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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential
· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers
· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Geography. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and Sample Lesson Plans for Geography. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos
All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Geography H483: Global Issues: F763

	Suggested teaching time
	15 hours
	Topic
	Earth hazards

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What are the hazards associated with mass movement and slope failure?

The study of the processes and conditions that lead to mass movements:

· physical conditions (including slope angle, weathering, vegetation, climate and weather, drainage and rock types) and human activities (including deforestation, adding weight, undercutting slopes, quarrying) leading to the various types of mass movement;

· processes involved in the main types of mass movement: slides, flows and creeps.

The study of at least two mass movement events to illustrate:

[image: image3.jpg]



	· What are the processes and how do they work? What physical conditions and human activities can lead to mass movement? A systems approach might structure the understanding. This should be supported by case studies eg Aberfan is still very relevant.
· The main differences in speed, form of movement, frequency, volumes and resulting landforms should be appreciated for the selected 3 types.

· This is designed to offer the opportunity to compare two or more mass movement events – differing in scale, cause, impact or location eg mudslides in Rio de Janeiro compared to landslides following the Mt St Helen’s eruption.


	· A number of useful websites exist to support this topic:

· http://landslides.usgs.gov 

· www.news.bbc.co.uk  ( for landslides in the news)

· www.geolsoc.org.uk
· www.scotland.gov.uk (looks at landslides and impacts on roads)

· A number of case studies exist in various textbooks such as:
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Chapter 14 in Hart C (2002) Geography for A2
	· This unit is designed to encourage independent research and personalised learning so providing stretch and challenge and the opportunity to use ICT skills throughout.

· The BBC site is ideal for keeping up to date with various hazards as they occur and/or develop.

· This is an ideal opportunity for independent research.

	· the interaction of physical and human factors in causing the hazard events;

· the resulting impacts (environmental, social and economic);

· the human reaction in both short term (emergency rescue) and long term (planning and management).
	· Be aware of contrasts between LEDCs and MEDCs in both these bullet points.

· Be aware of different ways of reducing the hazard and the resulting impacts. Some are direct eg rock nets others indirect – changes in land use.
	
	

	What are the hazards associated with flooding?

The study of one river and one coastal area prone to flooding to illustrate:

· the physical factors involved (including height, relief, drainage regime, climate, vegetation, rock type);

· the human factors involved (including settlement building, farming, deforestation, drainage);

· the resulting impacts (environmental, social and economic) of flooding;

· the human reaction in both the short term (emergency rescue) and long term (planning and management).
	· Again this presents the opportunity to compare (the causes, impacts and reactions) for two locations of flood events. They could be in the same country to bring out differences in physical/human factors eg Boscastle floods v 1953 SE England floods OR two very contrasting examples such as the Mississippi v coastal Bangladesh which might be more effective at contrasting issues of technology, capital and population. Scale is an issue and experience suggests too big a scale poses problems for candidates. The stress is on prone so unusual one-off events are less suitable for study.
	· A number of useful websites exist to support this topic:

· www.usgs.gov/hazards/floods
· www.fema.gov/hazards  (US flood mitigation)

· www.brantacan.co.uk
· A number of case studies exist in various textbooks such as:

· Chapter 1 in Hart C (2000) Geography for AS.
· S Ross (1998) Natural Hazards, Stanley Thornes.
	· This is an ideal opportunity for independent research.

	What are the hazards associated with earthquake and volcanic activity?

The study of an earthquake and of a volcanic eruption to illustrate:

· the tectonic processes involved in creating these hazards;

· scale and types of impacts (environmental, social and economic) together with the concept of primary (initial impacts – destruction, casualties, landslides, fires) and secondary impacts (including disease, 
infra-structure problems, re-settlement);

· the human reaction in both the short term (emergency rescue) and long term (planning & management).


	· Again the study of an actual earthquake eg Indian Ocean Tsunamis, Kashmir earthquake etc and volcanic eruption eg Mt St Helens, Mount Pinatubo etc are needed to illustrate the tectonic causes (plate margin activity), impacts (immediate, in short term – a year and long term – 10 years +) and the human reaction.

· There should be some awareness of the differences in scale, predictability and location between earthquakes and volcanic eruptions.

· Again there should be some awareness of how areas at different levels of development react to such threats and disasters. MEDCs suffer greater material damage but fewer casualties than LEDCs and this may reflect differences in planning, management, technology and affluence.
	· A number of useful websites exist to support this topic:

· http://volcano.und.nodak.edu
· www.georesources.co.uk  (covers a number of hazards)


· http://volcanoes.usgs.gov 

· www.volcanoes.com
· www.geo.mtu.edu/volcanoes  (looks at volcanic hazard mitigation)

· http://quake.usgs.gov
· www.earthquakes.bgs.ac.uk
· A number of case studies exist in various textbooks such as:

· Chapter 13 in Hart C (2002) Geography for A2.
	

	Why do the impacts on human activity of such hazards vary over time and location?

The study of contrasting examples to illustrate:

· a contrast between countries at either end of the development continuum, and rural and urban areas, to compare impacts and reactions for at least two contrasting types of earth hazards;

· a comparison of impacts over short and long time periods for at least two contrasting types of earth hazards.
	· This has by its very nature been already covered above so would be a good homework activity – clearly questions would focus on the contrasts between the two hazards, their impacts and the reactions. So a flood could be compared with an earthquake but it would be a more effective task to contrast an earthquake and a volcanic eruption or a flood and a landslide where there are some linkages (ie tectonic causes for the former and slope angles for the latter).

· Remember to contrast MEDC v LEDC and rural v urban – this could be done together eg San Francisco earthquake v Kashmir earthquake.
· There is no definitive answer to such a comparison but candidates are expected to appreciate the impacts and reactions are likely to differ. 
	
	

	How can hazards be managed to reduce their impacts?

The study of different approaches to managing earth hazards to illustrate:

· the extent to which earth hazards are predictable;

· the management strategies used to reduce the possible impact of a hazard;

The effectiveness of managing earth hazards.
	· This is a more generic section but clearly can be linked into the exemplication. This is an evaluative section so candidates should appreciate that the ability to predict and manage earth hazards will vary with:

· the nature and scale of the hazard;
· the level of development (wealth, communications technology, knowledge etc);
· differences in population (perception, density, wealth etc);
· Time (frequency of events, their timing, history etc).
	· A number of useful websites exist to support this topic:

· www.earthinstitute.columbia.edu
· www.intute.ac.uk
· www.usgs.gov/hazards

	




	Geography H483: Global Issues: F763

	Suggested teaching time
	15 hours
	Topic
	Ecosystems and environments under threat

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What are the main components of ecosystems and environments and how do they change over time?

The study of ecosystems to illustrate:

· the concept of open and closed systems;

· the interconnections between stores and flows in an eco-system including energy flows;

· how change occurs in an ecosystem as a result of the interaction of physical and human factors.
	· This is broadly theoretical on the concept of open and closed systems but is best taught in the context of a located ecosystem – this could be a local one but could be one drawn from a Biome such as savannah (or from AS). Activities should focus on the interaction of stores and flows especially as physical conditions and human activities change.
	· A number of useful websites exist to support this topic:

· www.fi.edu

· www.windows.ucar.edu
· www.nhptv.org
· Chapter 2 Hart C Geography for AS (2000) CUP.
	· This unit is designed to encourage independent research and personalised learning so providing stretch and challenge and the opportunity to use ICT skills throughout.

	What factors give the chosen ecosystem or environment its unique characteristics?

The study of at least one local ecosystem or environment, 
eg woodland, dunes or a marsh to illustrate:

· the main stores and flows within the eco- systems;

· the main physical factors influencing the chosen environment (including: micro-climate, soil, relief, drainage) and how it may develop with time;

· the main human influences on the chosen ecosystem or environment (including: conservation, pollution, agriculture, settlement) and how these may generate change with time.
	· This is to distinguish local from the large scale Biomes such as Tropical rain forest and so invite local fieldwork or investigation. The examples should be named and located – a sketch map would be appropriate.

· Clearly the balance of these factors will vary with the nature of the ecosystem/environment chosen. The stress is on illustrating how and why changes in the physical and human influences cause change in the ecosystem. The concepts of succession, climatic climax and plagio-climax would be helpful to candidates.
	· Chapter 2 Hart C Geography for AS (2000) CUP.
	

	In what ways are physical environments under threat from human activity?

The study of at least one local ecosystem or environment, 
eg woodland, dunes or a marsh to illustrate:

· the threats to, and the impacts on, the physical environment posed by a range of human activities (including: agriculture/ forestry, settlement, transport, industry and mineral extraction);

· the role that conservation can play in reducing the threats to the environment.
	· Clearly this is again an invitation for local fieldwork to examine the impact of human activity (direct and indirect) on a small scale local ecosystem.

· Both negative and positive impacts should be studied together with possible ways of protecting or managing the environment.
	· Chapter 12 in Hart C Geography for A2 (2002) CUP.
	

	Why does the impact of human activity on the physical environment vary over time and location?

The study of the contrast between countries at either end of the development continuum to illustrate:

· the different ways human activity can impact on physical environments (both positive and negative);

· why the impact on physical environments may be increasing or decreasing with economic, social and technological development.
	· The study of the contrast between countries at either end of the development continuum to illustrate:

· The different ways human activity can impact on physical environments (both positive and negative).

· This is an opportunity to expand the scale eg Rain Forest management in the Congo v Coniferous forest development in Scotland.

· Some appreciation that the nature of the impact may change as an economy develops is expected such as the changing nature of Rain Forest development in Brazil.
	· A number of useful websites exist to support this topic:

· Rain Forest:

· www.rainforestweb.org
· www.rain-tree.com
· www.enchantedlearning.com
· www.RainforestPortal.org
· Savannah:

· www.blueplanetbiomes.org
· www.nceas.ucsb.edu
· Other forests:

· www.earthobservatory.nasa.gov
· www.ths.sps.lane.edu

	

	How can physical environments be managed to ensure sustainability?

The study of at least one example of sustainable environmental management of a located physical environment to illustrate:

the ways in which physical environments can/may be managed (including: conservation, planning controls, restricted use).
	· The concept of sustainability and its importance need understanding.

· This is further opportunity for a case study approach – again the scale may vary from Biome to very local eg a copse. Actual ways of management used are needed as well as alternative or potential ways of making that environment sustainable. A national park might be a suitable study eg the Kruger Park in South Africa.
	· A number of useful websites exist to support this topic:

· Sustainable forestry;

· www.forestry.gov.uk
· www.eldis.org
· www.sfiprogram.org
· Chapter 12 in Hart C Geography for A2 (2002) CUP.
	




	Geography H483: Global Issues: F763

	Suggested teaching time
	15 hours
	Topic
	Climatic hazards

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What conditions lead to tropical storms (hurricanes, typhoons or cyclones) and tornadoes and in what ways do they represent a hazard to people?

The study of the development of tropical storms (hurricanes) and tornadoes to illustrate:

· the atmospheric and surface conditions that give rise to their development;

· an understanding, with examples, of how such systems develop;

Through examples, the hazards they present to particular areas and the impacts that these hazards can have.
	· What are the atmospheric processes and how do they work? What physical conditions lead to the creation and development of hurricanes and tornadoes?

· Contrasting case studies of a Hurricane in a MEDC such as USA and in a LEDC such as Honduras or Bangladesh. A study of a tornado – eg mid west of USA.
	· A number of useful websites exist to support this topic:

· www.nhc.noaa.gov/
· www.nssl.noaa.gov/
· www.chaseday.com - images of tornadoes

· www.2010.atmos.uiuc
· Chapter 15 in Hart C Geography for A2 (2002) CUP.
	· This unit is designed to encourage independent research and personalised learning so providing stretch and challenge and the opportunity to use ICT skills throughout.

	How do atmospheric systems cause heavy snowfall, intense cold spells, heat waves and drought and in what ways do they represent a hazard to people?

The study of high and low pressure systems and air masses to illustrate:

· the formation of these hazards, ie heavy snowfall, frost, drought;

· how they represent hazards to people through blizzards, cold spells, heat waves and droughts;

· the impacts associated with these weather features for named areas at the local and  regional (eg UK) and global scale (eg deserts), including impacts on:
– transport;
– agriculture and forestry;
– health;
– economic activity.
	· Basic cause of and atmospheric conditions in anticyclones and temperate depressions.

· Use of weather maps and satellite images to contrast high and low pressure systems, and the weather they bring to an area eg British Isles. Link this to the main air masses affecting an area.

· Brainstorm the range of hazards and who this might affect.

· Use of newspaper articles to illustrate types and scale of hazard eg UK droughts.
	· A number of useful websites exist to support this topic:

· Drought:

· www.bbc.co.uk/weather
· www.environment-agency.gov.uk - drought and water resources in UK

· Blizzards:

· www.weather.com
· www.ussartf.org
· Weather maps and satellite images:

· www.metoffice.gov.uk
· www.weatheronline.co.uk
	

	Why do the impacts of climatic hazards vary over time and location?

The study of contrasting examples to illustrate:

· a contrast between countries at either end of the development continuum, rural and urban areas, coastal and inland areas, to compare both the impacts of and reactions to at least two contrasting types of climatic hazards;

· how impacts can vary over short and long time periods for at least two contrasting types of climatic hazards.
	· A comparison of climatic hazards eg hurricane v drought. A comparison between MEDC & LEDC for the same hazard eg Hurricane Katrina in USA and Mitch in Honduras but also between hazards to draw out differences in primary, secondary and tertiary impacts.

· There should be some awareness of how areas at different levels of development react to such threats and disasters. MEDCs suffer greater material damage but fewer casualties than LEDCs and this may reflect differences in the type or scale of hazard, planning, management, technology and affluence.
	
	

	What can humans do to reduce the impact of climatic hazards?

The study of different approaches to managing atmospheric hazards to illustrate:

· the extent to which climatic hazards can be predicted;

· different management strategies to reduce their impacts.
	· An analysis of why it is difficult to predict the formation and development of a hazard eg Hurricane paths + why some are easier to forecast eg drought.

· A range of management strategies to reduce impact:

· Warnings;
· attempts to reduce the hazard eg storm seeding;
· planning and evacuation;
· mitigation techniques;
· longer term management eg planting mangroves to reduce storm surge;
· It is important to distinguish between emergency responses and longer term management. A contrast between wealthy technology rich areas and poorly developed areas.
	· Chapter 15 in Hart C Geography for A2 (2002) CUP.
	

	In what ways do human activities create climatic hazards?

· a study of the causes and effects of global warming and global dimming;

· a study for one named area of the causes, impacts and solutions to either acid rain or photo-chemical smog.
	· An opportunity for individual research as there is a wealth of material on all these topics.

· An examination of the sources and scale of the various greenhouse gases and alternative ideas. A study of the impact at both the global and national/local scale such as climatic change, sea level rise, ecosystem impact etc.
· An examination of one of these forms of pollution based on a case study eg Norway for acid rain or Los Angeles for photo-chemical smog. Causes should include physical and human factors. A clear recognition that these have harmful impacts but that they can be reduced by managing the causes and the impacts.
	· A number of useful websites exist to support this topic:

· www.ace.mmu.ac.uk
· www.climateandweather.net
· and www.intute.ac.uk cover a number of atmospheric issues

· Global warming and Dimming are covered by many newspaper articles especially :

· www.guardian.co.uk
· Dimming: 

· www.uea.ac.uk
· There is some reference in Chapter 8 Hart C. Geography for A2 (2002).

	




	Geography H483: Global Issues: F763

	Suggested teaching time
	15 hours
	Topic
	Population and resources

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	How and why does the number and rate of growth of population vary over time and space?

The study of how populations grow over time to illustrate:

· the roles of natural increase and net migration;

· how population growth is related to concepts of overpopulation and underpopulation;

· global contrasts in population growth;

· how the rate of growth is changing over time.
	· Consideration of population as system with inputs and outputs. This could be illustrated by the demographic transition model of population growth.

· Definition of basic terms and look at the Malthus v Boserup views of population v resources.

· Comparison of an MEDC, NIC and LEDC eg UK, Brazil/Nigeria, Guinea. Growth rates can be linked to Demographic Transition model.
	· A number of useful websites exist to support this topic:

· www.geography.about.com
· www.users.rcn.com
· www.worldbank.org
· BBC bitesize series.
· Some sites look at models of population growth;

· www.globalchange.umich.edu
· www.geom.uiuc.edu
· www.hoover.org (updated view of Malthus)

· overpopulation:

· www.dieoff.org

· Chapter 5 in Hart C (2000) Geography for AS CUP.
	· This unit is designed to encourage independent research and personalised learning so providing stretch and challenge and the opportunity to use ICT skills throughout.

· Statistics on population growth are available from:


· www.photius.com
· www.geohive.com
· www.statistics.gov.uk  (UK data)

	How can resources be defined and classified?

The study of different types of resource to illustrate:

· the differences between renewable, non-renewable, flow and semi-renewable resources;

· how changes in technology and society may result in changes in the definition of resources.
	· Definition of resources and their types.

· Historical look at the way resources have changed over time as technology etc changes eg UK since 1500.

· The idea that population itself ( in number or skills) is a resource + scenery, water, location etc eg Switzerland.
	· A number of useful websites exist to support this topic but there is a bias towards petroleum.

· www.world-petroleum.org
· www.essex.ac.uk
· www.igentaconnect 
	

	What factors affect the supply and use of resources?

The study of at least two resources including one 
non-energy resource, 
eg mineral, foodstuff, fish, forestry, scenery, to illustrate:

· the physical factors (including climate, geology, water, soil, vegetation) influencing their supply and use;

· the human factors (including technology, capital, transport, population, industry, energy/power supplies, agriculture) influencing their supply and use;

· how and why these factors have changed with time.
	· This is designed to compare two resources to illustrate how and why their exploitation may change eg the decline in fishing in the EU v diamond mining in Botswana.

· On a local scale farming and or water resources could be examined.

· How has the balance between physical and human factors changed as areas have developed?
	· Clearly websites and other resources will vary with the resource and example chosen for study.
	

	Why does the demand for resources vary with time and location?

The study of the contrast between countries at either end of the development continuum in their resource supply and use to illustrate:

· the link between population size/growth and standard of living and the demand for different resources over time;

· the different patterns of demand for MEDC, NIC and LEDC and how these change with population growth and the rate of development.
	· The role of changes in the volume of demand for resources but also the structure of this demand.

· An explanation of the way changes in income trigger resource demands from primary to secondary to tertiary. (The sector model may aid the discussion.) Also increased range (geographical) of sources of resources.

· A comparison of the resource demands for contrasting countries – again the sector model may help offer some explanation of the contrasts.

· Here demand needs to be anchored in population change and economic development.
	· A number of useful websites exist to support this topic:

· www.fao.org (focus on food supplies).
· www.npg.org (looks at sustainable growth).
	

	In what ways does human activity attempt to manage the demand and supply of resources and development?

The study of contrasting types of management and planning strategies used to balance demand and supply for at least two different resources to include:

· at least one case study of attempts to make resource development sustainable.
	· A variety of management strategies are possible such as rationing, price, quotas etc but candidates should look at ways of altering demand and/or supply eg recycling, substitution etc.
· Clearly strategies will vary with the nature and importance of the resource – oil and water being an effective contrast.

· There are numerous examples of such attempts ranging from rainforest management to water transfers. This is a good opportunity to pick up themes from other units especially AS.
	· A number of useful websites exist to support this topic:

· www.nri.org
· www.iisd.org
· www.erm.com 

· Many of these sites specialise in an area:

· www.greenhouse.gov.au (Australia).
· www.nrm.gov.au (Australia).
· www.southeast-ra.gov.uk (UK).
· or an aspect:

· www.wessex.ac.uk (water).
· www.fs.fed.us (forestry).

	· There are numerous recycling sites that provide information or encourage school based projects.

· www.recyclingconsortium.org.uk
· www.defra.gov.uk
· www.recyclenow.com
· sustainability:

· www.sussex.ac.uk 




	Geography H483: Global Issues: F763

	Suggested teaching time
	15 hours
	Topic
	Globalisation

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	What is meant by the term globalisation and why is this occurring?

The study of the processes of globalisation to illustrate:

· the meanings of globalisation in both economic and cultural terms;

· the range of factors responsible for this process and the possible future trends.
	· The concept of world-wide markets, suppliers, producers etc – not just manufacturing but also tertiary and Quaternary; also the idea that culture is increasingly global – especially westernised (usually English speaking) market driven culture.

· Brainstorm the types of factors responsible such as improved transport, internet, political change, media etc once started the process is cumulative. Speculate on the future trends especially tertiary activities.
	· A number of useful websites exist to support this topic:

· There are numerous articles on the topic at;

· www.guardian.co.uk
· www.news.bbc.co.uk
· Other organisations have useful material:

· www.worldbank.org
· www.GlobalEnvision.org
· www.eldis.org
· www.opendemocracy.net - the voice of ordinary people about globalisation.
	This unit is designed to encourage independent research and personalised learning so providing stretch and challenge and the opportunity to use ICT skills throughout.

	What are the issues associated with globalisation?

The study of the impact of globalisation to illustrate:

· the environmental, economic, social and political benefits and problems created in both a NIC and a MEDC;

· whether globalisation is increasing or narrowing the ‘development gap’ (with the aid of statistical analysis).
	· Case study approach to compare the impact on a NIC such as Malaysia, Brazil, Nigeria with that in a MEDC such as UK, USA etc. 

· It is important to examine both the benefits and problems created in each.

· Use statistics to demonstrate whether the ‘gap’ is changing.

· In theory it is reducing the ‘gap’ but not all countries eg many African, or regions or groups have the ability or opportunity to take part in globalisation. Some do not wish to, eg North Korea.
	· Chapter 4 in Hart C (2002) Geography for A2 (CUP).
· Sources of statistics include:

· www.developmentgateway.org
· www.worldbank.org
· www.0ecd.org
· www.unctad.org 
	

	What are trans-national corporations (TNCs) and what is their contribution to the countries in which they operate?

The study of TNCs to illustrate:

· how TNCs may be defined and the ways in which they have developed over time;

· two contrasting case studies of contrasting spatial and organisational structures;

· the advantages and disadvantages to countries at either end of the development continuum of at least one TNC operation.
	· Use case studies to help define TNCs + contrasting organisational structures eg vertical v horizontal integration.

· The exact balance of advantages and disadvantages will vary with the example of the TNC, the individual countries involved and may vary between regions, groups etc. 

· The important aspect is that it is not just a simple MEDC good LEDC bad analysis.
	· A number of useful websites exist to support this topic:

· Most focus on the negative impact of TNCs.
· www.mega.nu
· www.ratical.org 

· www.ascendalliance.org
· Other sites prefer the use of Multinationals:

· www.mcspotlight.org
· www.actionaid.org.uk
· www.ftconferences.co.uk
· For positives then individual company sites may be of use.

· Chapter 4 in Hart C (2002) Geography for A2 (CUP).
	

	How far do international trade and aid influence global patterns of production?

The study of global trade patterns to illustrate:

· the structure, direction and impact of trade for an example of each of a LEDC, NIC and MEDC;

· the role of international trade negotiations and agreements.

The study of global patterns of aid to illustrate:

· the different types of aid;

· the advantages and disadvantages of aid for both donor and recipient countries;

· examples of short-term emergency aid and examples of long-term development aid.
	· Use brief trade figures (main imports, exports, invisibles and main trading partners) to compare LEDC eg Guinea, NIC eg Malaysia, MEDC eg UK.

· A single example such as the EU could be used to illustrate such trade agreements.
· This will depend on the type of aid. An effective way in is to look at emergency v long term aid for a country prone to natural disasters eg Honduras, Bangladesh. Donors may get economic advantages (eg aid is spent on equipment produced by that country) social/political advantages eg influence in the area but equally there are disadvantages of costs, long term commitment, corruption, few benefits to donor etc.

· The recipient should gain economically but all too often it causes inequalities (geographical and social) damages local industries and services, creates future costs (eg interest on debt), brings cultural colonialism etc. It should be stressed that their may be regional differences.
	· A number of useful websites exist to support this topic:

· Trade:

· www.GlobalEnvision.org
· www.internationaltrade.co.uk

· www.maketradefair.com
· trade statistics

· www.wto.org
· www.statistics.gov.uk
· Aid

· www.oxfam.org.uk
· www.unicef.org.uk
· www.actionaid.org
· www.aidandtrade.org
· Chapter 4 in Hart C (2002) Geography for A2 (CUP).
	

	How can governments evaluate and manage the impact of globalisation?

The study of the different ways of measuring and evaluating the impact of globalisation through a case study of how at least one country is managing the impacts of globalisation on its economy and society.
	· A case study of the way one country is trying to reduce the harmful impacts and maximise the benefits whilst trying to retain its integrity eg Malaysia, Thailand.

· Not all countries succeed eg Nigeria or only succeed for some aspects or regions.

· Some may find it more appropriate to look at how a MEDC is managing the impacts or the individual aspects of the impacts eg unemployment, decline of traditional industries etc.
	· In this case the resources will depend on the countries chosen. There are a number of websites for each country.

· Geofile has published a number of articles that look at how individual countries are facing up to such pressures.

· Again the press covers a number of case studies:


· www.guardian.co.uk
· www.news.bbc.co.uk
	




	Geography H483: Global Issues: F763

	Suggested teaching time
	15 hours
	Topic
	Development and inequalities

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	In what ways do countries vary in their levels of economic development and quality of life?

The study of global patterns of economic development and quality of life to illustrate:

· different ways of measuring the level of development and quality of life (both quantitative and qualitative);

· the contrast in the level of development and the quality of life between LEDCs, NICs and MEDCs (with the aid of statistical analysis and case studies).
	· Use statistics to compare LEDC, NIC and MEDC in terms of economic, demographic, social and political indices.

· Brainstorm ways of measuring the quality of life: economic eg GNP, social eg % literate, political eg % voting, environmental eg pollution, demographic eg death rates but also qualitative measures + combined measures.

· Use statistics to compare a LEDC eg Guinea, NIC eg Malaysia and MEDC eg UK. It is important to recognise internal variation within countries (and differences in value systems) – photographic analysis is a useful aid here.
	· A number of useful websites exist to support this topic:

· www.oecd.org
· www.cepa.newschool.edu 

· Sources of statistics include:

· www.developmentgateway.org
· www.worldbank.org
· www.0ecd.org
· www.unctad.org
· Chapter 1,2, in Hart C Geography for A2 (2002) CUP – for an EU focus.
	· This unit is designed to encourage independent research and personalised learning so providing stretch and challenge and the opportunity to use ICT skills throughout.

	Why do levels of economic development vary and how can they lead to inequalities?

The study of the relative level of development of countries to illustrate:

· the factors (physical, economic, social, political and historical) that influence the relative level of economic development of a country;

· how economic development can increase or decrease various inequalities between countries and within one named country.
	· A comparison of two countries at either end of the development spectrum to illustrate the range and type of factors at work eg Japan v Somalia.
· The Core periphery model is useful here stressing cumulative growth or decline. This can be illustrated by comparing two regions in a country eg Thames Valley and NE England in UK but even within regions it can vary.
	· Resources will depend on the choice of countries.

· A number of sites look at modern interpretations of the model:

· www.people.hofstra.edu
· www.blackwell-synergy.com (complex)

· www.mage.geog.macalester.edu 
	

	To what extent is the ‘Development Gap’ increasing or decreasing?

The study of the concept of the ‘Development Gap’ to illustrate:

· what the ‘Development Gap’ is and why it exists (models such as the Core-periphery, Friedmann and Rostow are helpful);

· the factors (physical, economic, social and political) that may be increasing or decreasing this ‘Gap’.
	· Research what it is implied by the term ‘Development Gap’. Is ‘Gap’ the right word?

· Again the use of models may help explain the concept. The concept of ‘Takeoff’ is a useful one in this context.

· Comparison of two countries: one where the various factors are moving it rapidly up the development continuum eg China and one where factors (internal as well as external) are moving it down the continuum eg Zimbabwe.
	· A number of useful websites exist to support this topic:

· www.developmentgap.org
· www.biz-day.com
· www.ifiwatchnet.org
· Narrowing the gap:

· www.aseansec.org 
	

	In what ways do economic inequalities influence social and environmental issues?

The study of variations in social and environmental conditions to illustrate:

· variations in pollution (air, water, solid, noise etc.) in both a MEDC and a NIC;

· the economic and social inequalities within one named region or large city resulting from the inter-linkage of economic and social factors.
	· Here the scale changes to look within a country.

· A comparison of the variations in types of and levels of pollution within MEDC and NIC. A useful approach is to compare rural areas with urban/industrial.

· This could be in the MEDC comparing wealthy and deprived zones eg Manchester or in LEDC looking at Shanty towns compared to the wealthy core eg Mexico City. It is important to stress this interlinkage and the cumulative roles of these factors.
	· A number of useful websites exist to support this topic:

· Pollution;

· www.sciencedaily.com
· www.lbl.gov
· www.umich.edu (water pollution)

· www.cleanairpross.org (air)

· www.capitolrideshare.com (cars)

· www.seawifs.gsfc.nasa.gov (ocean)

· Chapter 8 in Hart C Geography for A2 (2002) CUP

· www.geographyinthenews.rgs.org
· www.BahiaStreet.org (shanty in Brazil)

· www.damer.com (S Africa)

· www.topix.net (Rio)

· Chapter 6 in Hart C Geography for A2 (2002) CUP.
	

	To what extent can social and economic inequalities be reduced?

The study of the management of social and economic inequalities to illustrate:

· the variety of methods that can be employed to tackle social and economic inequalities and their impacts (including legal, education, planning, subsidies, taxation);

· the reasons for, and the methods used in, reducing social and economic inequalities in one named country.
	· Here is another opportunity for local fieldwork by looking at a planning issue designed (in part) to reduce social and economic problems.

· Brainstorm differences between national policies and approaches and local small scale ones. UK examples are well documented and accessible.

· It should be appreciated that not all methods are successful and social and economic aspects may not be treated equally.
	· A number of useful websites exist to support this topic:

· Some are area based:

· www.sedb.com (Singapore)

· Various planning sites provide practical advice or the processes involved:

· www.planningresource.co.uk
· www.planningportal.gov.uk
· www.envplan.com
· www.planninghelp.org.uk
· www.tcpa.org
· www.sps.org
· Chapter 7, in Hart C Geography for AS (2000) CUP
	· Another useful resource is to look at your local area planning site, which will information on local planning projects.

· eg www.southoxon.gov.uk





Sample Lesson Plan: Geography H483 Global Issues F763

What does Globalisation mean for you?  An introduction to the concepts of Globalisation

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to understand impact of globalisation on the goods they buy.

	Objective 2
	Students to recognise the complexity of ‘country of origin’.

	Objective 3
	Students to begin to distinguish for themselves the possible reasons for the rapid growth of globalisation.

	Objective 4
	Students to develop research and investigation skills.


Recap of previous experience and prior knowledge

· Students to discuss what they understand by ‘globalisation’ with examples. How do they think it impacts on their everyday lives – does it?

· Students will have completed the grid, fig.1 prior to the lesson. The task was to record for a week the place of origin of goods that the family bought.

Content

	Time
	Content

	10 minutes
	Starter – warm up activity to get them to discuss what they understand by the term Globalisation and in what ways it impacts on their lives.

	5 minutes
	Compile a class grid by adding in all of their findings (ideally on IWB or OHT).

	10-15 minutes
	In groups get them to analyse their findings:

· Which continent supplied the most – can you suggest why?

· Which continent supplied the least – can you suggest why?

· How does the pattern vary over the various groups of items – can you suggest why?

· Which group contained the highest % of unknown – can you suggest why?

	5 minutes
	Students to feedback their findings. Have they all found the same in their survey as the class as a whole? If not why not? (this may lead onto discussions of consumer spending patterns etc). Did they find any problems collecting the data?

	10 minutes
	Teacher to challenge their simple assumptions about places of origin e.g. electrical equipment is made up of components from many sources so what does ‘made in’ really mean? Extend this to larger items such as cars. Get students to suggest reasons for this complexity – compile spider diagram on IWB/OHT of their ideas. Are their common themes?


Consolidation

	Time
	Content

	10 minutes
	Look at Primary, secondary and Tertiary items (should be revision – Synoptic) – challenge them to explain why it was easier to globalise Primary and Secondary activities than Tertiary. Is this still true? What has led to the globalisation of Tertiary? How will this impact on them now and in the future?

	5 minutes
	Set homework – Design a way of presenting the data they have found. List three advantages and three disadvantages of using this particular method.
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Other forms of Support

In order to help you implement these new specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate a free access to candidate information at you convenience. Sign up at https://interchange.ocr.org.uk
Published Resources
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners: Hodder, Heinemann and Oxford University Press (OUP), to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

Heinemann is the publisher partner for OCR GCE Geography.
Heinemann is producing the following resources for OCR GCE Geography for first teaching in September 2008.
Dove, J, Guinness, P, Martin, C, Nagle, G, Payne, D, and Witherick, M. AS Student Book and Live Text CD ROM ISBN: 978 0435 357535
Guinness, P, Martin, C, Nagle, G, and Payne, D. AS Planning and Delivery Pack and LiveText CD ROM ISBN: 978 0435 357542
A2 Student Book and Live Text CD ROM ISBN: 978 0435 357627
A2 Planning and Delivery Pack and LiveText CD ROM ISBN: 978 0435 357634

Approved publications 

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
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= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.








= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


All the teaching ideas contained in the SOW are innovative, but the icon is used to 


Highlight exceptionally innovative ideas.
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