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Edexcel GCE General Studies
Unit 3 and 4
General Studies

Edexcel scheme of work for A2 General Studies 
·    This scheme of work suggests a variety of activities and approaches to cover the areas and skills that are essential for A2 General Studies. It is not expected that all activities will be used but it is important that candidates are given opportunity to consider all aspects of the Specification.

·   The Assessment Objectives and Thinking and Analytical skills used are the same as for AS but the mark weighting has been adjusted to place greater emphasis on skills and rather less on content.

·   The skill of communication is an essential part of General Studies and carries 15% of all marks. It is assessed at several points in each examination.

·   Content for A2 is different to that for AS but is often based on and arises out of the A2 material.

·   There is no Student Guide for A2 but the skills work and examination technique dealt with in the AS Student Guide is relevant to A2.

·   Both examination papers at A2 are synoptic. This means that candidates may be expected to deploy material taken from any part of the complete course.

·   Unit 3 may be taken in January and June, but Unit 4 is only available in June.

·   Teachers and candidates are advised to be aware of the aims of the examination as stated on page 10 of the Specification.

·   Candidates are encouraged to use content material drawn from other subjects of study and their own areas of interest and experience.

·   Candidates are expected to demonstrate critical and analytical skills.
	Week
	Content coverage/
key questions
	Learning outcomes
	Exemplar activities
	Exemplar resources

	1
	 Introduction to A2 General Studies: similarities and differences.
	·  Be aware of continuity  of structure from AS to A2

· Understand the importance of the assessment objectives

· Recognise different assessment methodologies used at A2

· Have some appreciation of the nature of synopticity in A2
	 Group work: issue copies of AS and A2 past papers. Students to identify similarities and differences in the structures of the papers.

Feedback: students to identify similarities and differences. These should include issues related to multiple-choice; data response sections; choice of essay titles.

Exposition: Explain similarity in assessment objectives and discuss difference in weightings (changed balance of AO1 – knowledge – and AO2 – thinking and analytical skills. Discuss reasons for these changes. Consider lack of dedicated text-book. Introduce Revision Express as a suitable guide, especially to content.

Consider issue of choice and synopticity in Section C questions at A2.

Discussion: what changes in approach are required from candidates preparing for A2?
	 Past papers: it is especially advised that use is made of the previous June suite of exams.

Specification: pp. 4-11.

Getting Started: pp. 24-25.

Handouts: outline of assessment requirements and assessment objectives and the weightings (Spec. pp. 7-8).

	 2
	 Change and progress

An overview of Unit 3 content
	· Awareness of topics to be considered

· Recognition of the inter-relationship of different disciplines when considering these issues

· Understanding of the way the media can deal with issues from different viewpoints

· Appreciation that knowledge from other subjects can be applied to consider these topics
	 Exposition: Outline the 5 areas to be covered and the general theme of the unit. Discuss links with Units 1 and 2 and show that the unit is designed to build on what has been done previously.

Brainstorm: (i) what topics/issues would be helpful when considering the 5 areas of the unit?

(ii) What aspects of students other A level studies could provide useful illustrative material?

Discussion: necessity of selection; not possible to cover all areas in depth; key is to look for general principles and apply knowledge to them rather than trying to build up comprehensive and detailed view of each topic. Important to examine things from different perspectives and disciplines. Suggest key questions that might be asked when investigating topics (eg: moral; political; social; artistic; scientific etc.

Investigation: in groups examine stories in newspaper; catalogue stories under 5 headings relating to the five areas of the unit Spec. Also have a discard category for stories which do not fit.

Discussion and feedback: how many of the 5 areas have related stories. What does the presentation of the stories say about the viewpoint of the newspaper?


	 Handout: Outline of content taken from Spec pp. 11;23.

Newspapers: selection of different newspapers for the same day, including quality and popular.


	3
	Change and progress

What are the Key concepts in Unit 3?
	· Understand the meaning of key terms which underpin the Unit

· Awareness of differences between ‘change’ and ‘progress’

· Ability to identify examples of (a) change and (b) progress

· Appreciation of the potential costs to some as a result of change which allows progress to others

· Appreciation of moral issues involved with change and progress
	Brainstorm: what is the meaning of ‘change’? Examples of change taken from different aspects of life/society/social activity?

Discussion: Can we determine the cause(s) of change? Can we quantify the effects of change? Is the term simply descriptive or does it have qualitative characteristics? Is change ‘good’ or ‘bad’? Who for? Who decides? How can change be measured? What would happen if we didn’t have change?

Exposition: Consider historic and contemporary examples of change and the differing effects of change on society. Are there any moral issues involved? Differential experience of ‘progress’ in different regions of the world and different social groups.

Brainstorm: what is the meaning of progress? Are change and progress synonymous terms? How are they similar and how are they different? Who decides what progress is? Examples of progress taken from historic and contemporary events?

Group activity: Evaluate and categorise different forms of progress under heading of ‘beneficial’; ‘harmful’; ‘both good and bad’.

Feedback and discussion:

Debate: How far are benefits for today or tomorrow worth the suffering and hardship of yesterday which made progress possible?
	Past Papers
Hand out(i) Key concept ‘Change and progress’ (As used in Inset material power points – copies may be obtained through ‘Ask the Expert’).

(ii) List/details of (a) changes that have occurred over last 25-50 years and (b) examples of progress over last 25-50 years.

Specification: p. 23 ‘Unit description’.

Images: Photographic and cartoon images are an excellent route into this topic. An excellent source of cartoons is ‘Cartoonstock’.

 

	4-5
	 (two weeks)
Change and progress:

Does the world have to change?
	·  Awareness that some environmental change is unavoidable

· Able to explain different causes of environmental change

· Recognition of contribution of humanity to environmental change

· able to discuss whether such changes are reversible

· Able to see relationship between cause and consequence

· Able to explain relationship between different types of change (technological, environmental and social

· Awareness of links between change and improvement (or deterioration) in the human condition

· Recognition that change involves ‘costs’ as well as benefits

· Awareness that many changes are brought about through human choice
	 Exposition and discussion: Consider inevitability of change beyond control of humanity; universe not stable. Identify time-scales: short term change within human life span; long term change spread over millennia, may not have immediate effect.

Brainstorm: list changes over which humanity has little/no control. (Long term climate change is likely to figure.) Note that earth is inevitably part of and influenced by the wider universe.

Exposition and discussion: Consider age, size and origin of the universe. Different explanations /suggestions: based on scientific observation; based on belief. Note that beliefs are not susceptible to scientific or rational explanation. Do such explanations matter? Consider how scientists ‘know’ what happened in the past. How are they able to predict future developments? Accumulation of evidence based on observation.

Exposition: Consider explanations of changes within living organisms (long term and short term). Discuss scientific explanations (evolutionary theories) and be aware of alternative views on the origin and development of life. Do such theories explain only change or do they illustrate progress?
	 Newspapers: selected recent reports relating to technological, social and/or environmental changes.

Specification: pp. 24; 64-65.

Past papers: (Unit 3)

Revision Express: pp. 10-11; 20-25; 62-63; 70-71; 92-93; 114-115; 126-127; 196; 204.

A Level General Studies: 84-87; 114-119; 122-123; 160-161; 182-183; 186-187; 220-221.

Handout: (i) Giving examples of different social, technological and environmental changes which have taken place during the last 50 years.

(ii) Details of international agencies such as Unesco, Save the Children, Orbis etc. which aim to improve social and economic conditions for disadvantaged areas of the world. 

	4-5
	
	
	Brainstorm: list examples of man made changes affecting environment. Broaden into technological changes and exploitation of earth’s resources.

Discussion: Do we have a responsibility to future generations? What are benefits and side effects of such change? Should there be controls to limit harmful effects. What is the purpose of technological change?

Brainstorm: List examples of social changes affecting people in last fifty years.

Discussion: what is social change? How is it brought about? Is it always beneficial?

Brainstorm and discussion: Different ways in which social change is brought about (such as legislation; pressure groups; media influence; changed values; force; economic influences). Is social change always beneficial.

Exposition: Consider international and national agencies designed to bring about social change, especially for less fortunate groups. Influence of globalisation. How are different cultures affected?

Debate: ‘Change on a global scale cannot lead to universal progress and improvement’. 
	

	6-8
	 (three weeks)
Change and progress:

How do new ideas come about?
	·  Awareness of different views and ideas about the world/universe at different times

· Some understanding of the role of the Renaissance and the Enlightenment in developing new methods of understanding and explaining the world

· Appreciate the importance of the role of education

· Be able to define and distinguish between creativity and innovation

· Be able to give examples of creativity and innovation in the arts and the sciences

· Recognise similarities and differences in creativity and innovation in the arts and the sciences

· Appreciate the nature and method of scientific research

· Explain the reason for collaboration between scientists

· Understand how new scientific theories are developed
	 Discussion: What are ‘new ideas’? Where do they come from? Are they really new? List examples of new ideas from any field? Who has new ideas? How are they developed? Why are they often resisted?

Exposition:  Review periods of great change (Renaissance and Enlightenment). Do they have characteristics in common? What impact did they have on: science/technology; the arts; scientific and artistic methodology; religious thought; attitudes to authority; morality; social organisation; etc. How is the Modern World influenced by/the product of such periods of change?

Discussion: Why is the Enlightenment called ‘the age of reason’? What is rational thought? How does rational thought impact on life? How has education been influenced in its role, organisation and objectives by ‘reason’. Do we need an educated society?

Group work: investigate and define ‘innovation’ and ‘creativity’. In what ways are they similar/different? Identify examples of creativity and innovation in (a) the arts and (b) science and technology.

Investigation: Select a period of change in the visual arts: investigate the stylistic characteristics making it different. Identify examples of artists and works of art from this style. 
	 Newspapers: selected recent reports relating to technological, and or artistic creativity and innovation.

Recordings: of television/radio broadcasts about artistic and/or technological innovation/creativity.

Specification: pp. 24; 66-67.

Past papers: (Unit 3)

Revision Express: pp. 30-35; 42-45; 172-5; 202; 206.
A Level General Studies: 48-59; 93-105; 202-203; 216-219.

Handout: List of recent technological innovations; examples of innovative works of art; mini-biographies of famous innovators.
Getting started: pp. 16-17.

	
	
	
	Conduct a similar investigation for one of the other creative arts (literature, poetry; drama dance etc.).

Presentation: each group to make a brief presentation based on their chosen style to show and explain the ways in which it was innovative.

Exposition: Consider the idea of innovation in science/technology – discovering new solutions to existing or new problems. In what ways is scientific innovation different to innovation or creativity in the arts? Why can different scientists make similar discoveries independently at the same time? Give examples. 

Discussion and brainstorm: What is a scientific revolution? Why and how does a scientific revolution differ from other scientific progress? List and discuss examples of scientific revolutions.

Exposition: Examine why much modern scientific research depends on collaboration rather than independent work. Give examples. Who (should) fund scientific research? What is meant by scientific method?
	

	9-10
	 (two weeks)
Change and progress:

How have inventions affected society?
	·  Able to list and describe some technological and social changes resulting from the Industrial Revolution

· Appreciation of aspects of the mechanisation of farming

· Understanding of changes in public and private transport and transport systems
· Awareness of changes taking place in employment and population

· Understanding of the process of urbanisation and of issues related to this

· Able to describe the impact of new domestic appliances on life style

· Awareness of the importance of personal mobility resulting from changes in transport

· Appreciation of key developments in the mass media in the 20th century

· Awareness of some changes in medicine as a result of developments in science and technology

· Recognition of ethical, social and economic issues associated with medical developments

· Awareness of problems associated with allocation of scarce resources
	 Brainstorm: List technological changes of the last 50 (or 100) years. Categorise them under headings: transport; energy; domestic appliances; personal entertainment and communication; medicine.

Discussion: How have these innovations impacted on daily life for ordinary people? Do they impact on the social structure? What is their impact individually; locally; nationally; internationally; globally? To what extent have they helped create a ‘divided world’ or a mono-cultural world?

Exposition: Consider key features of Industrial Revolution of 18th and 19th century and communications revolution of 20th century. Focus on single theme such as harnessing sources of energy; or mechanisation of agriculture; or developments in mass and personal transport; development of media and communications; or changes in nature of employment. Discuss how chosen topic has impacted on society.

Investigation: Students should investigate one of these topics and make a short presentation.

Exposition: Outline developments in electricity as a source of power. Review methods of generation and distribution. Compare with other countries, especially in developing world. Consider development of mass media and communication since c. 1950.

Discussion: How have changes in technology affected private and public transport?
	 Newspapers: selected recent reports relating to use of technology in medicine, transport and communication.

Recordings: of television/radio broadcasts about technological innovation and associated moral issues especially in medicine and transport.

Specification: pp. 25; 68-69.

Past papers: (Unit 3)

Revision Express: pp. 12-13; 22-25; 34-35; 42-45; 60-65; 196; 198; 200.
A Level General Studies: 86-89; 98-99; 102-105; 118-119; 192-193; 200-207; 220-221.

Handout: listing examples of recent technological changes.
Getting started: pp. 18-19.

	9-10
	
	
	What should be done about potential gridlock in many urban areas; pollution; single passengers in cars; to protect urban environment? Consider the benefits and costs of congestion charging; privatising motorways etc.

Brainstorm or debate: problems associated with continued use of fossil fuels? What alternatives are there? Should government force the public to be less reliant on fossil fuels whatever the economic cost to individuals?

Exposition: Consider ethical issues associated with technological change? What impact do such changes have on religious belief systems? Does it matter? What impact does religious belief have on the introduction of new technologies?

Case study: Consider modern medicine and its dependency on technology. What ethical and economic issues are raised? Can society afford the extension of life resulting from the use of technologies? How real is the post-code lottery? Should there be financial limitations on expenditure to maintain the lives of the chronically/terminally ill?

Investigation:  Consider the development of any one of: new drugs; replacement of body parts with artificial units; organ transplants from non-human sources; fertility treatment. Who decides? Who pays?

Exposition: Consider unforeseen consequences of medical developments.
	

	11-12
	 (two weeks)
Change and progress:

How do changes come about in social attitudes?
	·  Awareness of changing explanations of human relationships and behaviour

· Understanding of reasons for social conformity and conflict between individuals in society

· Appreciation of how and why male and female roles have changed

· recognition of sources of moral reasoning and how it impacts on various contemporary issues

· Appreciation of issues relating to equality and inequality in society

· Understanding of how and why different values exist in and between societies

· Awareness of the role of government and the media in relation to human rights and inequalities

· Appreciation of changes and differences in moral attitudes to perennial and contemporary issues
	 Brainstorm: key features of contemporary human relationships and behaviour. How has this changed since c. 1950? What has brought about changes? How are other societies different (a) minority groups in UK (b) societies in other countries? How do we know? 

Group work: identify key characteristics of an ideal society? What must be done to achieve this?

Exposition: Consider different ways of explaining human behaviour (inheritance or learned?) Discuss evolutionary psychology and the need for experimental testing of hypotheses.

Discussion: Why have men and women developed different roles? How have these roles changed? What factors have led to such changes? 

Brainstorm: Why do human groups develop? What factors lead to conflict between different groups and different individuals?

Exposition: Consider ‘moral values’ and ‘moral reasoning’. Why are there different types of both within a society and between societies? How do such values develop? Key characteristics of selected forms of moral reasoning (Utilitarian, Social Contract, Categorical Imperative, Situation Ethics etc. Consider the role of religion.

Group activity: View short broadcast clip(s) illustrating contemporary moral issues (crime and punishment; abortion; euthanasia; genetic research etc.) Discuss how each of several different forms of moral reasoning 
	Newspapers: selected recent reports relating to contemporary moral and social issues.

Recordings: of television/radio broadcasts about contemporary moral and social issues.

Specification: pp. 26; 70-71.

Past papers: (Unit 3)

Revision Express: pp. 70-73; 80-81; 92-93; 102-103; 112-117; 142-147;192-194; 199; 201; 204.

A Level General Studies: pp. 24-35; 78-79; 120-123; 130-133; 174-177; 182-183; 190-191; 200-201; 212-213.

Handout: Extracts from UN and EU documents detailing exploitation of people; adverts for ‘Far Trade products’; declaration of human rights etc. 

Getting started: pp. 18-19.  

	11-12
	
	
	might respond to each of these issues. Consider the strengths and weaknesses of each approach.

Discussion: What part is played by the media in raising awareness of and influencing debates on contemporary issues?

Exposition: Consider how media and globalisation has made moral debates world-wide concerns. To what extent are we influenced by developments in other areas of the world and by other cultural values? To what extent is intervention in other states justified on moral grounds (eg: origins of Iraq war and Afghanistan).

Investigation and discussion: research how the media has publicised issues of rights and inequalities in other countries? To what extent should we be concerned and involved? Should western values be imposed on other cultures?

Exposition: Consider contemporary examples of the exploitation of some human beings by others. Examine continuation of forms of slavery in the modern world. Discuss movement for ‘Fair Trade’. Are we responsible for the behaviour of people in other countries?
	

	13-14
	 (two weeks)
Change and progress:

How and why do we measure changes in society?
	·  Ability to identify aspects of society which may be measured

· Awareness of why and how society can be measured

· Appreciation of strengths and limitations of such measurement

· Appreciation of qualities of quantitative and qualitative research

· Awareness of some of the methods used to measure changes in society

· Recognition of different forms of evidence showing change in culture and society (eg: census; Social Trends; National Statistics)

· Appreciation of the relationship between the individual and society

· Awareness of why governments wish to measure society (eg: regulation; control; provision for needs etc.)
	 Investigation: consider contents list of Social Trends and identify different areas of society measured. Choose one such area and examine statistical information.

Group discussion: What can be learnt from such information? How is it obtained? How reliable is it? How complete a picture do statistics give? What problems face investigators and interpreters of statistics?

Exposition: Consider different types of social statistics. Why are such statistics collected? What use does/can government make of them? How useful are they for predicting future needs/trends and gearing provision to meet trends/demands revealed?

Group activity: Using population statistics conduct application of number exercises. Discuss any implications of the figures, especially those relating to an aging population. What responsibility should (a) the government and (b) individuals have as a result? How might such evidence be used to produce a ‘better’ society? (ie make ‘progress’).

Individual action: Construct your own survey to investigate weekly activities of other members of your group or members of your family. What precisely are you trying to discover? How can questions be framed to produce objective rather than subjective evidence?

Discussion: Consider different types of table or graph that might be used. What are the advantages and limitations of each type? Consider different types of average used
	 Newspapers: selected recent reports based on measurement of social issues (eg: victim studies).

Recordings: of broadcasts making predictions based on social issues and statistics.

Specification: pp. 26; 72-73.

Past papers: (Unit 3)

Revision Express: pp. 70-75; 111-127; 193; 211-3.

A Level General Studies: pp. 108-113; 126-127; 130-133; 136-139; 142-143; 148-151; 154-155; 158-159; 168-169; 172-173; 180-185. (These pages contain examples of different types of statistics which can be used for activity and analysis). 

Handout: (i) Explanation of application of number (use document issued at Inset; available by application through ‘Ask the Expert’. 
(ii) Copies of contents list and selected material from Social Trends.

(iii) Application of number exercises based on statistics.
Getting started: p. 20.

National Statistics: www.statistics.gov.uk
Social Trends: www.statistics.gov.uk/socialtrends
PopulationTrends: www.statistics.gov.uk/populationtrends 

 

	
	
	
	(mean, median and mode). What are the advantages and benefits of each?

Exposition: Outline the development of the Census. Consider how census information link into other statistical evidence and how these provide information for government purposes. 

Discussion: trends in male/female survival rates; population size; ethnic and religious diversity; household size etc. How are statistics used to justify legislative changes?

Debate: Too much information is held by government about individuals and is an infringement of human rights. 

Discussion: Should there be limits on the information businesses should collect and hold about customers or that government should collect about citizens?
	

	15
	Types of knowledge:

What are the strengths and limitations of statistical information?
	·  Understanding that statistics may not be totally objective

· Recognise that statistics may be used for purposes which are different to the reasons they were collected

· Awareness that statistics must be interpreted by the user – this is subjective rather than objectives

· Appreciation of the limitations and strengths of using statistics as evidence

· Understanding of how statistics are an important feature of AO3 (T & A skills)
	 Activity: Using an example from a past paper (eg: Unit 3 and unit 4, June 2010) examine the use and reliability of statistical information in supporting or justifying a writer’s conclusion.

Discussion: How relevant are the statistics to the issue discussed? What conclusions, if any, can be drawn from the statistics if they were considered separately from the passage?

Exposition: Outline the strengths and limitations of using statistics as evidence in an argument. Show how the use and analysis of statistical evidence is a key aspect of AO3.
	 As above
AS Student Guide: General Studies: pp. 110-113.

	16
	Synopticity at A2:

How should candidates respond to synoptic essay questions? 
	· Aware of nature and demands of synoptic questions

· Appreciate the reasons for synopticity at A2

· Able to recognise synoptic questions

· Able to plan synoptic answers
	Activity: using Section C questions from Unit 3 plan an answer. The plan should be structured to show argument; evidence; disciplines used.

Discussion: How do the demands of these questions differ from essay questions at AS

Exposition: What is a synoptic question? What are the benefits of considering issues from different perspectives and disciplines? Why is it important to draw on evidence from all parts of the course and from areas of knowledge from outside the course? The purpose is to demonstrate the ability to view issues from different perspectives and viewpoints, recognising that there are often more than one justifiable way of looking at an issue.

Brainstorm: List the principle characteristics of a synoptic answer to a sample question. Indicate evidence drawn from different parts of the specification and from different disciplines
	Past papers: Unit 3

Revision Express: p. 219.

Specification: p.33.

	17
	Unit 3 Exam
and/or re-sits of Units 1 and 2

	18
	Review of Unit 3 Exam: skills and techniques required.
	· Appreciation of the demands of an A2 paper

· Awareness of how to improve performance

· Identification of common pitfalls
	Activity: Identify questions which presented difficulty and others which appeared straightforward.

Discussion: share ideas about how difficult questions could have been answered better.

Exposition: Concentrate on AO3 questions. Review T & A skills required to answer these.

Group activity: Identify different command words. Discuss what actions command words require from candidates.

Exposition: Consider time allocation and mark weighting. Review importance of communication (AO4).
	Past Paper: January Unit 3

Handouts: (i) List of command words and their meanings as used in unit 3.

(ii) Glossary of T & A terms 

(Materials for these handouts are available through Inset or may be obtained through ‘Ask the Expert’.

Revision Express:  pp.208-219.

	19
	Beliefs, values and responsibilities
An overview of Unit4 content.
	· Awareness of topics to be considered

· Recognition of the inter-relationship of different disciplines when considering these issues

· Understanding of the way the media can deal with issues from different viewpoints

· Appreciation that knowledge from other subjects can be applied to consider these topics
	Exposition: Outline the 5 areas to be covered and the general theme of the unit. Discuss links with Units 1 and 2 and show that the unit is designed to build on what has been done previously.

Brainstorm: (i) what topics/issues would be helpful when considering the 5 areas of the unit?

(ii) What aspects of students other A level studies could provide useful illustrative material?

Discussion: necessity of selection; not possible to cover all areas in depth; key is to look for general principles and apply knowledge to them rather than trying to build up comprehensive and detailed view of each topic. Important to examine things from different perspectives and disciplines. Suggest key questions that might be asked when investigating topics (eg: moral; political; social; artistic; scientific etc.

Investigation: in groups examine stories in newspaper; catalogue stories under 5 headings relating to the five areas of the unit Spec. Also have a discard category for stories which do not fit.

Discussion and feedback: how many of the 5 areas have related stories. What does the presentation of the stories say about the viewpoint of the newspaper?
	Handout: Outline of content taken from Spec pp. 11; 27.

Newspapers: selection of different newspapers for the same day, including quality and popular.


	20
	Beliefs, values and responsibilities:
What are the Key concepts in Unit 4?
	· Understand the meaning of key terms which underpin the Unit

· Awareness of differences between ‘values’ and ‘beliefs’

· Appreciate the importance of ‘responsibilities’ as a third key concept

· Ability to identify examples of (a) values (b) beliefs and (c) responsibilities

· Appreciation of the potential impact on others when values and beliefs change or are held differently  

· Appreciation of moral issues associated with ‘responsibility’
	Brainstorm: what are values? Examples of values? Where do values come from? List different influences that help develop values (family; friends; school; religion; media etc.)

Discussion: Are there any absolute values (apply at all times, under all circumstances, in all countries/societies. Can we determine our own values? What would happen to society and individuals if we didn’t have any?

Exposition: Consider how values have changed over time? What factors influence change? Narrow down to consider moral values as a sub-set. 

Discussion: what moral values do we have? Why might they differ? How do we apply moral values to  specifics.

Exposition: Explain meaning of moral reasoning. Illustrate different forms of moral reasoning (especially ‘Utilitarian’; ‘Social Contract’. How does moral reasoning influence behaviour?

Discussion: How do ‘beliefs’ differ from values? Where do beliefs come from? List examples of beliefs. From these identify characteristics of ‘beliefs’.

Exposition: distinguish between ‘beliefs’ and ‘religious beliefs’.

Brainstorm: what is the meaning of responsibility? How does it fit in with ‘rights’? What responsibilities do we have (a) as individuals, (b) as members of society?

Feedback and discussion:

Debate: Modern society places too much emphasis on rights and not enough on responsibilities.
	Past Papers
Hand out(i) Key concept ‘Beliefs values and responsibilities’ (As used in Inset material power points – copies may be obtained through ‘Ask the Expert’).

(ii) List human rights and brief details of different forms of moral reasoning.  

Specification: p. 27 ‘Unit description’.

Images: Photographic and cartoon images are an excellent route into this topic. An excellent source of cartoons is ‘Cartoonstock’.
Revision Express: pp.142-143.

	21-22
	(two weeks)

Beliefs, values and responsibilities:

Do we need religious beliefs?


	· Identify major world religions with some of their key features (beliefs; organisation; holy books

· Awareness of alternative (‘religious’) belief systems

· Understanding of reasons why people hold religious beliefs

· Understanding of why people reject religious belief

· Awareness of some areas of conflict/dispute between people who accept and those who reject religious belief

· Appreciation of different ways that religious beliefs and practices can affect modern society (a) for believers and (b) for non-believers (both positive and negative; direct and indirect)
	Brainstorm: List major world religions and identify characteristics of teachings and practices. Identify where each religion originated and major centres of support.

Exposition: What similarities and differences exist between major religions and within religions?

Investigation and feedback: Focus on single issue, (eg: joining; death; life after death; reward/punishment; attitude to ‘non-believers’; moral teaching etc). Compare approach of any two or three world religions to chosen area. Present findings in chart form.

Discussion: Different reasons why people hold religious belief. Which groups do religions most appeal to? Why?

Exposition: Arguments against holding religious beliefs. Why some religions in UK increasing but others are in decline?

Activity: Using statistics examine the relative positions of religions in the UK in terms of membership and age structure. What trends can be perceived over the last 50 years? 

Discussion: Ways in which religion affects the life of believers – in worship; in daily living; in relation to others?

Exposition: examine way religion can affect life of non-believers both directly and indirectly.

Discussion: Why is religion a source of conflict and tension in communities and between different communities? How can such disputes be resolved?


	Newspapers: selected recent reports relating to religious beliefs and practices and areas of conflict over religious issues.

Recordings: of broadcasts about religions; conflicts between religious groups; conflicts between religious and non-religious views.

Specification: pp. 28; 74-76.

Past papers: (Unit 4)

Revision Express: pp. 152-157.

A Level General Studies: pp.36-47; 210-213.

Handout: (i) Giving details of major world religions.

(ii) Outlining areas of conflict between religions and between religious and non-religious groups.
Getting Started: p. 21.

Statistics: www.statistics.gov.uk 

	
	
	
	Exposition: Consider areas of religious conflict (eg: Northern Ireland; Middle East; Kashmir etc.) Examine why current terrorist threat is associated with religion.

Debate: It is impossible for the beliefs of religion to be reconciled with the claims of science.
	 

	23-24
	(two weeks)

Beliefs, values and responsibilities:
Should everyone have the same moral responsibilities?
	· Understanding of concept of moral responsibility

· Awareness of limitations and opportunities associated with creative freedom

· Appreciation of moral restrictions on scientific creativity

· Understanding of different ways in which creative activities may raise moral issues

· Understanding of different ways in which scientific research may raise moral issues

· Recognition of the right of individuals or groups to campaign against activities which conflict with moral values and beliefs

· Awareness of different groups and organisations which may feel called upon to campaign

· Understanding of how there  
	Exposition: Introduce the key idea of whether artistic creativity should have greater or less moral restrictions than imposed by society on other forms of creativity. Should scientific research be subject to moral restraint?

Brainstorm: Is creativity important to/for society? Why?

Discussion: Consider the works of art and evaluate why they caused moral concern. To what extent do you feel that the concern was justified (a) at the time and (b) under contemporary values.

Group activity and feedback: Consider newspaper reports (or handouts) describing protests/campaigns against recent works of art on moral grounds. Discuss whether the complaints are justified on moral grounds? Should artists (working in whatever creative form) be subject to restrictions? Discuss the purpose of art – should it seek to reflect society or challenge existing norms? Who has the right to protest? Present findings using heading ‘arguments for artistic freedom’ and ‘arguments against artistic freedom’.

   
	Newspapers: selected recent reports relating to moral debates about (a) creative activities; (b) scientific activities; technological developments.
Recordings: of broadcasts about scientific or artistic freedom and/or campaigning activity against scientific or creative activities.

Specification: pp. 29; 77-79.

Past papers: (Unit 4)

Revision Express: pp. 40-45; 102-103; 144-145;187.
A Level General Studies: pp.30-33; 102-107; 200-207; 216-217. Getting Started: p. 21. 

Images: works of art which have caused controversy on moral grounds (taken from contemporary and earlier artists).
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	may be conflict between rights and responsibilities
	Discussion: Should scientific research be subject to restrictions or should scientists have total freedom to investigate what they choose? Are scientists responsible for the way in which their discoveries are used?

Brainstorm and discussion: Consider the role of scientists. List examples of areas of scientific research which raise moral questions (eg: stem cell research; nuclear power; genetic modification of foods etc.).

Discussion: Does the greater good of society justify activities which might otherwise be challenged or rejected? Is there a difference between ‘object to’ and ‘campaign against’? Should there be limits on the activities of protesters? 

Activity: Consider reports/handouts concerning protests against activities of artists and/or scientists. How far is protest legitimate? What legal restrictions exist against (a) individual creative freedom (b) the right to protest?

Discussion: In what ways does government limit the freedom of artists or scientists?

Individual action: Design a poster either defending or objecting to a work of art which challenges contemporary moral values?

Debate: Human progress comes only when an individual is prepared to challenge conventional values.
	

	25-26
	(two weeks)

Beliefs, values and responsibilities:
How do we decide what is right and wrong?
	· Awareness that moral values are can and do change

· Able to identify moral values which have changed significantly in the last 50 years.

· Appreciation of factors which may contribute to changes in (moral) values 

· Able to apply moral values and moral reasoning to contemporary issues

· Recognition of the relationship between individual freedom and societal rights and responsibilities
	Exposition: Consider key terms relating to morality and moral reasoning.

Discussion: How do moral codes develop and how do we learn how to apply moral values. Why do different societies and cultures have different moral codes/values? Examples of similarities and differences.

Exposition: Historical overview charting changes in moral values and associated legislation since c. 1950. Factors contributing to such changes.

Investigation: Consider how attitudes and legislation has changed for one major issue (eg: marriage; abortion; equality).

Discussion: Have changed attitudes brought about changes in law or have changes in law brought about changes in attitude? Why have some moral values changed more rapidly than others (eg: compare abortion and euthanasia). Has immigration and multi-culturalism contributed to such changes?

Exposition: Consider how many of today’s issues did not exist when traditional moral codes were developed. Why do many reject traditional moral codes and the authority associated with them? Consider changing attitudes to morality.

Discussion: What is the relationship between moral values and moral reasoning? Why do different forms of moral reasoning produce conflicting answers to moral dilemmas?

Differences between major and minor issues (those affecting us and those affecting society. Are outcomes more important than actions?
	Newspapers: selected recent reports relating to contemporary moral issues (eg: punishment; euthanasia; abortion; environmental issues; genetic modification etc).
Recordings: of broadcasts about contemporary moral issues (eg: punishment; euthanasia; abortion; environmental issues; genetic modification etc).

Specification: pp. 29; 80-82.

Past papers: (Unit 4)
Revision Express: pp. 102-103; 142-147; 187; 194.

A Level General Studies: pp.24-35; 122-123; 132-133; 164-167; 200-201; 212-213.  
Getting Started: p. 22. 

Handout: definition of key terms and brief explanation of different forms of moral reasoning.
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	Is self-interest more important than general welfare? Should moral decisions be based on global needs?

Exposition: Consider man as a social animal existing in communities; communities need agreed codes to regulate behaviour. This raises issues of authority; individual and collective rights and responsibilities; diversity etc.

Investigation: Examine ways in which communities change over time. Compare ‘democratic’ and ‘authoritarian’ societies.

Discussion: What are the characteristics of a ‘good society’? Issues of freedom of choice and action. Causes and consequences of conflict between individuals.

Investigation: Consider reports of recent social conflict (eg: clashes between police and demonstrators). Why does such conflict arise? How can/should it be avoided?

Discussion: What moral responsibilities does/should the individual have to society? What responsibilities have/ should society have to individuals? At what point is the individual entitled to resist/challenge society? Should people who ignore/reject social responsibility lose their social rights/freedoms? How far is civil disobedience (and/or criminal action) justified when faced with harmful laws?

Debate: Is it right to oppose or reject bad societal rules?
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	(two weeks)

Beliefs, values and responsibilities:
Why do people do what they do?
	· Able to define and explain deviance, conformity and social norms

· Aware of issue of anti-social behaviour and of attempts to deal with it

· Able to suggest reasons for anti-social behaviour

· Awareness of different ways of explaining human behaviour

· Appreciation of similarities and differences between sociological and psychological explanations of human behaviour

· Able to identify similarities between human and animal behaviour

· Appreciation of ideas of evolutionary psychology
	Exposition and Brainstorm: Consider the origins of human behaviour; to what extent is it learned; to what extent is it the result of inheritance. Introduction to key terms.

Group activity and feedback: List the characteristics of ‘normal’ behaviour. Who decides what is ‘normal’? Can ‘normality’ change over time and between societies? Consider different factors influencing the development and reinforcement of behaviour.

Discussion: What is deviance? List examples of deviant behaviour. Is deviance always harmful to society? How do/have concepts of deviance changed over time? Are certain actions always deviant or does deviance depend on circumstances and environment?

Investigation: View a recording showing anti-social behaviour (eg: binge-drinking; vandalism; disturbances in neighbourhood). What makes an action anti-social? What methods does society have to cope with such behaviour and protect victims? Are sanctions about ‘protection’ or ‘punishment’? What steps have governments taken recently to change/ improve the sanctions available?

Discussion: Is deviant behaviour always harmful to society?

Exposition: Consider similarities and differences between psychology and sociology in attempting to identify and explain human behaviour. How do societal rules define acceptable and unacceptable behaviour?

Discussion: how far is society an area of 
	Newspapers: selected recent reports relating to different aspects of social behaviour (eg: binge drinking; vandalism; community action; homelessness).

Recordings: of broadcasts about different aspects of social behaviour (eg: binge drinking; vandalism; community action; homelessness).

Specification: pp. 30; 83-85.

Past papers: (Unit 4)

Revision Express: pp. 20-21; 74-75; 102-103; 106-107; 164-165; 192-194.

A Level General Studies: pp.44-45; 78-79; 90-91; 148-151; 174-175;
208-209.  

Getting Started: p. 22. 

Handout: definition of key terms and brief explanation of evolutionary psychology.
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	conflict between different groups seeking dominance and the ability to impose their own values/beliefs on others? Do the institutions of society reinforce such conflict? Exposition: What factors influence individual behaviour rather than collective behaviour? Can learned behaviour be ‘unlearned’? How does psychology help to explain individual behaviour?

Discussion: In what ways are human behaviours similar to/different from animal behaviour? To what extent can a study of animal behaviour help us to understand human behaviour?

Exposition: Explain some concepts of evolutionary psychology relating to the development of individual and collective behaviours.

Investigation: How can evolutionary psychology theories be used to develop and reinforce undesirable social behaviours (eg: kin selection; ethnic cleansing; eugenics etc.)?

Exposition: Does evolutionary psychology help explain the development of ‘useful’ traits? Does this approach help produce testable predictions? Does it make explanation of human behaviour more ‘scientific? 

Debate: Since human behaviour is subject to constant change and development there is no longer any justification for explanations based on creation or intelligent design.


	

	29-31
	(three weeks)

Beliefs, values and responsibilities:
How should art be valued?
	· Appreciation of the various meanings of ‘art’ and works of art’

· Awareness of key principles of aesthetic evaluation

· able to distinguish between subjective and objective evaluation of works of art

· Able to list and describe principle aesthetic criteria

· Understanding of different ways in which museums and art galleries are funded in the UK and in other countries

· Awareness of the purpose of museums and art galleries in preserving, reflecting and transmitting cultural values

· Appreciation of the work of institutions such as Arts Councils; heritage organisations; the art fund; lottery funding

· Arguments for and against subjective and objective methods of evaluating works of art
	Brainstorm and exposition: Consider and define: art; work of art; artist; artistic creativity; artistic style. What is aesthetic evaluation? Why is it used? Advantages and disadvantages. How should works of art be judged?

Exposition: Outline different art forms. Consider why it is important to evaluate works of art. Is there a difference between appreciation and evaluation?

Group activity: Examine and evaluate images of various works of art. Identify criteria that could be used to help evaluation.

Exposition: Identify and explain the three principle criteria used for aesthetic evaluation. Describe the use of aesthetic evaluation to compare works from different periods and different artists/styles.

Discussion: Is there ‘artistic style’? Distinguish between creative and performance style. Why do we use the term? How useful is it? What are the limitations of the term?

Research and presentation: Investigate the labels given to different artistic styles associated with one particular art form. Describe the distinctive characteristics of the chosen style. Find images of works which illustrate the style. List artists associated with the style. Apply aesthetic criteria to evaluate work(s) from your chosen style. Present findings in appropriate form.

Exposition: Discuss factors contributing to the development of a new style.
	Newspapers: selected recent reports relating to aspects of the arts and of museums/art galleries. Critical evaluations of contemporary controversial works of arts and artists/exhibitions.

Recordings: of broadcasts about aspects of the arts and of museums/art galleries. Critical evaluations of contemporary controversial works of arts and artists/exhibitions.

Specification: pp. 30; 86-88.

Past papers: (Unit 4)
Revision Express: pp. 131-135; 172-177; 182-187; 202.

A Level General Studies: pp.12-17; 20-23; 32-33; 48-71; 194-195; 216-217.  

Getting Started: p. 23. 

Handout: definition of key terms and brief explanation of aesthetic evaluation; the role of the Arts Council and various support organisations for the arts.
Images: of various works of art for evaluation.


	29-31
	
	
	Exposition: Discuss similarities and differences between museums and art galleries. What is their purpose? How are they funded –private and public sources of funding? 

Investigate: Examine the purpose of The Art Fund; The Arts Council; Heritage Lottery Fund.

Discussion: To what extent should state funding support the arts? Should the state help purchase/acquire works of art ‘for the nation’? How far should art works be prevented from leaving UK ownership?

Brainstorm: Should we attempt to preserve uneconomic heritage? (Free museums; tax concessions to help sale of works of art; support for Opera and Ballet; etc.).

Debate: Is the UK justified in retaining works of art ‘looted’ from other countries?

Discussion: Is personal taste the only valid way to evaluate works of art? Should price be taken into account? Is everybody equipped to make valid judgements of works of art?

Exposition: How did aesthetic criteria become established? Are they still valid today? Can they be applied objectively? Are they simply a way of making the arts ‘elitist’?

Debate: Is art ‘good’ simply because someone likes it or because it meets agreed criteria?
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	 Answering data response questions at A2:

What skills are tested and how should time be managed?
	·  Awareness of different type of data response question

· Understanding of time constraints in answering such questions

· Able to recognise demands (AOs) of different types of question


	 Investigation: Examine past papers and identify structure and demands of Data response questions.

Brainstorm: Identify different types of question and different command words. 

Exposition: examine demands of different questions. Consider how command words instruct candidates about what is required.

Examine the demands of the mini-extended essay.

Practice: In groups draft skeleton answers to sample questions. Present these in discussion.

(Leave T and A questions to next session.)
	 Past Papers: (Units 3 and 4)
Examiners Reports

Specification: pp. 7-8.

Getting started: pp. 4-5; 24-25.

AS Student Guide: 110-125.

Revision Express: pp.210-213.

A Level General Studies: pp. v-vii.

Handout: Command words: Issued at Inset meetings or available by applying through ‘Ask the Expert’.

	33
	Thinking and analytical skills:

What T & A skills are tested at A2?
	·  Able to recognise T & A type questions

· Awareness of terminology used in T & A questions

· Able to define terms and select from a passage examples of different types of argument and knowledge

· Able to analyse passages to determine sufficiency, justification, strengths and weaknesses etc.
	Exposition: Review work done previously on T & A skills. Revise definition of essential terms.

Investigation and feedback: Identify from past papers questions relating to T & A skills. What are the command words that show T & A skills must be used?

Group practice: Answer lower mark T & A questions and discuss responses. Identify ways in which answers could be improved.

Exposition: Consider questions which ask candidates to evaluate evidence and argument found in passage. Using material from Examiners reports or Inset guidance illustrate ways in which such questions may be tackled.

Practice: Produce skeleton answer to sample question. Review answers illustrated in Examiners report (Results Plus)
	Past Papers: (Units 3 and 4)
Examiners Reports
Specification: p. 8.

Getting started: pp. 2-3; 24-25.
AS Student Guide: 5-8; 110-125.

Revision Express: pp.212-213.

A Level General Studies: pp. v-vii; 2-11.

Handout: Power-point material used at Inset meetings or available by applying through ‘Ask the Expert’.
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	Exam preparation:

What are the demands of extended writing at A2?
	· Ability to plan an appropriate structure

· Awareness of synoptic demands of essays at A2

· Recognition that Section C essays assess all assessment objectives

· Awareness of the importance of using evidence to support argument

· recognition of different types of argument and evidence used

· Ability to evaluate arguments and evidence presented

· Appreciation of the importance of effective communication
	Exposition: Outline the importance of the essay in Section C. Examine similarities and differences to AS. Discuss meaning and importance of synopticity.

Investigation: Identify different essay questions from different Section C’s. Identify command words used. Choose one and draft a skeleton answer. List separately argument; evidence; types of knowledge used. Group evidence and arguments according to perspectives/disciplines.

Feedback and discussion: In pairs compare skeleton outlines and suggest how answers might be improved. Identify evidence of T & A skills demonstrated in the answer. Are they explicit or implicit?

Exposition: Use Inset power points to illustrate what makes an effective essay. Discuss the importance of using a plan to organise structure and ensure proper coverage. A useful starting point is to ask ‘what am I being asked to do?’

Consider the importance of effective communication and the weight of AO4 marks.
	Past Papers: (Units 3 and 4)
Examiners Reports
Specification: 
Getting started: pp. 3; 5; 24-25.
AS Student Guide: 126-139.

Revision Express: pp.208; 219.

A Level General Studies: pp. v-vii.

Handout: Power-point material used at Inset meetings or available by applying through ‘Ask the Expert’.
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	Unit 4 examination


Books listed in resources column

GS Student Guide: 

Edexcel General Studies: Anthony Batchelor, Gareth Davies and Edward Little. 
Pearson Education ISBN 9781846903205
GS Specification: 

www.edexcel.com 
GS Revision Express:  
Revision Express General Studies AS and A2 (revised edition 2008) Anthony Batchelor Gareth Davies and Edward Little. Longman ISBN 9781408206560
A Level GS: 



A Level General Studies: Gareth Davies and Edward Little. Longman (2001) ISBN 0582447615
Getting started: 

Tutor support material www.edexcel.com 

Other useful material is available from the Edexcel Publications department including:

Specification details  

Ask the Expert:
gcegeneralstudies@edexcelexperts.co.uk 

     diplomaproject@edexcelexperts.co.uk
Handouts:  those listed are suggestions as to the type of handouts that centres could produce for the benefit of students. Some Handouts and power point slides used at Inset will be useful in lessons. These may be obtainable by asking for them through ‘Ask the Expert’.
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Editable scheme of work








We are happy to provide this scheme of work for you to amend and adapt to suit your teaching purposes.





We hope you find this useful. 
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