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Introduction

This was an unusual examination series; for some candidates these were their first high-
stakes public examinations. Given the challenges schools have faced in recent years, we were
delighted to read so much excellent work. Candidates appeared to relish the opportunity to
show their skills, knowledge and understanding of the texts they had studied.

The best answers were carefully planned, which tended to lead to cohesive essays which
developed and built upon each point. The questions on this paper can be answered in
various ways using different combinations of texts, so taking the time to think through the
route an essay will take into a question, and to consider the overall argument a candidate
wants to put forward often leads to high quality work. A clear structure makes a big
difference to the impact of an essay; the introduction is most useful when used to give an
overview of a candidate’s approach to the question, putting forward a line of argument in
relation to the question. It is also useful to refer to the question in every paragraph, to avoid
drifting away from the main focus of the question.

Examiners commented that a significant number of responses tried to re-shape pre-
prepared essays to fit the questions on this exam (often those seen in past paper questions).
These tended to lose focus on the actual question set, often only referencing it in passing in
the introduction before heading off in a less relevant direction. This approach was rarely
helpful, and meant that these responses often struggled to meet the descriptors of Level 3:
clear and relevant.

This paper tests four of the five assessment objectives, with these being equally weighted.
Those candidates who wrote about critical perspectives or discussed the views of specific
critics could be given credit for this in AO3 (when discussed as a relevant context of reception
and production) or in AO1 (when critical material was used to put forward an argument or
interpretation of the text).

AO1 was best when candidates had addressed all aspects of the question, for example
considering how writers presented characters who coped with suffering for question 9
(rather than listing characters who suffered), or the presentation of the relationships
between men and women for question 7 (rather than the presentation of men and women).
This tended to be a discriminating factor, with more nuanced readings of the question
leading to a sharper focus on the writer’s methods and a clearer overall argument.

There were a few examples of essays in which candidates had used so many technical terms
that meaning was obscured. Although AO1 marks reward use of relevant literary terminology,
it does need to be used in a relevant way which does not detract from the overall clarity of
the answer.
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AO2 requires an understanding of the ways in which writers create meanings. This can be
discussed on a number of levels; discussion of individual words and their meanings can be
productive and thoughtful. However, sometimes candidates labelled words (eg as nouns,
similes, verbs, examples of symbolism) without exploring the meanings writers were creating
through their use. Similarly, quotations were best used when discussed in detail, rather than
offered as ‘proof’ of an idea without discussion of the deeper meanings being created. The
best responses considered not only individual words, but also patterns of language, form,
structure and a range of other methods by which writers had constructed meanings. Many of
the highest scoring essays used multiple, shorter quotations, each of which was commented
on, often considering the different ways in which they could be interpreted (and thus taking a
critical and evaluative approach to AO2). The strongest answers ranged confidently around
the novels, choosing examples carefully to show what their writers were doing and how they
achieved particular effects.

For AO3, an impressive range of contextual factors were discussed across the 24 texts on the
specification. References to genre, historical and social contexts, the authors’ biographies,
and modern readers’ responses to the texts were seen. Less successful uses of contexts
tended not to link them to the specific question or to a point being made in the essay, but to
treat it as a separate paragraph or section of the essay. Better responses integrated context
into the heart of their argument, often weaving context into their overall reading of the text.
Candidates are reminded of the importance of making their context points specific; making
general statements about attitudes towards women/race/sexuality in a specific time period,
for example, can lead to a lack of nuance and precision.

AO4 requires connections to be drawn between the two texts studied. Weaker responses
tended to suggest that both writers had the same intentions or ideas, while stronger essays
were able to draw out subtle nuances and to consider where texts were aligned in their
ideas, but also where they departed from each other. Connections were best when made on
multiple levels; not only on approaches writers had taken to the theme/idea in the question,
but also contextual connections, similarities and differences in the writers’ methods, and
thoughtful consideration of how and why writers took different approaches to the theme.

A very small number of rubric infringements were seen, where candidates had answered on
the wrong question for their chosen texts (eg answering question 7 on relationships between
men and women using texts from the Women and Society theme). Perhaps this is a reflection
of this cohort of students being less familiar with taking external examinations or whole
question papers. Apart from this, most candidates seemed well prepared and able to answer
the questions posed - there were no obvious gaps in learning evident. Coverage of the four
assessment objectives was fairly even; some candidates were slightly less secure on AO3 and
AO4, but they were clearly aware of the need to make connections and include contextual
material in their answers.
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Question 1

Candidates were able to make thoughtful comments on the presentation of marriage overall,
with most responses staying focused on the question and able to explore a range of different
ideas. Many answers successfully decoupled love and marriage, and considered the extent to
which marriage could be interpreted as restrictive towards women, while others explored the
security and stability offered through marriage. The best responses stepped back to look at
the impact of marriages, and how the writers used marriage to reflect, or to challenge
societal norms, or to explore ideas such as equality and freedom. Some explored marriage as
a societal expectation and therefore an oppressive institution, while others focused it as a
business transaction, as creating an abusive dynamic, or as an expression of love.

Some candidates chose to consider the effects of marriage upon the children, which while a
valid approach, did not always lead to a sharply focused answer. Others looked at the
happiness or otherwise of different marriages, an approach which tended more towards
exemplification than to putting forward a coherent argument. There was a tendency for
weaker candidates to offer rather broad-brush comments on contexts regarding marriage at
the various historical periods of the texts, which along with loose references to ‘the
patriarchy’ (without exploration of what this means with regard to marriage), meant that AO3
was sometimes covered rather thinly.

Some thoughtful discussion was seen on the coupling of characters of different classes;
sometimes this was seen as an attempt at social mobility and often took the form of men in
power taking advantage of vulnerable women who were constrained by patriarchal social
norms, as in the marriage of Paul and Lola in Atonement. The idea of women being traded as
property was discussed as marriages were arranged for the families’ social or financial gain,
as with Mr Bounderby’s ‘business deal’ with Louisa’s father in Hard Times. Marriage was
compared to prison for Louisa and The Color Purple’s Celie, and domestic violence was written
about as Celie’s husband beats her like the children and robs her of her womanhood. It was
noted how the relationships of ‘true love’ were never fulfilled as with Atonement’s Robbie and
Celia and Hard Times’ Stephen and Rachel, and it was these lower-class men, who were
lacking in power, that faced tragic endings.
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This essay was awarded of 18+18=36 marks.
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/--.. Examiner Comments

This Level 5 response takes a connective approach to the question

from the start, placing AO4 at the heart of the essay. The candidate

successfully uses gender as a lens through which to examine marriage,

without only writing about women'’s perspectives. The discussion of
how narrative voice shapes perceptions of marriage within the novels
is evaluative and thoughtful.

|~

@4\ ResultsPuss
<\

) Examiner Tip

When planning your answer, consider the different ways in which you
can connect and link your texts
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Question 2

The best responses to this question considered the extent to which characters who
attempted to gain independence were able to achieve this. Some responses focused more on
the initial restrictions faced by characters than on later attempts to overcome these,
particularly in the case of The Color Purple, where the opening chapters were often explored
at the expense of those where Celie is presented as more independent. Those who focused
on the attempts, both failed and successful, rather than the issue of independence in
isolation, tended to be more successful.

There was much thoughtful consideration of the social and political contexts affecting
independence, as well as consideration of the narrative choices and perspectives used by the
writers to explore the struggles of characters to achieve independence.

Some candidates drifted away from the task to discuss the oppression of women more
broadly. There was interesting discussion of the contrast between Louisa and Sissy in Hard
Times, linking the varying levels of independence the girls achieved to their differing
educational and family backgrounds, and some thoughtful questioning of whether Briony in
Atonement breaks free from her feelings of guilt surrounding her childhood actions through
her creation of new narratives as a form of creative independence. There was also fruitful
discussion of the ways in which male characters sought independence, considering the
struggles caused by the class system or a lack of economic independence, or by the
restrictive ways in which society has moulded male characters, eg exploring Stephen
Blackpool, Tom Gradgrind, Mr ____, and Sir Claude as products of societies which do not
allow room for independence of thought, feeling or action.
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This essay was awarded 8+7=15 marks
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~ { ResultsPlus
/---t Examiner Comments
This response is a good example of what the mark scheme means by
‘general’ comments.

It begins with a brief reference to ‘independence’, then quickly moves
into a discussion of Celie’s oppression in The Color Purple, without
direct reference to the question. The link to What Maisie Knew on the
second page is rather broad (Celie and Maisie are both helpless at the
start of the novels), and is not developed. The rest of the paragraph is
rather plot focused. The references to the ‘time periods’ of the novels
lack specifics and are rather sweeping - it would be helpful to identify
the exact time period for each text, and to acknowledge that these are
different. The second point on each text deals more directly with the
idea of the central characters gaining independence through their
relationships with others. The quotations used are not really
commented on in terms of what the writer is doing and why, rather
they are used to support points about plot.

ResultsPlus
<

Examiner Tip
When writing about context, be as specific as you can about each text.
Give details about time periods, places, and social/cultural ideas.
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This answer was awarded 14+14=28 marks
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ﬂ ResultsPlus
Examiner Comments

This low Level 4 answer takes a similar approach to the previous
response, focusing on the initial oppression of central female
characters. However it develops these ideas thoroughly, considering
the ways in which the writers present their development from
oppression to independence, and exploring other characters beyond
the central protagonists. This allows it to take a more nuanced
approach (eg acknowledging the limits of the independence available
to women at specific time periods) and to move the argument from
plot/character focused to one which considers what the writers are
saying and why. It integrates contextual details into the central points
being explored, and controls the direction of the essay throughout.

A
& =

- V ' ResultsPlus

| Examiner Tip
Keep the writer at the forefront of your answer; what are they saying
about the topic and why? What ideas are they exploring, and what
techniques do they use to convey this message?
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Question 3

A range of approaches were taken to this question, considering personal and individual
losses, the loss of identity, morality and power, and the loss of sanity, as well as linking to
ideas of colonial legacy and its impact, and the broader societal, cultural and ethnic losses.
There was evidence of detailed planning, which allowed candidates to structure their essays
well. Candidates used excellent contextual knowledge, and, overall, this allowed them to
interpret textual concerns thoughtfully. In a few cases, candidates wanted to state what they
knew about colonialism rather than linking it to the theme of loss, leading to more
generalised comments.

Many candidates wrote well about the romanticised view of Britain in colonial education and
how the reality failed to live up to this image, leading to a loss of faith in the system. In The
Lonely Londoners, the way the West Indians were subjected to demoralising low skilled, low
paid jobs, despite their legal right to live and work in London was discussed. Bart was seen to
hide his heritage as he claimed to be South African in order to get a job, losing his cultural
identity meant he could get a better job and served his economic and social status. In Heart
of Darkness, KurtZz's rejection of civilisation was discussed and how in the description of his
native lover as ‘wilderness itself’ there is a suggestion of freedom. The irony of his
enlightenment as he dies crying “The horror!” was discussed as the European treatment of
Africa is revealed to be truly uncivilised. The coloniser in his pursuit of wealth was seen as
losing their humanity, while the Congolese natives being described as a ‘mass of faces’ was
seen to suggest a loss of individuality and therefore civilisation. In A Passage to India, it was
noted that there was a loss of values, cultural beauty and rationality, generally associated
with the West. To Ronny, a privately educated gentleman, the Anglo-Indians appeared
blasphemous and devoid of religion, while Aziz's loss of hope for a better future was
commonly cited as evidence of the failure of British colonial ambitions.
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This essay received full marks, 20+20=40
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~ &{ ResultsPlus
/'--. Examiner Comments

From the start, this essay pinpoints the precise ‘loss’ that will be
explored - the loss of the imperial dream and faith in the colonial
mission. All of the assessment objectives are addressed throughout,
integrating detailed analysis of the two texts with discussion of
contextual factors, and making connections between the texts in a
number of different ways. The key descriptor for Level 5 answers is
‘evaluative’; notice how this answer considers different possible
meanings and interpretations of not only the texts as a whole, but also
details from within them.

s
-
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)\ ResultsPlus
\ Examiner Tip
Using frequent short quotations can be an effective way to ensure that
you dig into the deeper meanings the writers are creating through
their use of literary techniques
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This answer was given 14+13= 27 marks.
Text 1:

Text 2:
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~ { ResultsPlus
/‘--. Examiner Comments

This essay was placed in Level 4 because of the discriminating
approach it takes to different types of loss. Having listed a number of
ways in which loss can be interpreted (in a rather broad way initially),
the candidate goes on to pick apart which losses are most prominent
in each text, and to connect the two novels through the idea of a loss
of innocence. The introduction very clearly maps out the route through
the question that will be taken.

P4\ ResultsPlus
<\

| Examiner Tip
Use your introduction to pin down how you will build your argument
and address the question.
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This essay was awarded 9+8= 17 marks.
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< { ResultsPlus

~ Examiner Comments
This was a borderline essay, with some very interesting ideas, but
which struggles to maintain a consistent focus on the question. Most
of the introduction does not refer directly to the question posed. It
tends to focus on the characters as if they are real people, rather than
how the writer has crafted them. There are also some comments on
the ‘success’ or otherwise of the writers’ presentation of certain ideas;
this expression of a personal reaction to the texts is not really what is
meant by evaluation - examiners are looking for understanding of the
multiple potential meanings of the text, not a comment on the quality
of the writing.

A\ ResultsPlus
\ Examiner Tip
Don't write about characters as if they are real people. A simple
rephrasing to focus on the writer can make your answer more
analytical. (eg rather than ‘Aziz feels inferior..." you could write ‘Forster
presents Aziz as feeling inferior by...")
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Question 4

Most candidates were able to identify specific communities within their texts, often using
race and racism as a lens through which to discuss this presentation. Weaker answers were
able to consider the presentation of white and black communities, usually considering them
in opposition. Stronger answers were more nuanced, for example considering how the black
community in The Lonely Londoners were treated as homogenous, eroding their various
cultural backgrounds to create a supportive community of immigrants; others considered not
just the opposition of communities but the ways in which barriers were crossed, citing
example such as Tanty influencing the white Jewish shopkeeper to stock West Indian staples
and offer credit as a move towards creating a multicultural community.

A number of candidates made thoughtful connections between the writers’ use of narrative
voice, for example comparing Conrad’s limited first-person narration with the third-person
perspective and vignette structure used by Selvon. This led to discussion of not only the
communities themselves, but the ways in which they were perceived by themselves, and by
outside observers.

Again, candidates appeared to have good knowledge of contextual factors, particularly
colonial contexts and the specific time periods during which each text was produced. These
were usually brought in as central parts of the essay, meaning that many responses to this
guestion integrated thoughtful arguments with impressive contextual knowledge.
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This essay was awarded 15+16=31 marks
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N ‘\/ ResultsPlus
/‘--. Examiner Comments

This is an excellent essay, placed at the top of Level 4. Comparisons
and analysis of the texts is detailed and perceptive throughout, with
thoughtful discussion of the connections between them. The answer
does not get into Level 5 because it lacks an evaluative approach to the
meanings of the texts. It is quite categorical in some interpretations,
for example when asserting that Marlow in Heart of Darkness uses
derogatory language about the Congolese natives which ‘reflects the
superior attitude of the white community including Marlow himself'.
While not incorrect, there is room here for a more nuanced discussion
of Marlow’s attitudes; one could also interpret him as exposing and
rejecting this same superior attitude, and as sympathising with those
he identifies as having been mistreated and dehumanised.
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T\ ResultsPlus

\ Examiner Tip

There is rarely just one meaning to a quotation or text. Think about
different ways you could read an example to take an evaluative
approach.
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This essay was given 20+19=39 marks.
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Z ResultsPlus

Examiner Comments

This Level 5 answer has a very sharp focus on communities, and has a

well-shaped, evaluative argument. Each detail exemplified from the

text is discussed and considered in terms of what it might mean, and
how it helps to shape an overall idea or concern being developed by

the writer. It does not approach the texts as having a fixed single
meaning.
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Question 5

Relatively few responses were seen to this question. The question lent itself to a focus on
narrative method and as such was generally strong in AO2. AO3 was sometimes more patchy,
or less relevant to the specific question. The texts deal with doubt in very different ways, with
some offering more questions than answers, while others resolve doubts as their narratives
conclude. Candidates were able to discuss doubt both as a tool of writers in the detective
genre, and as a broader thematic issue, variously discussing doubts about the sanity or
mental capacity of characters, doubts about the fairness of the legal process and system, and
doubts about the identity of the perpetrators of crime.

This response received marks of 18+18=36 marks.

TLL ....... ﬂmrahmﬂémpmnb o}bﬁﬂ. kxﬁﬁidtn i’fu.amkau)
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1 nd alse be saol Heak Brodglon creatid

ig ResultsPlus
Examiner Comments

This relatively short response was placed into Level 5. It has a strong
focus on narrative methods, and uses the conventions of the detective
genre as a central context.

@) ResultsPlus

Examiner Tip
Answers do not have to be hugely lengthy in order to receive high
marks.
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Question 6

Most responses were able to identify specific sinister characters. Lower level answers tended
towards description of these characters and their traits, tending to treat them as real,
autonomous people; higher level answers focused more on the writers’ craft and techniques
used to create this impression. Some candidates struggled to pin down what it means to be
sinister and the effects this might have; some tended to equate ‘sinister’ characters with ‘bad’
ones, without differentiating. Stronger candidates often considered genre conventions to
help develop their arguments, often considering the idea of duality and the use of narrative
perspectives to present the perceptions of others; eg in the supernatural presentation of the
three Indians or Jennings’ use of opium in The Moonstone; the presentation of seemingly
moral characters who use their faith to conceal their immoral actions, such as the nunsin In
Cold Blood, or Muriel in The Murder Room. This provided space for ideas on religion and
authors’ views.

Some answers tended to bolt on contextual information about the development of the
detective fiction genre which was not particularly relevant to the task.

This essay was given 18+18=36 marks.
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N / ResultsPlus
/--.‘: Examiner Comments

This response is particularly strong when considering the writer’s craft,
and the contexts which have influenced the writers. For a character
focused question like this, it is important to remain aware of what the
writer is doing and why. This answer extends the points about
characterisation to consider anxieties about British identity, and
debates about the treatment of women in society.

T4\ ResultsPlus
<

Examiner Tip
When making points about individual characters, it can be helpful to
consider what their symbolic role might be in the novel as a whole, or
whether they are being used to explore a particular context or idea
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This answer was awarded 16+15=31 marks.

R WM Ashuans Som, oF e S inishe W b

s, e WV My Bhom WM Maurtible. Uhguttess oy
,wwk ’rﬂthth wwmmmmmw

Cﬁllmmmx ..... MZ\,
manlg Mut I Vh
s v

CMI’. CO'F'(

GCE English Literature 9ET0 02 80



ot kah P, 0. bjﬁm. (omy. i ke
Wy () 0Lilkg c0 Wy Ml bk tore Subtle Wt bty
Y el S, W Wy oy Conkmtaiy, ”'%sswmuo
poison, Wwdh \m olwwt'* Tk wuma,n*; ueqpm

81 GCE English Literature 9ETO 02



o Wm0 e Must Supnitiviy Vinn, 0% B

il UNGA Bt Do oo, X :wsw L3 m Mr

Rpth nftui"" e b,::f ) gﬁﬁ:j_ﬁﬁ"f"lf,ﬁﬁ"";""ff'"":"f""""""”f
wa',um\am b ( fx\. Jini Ste WaWE G Uest” ot by

GCE English Literature 9ET0 02 82



Sty PiCions W (ol mmwm 0N M ettt g bl

CLomg UF Vor unoviony alowy T amy n ............ 1ot m it bo

.. .ﬁ W e t:)m"mfg

83 GCE English Literature 9ETO 02



oAy WO iy By ch Vit otien sacsm B =
Teyenk Lidey Aunlley 0y by cuusu Ly Ve smmm :ahma

o '
MM%\Q

GCE English Literature 9ET0 02 84



fvw, lﬁ"“' T“"“ “L k‘u Wne Suhr«} (W M lllllllllllllllll

MWl e W g e f/f i (g SMSPELY)
T, m " bho ‘

.............................

WN She> hit somihing o

85 GCE English Literature 9ETO 02



o S, Lotk m_ .TM A e 8 .1 '

| Pt ?
whl - ----‘

GCE English Literature 9ET0 02 86



b b '_f""ﬂ' with i
b Tl hr/gs Tw‘a wv“\ Solidily

ig ResultsPlus
Examiner Comments

This Level 4 response compares the texts from the outset, using genre
contexts to consider what each writer is doing and why. Considering
how Braddon might be levelling a criticism at Victorian social norms,
while James uses a more playful approach to genre convention creates
a thoughtful comparison of the approaches taken by the two writers.
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) Examiner Tip
It is useful to start making overall comparisons in your introduction
before starting to explore the detail of each text.

\. J
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Question 7

One query from a centre was received regarding whether question 7 was accessible to
candidates who had studied The War of the Worlds. These responses were reviewed by senior
examiners and appeared to have been able to access the full range of marks. Candidates
who answered on this text were able to write about the narrator’s relationship with his wife,
and with the Elphinstone women he assists on the journey out of London, with some also
considering the absence of gender in the descriptions of the Martians’ asexual reproduction
as a weakness or discussion on human nature.

The best responses were able to see that this question did not need to be made into a binary
opposition of abusive men and downtrodden women. Weaker answers tended to focus on
oppression of women by men (mostly within relationships, but there was a tendency to
generalise about patriarchal oppression in society more broadly). Stronger answers had
more nuanced approaches, considering the different ways in which the genders interacted
within their texts, for example relationships which offered comfort, moral guidance or
salvation. Even weaker answers tended to include a sensible range of contextual material,
often focused on gender, and often rather general when referring to specific time periods or
literary genres.

There were many comments about the oppression of women in The Handmaid’s Tale, with
better responses identifying the complexities of the coercive relationship between Offred
and the Commander. There were also some interesting ideas expressed about the ‘male
gaze'in Jezebel's and in The Historical Notes. Some candidates thoughtfully noted the change
in language between Offred’s descriptions of making love with Luke and the procedural ‘two-
four’' rhythm during the ‘unpleasant job’ of the ceremony. Many wrote of the dehumanisation
of women, as they are reduced to the function of childbirth and described as “two-legged
wombs”, and use of biblical dogma in ‘training’, as the basis for the society’s maltreatment of
women and the attempts to convince women that Gilead is socially better for them.
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When writing on Frankenstein, many candidates wrote of Elizabeth’s presentation as a gift for
Victor and how he saw her as his possession as she was classed as his ‘pretty present’ and
how he wanted to ‘protect, love and cherish’ her. Many commented on Justine’s inability to
defend herself because of her status whereas Victor is saved by his. Women were seen as
collateral damage in the conflict between Victor and his creation, and in the pursuit for
knowledge. The phrase regarding the desire to ‘penetrate nature to see what secrets she
holds’ was often quoted here, and many wrote of the basic need for a more compassionate
and just social model. The lack of a female voice in Frankenstein caused some problems, with
many responses identifying that Victor was dispensing with the need for women in a
biological sense, or commenting on Justine’s passivity and how this was typical of the era.
Other candidates wrote very well on the significance of narrative voice in excluding the
female; for example, exploring Walton's letters to his sister as a silent recipient. Candidates at
this level also explored the use of narrative voices to consider relationships, eg Offred’s
reflection on her past relationship with Luke as a coping mechanism. There were some
excellent interpretations of Victor’s objectification of women and parallels made between
Victor’s treatment of Elizabeth and Walton's treatment of Margaret and how both men
prioritise science over their relationships with women. The metaphorical relationship
between Victor and the effeminised natural world was also convincingly explored. Many
candidates explored the narrative forms - the frame narrative in Frankenstein, the
fragmented Ecriture Feminine style of The Handmaid's Tale, and the analepsis in Never Let me
Go.

Some responses discussed other relationships within the texts (eg relationships between
men in Frankenstein and relationships between women in The Handmaid’s Tale) which were
not relevant to this specific question. At lower levels, candidates struggled to analyse specific
methods or relied heavily on single word analysis.

Contextually, there was much engaging discussion of the relevance of the texts to the
modern world, particularly in the light of the overturning of Roe vs Wade and the ways in
which relationships between men and women can be shaped by broader societal concerns
and preoccupations.

A handful of responses on The Handmaid's Tale relied heavily on the recent TV adaptation, for
example referring to Offred as June (a name which does not appear in the novel), or referring
to the Commander’s arrest. While this can be a useful context, to consider how the novel has
been adapted for a different audience, it should not be the main source of textual details.
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Introduction: This response received marks of 16+15=31 marks.

7. In the period leading up to, and during, the Victorian era, the social statuses of men and
women were overtly different. While the patriarchial society left men with the majority of the
power, the relationships women had with their male counterparts was often one of
subordination, often being marginalised or seen as weaker. This is something that is made overtly
clear in both of these texts, yet it is used as a means of criticising these social values instead of
advocating for them. Both Wells and Shelley regarded themselves as feminists, and believed it
necessary in their texts to show the plight of women as a result of their relationships with men, in

order to advocate for social change.

In both texts, women are presented as being marginalised through their relationships with men,
resulting in a hierarchial societal structure in which women are often presented as weak or
dependent on men. In War of the Worlds, this fact is made abundently clear, simply by the sheer
lack of female characters in comparison to men, showing that their point of view is rarely put
across. The first women we are introduced to in the novel is the "wife" of the narrator. Like the
narrator she is unamed, yet her name is always preceeded by the posessive pronoun "my”,
identifying her by her relationship with a man, creating a sense of posession and a removal of
independence. She rarely speaks throughout the novel, and is often portrayed by Wells as being

weak. For example, during the final moments of the book, when the narrator returns to
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Leatherhead to find her, she "puts her hand to her throat" and "[sways]" when she sees him,
indicating a stereotypical sign of female weakness, leading to the narrator “[catching] her in [his]
arms”, symbolising a seemingly dependant relationship; with the narrators wife depending on the
narrator for physical support and protection. Moreover, Wells also protrays the relationship
between women and men as one of dependence through the characters of the two women that
the narrators brother meets while escaping London. Like the narrators wife, one of the women is
introduced as "Mrs Elphingstone”, with the repeated use of posessive pronouns further
highlighting a sense of dependence, while the other is simply not named, making her voice feel
marginalised. She is also presented in a comedic and fooclish light, “firing” at the brothers attacker
“at a six yard distance, narrowly missing my brother”, with the adverb narrowly creating a sense
of clumsiness. Furthermore, as soon as the brother arrives, she hands "her revolver” to him,
showing, much like the narrators wife, that she depends the support of men for protection in
times of danger. Through these descriptions, Wells is able to portray a realistic representation of
relationships between men and women, which he can use to criticise the widely held zeitgeist in
the hopes of reforming patriarchial norms. Similarly in Frankenstein, the voices of women can be
seen to be marginalised and repressed through their relationships with men. Like War of the
Worlds, there is a distinct lack of female characters within the novel, especially those who speak

on their behalf, creating a sense of marginalisation. This is first and foremost highlighted by the

novels epistolary format: the entire contents of the novel is presented through a seris of letters
written by the character of Robert Walton to his sister Margaret (or Mrs Saville, as she is first
introduced, showing a similar use of posessive pronouns as in the case of War of the Worlds). Yet,
Shelley chooses never to show how Margaret respond to any of the letters that Walton sends,
even ones containing questions such whether Margaret knows the feeling of "the cold nothern

breeze playing upon [her] cheeks", something which the reader would assume that someone
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living in England would have experienced, making it seem that Walton believes his sister to be
unintelligent, further highlighting the unequal relationship portrayed between men and women,
By not choosing to show her response to any of Walton's letters, her voice is marginalised, making
it seem unimportant, and as Walton controls how the narrative is written, it seemingly gives him
an immense sense of power over her voice. The reader may wonder if there were indeed letters
which may have criticised his plans of exploration, yet they weren't shown by Walton as he has
the clear narratival power which seems to convert itself into patriarchial power. A similar sense of
marginalisation is also conveyed through the character of Justine, a friend of Frankenstein and
Elizabeth who stays with them after her family has died, yet is assumed to have killed William, a
crime which later is revealed to be caused by Frankenstein's monster. During her trial, it is made
clear that, like the women in war of the worlds. Her power is much lower than the male justices
that preside over her case. And although she proclaims that she is "entirely innocent”, the power
she would have in society, even in a mostly equal society such as Geneva, would not be enough to
render the case in her favour. It is therefore, through this presentation, that Shelley effectively
conveys the relationship between men and women as one of subordination, with the female

characters within her novel often being oppressed or having their voices marginalised.

Moreover, the relationships between men and women is also presented through the effects that
male ambition has on women within the novels, particuarly in regards to the danger it places
them under. This is something it is clear within War of the Worlds, particularly in terms of how
the narrator regards is wifes opinions. The narrator, being an educated person and a "speculative
scientist”, views his opinions of the Martian invasion as correct and superior to many others. As
education was almost exclusively given to men during the Victorian period, this would give the

narrator reason to believe his ideas more correct than those of his likely uneducated wife. It is
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because of this, that, after the "heat ray” is used for the first time, something the narrator
recounts to his wife, that the narrator dismisses his wife's worries that "they may come here". The
fact that this line is shown as being said "over and over again” creates a sense of the wife as
excitable and anxious, much different from the scientifically minded and level headed narrator
who maintains a sense of calm throughout the novel. The narrator attempts therefore to calm his
wife, explaining how it would be impossible for the Martians to leave the pit, "placing great stress
on the gravitational difficulty”, as well as "pressing her to take more wine", giving a sense that he
his trying to silence what he believes to be an incorrect opinion. Yet, in an ironic turn of events, as
the narrator will find out in the next chapter, his wife was clearly right. Although his clear sense of
ambition is shown through his desire to return to Woking, being filled with a sense of "war fever”,
strengthened by his complacent beliefs about British military prowess, this sense of ambition is
soon crushed by the sighting of the Martian tripod, and by the end of the chapter he is presented
as "[crouching] on the staircase...shivering violently.” The verb shivering creates an overt sense of
anxiety, similarly to what his wife was feeling in the previous chapter, with the description of
"crouched” suggesting a sense of weakness. It is through this series of events that Wells
effectively shows the dangers of unchecked male ambition and a sense of superiority in terms of
the wellbeing of women, making the reader wonder what would have happened if he had decided

to stay with his wife in Woking instead of taking her to Leatherhead. Similarly, in Frankenstein,

the male ambition of Frankenstein himself is shown to clearly put the female characters in the
novel in danger. Although in War of the Worlds it is merely the characters ambition in terms of
the narrators superiority of ideas, in Frankenstein, this unchecked ambition leads to the creation
of a "horrid wretch” and "Daemon”, who causes destruction for Frankenstein. Although
Frankenstein initially believes to be creating the monster for the betterment of mankind, in order

to pour a “torrent of light into our dark world”. Presented in a similar way to the scientist Galvani,
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whose research inspired Shelley's writing of the novel, and who Shelley criticised for his use of
science in order to create instead of learn about the world, like scientists such as Humphrey Davy
aimed to do, Frankenstein inevitably creates a monster, who, through his neglect, promises to
“glut the maws of death”, foreshadowing the extent of his destructive nature. It is this creation
that inevitably leads to the death of Elizabeth - who died with "the murderous mark of the fiends
grasp upon her neck” -, as well as Justine, who died as a result of being accused of commiting the
actions of the monster, something that gives Frankenstein a clear sense of "remorse”, and even
the members of the Delacey family. It is through this presentation that Shelley successfully
criticises the dangers that unchecked scientific ambition has on women in general, due to their
subordinate relationship with men and therefore are powerless to stop men attempting to

become "prometheus” like Frankenstein does.

Maoreover, in both texts, the portrayal of relationships between men and women are used to
criticise contemporary social values in regards of the status of women, as well as present ideas
about the zeitgeist at the time. Both writers were clearly shown to be feminists outside of their
respective texts, arguing for equality between the sexes and equal rights. For example, Wells'
descriptions of female life in "the utopia” as well as "the days of the comet” describe women as
being equal to men and posessing the same rights. It is because of these writings that the sparse
descriptions of women within this novel, with only two main female characters being shown to
speak, highlight his desire to criticise the widely held beliefs about relationships between men
and women that existed at the Victorian period at this time. In the epilogue of the novel, Wells
describes how the invasion helped promote the "commaonwealth of mankind®, perhaps suggesting

it led to a clear sense of unity between men and women. In Frankenstein, Shelley can also be seen
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to criticise widely held beliefs about the relationships of men and women, as well as commenting
on the zeitgeist in terms of religion. Shelley can be seen to present an extreme version of what
would happen if women were completely subordinated in soclety. By choosing to bypass women
when creating his monster as well as playing God, Frankenstein creates the "demonic” and
destructive creature of the monser who results in the death and suffering within the novel. She
also shows Frankenstein's fears about women when he contemplates creating the female
monster, worried that she could be "ten thousand times worse” if she, in the sense of the
Genevan philosopher Rosseau, didn't abide by the social contract created by Frankenstein and the
maonster. It is because of his worry that she may have freedom that he decides not to create it,
and chooses to subordinate women further. Shelley, an outspoken feminist who was inspired by
her mother Mary Woolstonecraft, attempts to criticise the British values in terms of the
relationships between men and women. She presents the female charactrer of Safie, an educated
women and a member of the idyllic Delacey household, as a juxtaposition to the subordinated
women within the novel. Moreover, through the use of the setting of Geneva, she successfully
advocates for a clear sense of freedom to be given to women in regards to their relationship with
men, to a similar end that Wells attempts to advocate. Overall, both present the marginalised
relationships of women in terms of their seemingly superior male counterparts in the patriarcial

society and criticse it.
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« { ResultsPlus

/“-- Examiner Comments
This response achieved a top Level 4 mark. It is a good example of how
The War of the Worlds could be used when approaching this question
on the relationships between men and women; the candidate explores
the marginalisation of women through Wells’ use of narrative voice,
using the dialogue with the narrator’s wife and the interactions with
the Elphinstones as examples for discussion. There are interesting
links made with Frankenstein, in terms of the use of male narrators and
perspectives, and thoughtful connections through the lens of
nineteenth century historical contexts.
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This response was awarded 20+20= 40 marks.
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This is a full mark answer, using two of the most popular texts for this
question. It is sophisticated and detailed throughout, taking a critical

evaluative approach to the texts and task. It is particularly good at

considering the influence of various contextual factors on the overall
meanings of the novels.

A\
Y
/ +\ ResultsPlus
\_} Examiner Tip
Try to link points about context to the meanings of the novels. You
could think about how a context helps you to understand a particular
quotation or incident in a different way.
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This answer received 10+9=19 marks.
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Y / ResultsPlus
/--.‘: Examiner Comments

This essay is a good example of a ‘clear and relevant’ essay.

It answers the question directly and makes sensible points about the
texts. In places, however, it tends to focus more on the presentation of
women than on the presentation of relationships between men and
women. This means that the argument is not controlled or
discriminating enough for Level 4.

S\ ResultsPlus

\ Examiner Tip

Read the question carefully and answer it directly. Don't try to squeeze
in points you might have written in a previous essay if they are not
relevant to the question.
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Question 8

Candidates interpreted this question in a wide range of ways, variously exploring physical
discovery (eg the voyage in Frankenstein); personal discovery, the discovery of truth, and,
most popularly, scientific discovery. Many explored the presentation of these discoveries as a
warning. Less successful candidates tended to list examples of discoveries in their two texts,
rather than analysing the presentation of these or forming an argument. There were many
nuanced responses to this question and the best responses clearly thought about the
different ways discoveries could be explored, including different types of scientific discoveries
(biological, chemical, technological, medical) and broader ideas of discovery as a whole (self-
discovery, discovering the truth, ideological discoveries).

The best answers were precise about what exactly had been discovered; weaker answers, for
example, some candidates answering on The Handmaid'’s Tale, struggled to pinpoint what
discoveries were made (some answering in the negative, that no discoveries were made as a
point of contrast with Frankenstein). Better answers considered different types of discovery,
for example, Offred’s discoveries about other characters'/Gilead’s corruption, how the reader
discovers her situation (Atwood’s revelation of the details of her dystopian world) and even
using the afterword to consider the main narrative as a form of ‘discovered artefact’. Plenty
of excellent work was seen. Never Let Me Go was written about particularly well, usually
considering the clones’ discoveries about the inevitability of their fate and its impact, but
several responses considered the ways in which minor ‘discoveries’ such as the school
intrigues at Hailsham created a constant sense of mystery and concealment.

Candidates did better when they did not just list the various discoveries both texts offered,
but took a discerning view on the effects of these discoveries. For example, there were some
excellent responses which analysed Offred's disappointment at the discovery about Moira
versus her excitement at discovering Jezebels; or Victor's excitement at creating the monster
versus his disappointment after he has finished; or the hopefulness of the clones to find
their possible, versus their conclusions that they are modelled on “trash”. Many candidates
explored Victor’s discoveries through the lens of Shelley’s criticism of the Enlightenment and
male authority and some candidates explored the metaphorical boundaries which prevent
the clones from making discoveries in Never Let me Go (eg, the window, settings such as
Hailsham and the forest beyond).
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This answer was given 10+11=21 marks.
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ig ResultsPlus
Examiner Comments

This Level 3 response takes a broad approach to discoveries,
considering scientific discoveries, the discovery of love, and personal
discoveries made by characters (such as Offred’s discovery that her
daughter is alive). This allows the student to have a clear structure to
their essay as they consider the different types of discoveries in turn.

,f"-\.
z"' —y i

\) \ ResultsPlus

Examiner Tip
Consider whether the key word of the question can be interpreted in
different ways or broken down into smaller ideas.
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This essay was given 20+20=40 marks.
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p / ResultsPlus

/'-—-'. Examiner Comments
This full mark answer explores not only the discoveries that are made,
but how successful these discoveries are. It extends the argument to
include discussion of the consequences and repercussions of
discoveries and what writers’ are saying about these, considering a
wide range of narrative methods as part of the analysis. This is a
concise and sharply focused answer, with examples taken from
throughout the texts to explore the idea. It balances the need to
analyse specific examples from the text with considering the overall
meanings of the texts and the writers’ intentions overall.

ResultsPlus
\ Examiner Tip
Try to strike a balance between commenting on the text as a whole
and detailed discussion of specific examples from the novels
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This essay was awarded 8+7=15 marks.
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iz ResultsPlus
Examiner Comments

After making an initial comparison, this essay treats the two texts

almost entirely separately. The second novel is not discussed until
page 4 of the essay, and even then there is very little direct comparison
made between the two. The phrase ‘similar to Frankenstein’ does not

say what the similarity being drawn actually is, and so this response
can not be rewarded very highly for AO4.

ResultsPlus

Examiner Tip

Make comparisons in your introduction and throughout the whole
essay. Don't just imply connections - directly state them.
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Question 9

Stronger answers thought about the kinds of suffering characters might face (physical,
emotional, psychological) and the different mechanisms used to cope (or not cope). Weaker
answers tended to list examples of suffering without considering the idea of ‘coping with’ it,
which pointed towards not only the initial moment of suffering but the immediate and longer
term responses to it. This was particularly evident with Dracula, where some candidates
focused on the moments where Harker/Mina are attacked, but not really on the suffering this
caused/ how characters responded. Better answers were seen, with more nuanced
consideration of the suffering of both victims and perpetrators of violence/corruption, for
example there was some very good discussion of Dorian Gray's suffering, as well as Sibyl's.
Answers on Beloved tended to have much to say in response to this question, making
contextual links to the legacy of suffering caused by slavery and the ways in which characters
were influenced by both their own suffering and that of others, and about the character of
Beloved representing Sethe's way of coping with the trauma of her past.

At the higher levels, candidates were able to discuss a range of characters' coping/not coping
with suffering. For example, Sybil Vane's suicide as a means of not coping with Dorian’s
rejection, or Dorian's imprisoning of the portrait in the attic as a metaphor for him to conceal
his suffering. At the top level, candidates were able to provide effective psychoanalytical and
Freudian interpretations to Dorian’s repression of his suffering which was marked under
AO3. Some candidates discussed Dracula as a symbol for the aristocracy and Harker as
middle-class and so interpreted Harker’s suffering at the hands of Dracula through a Marxist
lens, suggesting the only way Harker can cope with this class-based suffering is to write
about it.

The idea of suffering as punishment was written about well, as those seen as deviant to the
social norms were subject to misery and death, for example with Lucy in Dracula for her
sexualised nature and wanting to marry three men and with Basil in The Picture of Dorian Gray
for his homosexuality. Attempts to alleviate suffering were seen to make things worse as
seen with Dorian’s visits to the West End where he indulges in debauchery. Female suffering
was seen as desirable to male characters as the men would find camaraderie as they banded
together to be heroes in attempts at saving Lucy and Mina.
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This essay was awarded 16+16=32 marks.
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~ / ResultsPlus

/“--'- Examiner Comments
This answer was placed at the very top of Level 4. The essay is wide
ranging, considering the significance of suffering in the novels as a
whole, its role in the demise of the protagonists, and the ways in which
characters fail to cope with suffering as a warning to readers about the
dangers of being unable to move on after experiencing trauma. There
is a lot of detailed contextual discussion, and some very thoughtful
ways of connecting two texts which are not, on the surface, particularly
similar.

T\ ResultsPlus

\ Examiner Tip

Connections can be large or small; from big ideas and themes to plot
and language points. Connecting the texts in different ways enables

you to get high marks for AO4.

141 GCE English Literature 9ETO 02



Question 10

Many answers chose to focus on the imbalance of power between the sexes (occasionally
subverting the question into one about the subjugation of women), but many approaches
were taken, for example considering how the supernatural, social class, and contextual
influences led to imbalances of power. There was a lot of nuanced discussion of how these
power differences shifted and changed throughout the novels, considering the ways in which
characters gained or lost power and what writers might be suggesting through this.

Lots of responses focused on the imbalance of power between men and women, such as
Lucy being promiscuous or Sybil being submissive, and how these ideas linked to traditional
Victorian expectations. There were some interesting ideas expressed about the power
imbalance between Dorian and Lord Henry, as well as between Harker and Dracula,
(juxtaposition of innocence and corruption/moral decay) although the latter tended to be
rather simplistic, characterising Harker as weak, and Dracula as strong.

At the higher levels, candidates explored a range of power imbalances. For example, the
class-based power imbalances between West/East London in The Picture of Dorian Gray or the
sex-based power imbalances between men and women in Dracula. There was also some very
good discussion on class-based power imbalances in The Little Stranger - with many
candidates discussing Faraday’s atypical power (as a someone who is socially inferior) over
an Aristocratic family. There were some excellent links to contextual factors - for example,
Stoker’s deliberate mistreatment of Lucy as a means to represent the suppression of the
“New Woman” or the decline of the aristocracy following World War Two. Some, though few,
looked at how the supernatural created power imbalances - such as the control Beloved - as
a physical manifestation of the past/legacy of slavery - has over Sethe or how the poltergeist
in The Little Stranger is synonymous with Faraday’s visits to Hundreds Hall/his sinister
attempts to control Caroline/the Ayres. There was excellent analysis of the structural features
of Beloved - the fractured narrative, the frequent analeptic shifting - as a means of furthering
interesting discussion on the power the past holds over characters such as Sethe and Paul D.

In less successful answers, there was evidence of pre-learned material which was not
successfully adapted to the question. For example, answers which focussed on solely on how
the texts presented women, without references to how this reflected a power imbalance,
were sometimes seen. Responses at this level were descriptive and often the analysis was
limited to “this quote shows” with some attempts to explore single words. There were
attempts at linking responses to context, but limited to references to “Angel of the House”,
for example, without demonstrating understanding about what this was/how it linked to the
text/point they were making.
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For Dracula, many candidates focused (sometimes too heavily) on the opening scenes where
Harker is with the female vampires as an example of an imbalance of power. Stronger
answers questioned the assumptions around Victorian masculinity in this scene. Many
candidates made connections between Lucy and the threatening figure of the New Woman
but very few explored the idea that Mina is also a (perhaps a more positive) New Woman
figure (especially with her shorthand and logical “man’s” brain).
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This essay received marks of 20+20=40 marks.
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K( ( ResultsPlus

/'--. Examiner Comments
This full mark essay makes excellent use of contexts to lead its
arguments, and considers a range of different types of power
imbalances, including but not restricted to those surrounding gender.

\.

J

" \ ResultsPlus
\

Examiner Tip

Don't try to manipulate the question to fit what you want to write!
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This essay was awarded 17+17=33 marks.

Text 1:

..............:..........:........................................n......-.-.-.‘-.u-..--..................................................................".m............---“---....m--x----uu---u------u-mu-------------—----------------------—-—-——-----------I-Illl

Text 2:
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Examiner Comments

This essay was placed at the lower end of Level 5; it takes an evaluative
approach to the question, and does not suggest that ‘power
imbalances’ remain static throughout the novels. The discussion on
page 3 of the ways in which societal power structures are threatened
and ultimately reinforced is particularly interesting, as is the later point
on the struggle for power between human and supernatural forces.
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Question 11

Many candidates were able to make sensitive and powerful comparisons of how society
affects mothers due to contemporary attitudes and expectations. The sacrifices of
motherhood were also well explored.

Motherhood was often seen as a source of strength in the novels, as revealed in A Thousand
Splendid Suns, as Mariam and Laila ‘rebel’, ‘stand strong’, ‘refuse to cave in" and ‘refuse to be
defeated'. Protagonists’ strained relationships with their mothers was written on as shown
when Mariam apologises to her mother for her illegitimate birth that caused her to be cast
out and in Tess of the D’Urbervilles’ when Joan Durbeyfield, who dreamt of a grand marriage
for her prematurely developed daughter who she saw as a commodity, when she sent her to
‘claim kin’. That both Mariam and Tess were unable to be biological mothers in the texts and
become adopted mothers, Mariam to Laila and Tess to her siblings, was noted as well as the
fact that they ultimately sacrificed themselves to save their loved ones.

At the higher levels, candidates explored the difficulties facing mothers in texts, effectively
linking their discussion to societal factors - eg, the religious condemnation of “fallen women”
in Tess and the similar societal treatment of Nana for giving birth to Mariam outside of
wedlock. There were some effective comparisons on mother-daughter relationships - the
unloving relationship between Nana and Mariam and the reliance Joan has on Tess to
financially support the family. There were also discussions on characters who adopted
motherly roles, despite not being biological mothers - Tess with her family and Mariam
adopting a motherly relationship with Laila. There was excellent analysis of symbolism, for
example the symbolism of Sorrow’s grave in Tess and the miscarriages in A Thousand Splendid
Suns which was linked to discussion on the struggles to maintain motherhood within
oppressive societies.

Weaker answers tended to focus on the failures of mothers (for example blaming Nana and
Joan Durbeyfield for the fates of their daughters), while stronger answers were able to
consider the different models of motherhood offered in the novels, and the ways in which
expectations of women in society shaped these. There was an interesting tendency to bring
critical perspectives into discussion (which was usually rewarded in AO3). A few answers
attempted to argue that men (such as Jalil, or Edgar Linton) adopted a maternal role. These
tended to be less successful, exploring these characters as parents but generally not linking
analysis convincingly to the question. These answers also tended to overlook actual mothers
within the texts.
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This essay was awarded 14+12=26 marks.
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ResultsPlus

Examiner Comments

This was an interesting answer which was placed on the border
between Levels 3 and 4. It was a little unbalanced in its coverage of the
four assessment objectives; thoughtful arguments were made, with
detailed and controlled analysis of the writers’ craft, but less was
written in relation to contextual factors, and the connections between
the texts were not detailed enough to be described as ‘discriminating’.

J

< ResultsPlus

| Examiner Tip
The assessment objectives shouldn’t be treated separately, but in an
integrated way. Aim to cover all of them in each point you make.
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Question 12

Candidates effectively were able to discuss patterns across texts, which allowed them to
explore how death dominates. For example, the death of Prince in Tess and her being
covered in the “crimson” blood as prefiguring her tragic downfall, leading to her death. There
were some excellent analyses of death as an escape of oppressive societies/providing a
sense of freedom. More successful answers moved beyond listing examples of deaths, and
formed a convincing argument which showed understanding of how the writers use the
deaths within their novels.

Some candidates seemed to struggle to pinpoint examples of death (which are abundant in
all of the texts) and took a more metaphorical approach (eg considering the death of the self,
death of hope etc.), perhaps attempting to subvert the question in order to use previously
completed essays from past series. Many candidates did not deal at any great length - if at all
- with the actual deaths that occur in the texts and their significance. A number of candidates
lost their figurative hold on death and simply slipped off into a discussion of the particular
issue that they are saying has ‘died’ - eg writing about love or hope instead of the death of
love or hope. These tended to be less successful responses, although some good work was
seen which dealt with death on both a figurative and a literal level. There was a lot of
thoughtful discussion of critical perspectives, and contexts were generally well integrated
into arguments.

There were lots of interesting and well-crafted responses about death. Candidates made a
great number of interesting and sensitive connections between texts, especially involving
death as an escape from unjust social standards, restrictions and expectations for characters
who were in some way trapped. There were some interesting ideas expressed about the
death of female identity in Wuthering Heights and Mrs Dalloway (references to the menopause
as the ‘little death’), as well as how death provided a sense of freedom from societal
restraints (Mariam’s death in A Thousand Splendid Suns as an example).
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Introduction: this essay received marks of 20+20=40 marks.

11

WIHWHTNHMEWMMMchﬂm:H SPEMS an
WNMMtummmu’mﬁTmmmm
dmdmwmw.mmwh-mﬁnmthwmum
nmhdﬂlhthﬂulvwithﬂudmhofﬂwplmlndtuditbmlmdiﬁmm

‘whirl of material progress’ of the Industrial revolution.

mmumwmml:aﬁmﬂmdummlm-.mdmmm
mdmﬂthhhHMHﬂuththu'mmwmnMnmﬂaHms Tess meets her
eventual demise as a result of encountering Alec and the ‘Blood red ray’ that he brings to
mwmdmmw.mumwwwmmmhm
through the novel, with Princa’s blood ‘splash{ing)’ Tess from face to skirt’ as his death is
dtsnrlbwmhmu:mulw-m‘wﬂ:]huhmdupmmhuh' as the horse is brutally
impaled and dies. "Wuthering Heights’ finds a similar affinity in death and desire, pulling
upon lhnﬂlrlnhmllmmuidpﬂduhfumkﬂﬂmm;s'iufm
‘possessing the power to leave a mouse half-eaten’. Heatheliff and Cathy similarly exist in
mmﬁmm-m.nwmmm*dmwsmmm
Cathy ‘snatch[es]’ and "dash[es)’ with the ‘rough remedy’ of Bronte’s dynamic and violent
MHhhhMmml'WW[Eﬁﬂﬂﬂm leads Cathy and
Edurtnﬂr't'mnﬁuthmuhuw.muﬂmhdtwmhh«rmmmnﬂm
M:hwmmﬂmrmm.mmmmmmw. Indeed, her
assoclation with this desire in Alec leads to the “scarlet blot” of his blood spreading over the

mm:mnmth&ﬂhﬁm,mdhﬂdmhﬁuﬂhmh«mﬁmm

Pagelof 6
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the metonymic Black flag’ of death. In Elizabethan plays, the black flag was a symbol for
mpdy.indnnrdymupmthumndmmbmlﬂumdM'sﬂnﬂnm:
story exploring desire’s destructive qualities. This viclence associated with desire not only
h-ummmumﬂtm,m:nmmumumwm
Tess begins the process of metonymic reduction far before her actual demise, being
mmn‘mwwhmwmm.mhmmmrmmw;
desire for Heathcliff leaves her with a similarly tenuous identity, as her declaration of ‘| am
Heathcliff’ erodes the boundaries of her character and leads to a passionate death of
passionate personhood. Tess moves from being “exceedingly navel’ to being a ‘mere vessel’,
and even more tertiary characters suffer this death of character: ‘Car Darch’ becomes ‘dark
car’ in the later stages of the novel. However, while Hardy leaves us with Tess’ complete
obliteration at the hands of destructive desire, Bronte presents an alternative form of love,
mdﬂﬂ%‘sm.wmmmmmlm.mmﬂmm
who pioneered the concept of ‘Rousseau’s child’, suggesting that if children were left to
mm:ummamumim:mm retain that vitality
$0 innate to them, and avold the death of innocence with adulthood brings. These writings
influenced much of the literature in following years, yet Bronte offers a rebuttal in
‘Wuthering Heights’. With Cathy and Heathcliff dwelling in this realm of violent and childish
MWHDMMMMkﬂMmeMi
approach to life offers a stark alternative, as she speaks of "When | am older” in opposition
hWﬂwldel'dwﬂTh-dﬂwdhmmHHHMﬂﬂw
converse in ‘letters’ and she ‘reads’ to him- is markedly free from the bitter association with
death which lurks in both the older generation and Tess’ encounters with desire. Thus, in

Tmﬂh'ﬂumﬂ“ﬂﬂ{ﬂtﬂmﬂmﬂfhﬂwmwhdﬂﬂu,ﬂﬂlh

Page20f6
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mmmumunmmuummm;nmdmm-nd Hareton promises
to end In nearing ‘marriage’, the opposite of death.

MNM!MpW:Mh«mutmwmmmmmm
mmmmmmufuummnummmdmmmmmﬂmw
mmam“mm,mmmmrm'mmwmﬂuwm
the death of the "peasantry’ in the late 1800s, just as Heathcliff's seizing of and disposession
ﬂmnmmhmmﬂmmmwm:ﬁm
miuhmmmmmhmmmwmm
mmmd-cumnfmuunmfmuammmmbmm,mnmdm
FMWWNMWM«HHIHM!WHMWMMM
mmmmnuﬁuﬂpwhmmshlmnmmmmmmru
mcﬁﬂsmnﬂhbuw.hﬂtuduﬁuhllndnlutmhmmdtmw
mmdthmmvﬁhmﬂus‘MHHmnMﬂpmﬂ'hTmhmmdm
dmmwmmmmmm,mmmurmmbnmowmm
um’wmmmmnwmtmfmmwwnurmwm
tearing apart ‘roots’ replaces the symbiotic relationship that the workers previously had
wm,Mmummmn.mmmmmuumMmm
mtmmdemmdemmmmutMm
ﬂnmﬂw&mﬁnhmtmﬂmm:mwlﬁwm Heathdliff is
WHMiMﬂM,hWMMW,MhiMMHM
industrial products, just as Alec’s previous name (‘Stoke’) brings connotations of fire and
factories. Alec's name change to O'Urberville cements his character as a member of the

Page 3 of 6
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capitalist ‘Nouveau-Riche’, as they often appropriated historic names of nobility [here,
'lfl.lrbervll'].Htmmmethnﬂmmmmmmlﬂhmm
again’, with his uncompromising violation of her speaking to the destruction of the peasant
class from which she comes. Heathcliff is similarly characterised, as he is described as ‘a
little Lascar, or an Amaerican or Spanish castaway’, with his lack of distinct origin tying him to
the globalised and disruptive nature of the rising capitalist forces. He speaks of ‘flinging
loseph from the highest gable’ and ‘painting the housefront with Hindley’s blood’, and this
dispossession of the Earnshaws and death of Hindley comes to pass later in the novel,
directly parallelling Alec’s own industrialist destruction of Tess. Before the Wills act of 1837,
property came under the control of the mortgager, in this case Heathcliff, allowing him to
sever the Earnshaw lineage’s right to their property. Thus, Bronte's description of
Heathcliff's exploitation of this is a striking comment on the use of legislation and industrial
riches to gain power and strip lower classes of their autonomy. Even the death of prince
evokes and foreshadows the death of the peasant class, as Tess ‘regard[s) herself a
'murderess’ after the demise of the horse which was such an integral part of the peasant’s
transportation of goods and way of making a living. Thus, In the wake of rising industrialism,
deaths in ‘Tess’ and the death of the Eamshaw lineage’s control of the house ks a powerful

portrayal of industrial progress’ destructive powers.

Though death sits at the core of both novels, Bronte and Hardy take different approaches to
its portrayal in terms of fate- while “Tess of the d'Urbervilles’ deals heavily with fatalism, the
characters in "Wuthering Heights’ carve out their fates with forcible will and ‘rise in angry

rebellion against Providence’. Hardy read and heavily annotated many of Schopenauer’s

Page 4 of 6

GCE English Literature 9ET0 02 170



works, a philosopher who argued in favour of fatalism and believed that human beings are
largely determined, being "set in motion by internal clockwork’. Thus it s no suprise that this
philosophy appears dominant in “Tess'. Of her violation by Alec, the narrator notes that her
townsfolk would claim ‘it was to be’, and Tess herself claims that her eventual death “is as it
should be’ in a passive acceptance of fatalism. This philosophy’s influence extends to the
nature of relationships between characters, as Tess and Angel come together ‘as surely as
two streams in one vale’, following the preardained course of dictated fate. Bronte's
characters defy this in contrast, with Cathy and Heathcliff refusing to subscribe to externally
imposed boundaries or pathways. Even as a young girl, Cathy requests to be brought a
‘whip' a3 a gift, an indicator of self-willed dictatorialism which foreshadows her ‘rebeliion
against Providence’. Her and Heathcliff's rejection of religion (as Cathy s physically “flung
out’ of heaven by the angels in her dream) goes directly against the predestination and
fatalism represented by Joseph's characterisation in “‘Wuthering Heights’, as his constant
negations (‘now’t’, ‘gut fur now't’) align him with the asceticism of the rising doctrine of
Calvinism which experienced a resurgence in the 1800s. Calvinists believed that God
preordained who went to heaven and hell, and thus Cathy and Heathcliff's rejection of
organised religion in this manner goes against the fatalism inherent in this doctrine. The
duﬂuhhnwﬂmmuimnﬂlnﬁmdhmmuhunnnmdmhum'ﬂlttlnlup
the flesh’ of Hindley's arm in alarming violence, and Cathy's refusal to part with nature and
leave the ‘window open’ results in her eventual demise. Tess’ fate is alternatively presented
as entirely pre-ordained, as she follows the ‘mesh of events in her own life’ with
inexpressible [...] drowsiness’ and an incapacitating passivity eventually leading to her
death at ‘Stone Henge'. This location is in itself significant, as Hardy suggests that it holds

“ancestral’ weight: her ‘incautiousness of character’ inherited from her ‘malled ancestors’,

PageSof 6
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and the “supersitions’ we see influenced by her mother's ‘compleat fortune-teller’ book
seem to mould her fate to lead to her inevitable death. Thus, Tess is tugged to her death by
the ‘unavoidable’ hands of fate, whereas Broate's characters forcibly effect their deaths

through rebellion against externally imposed predestination or fatalism.

Bath novels conclude with a presentation of death, as Mardy thows us the ‘black flag’ which
is all that remains of Tess’ fated tragedy, and Bronte presents Lockwood musing upon the
‘sleepers in that quiet earth’ while standing above Cathy and Heathcliff' s graves. it would
seem that an air of Anality and weighted ‘silen]ce]” extends across both novels, and it is
cartalnly pretent in Tess of the o Urbervilles’. However, upon closer inspection, ‘Wuthering
Heights’ may not end with quite the same cloture. Bronte's novel sits within the gothic
genre, one which has many instances of the ‘explained supernatural’ ending where any
seemingly other-wordly aspects of the narrative are explained through sclentific means al
‘the novel's conclution. This is demonstrated in many gothic novels such a1 Radcliffe’s The
Mysteries of Udolpho’. However, ‘Wiuthering Heights’ take on a Radcifian conclusion is
narrated by Lockwood, who has been shown to be an unreliable and caricatured narrator
through his claim that he is. a ‘misanthropist’ and his mischaracterisation of events in the
novel. Thus, we cannot help but leel that his general imperceptiveness extends 1o hiy
portrayal of the novels conclusions as well, and that the deaths of Heathcliff and Cathy are
not as final and ‘quiet’ as they might be made out to be. We are left with a sense of the
supematural in death even beyond the novel's apparent conchusion, unlike Tess' tragic and
concrete ending.

Page ol s

/ ResultsPlus

Examiner Comments

This is an exceptional essay which received full marks. It exemplifies
how a broad thematic question can be woven into a cohesive
argument, fully addressing the requirements of the assessment
objectives and beyond.
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This essay was given 16+17=33 marks
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2 ResultsPlus

Examiner Comments

This candidate wrote very well on death in a metaphorical sense,
considering the death of authenticity and love as part of their
exploration of the theme. They wrote extremely well about contexts,
including discussion of some critical perspectives which have been
rewarded in AO3 as a relevant context which helps us to understand
how the texts have been read and understood by readers.

//:l‘l'l
i
/;'f \ ResultsPlus
\_) Examiner Tip
While AO5 is NOT assessed on this paper, critical perspectives or
named critics can be included as one of the contextual factors you
discuss
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This answer was given marks of 11+11=22
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ﬂ ResultsPlus
Examiner Comments

This is a solid Level 3 essay which takes a sensible approach to the
question. In places it loses focus on the question slightly, and does not
always analyse its chosen quotes in very much detail. This means that
while clear and relevant, it is not ‘discriminating’.

< ResultsPlus

| Examiner Tip

Make sure that every point is directly relevant to the question
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Paper Summary

Based on their performance on this paper, candidates should:

e Practise planning answers to a range of different questions to prepare for their exam. This
will help avoid trying to re-use the same material for different questions.

e Use the introduction of their essay to offer an overall answer to the question, putting
forward a specific argument relating to their two texts.

¢ Avoid making general statements about the texts or their contexts: try to link ideas to
specific details.

e Ensure that each paragraph remains focused on the question being answered.

¢ Analyse quotations in detail, considering how the writer has created different meanings by
using a specific technique.

¢ Integrate contextual points into the main body of the essay rather than placing these in
separate paragraphs or sections.

e Make connections between the two texts throughout the essay, considering different ways
in which they can link the writers, contexts, themes, ideas and techniques.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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