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
A FRENCH-SPEAKING REGION/COMMUNITY

Candidate 1

Question 10b

Analysez les avantages et les inconvénients de vivre dans la région que vous avez
étudiée. A votre avis, lesquels sont plus importants, les advantages ou les
inconvénients?
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Candidate 1 (Question 10b)

Commentary

This candidate clearly has a detailed knowledge of the region. In her essay she discusses

population changes including the problems posed by immigration, the different possibilities for

employment and the effect of the recession, the tourist attractions and recent developments in

transport. She gives a wide range of examples to support her points and there is clear evidence of

evaluation, not just in phrases like je dirais que... but also adjectives such as problématique and

incroyable as well as in her analysis of the likely future impact of the recent developments in

transport in her penultimate paragraph. Her conclusion also responds precisely to the question set.

However, the essay as a whole did not quite fall into the “Very Good” band for Content. The main

reason for this is that the candidate seemed determined to show the full extent of her knowledge of

the region, without regard to the question. The first criterion for inclusion in the top band is

“Thorough understanding and knowledge of the task”; the task being to respond to the precise

question set. This candidate may be said to have “thorough knowledge of the task” given the

amount of detail, but not “thorough understanding” as she does not always make her comments

relevant to the question, and therefore the structure of the essay could be more focused. For

example, her section on population changes is descriptive rather than concentrating on the

advantages/disadvantages of living in the region and her conclusion to this section ...il y a aussi

plein de possibilités pour les jeunes en Aquitaine is not really explained or developed. As has

already been mentioned, her general conclusion does answer the question, but in the essay as a

whole, she could also have summarised the advantages/disadvantages for different sections of the

population, either with regard to different age groups or urban/rural communities, for example. The

essay was therefore placed in the “Good” band but as it contains some features of the “Very Good”

band it was placed at the top of the former.

Given that the mark for Content is in the second band, the maximum for each of the Quality of

Language marks was 4, and there is no doubt that the language fulfils the criteria for those marks.

Higher marks would have been considered had the essay been placed in the top band for Content.

The final marks for the essay were therefore:

Content – 20/25

Range of Vocabulary – 4/5

Complexity of Language – 4/5

Accuracy – 4/5

Total – 32/40

11

Teacher Resource Bank / GCE French / Exemplar Material Unit 3 Writing / Version 1.0
__________________________________________________________________________




A PERIOD OF 20TH CENTURY HISTORY FROM A FRENCH-SPEAKING
COUNTRY/COMMUNITY

Candidate 2

Question 11a

Analysez comment la vie des Français a changé pendant la période que vous avez
étudiée. A votre avis, est-ce que leur vie était meilleure à la fin de cette période ?

Candidate 3

Question 11b

A votre avis, qui était la personne la plus importante dans la période que vous avez
étudiée ? Justifiez votre choix. Analysez comment ses idées et/ou ses actions ont
influencé la période.
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Candidate 2 (Question 11a)

Commentary

This is an example of an essay by a candidate who has clearly some language difficulties

(especially over the passive voice) but who nonetheless makes a reasonable attempt at answering

the question. It should be noted that in assessing the mark for Content, any point that a candidate

makes will be taken into consideration, even if the French is inaccurate, provided that it is

comprehensible, and this is sometimes the case with this candidate. In answering this question,

many candidates ignored the focus on la vie des Français and merely discussed or described

events; this particular essay does have this tendency on occasions but does successfully discuss

the impact of the war on different groups, including the Jews (the error of gender in using Juives

was not considered as really affecting comprehension) and the Resistance fighters as well as the

general effects such as the introduction of rationing and the technological advances. The

conclusion also attempts to answer the specific question set. However, the main content

weaknesses in the essay were the lack of detailed evidence to support the points made, for

example with regard to the new laws (other than for the Jews), rationing or the destruction of

buildings, and reference to films is not really the best way of giving historical evidence.

Consequently the essay was a little superficial in places and was placed in the “Sufficient” band

though it was felt it was slightly nearer to matching the criteria for “Good” than for “Limited” and so

it was awarded 14 for Content. The maximum for each of the Quality of Language marks was

therefore 3, and it was felt that for both Range of Vocabulary and Complexity of Language this was

certainly the appropriate mark; for Accuracy the essay was on the boundary between 2 and 3 and

it was decided that the description of “more accurate than inaccurate and errors rarely impede

communication” did just apply to this essay so it was given the higher mark.

The final marks for the essay were therefore:

Content – 14/25

Range of Vocabulary – 3/5

Complexity of Language – 3/5

Accuracy – 3/5

Total – 23/40
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Candidate 3 (Question 11b)

Commentary

It is perhaps useful to make two general points regarding this essay title. Firstly, although it might

seem obvious to state it, if a question includes et/ou candidates are free to discuss both or either

aspects and will not automatically gain higher marks by discussing both – it will depend on the

depth and quality of the answer. Secondly, there is no prescribed way of answering any of the

essay questions; this essay clearly requires a concentration on one figure and a candidate who

refers just to one figure could have access to the highest marks. However, it was equally

acceptable to discuss briefly other figures who had an impact on the period before justifying the

choice of one particular person.

This particular candidate has chosen to concentrate on just one figure and her essay is

undoubtedly well structured and clearly focused on the question. She does discuss in some detail

the impact of the Armistice, les valeurs traditionnelles and the treatment of Jews – the difference in

detail in this respect between this essay and that of Candidate 2 helps to illustrate the reason for

the higher mark. It may be felt that a discussion of the division of France into occupied and free

zones is an important omission, but candidates are assessed on the basis of what they have

included rather than what the examiner would have written and it was felt that this candidate had

made enough valid points, supported by a “good range of relevant evidence” and with clear

evaluation to merit a mark in the middle of the “Good” band. The maximum for each of the Quality

of Language marks was therefore 4, however it was felt that there was a “wide range of

vocabulary”, this was not quite true of Complexity of Language and that there were too many errors

to award a mark of 4 for Accuracy.

The final marks for the essay were therefore:

Content – 18/25

Range of Vocabulary – 4/5

Complexity of Language – 3/5

Accuracy – 3/5

Total – 28/40
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
AN AUTHOR FROM A FRENCH-SPEAKING COUNTRY/COMMUNITY

Candidate 4

Question 12a

Analysez les rapports entre un individu et les autres dans le(s) livre(s)/les contes que
vous avez étudié(s)

Candidate 5

Question 12a

Analysez les rapports entre un individu et les autres dans le(s) livre(s)/les contes que
vous avez étudié(s)

Candidate 6

Question 12b

Comparez deux personnages dans le(s) livre(s)/les contes que vous avez étudié(s).
Examinez ce qu’ils ont en commun et comment ils sont différents.
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Candidate 4 (Question 12a)

Commentary

This essay falls firmly into the “Sufficient” band. The candidate has clearly a sound knowledge of

the novel studied and attempts to address the question set. The essay is logically structured and

an appropriate range of relationships is discussed. The candidate also shows some ability to

evaluate and there is some personal reaction to the novel. The reason why a higher band was not

considered is the lack of evidence and examples. If we consider what the candidate tells us about

the relationship between Salie and Moussa, for example, there is an appropriate conclusion drawn

about what the relationship illustrates, but no specific reference to incidents which might illustrate

the relationship. Indeed in the essay as a whole there are only a few precise references to the

novel when the relationship between Salie and Madické is analysed. So although the structure

might be seen as “satisfactory” or even “logical” and there is “some evidence of evaluation and

personal reaction”, both of which are criteria for the “Good” band, the use of “relevant examples

and evidence” is at best limited. Overall, therefore, the candidate shows “some understanding and

knowledge of the task”. The maximum for each of the Quality of Language marks was therefore 3

and it was felt that the language fulfils the criteria for those marks.

The final marks for the essay were therefore:

Content – 14/25

Range of Vocabulary – 3/5

Complexity of Language – 3/5

Accuracy – 3/5

Total – 23/40
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Candidate 5 (Question 12a)

Commentary

This is an example of an essay which was quite difficult to assess. The candidate has clearly a

good knowledge of the novel and a sound understanding of the ideas, which she illustrates with

appropriate quotations. She covers a good range of relationships within her essay; her evaluation

is clear and personal reaction well-justified. There is clearly a greater depth to her analysis than is

the case with Candidate 4. However, the main way in which the candidate could have improved

her essay was by directing all her points more specifically at the question rather than analysing the

themes of the novel in more general terms. For example, her section on religion in particular does

not seem relevant to the question, though it could have been made so by structuring the argument

in a different way. The candidate could have begun the paragraph by analysing how Meursault and

the priest relate to each other and from there draw the conclusion regarding the attitude towards

religion. This difference in approach is significant as the key to success in the cultural essay is to

answer the specific question set. (“The question, the whole question and nothing but the question”,

as has been said elsewhere.) It was felt therefore that the essay was on the boundary between the

top two bands as far as Content was concerned. There is “clear evidence of evaluation and well-

justified personal reaction” and a “wide range of relevant examples and evidence”, though the

structure was perhaps “logical” rather than “well-organised”; knowledge of the task was judged

”thorough” but understanding of the task was more “sound”. It was decided finally to place the

candidate at the bottom of the “Very Good” band, thereby giving access to the maximum marks for

Quality of Language. Although there are some errors, the essay does meet the criteria for those

marks in each case.

The final marks for the essay were therefore:

Content – 21/25

Range of Vocabulary – 5/5

Complexity of Language – 5/5

Accuracy – 5/5

Total – 36/40
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Candidate 6 (Question 12b)

Commentary

This essay illustrates the point made in reference to Candidate 3 - that there is no prescribed way

of answering any of the essay questions. It might have been expected that an answer to this essay

would take different characteristics of the characters in turn and show how these are similar or

dissimilar with regard to the characters chosen. However, this candidate has chosen instead to

analyse first one character then the other before making the comparisons explicit in the final third

of her essay, though to be fair she does make some references to similarities and differences at

other points. However, it would be fair to say that without that final section this essay would have

been placed in the “Limited” band, as it would not have addressed the question precisely enough.

The candidate clearly has a good knowledge of the novel studied and she illustrates her answer

both with quotation and with other precise references to incidents – it should be noted that to give

evidence to support views, precise reference to incidents is as valid as quotations. She also gives

clear evidence of evaluation and her personal reaction to the question set. The slight weakness in

approach is that the balance between description and analysis is not quite right. Her long second

paragraph discussing Cécile, for example, does not go into quite enough depth in terms of analysis

– she mentions Cécile’s lack of values and morality but does not discuss sufficiently how this is

demonstrated in the novel or what effect it has. Nonetheless, the concluding section is an effective

analysis of the similarities and differences between the two characters, so overall the essay was

placed in the “Good” band, though slightly below the middle of the band as it was felt that the

candidate could have made more of the knowledge she clearly has. The maximum for each of the

Quality of Language marks was 4, and it was judged that the language fulfils the criteria for those

marks.

The final marks for the essay were therefore:

Content – 17/25

Range of Vocabulary – 4/5

Complexity of Language – 4/5

Accuracy – 4/5

Total – 29/40
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
A DRAMATIST OR POET FROM A FRENCH-SPEAKING
COUNTRY/COMMUNITY

Candidate 7

Question 13b

« Le théâtre, comme la poésie, doit surtout nous faire réfléchir. » Dans quelle mesure
est-ce que c’est vrai pour la poésie ou pour la/les pièce(s) de théâtre que vous avez
étudiée(s) ?

Candidate 8

Question 13b

« Le théâtre, comme la poésie, doit surtout nous faire réfléchir. » Dans quelle mesure
est-ce que c’est vrai pour la poésie ou pour la/les pièce(s) de théâtre que vous avez
étudiée(s) ?
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Candidate 7 (Question 13b)

Commentary

Although this style of essay question was different from those candidates may have seen

previously, it was nonetheless tackled successfully by many. The most able candidates did

consider functions of the theatre or poetry other than to faire réfléchir, but for A-Level it was felt

that a detailed, convincing answer on how the poetry or plays provoked thought should have

access to the highest marks. This particular candidate did indeed concentrate mostly on this

aspect of the play but did not totally ignore the entertainment value and so attempted to address

the whole of the question set, particularly in her conclusion. The candidate’s approach was to

discuss various themes or characters in the play and conclude each section with a brief comment

stating what this aspect of the play might make us consider. A more effective approach might have

been to begin by stating what messages or ideas we are led to consider and then analyse how this

is achieved in the play as this would have enabled the essay to remain more precisely focused on

the question. Nonetheless, the candidate did structure her essay well, she identified appropriate

themes as being capable of provoking thought and she made some appropriate references to

support her views. The weakness was not analysing some episodes in the play in sufficient detail,

showing, for example, how Harpagon becomes a source of humour in specific scenes. Similarly, in

her analysis of the role of Cléante, she could have given an example from a particular scene to

illustrate her point. The essay was therefore placed towards the upper end of the “Good” band for

Content and was judged worthy of the maximum marks that could therefore be awarded for Quality

of Language.

The final marks for the essay were therefore:

Content – 19/25

Range of Vocabulary – 4/5

Complexity of Language – 4/5

Accuracy – 4/5

Total – 31/40
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Candidate 8 (Question 13b)

Commentary

This essay generally lacks focus. The candidate gives the impression of having launched into the

essay without planning beforehand how he intended to organise his thoughts in order to respond to

the question – it is the second page before he addresses the title at all and even then does not

explain clearly his interpretation of the quotation. However, as the essay progresses he does

address the ideas which are developed within the play, though often without explaining them fully,

as is the case in his reference to Sisyphe heureux – candidates should realise that such

references, while appropriate, only make a valid point if they are explained in the context of the

work studied. The contrast between Stepan and Kaliayev is established with some appropriate

quotation, and the candidate does go on to suggest how this provokes thought. Finally, his

conclusion is an appropriate attempt to address the specific question. The candidate appears to

have a reasonable knowledge of the play but does not give sufficient precise references to develop

and explain his ideas. As has already been mentioned with reference to Candidate 7, we did not

insist on a consideration of other functions of the theatre in order for high marks to be awarded,

and overall we felt that this essay had some features which matched the criteria for “Sufficient” in

that it did show “some understanding and knowledge of the task” though the use of relevant

examples and evidence was more in the “Limited” category. As it was judged that the essay was

on the boundary between the two bands it was decided to place it at the lower end of “Sufficient”

and it was felt that the language fulfils the criteria for the maximum marks which were therefore

available.

The final marks for the essay were therefore:

Content – 11/25

Range of Vocabulary – 3/5

Complexity of Language – 3/5

Accuracy – 3/5

Total – 20/40
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
A DIRECTOR, ARCHITECT, MUSICIAN OR PAINTER FROM A
FRENCH-SPEAKING COUNTRY/COMMUNITY

Candidate 9

Question 14b

Analysez les principales techniques de l’architecte/du metteur en
scène/musicien/peintre que vous avez étudié. Que pensez-vous de ces techniques?

Candidate 10

Question 14b

Analysez les principales techniques de l’architecte/du metteur en
scène/musicien/peintre que vous avez étudié. Que pensez-vous de ces techniques?
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B13C: -

B13RV: -

B13CL: -

B13A: -

B99C: -

B99RV: -

B99CL: -

B99A: -
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Candidate 9 (Question 14b)

Commentary

This is clearly a less able candidate who has some difficulty expressing her ideas in

comprehensible French. She has a limited understanding of the techniques used by Sandrine

Veysset but tends to use phrases either without explaining what she means, such as her first

reference to tenue à la main, or without giving any specific examples from the film. Thus her

comments about the apparent lack of script, the use of bright colours and the absence of music are

all points relevant to the question set and there is some attempt at evaluation and personal

reaction, but no precise examples. The intrusive influence of English also makes it difficult to

understand her ideas on occasion. Nonetheless the previously mentioned points as well as the

attempt to analyse the ambiguity of the end of the film were credited and consequently the essay

was just placed in the “Limited” band for Content. However, the relatively simple level of language

and the fact that errors frequently significantly impede communication meant that it did not meet

the criteria for 2 marks in the categories of Complexity of Language or Accuracy.

The final marks for the essay were therefore:

Content – 6/25

Range of Vocabulary – 2/5

Complexity of Language – 1/5

Accuracy – 1/5

Total – 10/40
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B14C: 25

B14RV: 5

B14CL: 5

B14A: 5

B99C: -
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B99CL: -

B99A: -

Tick

76

Teacher Resource Bank / GCE French / Exemplar Material Unit 3 Writing / Version 1.0
__________________________________________________________________________



Candidate 10 (Question 14b)

Commentary

This essay needs very little commentary and serves as an example of the standard which an

outstanding candidate can produce. If we consider the criteria for the “Very Good” band for

Content, there is no doubt that this essay matches all of them. It addresses the specific question

very precisely and analyses a wide range of techniques, considering in turn improvisation, music,

colour and various camera techniques. What makes this essay outstanding is that for each

technique, the candidate analyses the effect it has rather than just describing it, she gives detailed

examples taken from the films and she gives her clear personal reaction to the techniques. It

should be noted that a candidate would not have to refer to more than one film to meet the criteria

for the top band; a wide range of examples from one film would be equally acceptable. The other

point to stress is that many candidates answering this question with reference to a musician or film

director did not refer to specifically musical or cinematographic techniques and instead

concentrated on how the themes are developed; this candidate, however, dealt with specifically

cinematographic aspects in some detail. An expert on Truffaut may perhaps indicate elements

which have been omitted, but essays are assessed on the basis of what is included in response to

the question rather than what has been left out and a more thorough, focused and detailed

response to a question by an A-Level candidate in an hour will not be seen very often. There was

therefore no hesitation in giving this maximum marks for Content. The same is true of both Range

of Vocabulary and Complexity of Language; in both cases the language is natural and

sophisticated, with appropriate use of technical vocabulary. As far as Accuracy is concerned, there

are some errors, especially in the first paragraph, but taking into account the length of the essay it

was felt that it just merited the description of “Highly accurate with only occasional errors.”

The final marks for the essay were therefore:

Content – 25/25

Range of Vocabulary – 5/5

Complexity of Language – 5/5

Accuracy – 5/5

Total – 40/40
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Marking Guidance

SECTION B: WRITING

1. The range of topics and areas for study are inevitably very wide, but all essays are assessed
according to the same criteria. If the question requires, for example, an analysis of the main
themes of a work, this will be the candidate’s view of what the main themes are, provided
he/she justifies his/her choice. If there are clearly significant errors of fact, these cannot be
ignored, but fact should not be confused with interpretation.

2. The mark scheme refers to understanding and knowledge of the task. ‘The task’ is to answer
the specific question set.

‘Understanding of the task’ is the way in which the answer addresses the question, e.g. range,
depth, covering all parts of the question and relevance to the question. ‘Knowledge of the task’
is the amount and range of detail used to answer the question set. It is not so much the actual
knowledge as the way this knowledge is used and evaluated that is being assessed. Hence the
Content mark is determined by how well the candidate has answered the specific question set.

3. When assessing an essay for Content, a “top down” approach should be adopted by deciding
whether the essay matches the criteria for the top band. If not, move down to the second band
and so on. If an essay fully matches all the criteria for the top band, it should be given
maximum marks. Such an essay will fully answer all parts of the set question, it will be fully
relevant, and it will contain a good deal of evidence and very clear evaluation.

4. If the essay is not worthy of a mark in the top band, move down the bands until the criteria are
the best match for that essay. In these bands, in the event that an essay matches exactly the
criteria for the band, it should be given the middle mark in that band. Otherwise, the mark
should be adjusted up or down according to whether it is nearer the criteria for the band above
or the band below. If an essay appears to be on the boundary between two bands and it is
difficult to decide between the two, place the essay at the bottom of the higher band rather than
the top of the lower band as this will allow access to the higher marks for Quality of Language.

5. The degree of personal reaction required for any given band will vary to some extent according
to the precise question set, and it is accepted that in some topics, particularly the study of a
region, the reaction is effectively bound up with the evaluation, whereas if the question asks for
the candidate’s opinion of an author or artist, more obvious personal reaction is clearly
required. Candidates do not constantly have to say “I think that...” to be giving personal
reaction. For example, adjectives such as “effective” or “extraordinary” are expressing opinions.

6. Evidence can take different forms. The candidate must show knowledge of the topic, but in the
case of a literary topic, for example, this does not have to be accomplished via quotations;
precise reference to specific episodes may fulfil this requirement. Furthermore, a quotation may
explain or justify a point, but on its own it does not make a point; the candidate must be explicit.

7. Remember that in awarding the Quality of Language marks, these may not come from a higher
band than the Content mark. Thus if the Content is judged “Sufficient” (11–15) then the
maximum mark for each of the three Quality of Language marks is 3. However, it should be
noted that this is the maximum mark available; the mark will be lower if the essay does not
meet the criteria for 3 marks.

8. There is a minimum number of 250 words specified on the paper. There is no automatic penalty
for writing less than the minimum: this will be self-penalising. Candidates can have access to
the top mark bands by writing the minimum number of words, however, not all candidates will
be able to meet the requirements of the top mark bands in an essay of 250 words. A well-
structured and well-planned essay of 250 words with a wide range of vocabulary/range of
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structures will be eligible for the highest marks. It is the quality of the response and not the
number of words which is important. There is no maximum number of words and all work is
marked.

(Annotation of Scripts)

The following conventions will be used by examiners marking scripts when assessing Content:

 Point made
Irr/NR Irrelevant material

rep Repeated point
? Lack of clarity

CONTENT

Marks Criteria
21-25 Very Good

 Thorough understanding and knowledge of the task
 Wide range of relevant examples and evidence
 Clear evidence of evaluation and well-justified personal reaction
 Well-organised structure with clear progression

16-20 Good
 Sound understanding and knowledge of the task
 Good range of relevant examples and evidence
 Some evidence of evaluation and personal reaction but not always convincingly

justified
 Logical structure with some progression

11-15 Sufficient
 Some understanding and knowledge of the task
 Some relevant examples and evidence
 Some evaluation and personal reaction evident but often not justified; over-reliance

on received ideas
 Structure is satisfactory though there may be some deficiencies

6-10 Limited
 Limited understanding and knowledge of the task
 Limited use of relevant examples and evidence
 Limited evaluation and personal reaction; mainly descriptive or factual
 Structure limited; often unclear or confusing

0-5 Poor
 Little understanding and knowledge of the task
 Lack of relevant evidence. Few examples
 Little or no evaluation and/or personal reaction
 Structure mainly unfocused and/or disorganized
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QUALITY OF LANGUAGE

Range of Vocabulary

Marks Criteria

5 Very wide range of vocabulary used

4 A wide range of vocabulary used

3 Some variety in the use of vocabulary

2 Little variety in the use of vocabulary

0-1 Vocabulary simple and very limited

Complexity of Language

Marks Criteria

5 Very wide range of complex structures

4 A wide range of structures including complex constructions

3 A variety of structures used with some attempts at complex constructions

2 Structures mainly simple, with little variety

0-1 Structures very simple and limited in scope

Accuracy

Marks Criteria

5 Highly accurate with only occasional errors

4 Generally accurate with few errors

3 More accurate than inaccurate. Errors rarely impede communication

2 Some errors but these generally do not impede communication

0-1 Many errors which significantly impede communication

It should be noted that the marks awarded for each of Range of Vocabulary, Complexity of
Language and Accuracy cannot be in a higher band than the band awarded for Content.
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