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GCE History 6HI02 Option C
There were some very good responses to this examination, with a sizeable number of candidates able to 
combine effective source handling skills with focused deployment of accurate and relevant own knowledge 
to achieve marks at level 3 and above. It was encouraging to see that many of the issues which had been 
identified in the summer report as posing problems for students were no longer causes for concern. 
However, there were still some common errors which undermined the quality of students’ work and the 
purpose of the following comments is to offer some guidance for raising attainment. 

1. Some candidates continue to lose marks because they seem unaware of the skills that specific elements 
of the exam are addressing. Overall 3 assessment objectives are being addressed in the Unit 2 exam; part 
(a) addresses AO2a (analysis, cross-referencing and evaluation of source material) and part (b) addresses 
AO1 and AO2b (analysis and evaluation of how issues have been interpreted and represented, in relation to 
historical context). It is vital, therefore, that students appreciate the differences between these assessment 
objectives and understand which of the 3 AO’s is being tested in the two questions they are required to 
attempt.

2. The most common reason for low performance in the part (a) question was an inability to comprehend 
and interpret the source material effectively. Occasionally, this was the result of limited vocabulary. 
However, more often than not, it stemmed from rushed and careless reading. It is important that candidates 
take time to read the sources, both content and attributions, carefully and precisely. One of the key 
characteristics of high performing responses to part (a) questions is detailed cross-referencing and this, first 
and foremost, demands clarity and accuracy in source comprehension. 

3. One other area of confusion in the part (a) question surrounds the application of wider knowledge. 
Candidates cannot be rewarded for wider knowledge included in responses to part (a), since the questions 
target AO2 only. However, candidates should not ignore the historical context, or ‘pretend they know 
nothing’ outside the sources. At best, the placing of sources in a contextual vacuum may lead to a tendency 
to take them at face value and restrict responses to L1 or L2, or to speculation that is not focused on the 
defined enquiry. Therefore contextual awareness, especially an understanding of issues and attitudes, should 
be applied in order to help candidates:

See the implications of statements within a source and make inferences relating to the enquiry –

See the significance of the information given in the provenance of a source as a means of interpreting 
and evaluating the evidence offered by the source content. However, it should be emphasised that any 
references should be brief, and directly applied to developing arguments from the sources. 

Contextual knowledge therefore plays a role in enabling candidates to interpret and evaluate evidence in 
order to reach higher levels, but it cannot be rewarded by separate marks. A brief reference may be useful 
in explaining the implications of a particular piece of evidence or the significance of its provenance and 
therefore support higher level arguments within AO2. Longer passages of contextual knowledge are a waste 
of time and may actually lead the candidate away from the task – which is the analysis, interpretation and 
evaluation of evidence from the sources, in order to reach a judgement. However, candidates should not be 
discouraged from applying contextual awareness in handling the sources.
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4. For part (b) questions it is important that candidates appreciate what they are being asked to do. A Part 
(b) task focuses on combining and integrating evidence from sources with wider knowledge in order to 
evaluate a given statement or view, and develop a substantiated judgement on this basis. It, therefore, draws 
on a conceptual understanding that all historical judgements are, in fact, based upon interpretations. Thus, 
candidates should analyse the evidence of the source material to support and challenge the representation 
in the question. The sources should be approached as a set and there will be some cross-referencing 
of evidence between sources and/or between sources and contextual knowledge to develop relevant 
arguments. At higher levels, conflicting arguments will be evaluated by reference to context and provenance 
to attempt to establish an overall judgement. However, it is important here that candidates do not engage 
in formulaic or routine evaluation of provenance. Provenance need only be assessed where it helps to weigh 
up the quality of the evidence in relation to the claim under investigation. Thus, in the best responses 
discussion will proceed on the basis of reasoning from the sources and discriminating use of evidence that 
has been weighed and contextualised to examine conflicting arguments and reach a reasoned conclusion.

5.  Both part (a) and part (b) tasks are challenging, requiring candidates to engage in complex cross-
referencing and analysis. To meet the assessment objectives effectively requires careful preparation and 
it is noticeable that more and more of the higher performing scripts include substantial plans. It cannot, 
therefore, be stressed enough that thorough and detailed planning centred around the source material is a 
prerequisite for success in this unit.
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Option C Conflict and Changes in 19th and 20th Century Britain

C1 The Experience of Warfare in Britain: Crimea, Boer and the First World War

Responses to part (a) almost invariably analysed and cross-referenced between the sources and, by so doing, 
were able to access Level 2 at the vey least. There was some misinterpretation of Sources 1 and 2, with 
the phrases, ‘We are not going to lose this war’ (Source 1) and ‘I do condemn war in theory most strongly’ 
(Source 2), being erroneously taken as a reflection of the views of the authors. This does highlight the 
importance of close textual reading of source material. It is not uncommon for the content of one source to 
provide evidence both to support and challenge the contention in the question. The melodramatic tone of 
Source 3 did lead some candidates to question its authenticity, although it was pleasing to see that many 
still regarded the fact that a popular newspaper chose to publish it as a useful indicator of public attitudes. 
There was some good application of contextual awareness to reconcile the contrasting views presented 
by the sources, with, for example, many noting that Lansdowne’s declaration was made in the immediate 
aftermath of the Passchendaele campaign (and a failed peace overture) while Brittain was writing before the 
major attritional battles.

Examiner Comments

The following script demonstrates a Level 4 response, albeit a low one. A clear understanding of the three 
sources is displayed and the basic contrast between Lansdowne in Source 1 and Brittain and the ‘Mother’ 
in Sources 2 and 3 is highlighted. The fact that both the authors have suffered personal losses is cross-
referenced and used, in the conclusion, to establish the weight that should be attached to the evidence. 
There is an attempt to reconcile the differences between the sources by deploying relevant contextual 
knowledge about the  timing of the pieces. Although the response contains some weaknesses, for example 
opportunities for extended cross-referencing are undermined by a tendency to address the sources in 
sequence, the qualities of Level 4 are displayed sufficiently for a mark of 17 to be awarded.
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For the part (b) question the majority of candidates opted for question 1b(i), with many displaying an 
impressive range of knowledge on the Crimean War and the work of Florence Nightingale. Virtually all 
candidates picked up on the debate contained within the sources and could analyse and draw out the 
implications of the material, but weaker candidates tended to follow this examination with a description 
of Nightingale’s work which was, at best, only implicitly focused on the demands of the question. Better 
responses cross-referenced The Times report in Source 4 (allowing for the paper’s motives in using such 
melodramatic prose) with the claims made by Trevor Royle in Source 5 to support the contention in the 
question through the deployment of their own knowledge. Source 6 could then be used as a platform to 
develop the counter-arguments, with the very best using Massie’s distinction between the alleviation of 
hardship and the reduction of mortality when assessing the relative merits of the two sides of the debate.
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Examiner Comments

The following excerpt uses the sources to identify the core of the debate which is then developed with the 
deployment of relevant own knowledge. In the second paragraph, tone and contextual knowledge are used 
to explore the veracity of the representation of Nightingale contained in Source 4. What is important to 
note here is that this evaluation is directly related to and proceeds from an analysis of the claim made in 
the question, and is not simply appraisal for the sake of it.
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Question1b(ii) was the less popular of the options and only the very best could place the concentration 
camps in the wider context of British military strategy in the South African War. Weaker candidates tended 
to depend heavily on the sources and rely on assertion when arriving at a judgement. At this level, many 
responses focused exclusively on the ‘barbarism’ of the camps and any own knowledge was, for the most 
part, limited to descriptions of conditions inside the camps. Those operating at higher levels recognised 
the importance of the word ‘deliberate’ in the question and examined the claims in the sources in the light 
of the brutal struggle between British forces and Boer bitterenders during the conflict’s guerrilla endgame. 
Thus, although many candidates remained unconvinced by the leisure facilities outlined by Andrew Roberts 
in Source 9, they were, nonetheless, able to reconcile his claim that the camps were simply ‘a terrible 
unexpected by-product of guerrilla war’ with the allegation of gross mismanagement contained in Source 
7.  The best responses demonstrated the ability to analyse the sources in depth and in context to establish 
conflicting arguments, and then draw on wider knowledge to develop and evaluate them to establish an 
overall judgement.

Examiner Comments

The following response is operating at low level 4 for AO1 and low level 3 for AO2b. There is a clear focus on 
the representation in the question and relevant contextual knowledge is deployed effectively and integrated 
with the  source material. However, there is a slight lack of balance, with the counter-argument mistaking 
neglect for intent, and the concluding judgement is rather too brief. Thus, an award of 19/24 is appropriate 
for AO1. For AO2b, although there is some attempt to reason from the evidence of the sources, the material 
is, for the most part, used to buttress the candidate’s own knowledge  rather than develop points to 
challenge or support the claim in the question. There is also some confusion over the attribution of Source 
8 which significantly undermines its utility. However, selection is appropriate, there is a clear awareness of 
the representation under discussion and sufficient analysis of  evidence in the light of this representation 
for an award of low level 3 to be made.
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C2 – Britain, c1860-1930: The Changing Position of Women and the Suffrage 
Question

C2(a) There were some very good responses to this question. This vast majority of candidates could 
develop the contrast between the report in The Times and the descriptions of Black Friday contained in 
sources 10 and 11. In addition, a sizeable number appreciated that there were also points of agreement; 
for example, ‘lacked nothing in vigour’ (Source 10) was seen to be supporting the ‘relentless struggle’ in 
Source 11. Candidates were clearly aware that the source attributions needed to be examined as part of 
the process of weighing up the evidence and arriving at a judgement, although, for some, this did not go 
beyond stereotypical assertions of bias. Better responses applied contextual understanding to develop the 
implications of the information contained in the sources. Thus, knowledge of The Times’ hostile attitude 
to the women’s movement was used by some to add weight to the admission that exceptional force was 
employed by the police. It should be emphasised, however, that this question does not require significant 
passages of ‘own knowledge’ but rather brief references to set the sources in context and assist in the 
process of drawing out links and implications.

Examiner Comments

The following response is operating at the top of Level 13 (15/20). There is a good range of cross-referencing 
which offers detailed comparisons to draw out the similarities and differences between the sources. 
However, there is limited attention paid to the significance of the provenance of the sources. The Times’ 
anti-suffrage stance is noted but not clearly developed to weigh up the evidence contained in the report. 
Similarly, the political stance of the Conciliation Committee is stated but not applied. The conclusion is used 
to re-emphasise the basic conflict between the sources rather than address the issue of ‘how far’. Thus, the 
response falls short of the qualities required to reach a level 4 award.DocID QC0248300027141
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There was an even split between the two options for the part(b) questions. Most of the candidates in 
2b(i) were able to analyse and draw out the implications of the sources and could follow this up with 
some relevant own knowledge focusing, more often than not, on the role of Butler. Some contextual 
understanding of the ‘double-standards’ referred to in Source 15 was shown by nearly all candidates but, 
for many, this was simply a device to assert the importance of Butler rather than evaluate her role. Better 
responses displayed a clear understanding of the scope of the women’s movement in this period and the 
sensibilities of Victorian polite society and could site the campaign against the Contagious Diseases Acts 
firmly in this context. Most responses used Source 14 to present the counter-argument but, again, only the 
best could effectively develop  the issues with wider knowledge. The very best recognised the subjective 
nature of Sources 13 and 15 and balanced Butler’s role as a figurehead against the nationwide scope of the 
campaign to arrive at a considered judgement.

Examiner Comments

The following response is an example of a very strong script; it was awarded good level 4 for both 
assessment objectives. The candidate starts with Source 13 in support of the contention and makes clear 
the fact that this is an interpretation that is being dealt with by stressing that the evidence is ‘presenting’ 
a representation of Butler. Relevant and accurate contextual knowledge about the mores of Victorian 
society is then deployed to emphasise the degree of opposition the campaign against the Contagious 
Diseases Acts faced. Further support is provided by cross-referencing with source 15, although close textual 
reading enables the candidate to employ the source as a platform for the counter-argument as well. Again 
the analysis is focused and developed through cross-referencing and careful deployment of accurate and 
relevant contextual knowledge. There is a sophisticated reference to Source 14, with the evidence being 
used not simply to buttress an existing argument but to develop it further. This is by no means a perfect 
answer, the judgement is rather brief and lacks reference to the source material, but it is conceptually very 
sound and displays all the qualities required for a level 4 award in both Assessment Objectives. It is worth 
noting that the candidate clearly spent some time on planning.
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2b(ii) Nearly all candidates could utilise the sources as a starting point for the arguments for and against 
the contention. Most recognised the importance of new technologies in providing a range of employment 
opportunities for women, with clerks offices and the Post Office featuring regularly. Although the reference 
to ‘routine office chores’ in Source 17 was picked up by many candidates, only a minority used this as a 
platform to explore, in any meaningful way, the all important distinction between opportunity and status. 
Those that did could generally site the expansion in female employment in its cultural context, and used 
the evidence of the sources and their own knowledge to examine the extent to which the separate spheres 
ideology was transferred to the workplace, both in terms of space and function. Weaker responses tended 
to take the sources sequentially and at face value. Thus, the significance of John’s (Source 16) reference 
to the ‘piano’ was missed as was the link between Davies’ (Source 17) observation about threatened male 
status and the attitude displayed by the Postmaster General in Source 18. Higher performing candidates 
appreciated these nuances and integrated them with wider contextual knowledge to arrive at a judgement 
focused explicitly on both opportunity and status.

Examiner Comments

The following extract highlights a number of the qualities expected of a level 4 response. The opening 
paragraph firmly establishes the focus of the piece by highlighting the distinction between ‘opportunities’ 
and ‘status’. This is then illustrated through careful selection from the sources supported by the deployment 
of relevant contextual knowledge. Thus, Source 17 is used as a platform to develop the contention that new 
technology did result in increased opportunities and support is provided through cross-referencing with 
Source 16 and contextual knowledge of female employment in clerking offices and the Post Office. Close 
reading of the same two sources, however, also leads to the establishment of an argument challenging the 
contention in the question, with brief contextual support (which is developed later in the piece) about the 
persistence of traditional gender ideologies. From the outset, this candidate has set up a tightly focused 
analysis in which issues, identified in the source material, are explored through the integration of relevant 
historical knowledge and the evidence of the sources. 
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6HI02 C Statistics

Mark Ranges and Award of Grades

Maximum Mark (Raw) Mean Mark Standard Deviation 

60 36.6 8.2

 

Grade Max. Mark A B C D E 

Raw boundary mark 60 45 40 35 31 27

Uniform boundary mark 100 80 70 60 50 40

% Candidates 17.2 36.6 61.4 77.6 89.5
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