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Introduction

This was the first sitting of 9GN0_02. It was pleasing to see evidence of thorough preparation for
both the translation and the essays on literary texts and films. In contrast to recent years,
candidates studied prescribed works rather than works of their own choice.

The strongest candidates produced thoughtful translations which demonstrated a keen
understanding of German grammar and an ability to manipulate the language to serve a purpose.
They also produced analytical, interpretative essays focused on the question asked, which used
direct quotation and thorough knowledge of the work studied to support their interpretations in a
logical way. These candidates used language effectively and appropriately in order to answer the
question and were sufficiently articulate to say what they wanted to say rather than resorting only
to what they could say.

However, there are areas for improvement. A significant proportion of candidates wrote long,
unfocused, descriptive responses, and a quarter of the cohort used additional paper, which did not
often result in a higher quality essay. Examiners are looking for focused, concise responses.

A significant minority of candidates wrote in colloquial rather than written German, which is to be
discouraged. Some high-frequency lexis was problematic for many candidates. Examiners are
looking for accuracy in verb formation, and consistency, for example in possessive adjectives, as
well as higher level language. Candidates ought to be able to produce hat geschrieben and ist
geblieben. Examiners expect common ‘technical’ phrases such as, das wird gezeigt, das wird
dargestellt to be accurate. Darstellen is such an important item of technical lexis, that examiners
hope to see it manipulated accurately, even in more complex structures.

On a positive note, there was some excellent use of essay language, such as: in diesem Aufsatz werde
ich mich damit befassen, wie...; In diesem Aufsatz beschdftige ich mich mit der Frage, ob...; In diesem
Aufsatz méchte ich das Thema ... behandeln; zuerst stellt sich die Frage, ob...; zundchst...; auf der einen
Seite lésst es sich argumentieren/nicht bestreiten, dass... auf der anderen Seite, jedoch, muss man
feststellen, dass...; in dieser Hinsicht...; wenn man ins Betracht zieht, dass...; schlussendlich ...;
schlussfolgernd....

This kind of essay language is considered as part of the technical language, and it also contributes
to articulacy and to the appropriate, written register.

Candidates also used a range of structures and lexis specifically appropriate to literary and film
analysis, including: Urauffiihrung, Verkérperung, didaktischer Zweck, Schltisselmomente, Wendepunkt;
es wird gezeigt, dass...; es ldasst sich so deuten; In dem Stiick geht es um...; der Autor wollte damit
sagen/zeigen, dass...; daraus kann man schliefSen, dass...; dadurch verarbeitet er....

The most popular works by far were:

¢ Der Besuch der Alten Dame.

e Der Vorleser.

¢ Das Leben der Anderen.

¢ Goodbye Lenin.
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There were smaller but still significant cohorts for:

* Die Verwandlung.

¢ Ich fahl mich so fifty-fifty.

e Die Welle.

Most other works had a few responses, although some had no responses at all.
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Question 1

The translation discriminated across the cohort, and most candidates were able to access a
reasonable proportion of the marks.

The majority of candidates attempted all parts of the question, even if they were unsure how to
directly translate all the vocabulary and structures, although a significant minority did leave gaps
for some items of lexis. Whilst candidates may still gain credit for a thoughtful re-wording or for
using a similar item of lexis, they cannot gain credit for leaving gaps.

The strongest candidates produced thoughtful translations which demonstrated awareness of the
grammatical structures being tested, the core lexis appropriate to the topic, and the demands of
translation. It was by no means necessary to be a native speaker in order to achieve high marks in
this question. Indeed, a number of apparently native or heritage speakers of German failed to
access marks for reasons such as colloquialism, inappropriate register, word for word translation,
wrong tenses and occasionally apparent misunderstanding of the English text.

Strong candidates demonstrated secure verbs, including subject-verb agreement, conjugation of
strong verbs and effective manipulation of tenses, alongside a generally sound appreciation of
word order in German, as well as commonly tested grammatical structures such as dative endings.
Less able candidates made repeated errors with subject-verb agreements, struggled with common
strong verbs, and tended to replace English words with German words without due consideration
of the patterns and structures of the German language.

The translation comes under one of the topics specified on the syllabus - in this case East Germany
- and uses some core vocabulary from that topic, in addition to high frequency lexis. The mark
scheme is divided into twenty sections, with one mark for each section. Examiners are looking for
accuracy and precision in grammatical manipulation. This sometimes means that rephrasing is
necessary, such as Section 5, where candidates needed to find an appropriate German way to
express ‘finding'. In other instances, there is a little leeway for candidates to substitute synonyms or
close matches for words that they cannot remember, so long as they do not stray too far. However,
candidates also need to be on the lookout for triggers for specific German constructions, such as
Section 6, ‘both ... and ..." triggering sowohl ... als auch ...or Section 10, with ‘not only... but also..
triggering nicht nur... sondern auch....

Section 1. ‘A few years ago...". A significant proportion of candidates were able to access this mark,
although there were numerous errors, including: incorrect/missing plural vor ein paar Jahr, incorrect
dative vor ein paar Jahre, missing article vor paar Jahren, capitalisation errors such as vor ein Paar
Jahren, which changed the meaning or even eine paare Jahre vor in some cases.

Section 2.l visited the Stasi museum in Leipzig with my daughter...". Candidates found this section,
which mirrors language they have been using since before GCSE, challenging in unexpected ways.
Although most candidates correctly translated ‘l visited’ correctly, a significant proportion of
candidates had problems with verb agreement, verb formation or tense. A small minority of
candidates were able to produce das Museum, as a neuter noun, and an even smaller minority, das
Stasimuseum as a compound. Although many candidates recognised that mit should be followed by
a dative, a significant proportion did not.
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Section 3."...who was then around thirteen.” A significant proportion of candidates were able to
translate this section effectively, although dann was more common than damals and rund more
common than ungefdhr. The relative pronoun die posed problems for some candidates. Stronger
candidates were able to embed the clause effectively to produce: Vor einigen Jahren habe ich mit
meiner Tochter, die dann rund dreizehn war, das Stasimuseum in Leipzig besucht. However, a large
minority of candidates placed this clause directly after Museum or Leipzig thus indicating that the
museum or Leipzig was then around thirteen.

Section 4. ‘She was not at all impressed...". Many candidates were able to translate this section
effectively. Where candidates did not know, or could not remember, beeindruckt, they were often
able to find an alternative such as zufrieden. The idiomatic ‘not at all' posed a challenge, although
candidates came up with acceptable translations including gar nicht, absolut nicht, tberhaupt nicht or
total nicht. The phonetic gah nicht (or even gah nichts) did not impress examiners.

Section 5."...finding ...". Examiners were here looking for a recognition that a direct translation was
not possible, and for a suitable rephrasing which would be grammatically acceptable in German.
Generally speaking, candidates responded well to this challenge. Most wrote sie fand or und sie
hat... gefunden, sometimes in a weil clause. A number of candidates had tense difficulties, or simply
tried to translate directly.

Section 6. ‘both... and...". This was often translated word for word, using beide, although a number
of candidates did use the structure sowohl... als auch.

Section 7. ‘the equipment... the surveillance techniques old fashioned.” As mentioned in the
introduction, candidates were credited for a wide range of synonyms and near synonyms in this
section. However, a significant proportion of the cohort left blanks or used partial words. This is an
instance where keeping a calm head and treating the translation as a problem solving exercise
would have benefited many candidates; in such cases, examiners are often interested in the
problem solving strategies demonstrated by candidates.

Section 8. ‘She said that...". Most candidates were able to accurately translate this, although a
significant minority used the wrong tense (i.e. present).

Section 9. "...our surveillance today was.... Many candidates were able to translate this section
relatively effectively. Where an unacceptable translation of ‘surveillance’ had been provided in
Section 7, candidates were able to gain credit with the same translation in this section, so long as it
was appropriately manipulated. The majority of candidates used heute and war, but a small
proportion used Konjunktiv | for the reported speech.

Section 10. ‘not only... but also'’. A fairly small proportion of the cohort recognised that this was a
trigger for the structure, nicht nur... sondern auch. A significant proportion translated word for word.

Section 11."...more technologically advanced...". This section proved challenging, mostly because of
the comparative. A small proportion of the cohort produced technologisch weiter entwickelt.
technologisch besser, which was accepted. However, technologische besser, technologischer besser and
mehr technologischer besser were both very common and not acceptable. Examiners expect
candidates at this level to be able to use the comparative competently.

Section 12. ... more widespread than in the GDR.". This section also proved challenging, again
because of the comparative and because of an unfamiliar item of lexis. A range of attempts at
‘more widespread’ were accepted, including normaler, lberaller, verbreiteter. Most candidates
effectively translated the second part of the clause, although a few missed the dative, and a small
number left GDR instead of translating in der DDR.
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Section 13. ‘What she didn’t understand.... Most candidates were able to translate this effectively,
but a significant minority struggled with the word order, a further group with the tense, and a
smaller minority with the formation of the verb. A small but not insignificant group of candidates
did not know the German for ‘understand’ at all.

Section 14."...was the intensity of the atmosphere of suspicion.... This section was intended to be
challenging at the top of the range, and it proved so. The strongest candidates were able to
produce: war die Intensitét der Stimmung des Misstrauens/Verdachts. Most responses had Atmosphdére
or Stimmung but ‘suspicion’ proved difficult: Suspizion, Verddchtigkeit or Verdéchtnis were offered, or
some attempts such as: war die strenge Verddchtigungsstimmung or war die starke verddchtige
Stimmung. Where the lexis was correct, sometimes the genitive des was not.

Section 15'...when no one knew whom to believe.. Although many candidates followed the clue of
‘whom’ in the English text, and were able to translate with wem, a significant proportion struggled
with ‘when’ and used wenn instead of als. Smaller numbers used an incorrect form for wusste. Most
acceptable answers offered wem zu glauben.

Section 16. ‘Certainly people couldn't trust the East German government.’ Again, this section was
intended to challenge at the top of the range, and it did. The strongest candidates were able to use
the dative with vertrauen (or glauben which was also accepted). Equally, only the strongest
candidates were able to translate ‘East German’ as ostdeutschen. A larger groups was able to
translate 'certainly' using ohne Frage/ohne Zweifel/selbstverstindlich/mitst Sicherheit.

Section 17.‘As...". A small minority of candidates used wéhrend or da. The vast majority translated
this with als; a smaller proportion used incorrect word order.

Section 18."...politics becomes increasingly unstable in the West..." A significant minority of
candidates were able to effectively translate this complex section, which was pleasing. A further
group was able to make thoughtful but less effective attempts, for instance using steigend instabil
instead of zunehmend instabil. Im Westen was problematic, and more often translated as im West.
Less pleasingly, ‘politics’ was sometimes translated as die Politiker which completely changes the
meaning - although, on reflection, it might also be true - and ‘becomes’ was relatively often
translated as bekommt (or some variation of this) rather than wird.

Section 19."...we ought to ask ourselves, whether it is positive that... This section was more
accessible, and the majority of candidates were able to effectively translate it. A number of
candidates struggled with ‘ourselves’, or with the word order.

Section 20. ... governments know so many details of our lives and opinions.”. This section was also
accessible to the majority of the cohort. Examiners were happy to accept either Regierung or
Regierungen, but the correct form of the verb was required, and was not always provided.
Details/Aspekte/Information(en) were acceptable for details. Most candidates used unserer and used
the plural to cover both lives and opinions. Others separated into unseres Lebens und unserer
Meinungen. Both were acceptable. A significant minority of candidates struggled to produce a
correct possessive adjective ending and a much smaller minority struggled to produce a correct
possessive adjective at all.
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Question 2

There were a small number of responses to the questions on this play. However, candidates who
did produce responses seemed generally well prepared, and there were some outstanding essays
in response to both (a) and (b). There was a relatively even spread across both questions for this
work.

Responses for (a) mentioned and explored the used of the Vordergrundszenen to explore themes of
alienation, guilt and responsibility, and the idea of foreshadowing of the future through the
Zeugenschranken. There was some effective use of lexis here: Voreingenommenheit, Scheinheiligkeit,
sich nicht in der Handlung verlieren. Most - but not all - candidates were aware of the
Verfremdung(seffekt) technique, which significantly raised the quality of their analysis.

Responses to (b) explored the idea of Schein and Sein in relation to Andri, the Andorraner and the

Lehrer. One strong response concluded that through Andri's change we see Schein becoming Sein
as he adapts to the prejudice against him.
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Question 3

Almost half of all candidates responded to this work. Both questions generated a range of
responses, including very strong responses, although rather more candidates selected part (b).

For (a) many candidates were able to discuss the form of the play in terms of genre; some managed
to identify other classical features in terms of the form and the building of this throughout (three
unities, characters speaking in unison/one after the other; Greek-style chorus at end); the strongest
candidates were able to link these with DUrrenmatt’s overall theatrical aims, e.g. the loss of
individual identity and its link with capitalist/consumerist society. A small number of candidates
mentioned stage instructions, and a few were able to express ideas articulately about alienation.
Essays addressed topics such as alienation, Groteske, Tragikomddie, slapstick and symbolism.

For (b) some candidates were aware that Durrenmatt denied an explicit connection with the
specifics of post-WWII society (Wirtschaftswunder). A significant minority used DUrrenmatt's
comment that this work did not relate to political context as a launching point to widen the
question. Many of these candidates were able to discuss ways in which the work does indeed
transcend specific context, but also ways in which the work can clearly be seen to be the product of
its time. The strongest candidates used this understanding to demonstrate that in some ways the
play could take place today, whereas in other ways it could not. Some of the more successful essays
in response to this question made credible points (with appropriate evidence) or gave examples
(Claire = Trump supported by many blue collar, poorer areas; there is still poverty in the world
today; there is loss of individuality today as with the Gdllener.

Many candidates identified the universal nature of the themes, most commonly revenge and
consumerism. Most essays deemed the play to be timeless because of the symbolism and the
alienation effect so that the viewer concentrates on the message not the characters. Many
candidates considered the reactions of the audience to the play today and also in the 50s. A small
minority of candidates misinterpreted the question as ‘spielen’ rather than ‘stattfinden’, i.e. that the
play could still be performed today, not that its action could be set today.
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The examiner can see immediately which question
this essay is responding to, and the candidate
takes an analytic stance straightaway. The
candidate is clearly structuring the work, and they
begin with one of the key themes in the work. It is
controlled, organised and analytical throughout.
However, the analysis lacks depth, and the
arguments could be more logical. Top half of band
four.

However, the language, even in this short extract,
can be seen not to match the quality of the
analysis. The candidate has verb and word order
problems. The range is really rather limited, with a
focus on short, simple sentences. This is somewhat
offset by some use of technical language, and this
raises it to the lower half of band 3. Sticking to
simple structures has allowed the candidate to
include sections of generally accurate language,
and to access a mark in band 3 for accuracy as
well.

The end of this essay on forms demonstrates that
the candidate can identify aspects of the form and
is able to make some critical comments about the
importance of the form. The candidate has clearly
understood that the form is not arbitrary but has a
purpose, and is able to discuss that purpose, with
interpretations that are sometimes convincing, but
sometimes in need of more development. Lower
half of band 4.

The range of language is quite simple, although
there are some subordinating clauses, and there is
use of terminology such as Buhnenanweisung

and Verfremdungseffect which raise the level of
language just into band 4. The essay is
comprehensible and there are stretches of
accurate language, but also some serious errors
including repeated subject-verb disagreement.
Band 3 for accuracy.
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Question 4

There were very few responses to questions on this text.

Question 5

Over a third of all candidates responded to questions on this work. The responses were evenly
divided between (a) and (b). Both questions on the whole were well understood by candidates, who
produced a number of credible arguments in order to answer the questions effectively.

Responses for (a) analysed Hanna's flight from her crimes, Michael's flight from his family, and
suicide as flight as she can't live with the consequences of her actions. Candidates who chose this
question were able to identify multiple instances of ‘flight’ by both Hanna and Michael. Some
candidates neglected to mention Hanna's final act of flight - her suicide. Many candidates were able
to draw a link between Hanna and Michael's flights, and the symbolic significance of these feelings
and behaviours for the perpetrator/victim generations. The strongest candidates made this link
articulately, although many candidates were only heading towards the point.

In (b) most essays answered the question about M’s coping with his guilt. The strongest responses
took a moderate approach, assessing that Michael was neither fully successful nor fully
unsuccessful in dealing with his guilt - just as Germany and the Nachkriegsgeneration were not. The
vast majority of candidates answering this question were able to identify the ways in which Michael
feels guilty, and the reasons for this, especially in the first and second parts of the novel. The most
successful responses were also able to assess the longer-term effects in his later life. Many
candidates used this as part of a focused answer dealing with how successful Michael is in dealing
with this guilt.

The majority of candidates were able to discuss the implications of the Nachkriegsgeneration and
Vergangenheitsbewdltigung and strong responses analysed them effectively with specific reference
to Michael's guilt as a symbol. The link to generational guilt was often made in an inarticulate way
because candidates know that this is of general significance, rather than relating specifically to this
question. The best answers were by candidates who did not adopt a yes/no approach to the
question.

There were a significant minority of candidates who responded by focusing on Hanna's guilt or by
telling the story, with a few mentions of guilt.

This response predominantly describes Michael's guilt rather than discussing how he deals with it.

It is descriptive and narrative, dealing with the work and the general topic, but not always the
question. Upper part of band 2.
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ResultsPlus

Examiner Comments

There is some variation in the language, including
passive and subordinate clauses, although there is
much simplicity. There is some evidence of
technical language, including Hauptthema, man
konnte interpretieren, im Laufe der Handlung. It
accesses a mark in the bottom half of band 3.
However, the language is often so inaccurate as to
impede comprehension that it gains a mark in
band 2.

This essay is quite analytical on the theme of guilt, and it links Michael's guilt to the wider guilt
themes of the book, but it often loses focus on the question of whether Michael effectively deals
with his guilt. The conclusion does refer back to Michael's success, but it is not supported by what
came before it in the essay, and the conclusion also contradicts itself, making it not especially
logical. Bottom of the third band.
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%Z ResultsPlus
Examiner Comments

There is a fairly wide range of language, although
the more spontaneous elements are simpler, with
less successful efforts at complexity. Top half of
band four. For long stretches the language is
accurate, although there are some significant

errors in more spontaneous elements. Borderline
band 4 and band 5.
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Question 6

There were only a small number of responses to the questions on this text.

Responses for (a) addressed the Rahmen and Binnenhandlung, two time levels, narrative
perspective, colloquial register and dialect, symbols, parataxis, contractions.

The more popular choice was (b). Essays usually analysed and linked all three themes to the story
and concluded which was the most important. The less effective responses dealt with the themes
more superficially and argued for example without Frau Brucker's will to survive there would be no
Currywurst. Others offered other important themes: the war, food etc. Stronger essays linked the
themes more effectively - ageing and love are factors of the broader theme of Lena’s self-
realisation and self-discovery.
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Question 7

There were very few responses to questions on this work.

Question 8

A small but significant minority of candidates responded to the questions on this text.

The more popular choice was (a). There were some strong essays analysing how Kafka’s own life is
mirrored in the novella and the autobiographical nature of the novella, referring to, for example,
Kafka's relationship with his father and the treatment of Jews in Prague. Stronger essays explored
how the family members contributed to Gregor's metamorphosis rather than just describing their
reaction to it. However, there were essays which described events with reference to members of
the family, or which drew parallels between Kafka’s life and the work but neglected to discuss the
text itself. There were a number of responses, which demonstrated a lack of understanding of the
work even at the basic level of ‘what happened’, reflecting the greater complexity of the ‘action’ in
this work.

There were some outstanding responses to part (b), which demonstrated a strong understanding
of the grotesque normality and the juxtaposition between dreamlike events and simple acceptance
of them as everyday, which create the surrealism. Comments referred to the language and to the
sense of place. However, a number of responses indicated that candidates were unsure what
surrealism was.

This extract demonstrates a response which is critical, but which requires more depth of analysis
and interpretation. Critical points are made and supported with reference to and quotations from
the text, but not always fully developed. The response is structured but does not always provide
linked arguments. Ideally, the candidate would have provided a clear definition of surreal, but as it
is they are feeling their way towards a workable understanding of it. Upper half of band 4.
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ResultsPlus

Examiner Comments

There is a wide range of structures across the
whole essay, including relative and subordinate
clauses, wegen plus the genitive and accurate use
of the dative. There is generally good word order
and use of higher level lexis - beitragen is used in
several forms, albeit with varying degrees of
success. The technical vocabulary includes erzeugt,
Im Gegenteil zu, Erzéhler, allerwissend, Perspektive,
vermittelt, traumhaft. Although there is some
repetition in this extract, across the essay as a
whole the language was worth a mark in the lower
half of band 5. The accuracy is variable - there are
complex elements which are correct and also
some more basic errors. Borderline band 4 and 5.
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Question 9

There were very few responses to questions on this work.

Question 10

A significant minority of candidates responded to the questions on this text.
The responses were evenly divided between (a) and (b).

There were some critical responses for (a), exploring the characters in their search for identity but
there were also weaker essays which did not succeed in linking the descriptions of characters or the
plot to the concept of identity.

(b) also produced a range of responses. Functions of the letters were deemed to show the
difference between East and West, the reality of both societies and to express opinions. The
Wirkung was often seen as how the letters trigger reactions in the characters and how the letters
are responsible for moving the story along. Weaker essays focused only on the content of the
letters rather than their function and effect.

This response does respond to the question and focuses on identity. It is interpretative, and
generally uses points effectively to respond to the question, but some of the analytical sections
slightly lose focus - for example when demonstrating the differences between East and West. There
is an overall argument, and there are contributing arguments which are linked. Overall, this
response gained a mark in the lower half of band 5.

26 GCE German 9GNO 02



oo e Qugendroman... o ch.._fibd dch 50 pe flm .
dm wber den. Zutewr. 3. MMWTG{LS wndk ot Sch m{Jkﬂm
oo Wends,... geschrithen worden. Gty bhamabisiort Karen Knma
N fw,m ok VGl
W it ol aus Omstammw& mnlmaﬁafmdm
. Zursk i der Nowlhe nock wlrMJar Thamen gt
o Zurst bduateh dik Srahat. por Mo anen Wy
sune e Ldanditit 24 entuickadn. In e 0DR fibtt
mmnam,iaaau'wwlfhd\ﬂm&mnkmﬁwalzrma
Mus . niehk. da machen.. Rana, dahdb. . wenn o (0 den Waten .
PRk StEAL dut SMUickbung seuve \deatitit (n. Mittdpunet.
edoch Rann mon. ndcht Mynmdm ......... oagse . Hofgnasy. fat U
Tiuschurg war, WUk o in. tner stoee Rtge . schwibter, M
O Wh 50 Raputk « dlass ik bei ol peugen, Mk unschie.”
Nitkeich® . wikk.. Koma itk o 425, OU.MOM. Man denn. hom

GCE German 9GN0O 02 27



Jabtcsogtﬁwu,mmmmwmwmmsm,
o M0 imeer 2z 0iAGle. st vordunklicht . den Uhkeschied .
2wischen dwm Osten wnd Woten , da Qstolundsche. i sovid .
omadummammmmmwmmmmmm
ity Joghurtsorten ” ins Gkt dee. Sobine gusthen Wot, dex
;fryuabtgﬁtc ....... wﬂmwtitmdﬁtﬂtmyhmv An Aery
oholh ist. da Thems  ldinkitit wn sehrwickkge Thesna. lh. bis
i frscht, dass o Vemwadhang o sk, Misier zu
Nowgrighek by dis. Wotliche. Alksgalobin..., 2usaonmen. bedudan. ...
....... dass. Moo dor. Protagonat ist, dar ol Thema {clinkitit vermittudt.
e Gopnsate 2w Maria st e groben Tul o
deattit. Thomas.in giner . Gemunachyd 2 then. . QDuohd., wean
e Maarpdh gt o wo. o der Wirklckeak . e ein........

0 W, in o DDR_ ol bk itk o _diniefipcblin
Mor OOR 4 gositiee ¥ D3 Auspallonds hate €, s Thomas. pagt.

oA Ao o die. DOR.. Viskdeicht Rarade. Fhomedie. WL
opt Mt e’ Meimkvobundin wird , und, selbst wean

28 GCE German 9GNO 02



uedge Lot wsich. pMan s sie wegpabesn oniuSSp ...
phitit Zu baatn. sl u;u;z me qusc. Thorndd , andes. Daldb,

o TR

b \Mtat hnﬂr«t boondas_ LI S a:;t wich habe
. ogibl - lass ok e Tog wonger. e wehso.. @
}{MH W, st nlamﬂt Wik S(C. ZWASchRn, . ZWY.. Mrfa& .............
A Dm kot noch. . die  Srpabrungin mak  Qstdaufschenc, wed, .

UeAA Sk im Phe Pplagndeinn vhuitt, bekrackhen ok e Kollggon
b s B Imogrant . O3bue. s Sk bk lch b aber. Dentsche.,

-MW Ostwn ¢

war Phar olas ‘I&mmm(, vitde Wakdmdtsike Saken, datdddt,

Qu_Lue opht stak ihe Cw«M higr. MMMWWWZ,
und. deshold wwl Sﬂbn!: dak scmtu}:. Sifwakion.. Sabing.. rentieA...

ook ist " o mancher Mt gin Wey., nickt.. S das. [M_m ........
Dabie 20 weindien b tnach gACKlA 24 .
Zum Schlws , obuohkder Roman Impmxmmm
..Fludxk }N; wt @ M . dws o iy E)wm bt

Solbst der Titd, R day Ky lehv. k. twich. m%p@
ntorsucht. 2 Thema . wedd 0. oo WiAGA. . Sich.. % phhM ", 13F...
...... kol tdintitat 2w tun. Jedoch  mums. oy A sich. davan...

erinnen g dats ot Grehet ot ol KM unde dlen K}p‘h{ﬂml .......

damt

e, waend sind b Sie St A rebenden,

GCE German 9GN0O 02 29



30 GCE German 9GNO 02

N

J
-

N (ResuitsPlus
ﬁ/\e Examiner Comments

The language demonstrates a wide range of
appropriate structures and technical language.
Examiners felt that this was the best that could be
expected of an A level candidate under
examination conditions. Full marks for range of
structures. The accuracy wobbles somewhat,
usually in highly complex structures. Top band,
lower half.




Question 11

There were very few responses to questions on this text.

Question 12

There were very few responses to questions on this text.

Question 13

There were very few responses to questions on this text.

Question 14

A very small number of candidates responded to questions relating to this text. There was evidence
of some critical understanding, but insufficient textual support for interpretations.

Question 15

A very small number of candidates responded to questions relating to this text.
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Question 16

Almost half of all candidates responded to the questions on this work.
(a) was more popular than (b).

There were some strong essays for part (a) which drew astute conclusions that these two elements
(people under pressure & GDR) went hand in hand. Many candidates gave credible examples with
appropriate evidence. Many were also able to analyse different types of pressure (moral pressure
vs. pressure from state vs. pressure from drug addiction). More successful responses analysed the
pressure on Wiesler to make a moral decision or the moral pressure on Dreyman to write the
article after Jerska’s suicide. The most accomplished essays considered that the pressurised
situations in the film could not exist without the DDR setting, and are made all the more convincing
because of the authenticity of these details. A number of candidates were able to refer to a
quotation by the director, who claimed that the film was not about the GDR, but about people in
extreme situations.

However, many essays focused on the pressure that the various characters (Wiesler, Dreyman,
Christa-Maria, Jerska) are under; a frequent argument was that all characters experience pressure
and some stated that therefore the film was mainly about people under pressure. Some candidates
methodically identified the main characters who are put under pressure in the film; others focused
solely on minor characters (Frau Meineke, Axel Stigler, even the boy in the lift) which was less
successful. Some conclusions decided that the film was definitely about the GDR as there are
scenes about people not under pressure and that the film informs about and illustrates life in the
GDR.

There were also some strong essays for part (b), which considered the genre, the montage, the
camera work and analysed these effectively, discussing the effects and consequences of each for
the film.

The candidate writes the question down but does not directly answer it. The introduction asserts
that the candidate wishes to discuss the GDR in the film, and states some facts about the film,
without using them. The first paragraph on the next page are some things the candidate knows
about the film. The sentences do not hang together. There is only basic, narrative understanding of
the film, with limited communication of the connection between events. There is an attempt to
consider the pressure on characters, but it is extremely basic, and often demonstrates incomplete
understanding of the film. Borderline band 1 and band 2, coming into the top half of band 1.
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N / ResultsPlus

‘v| < Examiner Comments

The language is generally simple, but there is some
technical language, so the mark falls into the
bottom of band 2. Accuracy is so poor as to
impede communication, and even simple language
can be inaccurate. Band 2.




This extract demonstrates a focus on the question, with a partly convincing interpretation of the
pressure on Wiesler. It also demonstrates that the candidate has considered and somewhat

weighed up different views. However, the analysis ideally requires more depth and development.
Lower half of band 4.
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%Z ResultsPlus
Examiner Comments

The language is generally simple and breaks down
when complexity is attempted. However, there is
some technical language, such as Figur, Jedoch and
zeigt. It gains a mark in the upper half of band two.
There are repeated basic errors and
comprehension is impeded. Band 2 for accuracy.
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Question 17

A small minority of candidates responded to the questions on this work.

Generally, candidates were able to describe, but there was room for much more analysis with
reference to the questions.

Question 18

There were very few responses to questions on this work.

Question 19

There were no responses to questions on this work.

Question 20

A small minority of candidates responded to the questions on this work.
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Question 21

A small but significant minority responded to this question. Most candidates selected option (a) on
Minderwertigkeitsgefuhle and dealt with it well, relating it to themes and using detail from the film to
support their responses. There were one or two responses to part (b). Stronger responses dealt
well with the initial positive consequences of power, discipline and community feeling, and
acknowledged that the film shows that power, discipline and community feeling are not wholly bad.
However, they argued that the film escalates the progression to a fascist dictatorship, so that it
doesn't effectively show the point at which these qualities become dangerous. Less effective
responses told the story of the progression to a fascist organisation, with little critical comment, or
even, in some cases, selected a few words from the title and made some comments relating to
them.

Some relevant points are made about Minderwertigkeit, but the essay is primarily descriptive and
narrative, with no analytical depth. The candidate has not effectively selected evidence - the
response refers, for example, only to Rainer Wenger, ignoring the issues relating to the other
characters such as Tim and Marco. The response relates to the work and to the general topic but
does not deal with the role and significance of feelings of low self-esteem in/for the film. Band 2,
upper half.

In the box, state whether you are answering part (a) or part (b). | 4
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?/\ Examiner Comments

The language is structurally varied, although
occasionally lacking written control. It needs more
technical and essay language. Band 5, lower half.
The accuracy is so high (and the language so
natural) as to indicate that the candidate has had
considerable exposure to spoken German. This
response demonstrates that even candidates with
exposure to German, whether via a parent or a
prolonged stay in a German speaking country, still
need to be taught how to write essays.
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Question 22

Almost half of the cohort responded to the questions on this work.
(a) was far more popular than (b).

In (a) candidates tended to focus on Alex’s relationship with his mother in general. More successful
essays focused on the development of the relationship and the reasons for the changes as well as
not neglecting the zu in the statement of the question. Essays focused on the intensity as a danger
to Alex as it controls his life and impacts on his relationships with others. There was also the
exploration of the change in parent-child role of the two main characters. Some less successful
responses focused on how successful Alex was in his pursuits/lies and whether he did the right
thing. His lies in relation to the GDR lies/propaganda were sometimes addressed, also the
relationship as a symbol of the GDR past and Alex’s dissatisfaction with the new society in the East.

Candidates who were able to highlight specific aspects/instances that demonstrated/refuted the
intensity of the relationship were more successful. There were many mentions of Spreewaldgurken;
many candidates also mentioned the mother’s ‘marriage’ to the fatherland, and her heart attack.
Many candidates came to the conclusion that their relationship was ‘just’ what a mother-son
relationship is. Many candidates did however explain how his efforts to create fake TV shows and
keep the lie alive for his mother, showed that the relationship was too intense. The dependence on
one another and Alex’s fear of losing the only parent he was in proper contact with could have been
explored more.

In (b) there were some very effective essays about the visual techniques used in the film. Many
candidates were very organised in the presentation of evidence, identifying the Super-8 camera
passage as important, as well as the authentic footage, videos made for Alex's mother, the contrast
between pre-/post-fall East Germany (e.g. in the supermarket - the dead chicken and the chicken
mascot; use of colour), the two-shots. The nature of this question allowed candidates to show a
range of film terminology. Visionary scenes were mentioned rarely.

Stronger candidates fully analysed the effects of the visual techniques. Interpretations included that
the techniques show a criticism of the social and political aspects in the East and West; and that the
speeding up of scenes shows how fast changes happened and Alex’s life had become.

Less successful essays focused on the comedy, often on the verbal comedy, on the
Off-Kommentare (which are, of course, not visual) and on telling the story, saying that the story was
shown by visual means.

There is an intention to focus on the relationship between Alex and his mother, but this is framed
entirely through the idea of Alex and his lies, and the candidate refers to Alex’ Beziehung without
mentioning Christiane until well down the second page. There is analysis, and some of it -
especially later in the essay - relates to the question. However, there is a loss of focus in the early
part of the essay, as exemplified in this extract. Although it is relevant to mention the effects of the
relationship between Alex and his mother on Ariane, the section here on Ariane is digressive.
Overall this response comes into the upper half of band three, but the section in this extract is not
that strong.
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ResultsPlus

Examiner Comments

There is a reasonable range of structures, with
some complex language but also some simplicity.
Lower half of band 4. There is some accuracy but
also frequent incidents of basic error. Band 3.

The response focuses on the question and provides a convincing interpretation. It is logically
argued and supported by concise references to and quotations from the film as appropriate. It
examines the extent to which the relationship between Christiane and Alex is both positive and too
intensive, considering where it becomes unhealthy, coming to a convincing conclusion (beyond this
extract), that the foundations of the relationship are healthy, based in love, but that it becomes
unhealthily intensive because of the lies of both parties. Upper half of band 5.
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There is a good range of lexis and structures,
including some essay technical language. For
example: Trotz der Tatsache, dass andere Figuren
nicht mit seiner Ligen zustimmen, kann Alex nicht mit
dem Lugen aufhéren. We see also, deshalb,
betrachten, jedoch and multiple subordinate and
relative clauses. Perhaps more film technical lexis
would be ideal, and perhaps there is a gap in
complexity between prepared language and
spontaneous language. Lower end of band 5.
Considering the level of complexity, the language is
generally very accurate, although there are
occasional subject-verb disagreements in complex
structures. Band 5 for accuracy.
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Question 23

A small minority of candidates responded to questions on this film. Of those that were seen, most
chose (a). There was, overall, a need for more meaningful analysis in responses.

Question 24

There were very few responses to questions on this work.

Question 25

There were very few responses to questions on this work.

Question 26

There were very few responses to questions on this work.

Section B

Very few candidates failed to accurately label their work, and thus ended in 'Section B'.

Section C

Very few candidates failed to accurately label their work, and thus ended up in 'Section C'.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

In the translation, consider what the English words/phrases mean. Translate the meaning rather
than the words.

In the translation, significant improvement could be achieved by focusing on verb formation,
tenses and agreements.

In the translation, think about German word order.

In the essays, answer the question that is asked.

In the essays, express and justify opinions related to the question.

In the essays, be concise and focused.
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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