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Introduction

The setting of Unit 4 followed a by now familiar pattern in line with the Specification.
Candidates were required to complete a short translation from English into French and to
write two essays, one a general piece and one on a topic of their choice which had been
researched. The way in which the translation was assessed was changed this year.

Hardly any unfinished scripts were seen, indicating that, in general, candidates had
managed their time well. Word limits in the two essays were also respected by the majority
of candidates. Those who undertake a piece of creative writing are most likely to exceed
the upper word limit and thus impair the mark for Understanding and Response and for
Organisation and Development.

The overall performance was very similar to previous sessions, the mean mark on the
paper as a whole was virtually identical to to that encountered often before. Where choice
is offered, a familiar pattern of take-up was found. In Section B, discursive essays were

far more popular than creative pieces. Amongst the latter the picture story attracted a
reasonable number of candidates but the other two had very few takers. In Section C
those who study a book or a film in the Literature and arts realm far outweighed those who
research a topic in the other three possibilities put together. Very little work was seen which
could be said to be unworthy of the standard expected at this level. There was a pleasing
but relatively small number of outstanding performances maintained consistently across

all three exercises. The standard of French was almost always at least acceptable at this
level and much of it was quite impressive. However, virtually all candidates would benefit
from taking a little more time to read the questions carefully, to try to appreciate their
implications, to consider all parts of questions and then to set about answering them in a
concise, relevant way.

It appears that the need to write about a francophone context in Section C is by now
appreciated by just about everyone. Virtually no essays had to be given zero because they
referred to a non-francophone subject. The relatively small number of candidates who
write about an aspect of contemporary society, however, should remind themselves of this
necessity. Much of what some of them write could apply to almost anywhere on earth. The
rather strange practice of studying a topic in one area of Section C and then answering a
question from a different part was again more in evidence this year. Thus someone who
had studied a book or a film eschewed the requirement to write about setting. They chose
instead to discuss a figure from the work who had an impact on it, presumably taking the
guestion from Geographical Study, or they discussed their chosen work from the perspective
of the question set under the Historical Study banner. As geographical or historical pieces
such essays can attract no marks. In these circumstances examiners try their best to

find something relevant to the question set on Literature and the Arts but the eventual
score is inevitably very low. Such a practice is to be discouraged in the strongest possible
terms. All such essays where it occurs are always sent for a second opinion, as are any
pieces which are deemed worthy of no credit. Quoting pieces of fiction as illustration in
other areas is also not very helpful. Thus Un Sac de Billes is sometimes cited in support of
points made in historical essays on the Occupation or La Haine is mentioned if a candidate
is describing social unrest in contemporary francophone society. Such fictional references
have to be discounted in these contexts. Centres where candidates performed the best
were the ones who had clearly taught their candidates how to plan and structure an essay
effectively. With only 270 words to play with, it is important to get to the point quickly. The
best essays had concise introductions which did not contain extra background information
which had little or no relevance to the question. Each paragraph in such essays began with
a key idea which was then exemplified with pertinent and the most appropriate examples
rather than peripheral ones. Too many Centres seem to have encouraged or given students
generic introductions or even paragraphs. This is obviously unhelpful as the essay does not
always effectively address the question. Candidates should be encouraged to think more
independently, some of the essays seen had exactly the same structure with the same
points in the same order.
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Candidates must be convinced of the need to answer the precise question set. All too often
they seem to have a fixed amount of knowledge on the topic they have researched and are
determined to include it, irrespective of what task is set. However correct the information
given is, it cannot be awarded much credit if it is not relevant. Similarly in Section B
candidates should not latch on to a question as a vehicle for reproducing well-studied
material if it is not pertinent or if it does not fully cover the implications of the question. To
consider only homosexual adoption and nothing else did not answer fully this year's Q2e.
Similarly a general essay on the environment or one on nuclear and renewable energy did
not do complete justice to Q2g on this paper.
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Question 1

In response to investigations into the validity of scaling, the marking method for Q1 has
been modified for all languages in this suite. The reported mark out of 10 is the true mark
and no longer a mark which has been scaled down from 30. The attached mark scheme
shows that the passage has been divided into 5 sections only and gives the assessment grid
comprising the three possible scores of 2, 1 or 0 for each section, according to which the
translation was assessed. The senior examiners have reported that the question continues to
discriminate well; statistical evidence shows that candidate outcomes are comparable with
previous sessions.

The new method of marking the translation required the passage to be divided into five
'chunks'. The piece conveniently consisted of five sentences and these were adopted as
the parts to be awarded 2, 1 or 0 according to the assessment grid. This inevitably meant
that some sections were longer and more demanding than others but this happens in any
system where a passage is broken down into parts and this was not thought to be in any
way undesirable. In practice parts 3 and 4 proved to be the most straightforward and parts
2 and 5 to be the most challenging. The marking grid spoke of essential information to be
conveyed and of the correct handling of grammatical elements, both simple and complex,
and of lexis. The mark scheme identified both what was considered essential information
and the grammatical and lexical items which had been targeted. The descriptor for the
award of 2 marks spoke of items being 'generally accurate' and, therefore, a 'chunk' did not
have to be totally correct for 2 points to be given.

The vocabulary proved to be mostly accessible. Two items caused particular problems.
These were 'chemistry' and 'openings'. Something approximating to /a chimie was usually
offered but a completely correct rendering was rarely found. It was disappointing to see how
few knew débouchés but good candidates managed some suitable alternatives. A range of
grammatical elements featured in the passage. These included the use of the subjunctive
after a verb of wishing, quite a lot of Perfect Tenses with a demanding preceding direct
object towards the end, the position and formulation of pronouns, partitive articles, the
Conditional Tense and expressions such as 'There is no doubt that ...".

Chunk No 1 was very short, the main feature was the use of the subjunctive and it was
felt that this element had to be correct for this bit to qualify for 2 marks. The number

of candidates who managed Mes parents veulent que j'aille was pleasing. However, a
considerable proportion of candidates went for something very anglicised such as Mes
parents me veulent aller ... . Most translations received at least 1 point for the first part.

Chunk No 2 was the longest and most demanding. Word order towards the end often

went astray, pays and conseils were misspelt, 'town' was quite often given as village. The
biggest disappointment, however, concerned the pronouns. The indirect pronoun was rarely
given, candidates preferred instead je /'ai demandé and the position of any pronoun was
often wrong as in il a recommandé moi. Few candidates managed 2 points here and many
versions were so flawed that the message was definitely compromised and no credit could
be given.

Conversely chunks 3 and 4 quite often yielded 2 marks each. The conditional was well
handled, most candidates went for the acceptable formulation of il serait mieux pour moi de
trouver ... . 'Some money' caused problems and all sorts of ways of saying 'however' were
found. In the fourth sentence the English spelling of 'doubt' was given and the gender of this
word was frequently incorrect. Candidates commonly used the subjunctive after 'there is no
doubt that .. ' rather than the indicative.

The last sentence proved to be difficult for a variety of reasons. Not many candidates
spotted the preceding direct object. More surprising were the renderings of 'which' as qui/
dont/laquelle etc rather than the straightforward que. For some reason many translations
had carte rather than lettre. The widespread difficulties with 'openings' have already been
mentioned. En Australie was far from universal and 'over there' was translated in a variety
of improbable ways.
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Overall most candidates gave a very acceptable rendering of the piece and there were a

few outstanding translations which barely made a mistake in lexis or grammar. The general
competence in the manipulation of French to transfer meaning was reflected in a mean mark
which stood very good comparison with that of previous years.

Question 1
Translate the following passage into French.

My parents want me to go to university. When | asked him for advice, my father
recommended to me the town in the north of the country where he studied chemistry
about thirty years ago. However, | think it would be better for me to get a job

immediately and earn some money. P@@g_@ that it is difficult to find the money
for three years of university studies. A letter which | received from my sousin in Australia

ave me information about openi s over there
.ﬁ:m tunvesai e @r.mr.i,

...... Ceperdank, J. oense. Gue. Sexadd. e ol MO ebt L QN

Lm brownoAll.. &fm\rzﬁx«mécmk- ...... cé... %ma mp:aga{arcgmf.

Examiner Comments

This translation gained a well below average score of 2 out of 10. There is a considerable
amount of loss of message and there are many errors, both major and minor ones, in
grammatical and lexical elements. The lack of concord between subject and verb, the failure
to use the subjunctive and the confusion caused by the past tense of aller mean that no credit
could be given for the first ‘chunk'. Very little is correct in the second sentence, the candidate
cannot handle pronouns or the past tenses. There are also lexical mistakes and it is clear that
this part is not worthy of reward. Something can be salvaged in both sections 3 and 4. There
are several flaws but enough of the message is conveyed and there are definitely sufficient
correct language features to reward in order to justify one mark in each case. The last 'chunk’
is very unsuccessful, however, and no credit can be given, even after a promising start.
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Question 1

Translate the following passage into French.

My parents want me to go to university. When | asked him for advice, my father
recommended to me the town in the north of the country where he studied chemistry
about thirty years ago. However, | think it would be better for me to get a job
immediately and earn some money. There is no doubt that it is difficult to find the money
for three years of university studies. A letter which | received from my cousin in Australia
gave me information about openings over there.
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ﬁ ResultsPlus

Examiner Comments

This is a very commendable translation which does not quite achieve one of the very highest
scores but comes out with a well above average tally of 8 marks out of the possible 10. There
can be no doubt that the first sentence should gain the maximum of 2 points. There are a
few flaws in the second 'chunk' and a certain ambiguity caused by au moin which means that
a score of 1 is justified. Both of the next two parts have minor blemishes but are still worth
the award of 2 points in each case. The preceding direct object is missed in the final piece
and there are several lexical oddities. The mark scheme identifies 'openings' as a complex
element and this is missed. Ouvertures was the most common rendering of this encountered
by examiners. However, enough is correct for 1 of the 2 marks to be awarded, giving the
eventual very sound total.

GCE French 6FR04 01



8

Question 1
Translate the following passage into French.

My parents want me to go to university. When | asked him for advice, my father
recommended to me the town in the north of the country where he studied chemistry
about thirty years ago. However, | think it would be better for me to get a job
immediately and earn some money. There is no doubt that it is difficult to find the money
for three years of university studies. A letter which | received from my cousin in Australia
gave me information about openings over there.
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Examiner Comments

This is an excellent rendering and fully deserved the award of the maximum score of 10
marks. It might be argued that avoir un travail does not quite translate 'get a job' but there
is certainly no loss of message. This candidate is one of the very few to get débouchés in
the last line. The one error which can in any way be called major is the failure to make the
past particple 'received' agree with une lettre but everything else in the final part is correct
and so, because of the wording of the top box of the grid ('generally accurate'), this section
can be given the 2 marks available, leading to an overall perfect tally of 10 for the whole
passage. Whilst the impression should not be given that it was in any way easy to gain 10
points, such a score was far from unheard of under the new system. Certainly 10 out of a
possible 10 was found more often than in the past.

GCE French 6FR04 01



Question 1
Translate the following passage into French.

My parents want me to go to university. When | asked him for advice, my father

recommended to me the town in the north of the country where he studied chemistry

about thirty years ago. However, | think it would be better for me to get a job
immediately and earn some money. There is no doubt that it is difficult to find the money

for three years of university studies. A letter which | received from my cousin in Australia )
gave me information about openings over there. R
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us
/\ Examiner Comments

This translation shows that candidates should be advised to check carefully that they have written
out a full version of the original passage. In this case sentence No.4 was left out and as a result
only a modest total of 4 was achieved. The rendering of the first sentence is typical of many. It
completely fails to produce the required construction with vouloir. However, the rest is correct
and, although it has missed the main feature, it can still score 1 point. Quite a bit of the second
sentence is correct but there is ambiguity at the end and the indirect pronoun, identified as a
complex element, is not well handled. A mixed performance in this 'chunk' can gain 1 mark. There
are a couple of flaws in part 3 but it is still worth a maximum of 2 points for the section. The
passage then goes straight to the fifth and final sentence. Here there are several major errors

in lexis and grammar, the message is compromised and it does not score. Overall this seems

an average performance but, because of the omission, the candidate does not do him or herself
justice.
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Question 2 (a)

Following the pattern established in previous sessions, creative writing in general was far
less popular than the alternative, the production of a discursive essay. Of the three creative
options available the picture story remained the most commonly found. When responding
to the image, candidates should obviously react closely to the main features of the picture
and build a plausible account around them with as much sensible imagination as possible.
The key components this year were patently a dog pursuing a man climbing through a
window. A number of candidates, however, more or less ignored these aspects and wrote a
rambling response, largely of their own choosing. This quite often acted as a long preamble
after which a dog and a window were mentioned right at the end. Such essays tended to
be rather confusing. There was perhaps on this occasion a little less opportunity to pursue
a tone or emotion suggested by the scene depicted but a few candidates tried to produce a
humorous piece concentrating on the discomfort of the man and some of these were quite
successful. Overall responses to this year's picture were very mixed. Some stories were
imaginative, most often involving a burglar thwarted by a heroic dog, and had a plausible
outcome. Others were more banal and unimaginative. A couple of essays were seen which
were written from the viewpoint of the dog and which proved to be quite entertaining.

The best essays were well structured and contained a good range of appropriate, varied
vocabulary. It is pleasing to note that fewer candidates this year tried to shoehorn into their
tales purple passages of pre-learnt, all-purpose, elegant French which had nothing to do
with the context.
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Examiner Comments

This response to the picture involves a dog but no window. The account is rambling, taking

a long time to get to the point. Because of this initial long-windedness, the essay is far too
long, going beyond the upper word limit by well over 100 words. If such an upper word limit is
prescribed, to be fair to those who adhere to it, examiners have to react and in this instance
ceased to consider anything after the long first paragraph on the second page. The story

thus has no outcome. It is quite difficult to follow the part of the actual account which counts
but it does not seem to stand up to logical scrutiny. The use of the stimulus is, therefore,
incomplete and unimaginative. Because of the length and the confused development of ideas,
the organisation of the essay is limited and unimpressive. For both Understanding and Response
and for Organisation and Development the piece was not deemed to be satisfactory and in each
category was given 6 out of 15. The language is repetitive and some incorrect lexis is used.
Very few successful structures are deployed, the ability to manipulate French meaningfully is
not evident and for Range of Language the piece was given 3 out of 10. The language is also
inaccurate. There are consistently basic errors involving verb forms, agreements, gender and
spelling. With these flaws in mind, the essay was given 2 out of 5 for Accuracy. The total score
was thus 17 out of a possible 45.
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Question 2 (b)

Very few candidates took up the option of continuing a given passage. Most of those who
did so failed to produce an impressive sequel. The original stimulus gave the possibility of
poisoning either caused accidentally or purposely but most candidates did not pursue this
line of thought. In most cases the person in the passage turned out not to be ill at all. Some
claimed that he was lovesick and others said that he was pretending to be ill to avoid a test
at school. These accounts were mostly banal and showed a lack of imagination. A number
of candidates chose to continue the story exclusively with dialogue using only very basic
linguistic devices. More successful accounts were a mixture of conversation and narrative.
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Question 2 (c)

The opportunity to create a piece of journalistic writing was not taken up by many
candidates. Most of those who did so, however, seemed to have been well schooled in this
somewhat specialised form of writing and were able to produce authentic sounding articles.
The best essays captured a suitably neutral tone, gave factual details of the proposed
project and the demonstration against it and, often by including interviews or eye-withess
accounts, explained opposed attitudes towards it. Such essays almost always contained a
good range of approporiate vocabulary and a suitable register. Unfortunately a small humber
saw the task as a chance to write an essay on the environment, which ended up sounding
more like a discursive piece. Perhaps because a pilots' strike in France was in the news just
prior to the examination, a couple of candidates preferred to write about this instead of the
proposed development of an airport. Changing the question in this way is never likely to
prove successful. It is difficult to draw conclusions when such a small cohort is involved but
the highest mean mark for any of the Section B essays was seen in Q2c.

-
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/\ Examiner Comments

This was an excellent response to the task. The essay was of an appropriate length. The
candidate produced a journalistic piece with the genuinely authentic, neutral tone of the sort
found in a newspaper. The content is an appropriate mixture of fact concerning the protest
and its causes with some technical detail of the proposed development and reported attitudes
of opposed sides through the inclusion of apt interviews. The candidate thus shows excellent
understanding of the question and has given an imaginative, realistic response to the headline
stimulus. The article flows logically, is well developed and is very easy to follow. The only
blemish might be considered to be a slightly weak rounding-off in the conclusion. For both
Understanding and Response and for Organisation and Development the piece was given 14 out
of 15. The language is similarly excellent. There is a wide range of appropriate language and
complex structures which are incorporated naturally into the article. For Range of Language
the essay was given 9 out of 10. The forms of the language are extremely accurate and the

maximum mark of 5 was awarded for Accuracy. This gave a well deserved total score of 42 out
of 45.

/
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Question 2 (d)

The discursive essay on celebrity proved quite popular, coming second only to Q2e in terms
of the number of candidates attempting it. This task was found to be quite straightforward,
lending itself well to a discursive approach. A few candidates did not read the question fully.
They wrote at length on various celebrities and the pressures on them. They continued

to chronicle the fascination of young people with these figures but they failed to discuss
whether interest in the famous was a good or a bad thing, which was the crux of the
matter. The majority of candidates, however, wrote relevant, well structured essays with

a clear shape. Most agreed that young people are very interested in those who achieve
celebrity and contended that social media had increased this interest immensely. They
proceeded to find quite a number of positive effects: famous people were an inspiration,
they demonstrated the value of hard work, they brought pleasure to many, they promoted
a healthy lifestyle and gender equality, they commonly supported good works and charities.
Angelina Jolie, Emma Watson and David Beckham were the people most often cited as good
role models. On the other hand celebrities all too often led poor lifestyles, their own drug-
taking, smoking and drinking influenced impressionable youngsters to copy them, models
encouraged eating disorders, easily won fame persuaded young people that making money
was the only worthwhile pastime and that it was easy to come by. Kim Kardashian came

in for most opprobrium but highly paid footballers, Lance Armstrong, Justin Bieber and all
rappers were the other most commonly cited villains. Essays then usually ended with the
candidate's own measured opinion as a conclusion. It was a little surprising to note that for
the most part candidates saw fame as something positive for young people. To gain at least
a satisfactory score for content and organisation was relatively straightforward. Most essays
were quite easy to read and there was little widespread irrelevance.
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Plus
/\ Examiner Comments

This essay was of a suitable length. It was fairly average in most aspects. There is a rather
vague, somewhat confusing opening, which ends by already giving a definitive answer to
the question. Having expressed the view that the fact that young people tend to copy the
actions of celebrities is a bad thing, the essay then deals only with this side of the issue.

No penalty cap is put on a totally one-sided discursive essay. Treated on its merits such

an essay can access the whole range of assessment and can gain the highest marks, if

the arguments are made extremely well. However, this particular piece is not a convincing
exposé of the viewpoint adopted by the candidate. The latter claims that the words of some
songs are likely to lead young people to use bad language which can cause problems in the
home. Some of this argument is a little difficult to follow. The candidate then puts forward
the tenable idea that celebrities can influence young people into taking drugs. However,

this then turns into a lengthy discussion of the effects of drug-taking in general with little
link to the precise question. The paragraph does end with the slightly odd contention that
drug-taking harms young people but has no effect on celebrities. The conclusion returns

to the idea that interest in celebrities is a bad thing which can harm relationships between
young people and their parents. There is thus some treatment of the subject but it is limited
in scope. The essays has some shape but in the middle becomes somewhat rambling with
little clear, relevant direction. For both Understanding and Response and Organisation

and Development the essay was given a basic satisfactory mark of 8. The language is
consistently flawed but it mostly communicates the desired message. The vocabulary is

not very varied or ambitious but is adequate for the purpose. The essay consists mostly of
simple sentences but there is some subordination and the candidate shows some ability to
manipulate the language. There are quite a number of errors in the forms of the language,
although these in themselves do not often impair communication. For Range and Application
of Language the piece was awarded a mark of 5 and for Accuracy one of 3. The overall score
for this essay was 24 out of 45.
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Question 2 (e)

Rather surprisingly, since it was in opposition to a discussion on the environment, Q2f
proved to be the most popular of the discursive titles. There was a slight fear that
candidates might see it as an excuse to write a piece solely on the thorny issue of
homosexual adoption, perhaps recycling material used for another part of the examination.
Although this subject featured quite highly, not many candidates discussed gay adoption

to the exclusion of everything else. Those who did so tended to produce rather limited
essays. In advance of the paper being taken it was anticipated that candidates would
commonly discuss IVF, unconventional methods of producing children and adoption by
same-sex couples. The title was interpreted in other ways, however. Some candidates wrote
about overpopulation. There was often a contradiction here. Many said that we needed

to procreate for the human race to survive and then went on to describe the problems

of overpopulation. China received a lot of mentions in this regard. Examiners were also
surprised to find that many candidates took the title as an invitation to discuss some form
of eugenics, an interpretation which was thought to be acceptable. Candidates generally
accepted the right to have a child and talked of the joy and fulfilment which this could
bring. They then contended that certain categories of persons should not be allowed to
have children, presumably by government edict but the practicalities of such a ban were
rarely discussed. It was alarming to find that collectively candidates would stop the following
from procreating: smokers, drug addicts, the obese, women who have had an abortion,
those who might pass on hereditary diseases, the poor, the over 50s, gays, single parents,
the handicapped, social misfits, terrorists, those with a criminal record, depressed people,
young girls, the homeless and those likely to harm children in some way. A few candidates
confused the right to have a child with the choice of timing to start a family. This question
certainly led to a lot of thought, some of which was rather confused and much of which was
unexpected but all approaches were treated on their merits by examiners.
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ﬁ ResultsPlus

Examiner Comments

This is an example of an essay which concentrates on the idea that certain people should be
prevented from having children. Unfortunately the essay is too long and the conclusion is
lost. The candidate is moved by the suffering of some children to wonder whether parenthood
should be denied to some people. Such a ban would be unnatural and difficult to implement.
One can't decide if individuals will make good parents until they have children. This section
becomes a bit repetitive and is probably responsible for the overall excess length. The safety
of the child is paramount over the rights of adults, however, and the candidate mentions
several undesirables who should perhaps not have children in the interests of the offspring
they might create. The candidate has thus produced a balanced piece with some well
expressed, cogent views on both sides and was awarded a mark of 12 for Understanding
and Response. The essay is very logical and clear and, in spite of the fact that there is no
conclusion which counts, a similar score was given for Organisation and Development. The
language is very sound. The use of complex structures is ambitious, although a little clumsy
in places. The vocabulary is varied and suited to the task. The forms of the French are very
accurate. On the language grids the essay was awarded 8 and 4 respectively, giving a good
overall total of 36 out of 45.
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_( ResultsP

us
/\ Examiner Comments

This essay is of an appropriate length. It talks mostly about homosexual adoption but not
exclusively, other relevant aspects are considered. The piece starts rather abruptly, going straight
into a reason often put forward against the encouragement of gay adoption. The candidate
mentions some other objections to everyone having children but does not really develop these
points. On the other side of the issue the right to have children is seen as crucial in the desire

to create an equal society. The argument then sticks mostly to reasons why homosexual couples
should be allowed to adopt and some tenable ideas are put forward. The essay is a little limited
but not totally one-tracked and for Understangding and Response it was felt that a mark of 12 in
the 'good' category was justified. For Organisation and Development it was given 11. The essay
is logical and clear, although it could have been structured and developed a little better in places.
The vocabulary used is quite varied and appropriate. Some complex structures are deployed
successfully. For Range and Application of Language the essay was awarded 8. The forms of the
language are good for the most part, a few more frequent mistakes appear towards the end and
overall for Accuracy the essay was thought to be worth 4 out of 5. A total of 35 was given to the
essay as a whole.
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Question 2 (f)

As expected, because of the specialist nature of the subject, Q2f proved to be the least
popular of the four discursive essay possibilities. In fact, compared to the other three
options, very few candidates attempted it. However, amongst the small number of essays
seen there were some really excellent ones. It was generally accepted that works of art are
part of the culture and heritage of the country of origin and perhaps should be returned
there. However, recent examples of the destruction of art and architecture in the Middle
East gave an opportunity for well-informed candidates to make a coherent case for keeping
valuable, irreplacable items in safer countries. In such places they were also likely to be
enjoyed by a greater number of people. The Elgin Marbles were mentioned frequently but
some candidates managed to illustrate their arguments with other examples of works of art.
Many dealt succinctly with complex issues such as colonialism and the booty of war and they
usually did so with insight and in appropriate language. Examiners expressed regret that
they did not see more discussions of this subject. They had the impression that this question
was usually tackled by more mature students. On the other hand it was also noted that
works of art were often primarily seen as a source of profit through tourism, a sign perhaps
of a predominantly materialist age.
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S ResultsPlus
/\ Examiner Comments

This essay was of an appropriate length. This was not one of the very best responses to this
questions seen by examiners but it is very worthy. In the introduction the candidate states how
some of the treasures in question have come to be in a country other than that of their origin

and is aware that they pose a tricky dilemma. A couple of reasons are then given for leaving

the objects where they are, the first one seems slightly tenuous. A similar number of reasons

for sending them back, including the idea of generating revenue, are then put forward. The
candidate gives a personal opinion in the conclusion and quotes a couple of examples, although
not many would consider that an object given as a gift falls into the same category as those taken
arbitrarily. The essay is logical and certainly has a clear shape, which makes it easy to follow.

The points made are sound but could have been developed more tellingly. For Organisation and
Development the essay was placed squarely in the 'good' category at 11. A smilar score was
awarded for Understanding and Response. The candidate certainly understands the question and
its implications, even if the arguments could have been made more convincingly. The forms of
the language are virtually without blemish and so the essay thoroughly deserves the award of the
maximum score of 5 for Accuracy. The vocabulary is also quite impressive, it is appropriate to the
subject matter and the candidate regularly finds exactly the right term. The French is perhaps not
as naturally fluent as it might be but for Range and Application of Language the piece received 8
marks, giving a respectable, overall total of 35 out of 45.
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Question 2 (g)

Whenever a question is set on the environment, many candidates are attracted by it and
this year's Q2g was no exception. However, many did not study the wording of this specific
question carefully enough. There were quite a few general essays on the environment and
how it might be protected. Some essays discussed global warming at length, trying to
assess whether it is a myth or reality. On the other hand, some candidates wrote exclusively
about transport. Whilst this was reasonably relevant, such essays did not really respond to
avant tout in the wording of the question. Cars commonly received most attention but there
were quite a few considerations of air transport, particularly the growth of low-cost airlines.
The clearest answers, which seemed to do full justice to the question, were those which
agreed that transport, whilst having many advantages in the modern world, was a threat

to the environment and then talked of possible measures to minimise these effects. They
then proceeded to say that this was only half the picture and that other things needed to be
done. Deforestation must be halted, industry had to be cleaned up and more efficient forms
of energy had to be found, even small initiatives by individuals could make a difference.
Linguists are not always scientists and some of the claims would not stand up to technical
scrutiny. As always with this sort of question, a good deal of topic-appropriate lexis was
deployed.
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Fa) u¢
" '«
/\Examiner Comments

The length of this essay was at the lower end of the prescribed word count and a little
more material could have been used. The content is very limited. The candidate contends
that transport is very polluting and suggests two rather superficial remedies, car-sharing
(presumably what is meant by /e covoiture ) and going by bicycle or on foot. There is
nothing other than these vague recommendations, which are expressed in a laboured way.
The conclusion puts forward the view that protecting the environment for the future is very
important and opines that this can be done if everyone walks everywhere. The argument

is just about relevant but it is limited, facile and shallow. For Understanding and Response
this essay gained only 7 marks. The piece has a certain shape with a beginning, a middle
consisting of two main points in two paragraphs and an end in a somewhat repetitive
concluusion. Points are not well developed, however, and the ideas are expressed in a rambling
fashion. For Organisation and Development the essay received a mark of 8. The forms of
the language are consistently flawed and mistakes do at times compromise communication.
For Accuracy a mark of 2 was awarded. There is a little useful vocabulary but quite a lot of
lexical errors and repetition. The candidate demonstrates little ability to manipulate French

successfully and for Range and Application of Language the essay received 4 marks, giving a
modest overall total of 21 out of 45.
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Question 3 (a)

As usual, relatively few candidates took up the Geographical Study option. It has been
reported in the past that some who write on this topic have often not done sufficient detailed
research and this was again the case this year. The specification clearly states that students
are expected to demonstrate understanding of 'key people, events and issues that have
impacted or are having an impact on the area'. It was obvious that quite a few students

had done little or no work on a person who had had such an impact. A small number could
say nothing at all on such a figure. Several others nominated someone but then could say
nothing useful about any impact on the region. For instance, Zinedine Zidane was said to
have been born in Marseille. There then followed a biography of the man chronicling all

sorts of footballing achievements without a single further reference to his home city. More
successful essays tended to write about local politicians and what they had done for their
region. This sometimes became an account of everything which had happened in the area

at a particular time without establishing much link to the figure under review. Attempts to
answer the question using a literary or historical personality from a distant past were usually
less successful.
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S ResultsPlus
/\ Examiner Comments

If one discounts proper nouns and dates, as is done in Section C essays, this piece is slightly
short. The candidate has chosen a suitable figure connected to a chosen region which has a
sizeable francophone community. This person's efforts to bring religious harmony are dealt with,
albeit in a way which might have been more concise. The essay then tends to become narration
of a biographical nature which centres on the person's demise as a result of involvement in
corruption. The impact on the region is, therefore, a little limited in scope but some tenable
information is given and for Reading, Research and Understanding the piece was felt to be
adequate and a mark of 17 out of 30 was given. The essay was reasonably well ordered, if
somewhat patchy. Points could certainly have been made more cogently. For Organisation and
Development the essay was awarded 6 out of 9. The language is patently not without fault but it
conveys the message adequately and for Quality of Language a mark of 4 out of 6 was deemed
appropriate. This gives a total of 27 out of 45.

GCE French 6FR04 01

37



38

Question 3 (b)

Of the first three areas of study possible in Section C of the paper, History was again the
most popular but it was still way behind Literature and the Arts in terms of numbers of
subscribers. The Occupation was once more overwhelmingly the most common period of
history chosen. Whatever question is set in the area of Historical Study, the vast majority of
candidates who study the Occupation choose to write about the armistice signed by Pétain
and Hitler. They then proceed to write about the whole of the Occupation in very general
terms, an approach which leads to superficial treatment. In this instance the signing of

the armistice was an event, not strictly a political or social problem in itself. Better essays
focussed on a more specific aspect of the era which could properly be described as an

issue or problem. Candidates were then able to go into more depth and detail as opposed
to those who included a general list of hardships with no development. Relatively few
candidates wrote very explicitly about impact on the population, most were content to

let the reader infer the effects on people from the narration of the problems. Candidates
should not acquire a fixed amount of knowledge of a period and expect to tailor this body of
information to any question they might encounter.
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ﬁ ResultsPlus

Examiner Comments

This is a very direct answer to the question. The introduction nominates the 'exode' as the
aspect under consideration, perhaps strictly an event by the candidate's own admission
but one which certainly gave rise to several issues. These are dealt with systematically by
the candidate in a very clear way. The candidate shows good knowledge and the essay is
organised and developed very effectively. There are a few minor blemishes in the language
but it communicates completely. The essay was awarded the excellent score of 27 - 9 - 6.
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Question 3 (c)

The option of studying Aspects of Contemporary Francophone Society was again taken

up by very few students. 'Contemporary' has been defined in various previous reports as
pertaining to approximately the last twenty years. A few candidates wrote about subjects
which could more properly be termed historical. Immigration remained the favourite

topic amongst the relatively small number of candidates who selected this area of study.
Other subjects included laicity, euthanasia, the electoral success of the Front National,
unemployment and gay marriage. It is very easy for such material to develop into a
discursive essay which could apply to anywhere. Candidates who select this option should be
constantly reminded of the need to link it to a francophone context and to illustrate it with
references to the same context. Examiners often got the impression this year that some of
the subjects had not been researched through French material or in relation to France or to
another francophone community.
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Examiner Comments

This essay obeys the rubric concerning word count. The subject matter chosen is very suitable
for study in this area. The introduction rightly says that gay marriage has proved to be very
controversial in France. The second paragraph repeats this idea, adding that support for it was
included in the socialist manifesto in the presidential elections. The essay carries on in the
same vein, constantly claiming that gay marriage has divided opinion but giving virtually no
detail of the support for both sides of the argument in France. Protests and demonstrations are
mentioned but without any development as to their nature in France. As the essay progresses
it takes on more and more the attributes of a discursive essay. Any linking to France and
contemporary society there has all but disappeared. As a Section C essay this was considered
to be limited with little evidence of appropriate reading and research apparent. For Reading,
Research and Understanding a mark of 12, at the top end of 'limited' was given. On its own
terms the essay has some shape, the material is organised and developed in an adequate way
and a mark of 6 was awarded.The language used is excellent and a maximum mark of 6 was
given, in spite of shortcomings in other areas. Overall the essay received a mark of 24 out of a
possible 45.
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Question 3 (d)

The Literature and the Arts part of Section C was again by far the most popular. There was
about an equal split between books and films. Amongst the latter La Haine, Intouchables,
Les Choristes, Au Revoir les Enfants and Amélie featured quite highly. Un Sac de Billes,
L'Etranger and L'Avare were the most commonly offered texts.

This year's question was designed to target 'setting' one of the four areas on which
questions can legitimately be set. Of course other aspects, such as characterisation, theme
and style could also be mentioned, as long as they were linked to setting, and were indeed
welcomed.

In practice this question did not turn out to be particularly felicitous, since there were
commonly several interpretations made by candidates, other than the one intended. There
was no instruction in the question to choose a particular scene or to concentrate on special
passages but some candidates elected to do this, instead of focussing on the whole work.
This was accepted as long as the main attention was directed at setting.

Some texts lent themselves to socio-historical treatment of background, such as colonial
Algeria in L'Etranger, the state of the banlieue in La Haine, World War Two Occupation in
a series of books and films and 17th century France in Moliere plays. This was also felt to
be legitimate, if concentration was on the work, and this approach led to some very good
essays.

A considerable number of candidates centred their attention on the word action in the title.
They tried to say where this takes place in the work, as if action does not constantly occur.
These essays often tended to deteriorate into aimless narrative. Examiners were fairly
tolerant of various responses to the question but it could not be ignored that a key word,
(perhaps the key word in the wording of the question) was 'where'.

Whichever approach was adopted, candidates were also required to analyse the success of
the illustration. All too often the evaluation amounted to the bald claim that the illustration
was well done with no further development or treatment.

The best essays were again those which showed good quality of illustration, where
references were used appositely to illustrate points and not inserted haphasardly in a
spurious attempt to demonstrate gratuitous knowledge. The language used was on the
whole perfectly acceptable. It was in a correct register and it was accurate and fluent
enough to convey the desired message readily.
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/\ Examiner Comments

This essay is of an appropriate length. The essay is on Intouchables, a film which has
enjoyed increasing popularity with candidates over the last couple of years. The succinct
introduction explains the dual setting on which the candidate intends to concentrate. The
essay then proceeds to deal in some detail with the two contrasting worlds in which the

main protagonists move. What is said is very relevant and the comparison is well brought
out. There is a little linking with theme and finally the candidate states that the difference

in milieux has been well handled. Apart from this rather bald statement, there is no other
treatment of how the setting has been dealt with. The weakness in the essay is this lack of
analysis of the illustration. However, good detailed knowledge of the film is shown, which
deals pertinently with the question of setting. It was felt that for Reading, Research and
Understanding it could just get into the 'good' category and the essay was given 19. The
essay is very logical and clear. It deals with one setting and then the contrasting other one,
and this is very easy to follow. The essay also has good shape and for Organisation and
Development it received 7 out of 9. The language has a few errors but they do not in any way
detract from communication and for Quality of Language the piece gained 5, giving a total for
the essay of 31.

GCE French 6FR04 01

47



O aomosa. nn vewk. viem.. darse.... pova. G nlrrmbm.ﬁab:a) ...... Hmcm

ﬁm-ﬁ.-ma j < TR TT - YT -
m—&.&m—pﬁgﬂm Has ba. p&# b ba Mm

revehdedk.. mm?m%kMumemma‘ﬁfu

...... enflamni.” .t (Bl du gfaire. [do. L ArnGe]. quo fore [o] yeu....

48 GCE French 6FR04 01




.................

<<<<<<<<

<<<<<<<<<<<<<<<<<<<

..........................

GCE French 6FR04 01

49



50

[
< / Resultst’

us
/\ Examiner Comments

Without counting direct quotations and proper nouns, this essay is still unfortunately a little
long, which means that it loses its conclusion. Otherwise this is a very good response to the
question. The setting is clearly described in the introduction. The candidate has a mature
appreciation of the dual effect on Meursault of the sun, the beach and the sea. It then adopts
a socio-historical approach which is closely linked to the work. As in virtually all other essays
seen on this text, the change of setting to the courtroom and the prison in the second half

is not documented. Analysis of the illustration is implicit, rather than explicit. However,
notwithstanding these slight imperfections and, conscious of the limited space available, it was
felt that this essay could be placed in the top box of the first assessment grid and gained 26
for Reading, Research and Understanding. The missing conclusion detracted a little from the
essay but it read very fluently up to this point and was given 8 out of 9 for Organisation and
Development. The French is very good, it communicated well and, in spite of a small number of
blemishes, it was awarded 5 out of 6. This essay, therefore, gained the very good score of 39
out of 45.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Try to identify major grammatical elements used in Q1 and render them correctly.
e Convey the essential meaning of the passage in Q1.
e Check their work carefully for errors.

e Pay attention to the presentation of their written work to ensure that the forms of the
language are clear and that lengthy pieces of French are easy to follow.

e Read the essay titles very carefully to appreciate the implications of the question and
respond to the full question, if there are several parts to it.

e Obey the word counts in both types of essay.

e Resist the temptation to 'mix and match' questions in Section C, ie, not to study a topic
in one area and try to answer a question on it taken from a different area.

e Not to attempt a type of essay for which candidates have not been prepared.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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