, not to mention the success of the MBB, can be confusing and often 
obscures the point being made. 

It is interesting to note that long narrative answers, which were once common, no longer 
appear very often. Fewer candidates reiterate the question at the beginning of their 
answers, and more are attempting to engage with the question from the outset. Some 
groups of candidates, however, appear to bring a learned response to the examination 
room, with a succession of scripts offering the same factors and the same supporting 
evidence. While this approach may produce an acceptable level of attainment, it can be a 
limiting tactic because candidates have difficulty in accessing a wider pool of evidence and 
ideas in order to show their own initiative and thinking; such answers find it difficult to meet 
the direct focus and explicit understanding required for Level 5 marks. 

Answers at Level 5 require elements of sophistication in which candidates can provide 
analysis, inter-related links and judgements using evidence which reflects their own 
opinions and thoughts on the specific question asked.

Stated factor questions were generally approached with a discussion of the stated factor 
in the first paragraph and a consideration of other factors in the following paragraphs.  
However, some candidates were not able to play the factors confidently one against the 
other as the answer unfolded. Also a substantial number of answers applied a stated factor 
approach where none was needed or desirable. Question D9 asked 'How successful was 
Martin Luther King's campaign for civil rights in the years 1955-68?' There is no invitation in 
this question to consider other factors influencing civil rights, such as Malcolm X and Black 
Power, but many responses dealt only briefly with King's campaign as one of several, often 
irrelevant, factors.

A number of responses displayed an imbalance between content and analysis. Many of 
these were responses with a great deal of relevant content but with limited discussion of 
the effects or the significance of events, which thereby hindered the development of a 
detailed and focused analysis. Some perhaps considered the significance self-evident. For 
example, some responses on the Provisional Government (Question D5) contained much 
relevant detail about the continuation of the war, but then simply stated that this 'made 
them unpopular'. Lenin's slogan of 'Peace, Bread, Land' was apparently so popular it made 
the outcome of the October/November revolution a foregone conclusion. However, there are 
also an increasing number of responses which provide secure analysis, and often very good 
conclusions, but do not provide sufficient relevant and accurate factual supporting material 
to justify their argument.

Overall, however, there were few overtly weak responses, with most finding their home 
somewhere within Levels 3 and 4.
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Option E
Most candidates were well prepared for topics E1-E6 by their centres and examiners saw a 
full range of responses at all Levels. Most centres study topics covering Germany and Italy 
but there are an increasing number of centres opting to study Spain (E4). Most candidates 
have at least a reasonable knowledge of their chosen topics and show some understanding 
of the question asked, but many competent responses fail to attain Level 5 because of 
the lack of a direct approach to the specific question asked and/or the failure to select 
appropriate supporting material. 

Addressing the focus of the question is a crucial factor in gaining success in this exam. Also, 
to reach the higher Levels, candidates need to create a reasoned argument throughout the 
essay not just produce a series of well supported assertions with a reasoned conclusion 
at the end. Once again chronological awareness and knowledge was at times lacking. 
Questions which require an explanation of change over time should show an awareness 
of the key dates and, perhaps even more importantly, the amount of time between key 
events and developments. However, despite these weaknesses, an encouraging number of 
candidates are at the very least attempting to engage with the question focus (Level 3) and 
there are very few candidates who just tell the story of what happened. The best responses 
show clear engagement with all aspects of the question asked and come to well-reasoned 
judgements in an articulate and interesting manner.  

Please also refer to the Option F report for further exemplification responses.

E1 – The Road to Unification: Italy, c1815-70

Both questions were popular and most candidates were well prepared with strong 
knowledge of the period. However, some candidates find the chronology of events somewhat 
confusing particularly in relation to the events between 1848-52 and 1859-61. There is also 
the perennial problem that a minority of candidates seem unaware of the death of Cavour in 
1861 with references being made to his role as Prime Minister as late as 1870.

Q1. Most candidates were aware of Piedmont’s contribution to the development of Italian 
unity during the period 1848-61. 

Many were able to offer a decent analysis of the reasons for Piedmont’s emergence and 
continued position in the move towards closer unity but seemed reluctant to prioritise their 
reasons in order to evaluate their significance and so reach the higher Levels. Some good 
responses were limited by the lack of coverage of the whole time period with some ignoring 
the emergence of Piedmont in the years 1848-52 and/or the developments after Villafranca. 
Some responses, while agreeing that Piedmont emerged as leading state in the 1850s, 
argued that Piedmont was more a driving force for Piedmontisation than Italian unity. 
However, there were a minority of candidates who interpreted the question with reference 
to the importance of Piedmont in the process of Italian unification in relation to other factors 
rather than discussing ‘why Piedmont’? The best answers were able to distinguish the 
developments which allowed Piedmont first to becoming a leading state and then continue 
to influence events across the whole period coming to an overall or integrated judgement as 
to the reason why.

Q2. There were a variety of interesting approaches to this question. Some responses 
concentrated on the geographical unity of Italy using the events of the previous decade 
to determine the extent to which Italy had become united by 1870. Others accepted the 
virtually complete geographical unity but questioned other aspects of Italian unity such 
as political, economic, cultural unity etc. However, many of those giving this response 
failed to include even the briefest supporting evidence of the geographic unity resulting 
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in an imbalanced answer which only addressed the negatives to any extent. Also weaker 
responses made generalisations as to a lack of common identity or language which became 
assertion rather than explanation. The best answers suggested that despite the outward 
appearance and political institutions of a nation state Italy was still far from ‘completely 
unified’.
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 This is a well focused response with a good understanding of the key issues 
and it uses secure supporting evidence. The emphasis is on the ways in which 
Italy was not completely unified and so the unifying factors present are more 
implicit than explicit leading to some imbalance. However, it clearly makes a 
judgement as to extent in the conclusion and covers a wide range of issues such 
as geography and political control as well as economic, social and military issues.

Examiner Comments

Although long, detailed opening/introductory paragraphs are not necessary 
this response would have benefited from a short opening paragraph outlining 
the context of Italian unity in 1870. This would have established, in a succinct 
manner, the areas in which Italy could have been viewed as unified and would 
have given the counter-argument greater foundation.

Examiner Tip
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E2 – The Unification of Germany, 1848-90

Question 3 was by far the most popular with only a few candidates attempting a response 
on Bismarck’s politics post-1871. However, there were more attempts than in previous 
papers covering this aspect and centres should note that Bismarck’s policies from 1871 to 
1890 are an integral part of the topic. 

Q3. Most centres provide candidates with a solid understanding of the developments 
in the process of German unification. However, it is vital that candidates focus on the 
question set rather than write a general response as to the emergence of Prussia as a 
force for unification. The focus of the question here was the failure of Austria to maintain 
its dominant position rather than the reasons why Prussia became the dominant power. 
As a result many candidates with good knowledge wrote responses which were well 
focused and had some understanding of the key issues and which lacked well selected 
supporting material (Level 4) rather than responses which were directly focused with explicit 
understanding and well selected supporting material (Level 5). Most candidates focused on 
the strength of the Prussian military and economy in relation to the weakness of Austrian 
resources. Disappointingly few candidates focused on the decline of Austrian dominance 
itself with little discussion of the changing nature of power after the apparent re-emergence 
of Austrian power at Olmutz (1850) and the events leading to defeat in 1866. A significant 
number of candidates also seem confused as to the chronology of the developments of 
the Zollverein, making wide generalisations about Austria’s failure to join and attempts 
to exploit its own trading area. The best responses were able to discuss the reasons why 
Austria was unable to maintain dominance over Germany in the years after 1848 with 
reference to the political, military, international and economic situation.

This is a typical example of a well focused response which clearly understands the key 
issues but lacks supporting evidence and a secure grasp of the chronology of events.
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This is a well focused response that understands the key issues. It addresses 
Austria’s economic and military weaknesses as well as its lack of leadership in 
relation to the growing power of Prussia. However, the supporting evidence is 
often generalised and lacking in specific details. There are good points made 
concerning the situation after the 1848 revolutions but these are undermined 
by a lack of secure knowledge and use of chronology.

Examiner Comments

Always try to include 2-3 examples of factual knowledge to support the point/
argument being made in each paragraph. If this response had included 
more developed paragraphs such as the one referring to Austria’s military 
weaknesses then it would have achieved the higher Level marks.

Examiner Tip
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Q4. Very few candidates attempted this question but those who did seemed better prepared 
than in previous exam sessions. There was a definite increase in the amount of accurate, 
detailed supporting material used to answer the question. The best answers were able to use 
evidence from the success of Bismarck’s main policies against the ‘enemies’ of the German 
Empire, such as Kulturkampf and anti-socialism, to determine the extent to which a national 
identity was established. Other confident answers referred to the extent to which the 
Constitution created a national identity and to the establishment of/lack of ‘national’ symbols 
and institutions. However, a few candidates approached this as a multi-factor question 
attempting to establish other factors which encouraged greater national identity and often 
with reference to events before 1871 leading to some confused responses (Level 3).

The response that follows is a Level 3 response.
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The response attempts analysis and shows some understanding of both the 
focus of the question and the key issues. The candidate is clearly aware of the 
relevant policies and actions which need to be discussed but makes assertions 
rather than creating a developed argument. The conclusion raises some 
interesting points which suggests that with better deployment of knowledge 
this answer could have achieved at the higher Levels.

Examiner Comments

Always support arguments/statements with factual knowledge. In this case 
there are some perceptive comments in relation to Bismarck’s policies which 
are not developed beyond assertions so limiting the response to Level 3. 
For example, there is reference to the growth of national identity during 
the Franco-Prussian War and Bismarck’s aim to put himself at the head of a 
Protestant crusade but these are not supported with relevant factual material. 

Examiner Tip
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E3 – The Collapse of the Liberal State and the Triumph of 
Fascism in Italy, 1896-1943

This is a very popular topic and once again it is encouraging that centres are clearly 
preparing their candidates to cover the whole time period and not just the rise and rule of 
Mussolini and the Fascists. As a result, although Q6 was the most popular question, Q5 was 
answered by a significant number of candidates. Increasing knowledge of the period from 
1896 is very pleasing but too many candidates still seem to be of the opinion that in 1896, 
and even by 1903, Italy was a newly created state barely out of the Risorgimento when a 
quarter of a century had gone by since 1870 and almost forty years since the creation of the 
Kingdom of Italy. Also candidates often refer to the number of government administrations 
which had been in place since 1870 when referring to any stated period within the topic 
including 1896-1914, 1896-1922 and 1919-22, leading to wide generalisations and 
inaccuracies which undermine the security of knowledge in the whole answer. 

Q5. This question was focused on the promotion of political stability in Italy in the years 
1903-1914, allowing for candidates to discuss the attempts by the Liberal State to deal with 
the growing political divisions between liberals, socialists, Catholic politics and nationalists. 
However, many candidates concentrated more on general economic, geographic and social 
division which, although often relevant, led to answers which gave generalised responses 
rather than a specific focus on the political issues. As a result there were many answers in 
Level 3 and low Level 4 rather than in the higher bands. Also there was a general lack of 
chronological awareness of when different policies and actions took place within the time 
period leading to weak selection and application of supporting material. The best answers 
were able to suggest that despite attempts by Giolitti to introduce political and social 
reform, and to follow a more aggressive foreign policy that might prevent growing divisions 
in Italy, he was far from successful in healing divisions and in 1914 his administration 
collapsed with Italy divided over both future political developments and entry into World 
War One.

Q6. This question was the most popular and most candidates were able to discuss the 
role of force and intimidation in relation to other factors contributing to the consolidation 
of Fascist power. Many responses were limited to achieving Level 3-mid Level 4 by a lack 
of clear focus on the question asked and/or weak selection of appropriate and detailed 
supporting material. The time period stated, from 1922-1929, allowed candidates to 
encompass events from the March on Rome to the signing of the Lateran Treaties and to 
concentrate on the consolidation of power rather than the early rise of the Fascist party. 
However, many candidates focused on the development of Fascism pre-1922 and/or the 
failure of the Liberal State as well as events from 1922 while others included material 
about policies implemented in the 1930s leading to imbalanced answers. There were also 
many answers which either had a very weak grasp of the chronology and/or discussed 
factors in very general terms with little detail. There was also a tendency towards assertion 
rather than explanation and evaluation which meant few answers attempted a judgement 
or an integrated evaluation leading to Level 5 marks. The best answers often discussed 
the physical consolidation of political power, rather than generalised assertions about 
propaganda or popularity, with a discussion of the use of force and intimidation to take 
over political institutions in combination with ‘legal’ methods, the role of the elites and the 
Catholic Church and the genuine popularity of Fascist policies.
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E4 – Republicanism, Civil War and Francoism in Spain, 1931-75

As stated in previous examination reports, it is pleasing to see the number of centres 
studying Spain. This topic has an often tortuous chronology and most candidates seem to 
have a good grasp of the development of events over time. However, a significant minority 
of candidates in this particular session found it difficult to place the election of the Popular 
Front government in 1936 leading to some confused answers for Question 7. The use of 
basic time lines are recommended as a way of ensuring that candidates develop a secure 
chronological knowledge of what was a fast changing period of history. Question 7 was 
by far the most popular question but it should be noted that the years of Francoism cover 
by the far the longest time period within the topic and as such should be addressed if 
candidates are to be able to have a choice of questions to answer.

Q7. Most candidates are well prepared for questions concerning the outbreak of the war. 
Many candidates were clearly aware of long term, short term and immediate/trigger 
causes of the outbreak of civil war. However, it is important that if candidates are going 
to use this as an analytical approach that they do not just start at the beginning with the 
long term causes thus creating a narrative commentary which does not engage with the 
given factor until it appears in the chronology. Many good responses failed to achieve the 
higher Levels because they spent so long explaining the long term causes, that by the 
time they had reached the consequences of the Popular Front election, time was running 
out and so the given factor was dealt with briefly rather than evaluated in relation to other 
causes. A significant number of candidates confused the Popular Front with the Provisional 
Government of 1931 and a few responses confused the civil war with the revolution of 1931. 
The best answers were able to put the consequences of the Popular Front election into the 
context of the long term divisions and fears within Spain and to relate this to the decision of 
the generals to carry out the attempted coup d’etat which led to the civil war.

This is an example of a Level 3 response.
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 This response attempts analysis and has an 
understanding of the focus of the question. 
The candidate is clearly aware of the long term 
causes of the civil war but the given factor - the 
election of the Popular Front in 1936 - is only 
briefly alluded to and discussion of the trigger 
event is confused.

Examiner Comments

To achieve more than Level 3 the given 
factor must be developed and explained in 
relation to the question asked. In this case 
the signficance of the election of the Popular 
Front goverment in 1936 was only very 
briefly asserted and not developed at all.

Examiner Tip
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Q.8 Very few candidates chose to answer this question. Those who did were clearly aware 
of the general pattern of change over time with reference to Franco and the Nationalists' 
support of and from the Catholic Church during the Civil War and the consequent close 
relationship after 1939 combined with some misgivings about Franco’s use of terror and the 
effects of tourism on the morals of the Spanish people. Some responses also mentioned the 
influence of Opus Dei on the technocrat revolution from the late 1950s onwards. However, 
few candidates seemed to be aware of the role of the Church officials in the criticism of the 
Franco regime towards the end of his rule. Some candidates also confused Spain with Italy 
referring to events more indicative of the relationship between Mussolini and the Catholic 
Church.  Most responses tended towards narrative and/or assertion and consequently 
achieved Level 3-mid Level 4.

E5 – Germany Divided and Reunited, 1945-91

Most centres prepare their candidates well for this topic and responses show a good 
knowledge of the topic with a clear understanding of the main themes. However, there 
were a significant minority of candidates with  a weak chronological awareness of the 
changes over time and, in particular, who were confused over the time scale of events after 
the creation of the Berlin Wall. A number of candidates seemed to suggest that Mikhail 
Gorbachev came to power immediately after the death of Stalin.

Q9. Most candidates who attempted this question were aware of the significance of Willy 
Brandt and of the policy of Ostpolitik. Level 4 answers were able to explain the significance 
of Brandt in relation to other factors or to discuss the extent to which he was responsible 
but most failed to reach Level 5 because of either a failure to come to a judgement about 
his role or because of a weak grasp of chronology. Many responses suggested that he was 
Chancellor for the whole time period between 1969 and 1979 and few were aware of other 
developments in East-West relations or the actions of the East German government during 
the period leading to Level 3 descriptions/assertions of Brandt’s role. The best answers 
suggested that although Brandt played a very significant role in relations he was able to 
do so because of the Cold War context at the time and that the economic situation in East 
Germany allowed his successors to continue to dominate the relationship in the latter part 
of the decade.

Q10. This was a popular question and most candidates were well versed in the general 
causes of the collapse of communism in East Germany. Some candidates focused on the 
collapse in relation to the longer term causes while others concentrated exclusively on 
the events of 1989. Either approach was considered appropriate to the question asked. 
However, both responses were often limited in attainment by a lack of knowledge and/
or chronological security. Many responses were unsure of the actions of the Honecker 
government in response to both events in East Germany and the actions of Gorbachev, 
leading to weak discussion of the given factor. Also responses which looked at long term 
causes often referred exclusively to events which occurred in the 1950s and 1960s, or 
made wide generalisations about the economic differences between East and West Germany 
asserting that this caused the collapse, with little explanation. A few candidates appeared 
to believe that Solidarity emerged in Poland in 1989 and that Gorbachev was elected 
to power in the USSR. Some of the best answers suggested that the failure of the East 
German regime to respond to the changes spreading through eastern Europe combined 
with the influence of Gorbachev in the USSR meant that it was only a matter of time before 
communism collapsed.
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E6 – The Middle East, 1945-2001: The State of Israel and Arab 
Nationalism

This is a very wide ranging topic and centres are clearly concentrating more specifically on 
the bullet points and clarification in the specification leading to more focused answers from 
candidates. However, there are still a significant number of candidates who focus entirely 
on the Arab-Israeli conflicts or who do not read the time period stated in the question. It 
is vital for success in this paper that candidates answer the question and focus on the key 
words in the question set.

Q11. This was the most popular question. Candidates were clearly aware of the 
consequences of the Six Day War on Middle East politics and many responses were 
impressive in their detailed knowledge of the gains made by Israel and the effects on 
Palestinian politics. Some candidates were not able to then use this to discuss the effect 
on Middle East stability in the years 1967-79 focusing instead on its importance as part of 
the continuing Arab-Israeli conflicts or on its role in the events leading to the Yom Kippur 
War and so finishing in 1973. However, there were some very good answers which were 
able to discuss the role of the Six Day War in the wider context of Middle East instability 
with reference to the decline in Arab nationalism, the growth of militant Palestinian politics, 
terrorist activity, the Cold War, the oil crisis and the emergence of Islamist views. A few 
candidates suggested that, in spite of growing Middle East instability during this period, the 
consequences of the Six Day War subsequently led to some rapprochement between Israel 
and Egypt.

Q12. There were very few responses to this question. As in previous examinations with 
questions set on this period of the topic, candidates often lacked confidence in the use 
of supporting material and had a confused knowledge of the chronology of events. The 
time period stated allows candidates to discuss the reasons for the growth of Islamic 
fundamentalism between the Iranian Revolution and the September 2001 attacks in New 
York. Some good answers were able to discuss the impact of Western influence, continuing 
Palestinian issues, the consequences of the end of the Cold War, events in Afghanistan and 
the rise of Islamist politics. Centres are reminded that the indicative content section of the 
published mark scheme gives examples of supporting knowledge that might be used by 
candidates to answer questions.

There were very few responses to Q12 but this is a typical response to questions on the 
Middle East.
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This response clearly understands the question asked and has some 
understanding of the key issues in the rise of Islamic fundamentalism. 
There is relevant reference to the attitudes towards the West, the 
consequences of the Iranian revolution, Iraq, the Palestinian question and 
the failure of the peace process. However, there is also some insecurity 
as to the exact nature of  Western interference and a general lack of 
awareness of events within the chronological time period of 1979-2001.

Examiner Comments

Events which happened before the time period of the question can be 
used to establish context or as part of a discussion of long term causes 
but it is important to make sure that the examples being used mainly 
refer to the time period being covered. Use timelines to help establish the 
chronology of events. Try to understand both the order in which events 
happened and also the time periods between events - periods of inactivity 
are often just as significant as periods of activity.

Examiner Tip
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Paper Summary

Centres might consider the following areas to help improve candidates' responses:

a)	 Answer the question set – are candidates concentrating on the specific wording in the 
question and the dates covered?

b)	 Chronological awareness and application – do candidates know the key dates and are 
they able to explain/expand points made with accurate reference to the order in which 
events happened?

c)	 Supporting material – are candidates using sufficient relevant, specific and accurate 
material to support their analysis and, in particular, the conclusions to which they 
come?

d)	 Reaching a judgement – is a relevant and analytical conclusion just placed at the end 
of a response which makes a series of developed assertions/explanations or does the 
conclusion reached reflect the argument made and sustained in the main body of the 
essay? 
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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