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Introduction

This was an unusual examination series; for some candidates these were their first high-
stakes public examinations. Given the challenges schools have faced in recent years, we were 
delighted to read so much excellent work. Candidates appeared to relish the opportunity to 
show their skills, knowledge and understanding of the texts they had studied.

The best answers were carefully planned, which tended to lead to cohesive essays which 
developed and built upon each point. The questions on this paper can be answered in 
various ways using different combinations of texts, so taking the time to think through the 
route an essay will take into a question, and to consider the overall argument a candidate 
wants to put forward often leads to high quality work. A clear structure makes a big 
difference to the impact of an essay; the introduction is most useful when used to give an 
overview of a candidate’s approach to the question, putting forward a line of argument in 
relation to the question. It is also useful to refer to the question in every paragraph, to avoid 
drifting away from the main focus of the question.

Examiners commented that a significant number of responses tried to re-shape pre-
prepared essays to fit the questions on this exam (often those seen in past paper questions). 
These tended to lose focus on the actual question set, often only referencing it in passing in 
the introduction before heading off in a less relevant direction. This approach was rarely 
helpful, and meant that these responses often struggled to meet the descriptors of Level 3: 
clear and relevant.

This paper tests four of the five assessment objectives, with these being equally weighted. 
Those candidates who wrote about critical perspectives or discussed the views of specific 
critics could be given credit for this in AO3 (when discussed as a relevant context of reception 
and production) or in AO1 (when critical material was used to put forward an argument or 
interpretation of the text).

AO1 was best when candidates had addressed all aspects of the question, for example 
considering how writers presented characters who coped with suffering for question 9 
(rather than listing characters who suffered), or the presentation of the relationships 
between men and women for question 7 (rather than the presentation of men and women). 
This tended to be a discriminating factor, with more nuanced readings of the question 
leading to a sharper focus on the writer’s methods and a clearer overall argument.

There were a few examples of essays in which candidates had used so many technical terms 
that meaning was obscured. Although AO1 marks reward use of relevant literary terminology, 
it does need to be used in a relevant way which does not detract from the overall clarity of 
the answer.

3 GCE English Literature 9ET0 02



AO2 requires an understanding of the ways in which writers create meanings. This can be 
discussed on a number of levels; discussion of individual words and their meanings can be 
productive and thoughtful. However, sometimes candidates labelled words (eg as nouns, 
similes, verbs, examples of symbolism) without exploring the meanings writers were creating 
through their use. Similarly, quotations were best used when discussed in detail, rather than 
offered as ‘proof’ of an idea without discussion of the deeper meanings being created. The 
best responses considered not only individual words, but also patterns of language, form, 
structure and a range of other methods by which writers had constructed meanings. Many of 
the highest scoring essays used multiple, shorter quotations, each of which was commented 
on, often considering the different ways in which they could be interpreted (and thus taking a 
critical and evaluative approach to AO2). The strongest answers ranged confidently around 
the novels, choosing examples carefully to show what their writers were doing and how they 
achieved particular effects.

For AO3, an impressive range of contextual factors were discussed across the 24 texts on the 
specification. References to genre, historical and social contexts, the authors’ biographies, 
and modern readers’ responses to the texts were seen. Less successful uses of contexts 
tended not to link them to the specific question or to a point being made in the essay, but to 
treat it as a separate paragraph or section of the essay. Better responses integrated context 
into the heart of their argument, often weaving context into their overall reading of the text. 
Candidates are reminded of the importance of making their context points specific; making 
general statements about attitudes towards women/race/sexuality in a specific time period, 
for example, can lead to a lack of nuance and precision.

AO4 requires connections to be drawn between the two texts studied. Weaker responses 
tended to suggest that both writers had the same intentions or ideas, while stronger essays 
were able to draw out subtle nuances and to consider where texts were aligned in their 
ideas, but also where they departed from each other. Connections were best when made on 
multiple levels; not only on approaches writers had taken to the theme/idea in the question, 
but also contextual connections, similarities and differences in the writers’ methods, and 
thoughtful consideration of how and why writers took different approaches to the theme.

A very small number of rubric infringements were seen, where candidates had answered on 
the wrong question for their chosen texts (eg answering question 7 on relationships between 
men and women using texts from the Women and Society theme). Perhaps this is a reflection 
of this cohort of students being less familiar with taking external examinations or whole 
question papers. Apart from this, most candidates seemed well prepared and able to answer 
the questions posed – there were no obvious gaps in learning evident. Coverage of the four 
assessment objectives was fairly even; some candidates were slightly less secure on AO3 and 
AO4, but they were clearly aware of the need to make connections and include contextual 
material in their answers.
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Question 1

Candidates were able to make thoughtful comments on the presentation of marriage overall, 
with most responses staying focused on the question and able to explore a range of different 
ideas. Many answers successfully decoupled love and marriage, and considered the extent to 
which marriage could be interpreted as restrictive towards women, while others explored the 
security and stability offered through marriage. The best responses stepped back to look at 
the impact of marriages, and how the writers used marriage to reflect, or to challenge 
societal norms, or to explore ideas such as equality and freedom. Some explored marriage as 
a societal expectation and therefore an oppressive institution, while others focused it as a 
business transaction, as creating an abusive dynamic, or as an expression of love.

Some candidates chose to consider the effects of marriage upon the children, which while a 
valid approach, did not always lead to a sharply focused answer. Others looked at the 
happiness or otherwise of different marriages, an approach which tended more towards 
exemplification than to putting forward a coherent argument. There was a tendency for 
weaker candidates to offer rather broad-brush comments on contexts regarding marriage at 
the various historical periods of the texts, which along with loose references to ‘the 
patriarchy’ (without exploration of what this means with regard to marriage), meant that AO3 
was sometimes covered rather thinly.

Some thoughtful discussion was seen on the coupling of characters of different classes; 
sometimes this was seen as an attempt at social mobility and often took the form of men in 
power taking advantage of vulnerable women who were constrained by patriarchal social 
norms, as in the marriage of Paul and Lola in Atonement. The idea of women being traded as 
property was discussed as marriages were arranged for the families’ social or financial gain, 
as with Mr Bounderby’s ‘business deal’ with Louisa’s father in Hard Times. Marriage was 
compared to prison for Louisa and The Color Purple’s Celie, and domestic violence was written 
about as Celie’s husband beats her like the children and robs her of her womanhood. It was 
noted how the relationships of ‘true love’ were never fulfilled as with Atonement’s Robbie and 
Celia and Hard Times’  Stephen and Rachel, and it was these lower-class men, who were 
lacking in power, that faced tragic endings.
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This essay was awarded of 18+18=36 marks.
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This Level 5 response takes a connective approach to the question 
from the start, placing AO4 at the heart of the essay. The candidate 
successfully uses gender as a lens through which to examine marriage, 
without only writing about women’s perspectives. The discussion of 
how narrative voice shapes perceptions of marriage within the novels 
is evaluative and thoughtful.

When planning your answer, consider the different ways in which you 
can connect and link your texts
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Question 2

The best responses to this question considered the extent to which characters who 
attempted to gain independence were able to achieve this. Some responses focused more on 
the initial restrictions faced by characters than on later attempts to overcome these, 
particularly in the case of The Color Purple, where the opening chapters were often explored 
at the expense of those where Celie is presented as more independent. Those who focused 
on the attempts, both failed and successful, rather than the issue of independence in 
isolation, tended to be more successful.

There was much thoughtful consideration of the social and political contexts affecting 
independence, as well as consideration of the narrative choices and perspectives used by the 
writers to explore the struggles of characters to achieve independence.

Some candidates drifted away from the task to discuss the oppression of women more 
broadly. There was interesting discussion of the contrast between Louisa and Sissy in Hard 
Times, linking the varying levels of independence the girls achieved to their differing 
educational and family backgrounds, and some thoughtful questioning of whether Briony in 
Atonement breaks free from her feelings of guilt surrounding her childhood actions through 
her creation of new narratives as a form of creative independence. There was also fruitful 
discussion of the ways in which male characters sought independence, considering the 
struggles caused by the class system or a lack of economic independence, or by the 
restrictive ways in which society has moulded male characters, eg exploring Stephen 
Blackpool, Tom Gradgrind, Mr _____, and Sir Claude as products of societies which do not 
allow room for independence of thought, feeling or action.
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This essay was awarded 8+7=15 marks

15 GCE English Literature 9ET0 02



16GCE English Literature 9ET0 02



17 GCE English Literature 9ET0 02



18GCE English Literature 9ET0 02



This response is a good example of what the mark scheme means by 
‘general’ comments.

It begins with a brief reference to ‘independence’, then quickly moves 
into a discussion of Celie’s oppression in The Color Purple, without 
direct reference to the question. The link to What Maisie Knew on the 
second page is rather broad (Celie and Maisie are both helpless at the 
start of the novels), and is not developed. The rest of the paragraph is 
rather plot focused. The references to the ‘time periods’ of the novels 
lack specifics and are rather sweeping – it would be helpful to identify 
the exact time period for each text, and to acknowledge that these are 
different. The second point on each text deals more directly with the 
idea of the central characters gaining independence through their 
relationships with others. The quotations used are not really 
commented on in terms of what the writer is doing and why, rather 
they are used to support points about plot.

When writing about context, be as specific as you can about each text. 
Give details about time periods, places, and social/cultural ideas.
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This answer was awarded 14+14=28 marks
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This low Level 4 answer takes a similar approach to the previous 
response, focusing on the initial oppression of central female 
characters. However it develops these ideas thoroughly, considering 
the ways in which the writers present their development from 
oppression to independence, and exploring other characters beyond 
the central protagonists. This allows it to take a more nuanced 
approach (eg acknowledging the limits of the independence available 
to women at specific time periods) and to move the argument from 
plot/character focused to one which considers what the writers are 
saying and why. It integrates contextual details into the central points 
being explored, and controls the direction of the essay throughout.

Keep the writer at the forefront of your answer; what are they saying 
about the topic and why? What ideas are they exploring, and what 
techniques do they use to convey this message?
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Question 3

A range of approaches were taken to this question, considering personal and individual 
losses, the loss of identity, morality and power, and the loss of sanity, as well as linking to 
ideas of colonial legacy and its impact, and the broader societal, cultural and ethnic losses. 
There was evidence of detailed planning, which allowed candidates to structure their essays 
well. Candidates used excellent contextual knowledge, and, overall, this allowed them to 
interpret textual concerns thoughtfully. In a few cases, candidates wanted to state what they 
knew about colonialism rather than linking it to the theme of loss, leading to more 
generalised comments.

Many candidates wrote well about the romanticised view of Britain in colonial education and 
how the reality failed to live up to this image, leading to a loss of faith in the system. In The 
Lonely Londoners, the way the West Indians were subjected to demoralising low skilled, low 
paid jobs, despite their legal right to live and work in London was discussed. Bart was seen to 
hide his heritage as he claimed to be South African in order to get a job, losing his cultural 
identity meant he could get a better job and served his economic and social status. In Heart 
of Darkness, Kurtz’s rejection of civilisation was discussed and how in the description of his 
native lover as ‘wilderness itself’ there is a suggestion of freedom. The irony of his 
enlightenment as he dies crying “The horror!” was discussed as the European treatment of 
Africa is revealed to be truly uncivilised. The coloniser in his pursuit of wealth was seen as 
losing their humanity, while the Congolese natives being described as a ‘mass of faces’ was 
seen to suggest a loss of individuality and therefore civilisation. In A Passage to India, it was 
noted that there was a loss of values, cultural beauty and rationality, generally associated 
with the West. To Ronny, a privately educated gentleman, the Anglo-Indians appeared 
blasphemous and devoid of religion, while Aziz’s loss of hope for a better future was 
commonly cited as evidence of the failure of British colonial ambitions.
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This essay received full marks, 20+20=40
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From the start, this essay pinpoints the precise ‘loss’ that will be 
explored – the loss of the imperial dream and faith in the colonial 
mission. All of the assessment objectives are addressed throughout, 
integrating detailed analysis of the two texts with discussion of 
contextual factors, and making connections between the texts in a 
number of different ways. The key descriptor for Level 5 answers is 
‘evaluative’; notice how this answer considers different possible 
meanings and interpretations of not only the texts as a whole, but also 
details from within them.

Using frequent short quotations can be an effective way to ensure that 
you dig into the deeper meanings the writers are creating through 
their use of literary techniques
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This answer was given 14+13= 27 marks.
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This essay was placed in Level 4 because of the discriminating 
approach it takes to different types of loss. Having listed a number of 
ways in which loss can be interpreted (in a rather broad way initially), 
the candidate goes on to pick apart which losses are most prominent 
in each text, and to connect the two novels through the idea of a loss 
of innocence. The introduction very clearly maps out the route through 
the question that will be taken.

Use your introduction to pin down how you will build your argument 
and address the question.
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This essay was awarded 9+8= 17 marks.
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This was a borderline essay, with some very interesting ideas, but 
which struggles to maintain a consistent focus on the question. Most 
of the introduction does not refer directly to the question posed. It 
tends to focus on the characters as if they are real people, rather than 
how the writer has crafted them. There are also some comments on 
the ‘success’ or otherwise of the writers’ presentation of certain ideas; 
this expression of a personal reaction to the texts is not really what is 
meant by evaluation – examiners are looking for understanding of the 
multiple potential meanings of the text, not a comment on the quality 
of the writing.

Don’t write about characters as if they are real people. A simple 
rephrasing to focus on the writer can make your answer more 
analytical. (eg rather than ‘Aziz feels inferior…’ you could write ‘Forster 
presents Aziz as feeling inferior by…’)
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Question 4

Most candidates were able to identify specific communities within their texts, often using 
race and racism as a lens through which to discuss this presentation. Weaker answers were 
able to consider the presentation of white and black communities, usually considering them 
in opposition. Stronger answers were more nuanced, for example considering how the black 
community in The Lonely Londoners were treated as homogenous, eroding their various 
cultural backgrounds to create a supportive community of immigrants; others considered not 
just the opposition of communities but the ways in which barriers were crossed, citing 
example such as Tanty influencing the white Jewish shopkeeper to stock West Indian staples 
and offer credit as a move towards creating a multicultural community.

A number of candidates made thoughtful connections between the writers’ use of narrative 
voice, for example comparing Conrad’s limited first-person narration with the third-person 
perspective and vignette structure used by Selvon. This led to discussion of not only the 
communities themselves, but the ways in which they were perceived by themselves, and by 
outside observers.

Again, candidates appeared to have good knowledge of contextual factors, particularly 
colonial contexts and the specific time periods during which each text was produced. These 
were usually brought in as central parts of the essay, meaning that many responses to this 
question integrated thoughtful arguments with impressive contextual knowledge.
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This essay was awarded 15+16=31 marks
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This is an excellent essay, placed at the top of Level 4. Comparisons 
and analysis of the texts is detailed and perceptive throughout, with 
thoughtful discussion of the connections between them. The answer 
does not get into Level 5 because it lacks an evaluative approach to the 
meanings of the texts. It is quite categorical in some interpretations, 
for example when asserting that Marlow in Heart of Darkness uses 
derogatory language about the Congolese natives which ‘reflects the 
superior attitude of the white community including Marlow himself’. 
While not incorrect, there is room here for a more nuanced discussion 
of Marlow’s attitudes; one could also interpret him as exposing and 
rejecting this same superior attitude, and as sympathising with those 
he identifies as having been mistreated and dehumanised.
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There is rarely just one meaning to a quotation or text. Think about 
different ways you could read an example to take an evaluative 
approach.
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This essay was given 20+19=39 marks.
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This Level 5 answer has a very sharp focus on communities, and has a 
well-shaped, evaluative argument. Each detail exemplified from the 
text is discussed and considered in terms of what it might mean, and 
how it helps to shape an overall idea or concern being developed by 
the writer. It does not approach the texts as having a fixed single 
meaning.
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Question 5

Relatively few responses were seen to this question. The question lent itself to a focus on 
narrative method and as such was generally strong in AO2. AO3 was sometimes more patchy, 
or less relevant to the specific question. The texts deal with doubt in very different ways, with 
some offering more questions than answers, while others resolve doubts as their narratives 
conclude. Candidates were able to discuss doubt both as a tool of writers in the detective 
genre, and as a broader thematic issue, variously discussing doubts about the sanity or 
mental capacity of characters, doubts about the fairness of the legal process and system, and 
doubts about the identity of the perpetrators of crime.

This response received marks of 18+18=36 marks.
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This relatively short response was placed into Level 5. It has a strong 
focus on narrative methods, and uses the conventions of the detective 
genre as a central context.

Answers do not have to be hugely lengthy in order to receive high 
marks.
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Question 6

Most responses were able to identify specific sinister characters. Lower level answers tended 
towards description of these characters and their traits, tending to treat them as real, 
autonomous people; higher level answers focused more on the writers’ craft and techniques 
used to create this impression. Some candidates struggled to pin down what it means to be 
sinister and the effects this might have; some tended to equate ‘sinister’ characters with ‘bad’ 
ones, without differentiating. Stronger candidates often considered genre conventions to 
help develop their arguments, often considering the idea of duality and the use of narrative 
perspectives to present the perceptions of others; eg in the supernatural presentation of the 
three Indians or Jennings’ use of opium in The Moonstone; the presentation of seemingly 
moral characters who use their faith to conceal their immoral actions, such as the nuns in In 
Cold Blood, or Muriel in The Murder Room. This provided space for ideas on religion and 
authors’ views.

Some answers tended to bolt on contextual information about the development of the 
detective fiction genre which was not particularly relevant to the task.

This essay was given 18+18=36 marks.
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This response is particularly strong when considering the writer’s craft, 
and the contexts which have influenced the writers. For a character 
focused question like this, it is important to remain aware of what the 
writer is doing and why. This answer extends the points about 
characterisation to consider anxieties about British identity, and 
debates about the treatment of women in society.

When making points about individual characters, it can be helpful to 
consider what their symbolic role might be in the novel as a whole, or 
whether they are being used to explore a particular context or idea
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This answer was awarded 16+15=31 marks.
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This Level 4 response compares the texts from the outset, using genre 
contexts to consider what each writer is doing and why. Considering 
how Braddon might be levelling a criticism at Victorian social norms, 
while James uses a more playful approach to genre convention creates 
a thoughtful comparison of the approaches taken by the two writers.

87 GCE English Literature 9ET0 02



It is useful to start making overall comparisons in your introduction 
before starting to explore the detail of each text.
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Question 7

One query from a centre was received regarding whether question 7 was accessible to 
candidates who had studied The War of the Worlds. These responses were reviewed by senior 
examiners and appeared to have been able to access the full range of marks. Candidates 
who answered on this text were able to write about the narrator’s relationship with his wife, 
and with the Elphinstone women he assists on the journey out of London, with some also 
considering the absence of gender in the descriptions of the Martians’ asexual reproduction 
as a weakness or discussion on human nature.

The best responses were able to see that this question did not need to be made into a binary 
opposition of abusive men and downtrodden women. Weaker answers tended to focus on 
oppression of women by men (mostly within relationships, but there was a tendency to 
generalise about patriarchal oppression in society more broadly). Stronger answers had 
more nuanced approaches, considering the different ways in which the genders interacted 
within their texts, for example relationships which offered comfort, moral guidance or 
salvation. Even weaker answers tended to include a sensible range of contextual material, 
often focused on gender, and often rather general when referring to specific time periods or 
literary genres.

There were many comments about the oppression of women in The Handmaid’s Tale, with 
better responses identifying the complexities of the coercive relationship between Offred 
and the Commander. There were also some interesting ideas expressed about the ‘male 
gaze’ in Jezebel’s and in The Historical Notes. Some candidates thoughtfully noted the change 
in language between Offred’s descriptions of making love with Luke and the procedural ‘two-
four’ rhythm during the ‘unpleasant job’ of the ceremony. Many wrote of the dehumanisation 
of women, as they are reduced to the function of childbirth and described as “two-legged 
wombs”, and use of biblical dogma in ‘training’, as the basis for the society’s maltreatment of 
women and the attempts to convince women that Gilead is socially better for them.
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When writing on Frankenstein, many candidates wrote of Elizabeth’s presentation as a gift for 
Victor and how he saw her as his possession as she was classed as his ‘pretty present’ and 
how he wanted to ‘protect, love and cherish’ her. Many commented on Justine’s inability to 
defend herself because of her status whereas Victor is saved by his. Women were seen as 
collateral damage in the conflict between Victor and his creation, and in the pursuit for 
knowledge. The phrase regarding the desire to ‘penetrate nature to see what secrets she 
holds’ was often quoted here, and many wrote of the basic need for a more compassionate 
and just social model. The lack of a female voice in Frankenstein caused some problems, with 
many responses identifying that Victor was dispensing with the need for women in a 
biological sense, or commenting on Justine’s passivity and how this was typical of the era. 
Other candidates wrote very well on the significance of narrative voice in excluding the 
female; for example, exploring Walton's letters to his sister as a silent recipient. Candidates at 
this level also explored the use of narrative voices to consider relationships, eg Offred’s 
reflection on her past relationship with Luke as a coping mechanism. There were some 
excellent interpretations of Victor’s objectification of women and parallels made between 
Victor’s treatment of Elizabeth and Walton’s treatment of Margaret and how both men 
prioritise science over their relationships with women. The metaphorical relationship 
between Victor and the effeminised natural world was also convincingly explored. Many 
candidates explored the narrative forms – the frame narrative in Frankenstein, the 
fragmented Ecriture Feminine style of The Handmaid’s Tale, and the analepsis in Never Let me 
Go.

Some responses discussed other relationships within the texts (eg relationships between 
men in Frankenstein and relationships between women in The Handmaid’s Tale) which were 
not relevant to this specific question. At lower levels, candidates struggled to analyse specific 
methods or relied heavily on single word analysis.

Contextually, there was much engaging discussion of the relevance of the texts to the 
modern world, particularly in the light of the overturning of Roe vs Wade and the ways in 
which relationships between men and women can be shaped by broader societal concerns 
and preoccupations.

A handful of responses on The Handmaid’s Tale relied heavily on the recent TV adaptation, for 
example referring to Offred as June (a name which does not appear in the novel), or referring 
to the Commander’s arrest. While this can be a useful context, to consider how the novel has 
been adapted for a different audience, it should not be the main source of textual details.
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Introduction: This response received marks of 16+15=31 marks.
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This response achieved a top Level 4 mark. It is a good example of how 
The War of the Worlds could be used when approaching this question 
on the relationships between men and women; the candidate explores 
the marginalisation of women through Wells’ use of narrative voice, 
using the dialogue with the narrator’s wife and the interactions with 
the Elphinstones as examples for discussion. There are interesting 
links made with Frankenstein, in terms of the use of male narrators and 
perspectives, and thoughtful connections through the lens of 
nineteenth century historical contexts.
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This response was awarded 20+20= 40 marks.
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This is a full mark answer, using two of the most popular texts for this 
question. It is sophisticated and detailed throughout, taking a critical 
evaluative approach to the texts and task. It is particularly good at 
considering the influence of various contextual factors on the overall 
meanings of the novels.

Try to link points about context to the meanings of the novels. You 
could think about how a context helps you to understand a particular 
quotation or incident in a different way.
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This answer received 10+9=19 marks.
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This essay is a good example of a ‘clear and relevant’ essay.

It answers the question directly and makes sensible points about the 
texts. In places, however, it tends to focus more on the presentation of 
women than on the presentation of relationships between men and 
women. This means that the argument is not controlled or 
discriminating enough for Level 4.

Read the question carefully and answer it directly. Don’t try to squeeze 
in points you might have written in a previous essay if they are not 
relevant to the question.
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Question 8

Candidates interpreted this question in a wide range of ways, variously exploring physical 
discovery (eg the voyage in Frankenstein); personal discovery, the discovery of truth, and, 
most popularly, scientific discovery. Many explored the presentation of these discoveries as a 
warning. Less successful candidates tended to list examples of discoveries in their two texts, 
rather than analysing the presentation of these or forming an argument. There were many 
nuanced responses to this question and the best responses clearly thought about the 
different ways discoveries could be explored, including different types of scientific discoveries 
(biological, chemical, technological, medical) and broader ideas of discovery as a whole (self-
discovery, discovering the truth, ideological discoveries).

The best answers were precise about what exactly had been discovered; weaker answers, for 
example, some candidates answering on The Handmaid’s Tale, struggled to pinpoint what 
discoveries were made (some answering in the negative, that no discoveries were made as a 
point of contrast with Frankenstein). Better answers considered different types of discovery, 
for example, Offred’s discoveries about other characters’/Gilead’s corruption, how the reader 
discovers her situation (Atwood’s revelation of the details of her dystopian world) and even 
using the afterword to consider the main narrative as a form of ‘discovered artefact’. Plenty 
of excellent work was seen. Never Let Me Go was written about particularly well, usually 
considering the clones’ discoveries about the inevitability of their fate and its impact, but 
several responses considered the ways in which minor ‘discoveries’ such as the school 
intrigues at Hailsham created a constant sense of mystery and concealment.

Candidates did better when they did not just list the various discoveries both texts offered, 
but took a discerning view on the effects of these discoveries. For example, there were some 
excellent responses which analysed Offred’s disappointment at the discovery about Moira 
versus her excitement at discovering Jezebels; or Victor’s excitement at creating the monster 
versus his disappointment after he has finished; or the hopefulness of the clones to find 
their possible, versus their conclusions that they are modelled on “trash”. Many candidates 
explored Victor’s discoveries through the lens of Shelley’s criticism of the Enlightenment and 
male authority and some candidates explored the metaphorical boundaries which prevent 
the clones from making discoveries in Never Let me Go (eg, the window, settings such as 
Hailsham and the forest beyond).
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This answer was given 10+11=21 marks.
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This Level 3 response takes a broad approach to discoveries, 
considering scientific discoveries, the discovery of love, and personal 
discoveries made by characters (such as Offred’s discovery that her 
daughter is alive). This allows the student to have a clear structure to 
their essay as they consider the different types of discoveries in turn.

Consider whether the key word of the question can be interpreted in 
different ways or broken down into smaller ideas.
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This essay was given 20+20=40 marks.
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This full mark answer explores not only the discoveries that are made, 
but how successful these discoveries are. It extends the argument to 
include discussion of the consequences and repercussions of 
discoveries and what writers’ are saying about these, considering a 
wide range of narrative methods as part of the analysis. This is a 
concise and sharply focused answer, with examples taken from 
throughout the texts to explore the idea. It balances the need to 
analyse specific examples from the text with considering the overall 
meanings of the texts and the writers’ intentions overall.

Try to strike a balance between commenting on the text as a whole 
and detailed discussion of specific examples from the novels
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This essay was awarded 8+7=15 marks.
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After making an initial comparison, this essay treats the two texts 
almost entirely separately. The second novel is not discussed until 
page 4 of the essay, and even then there is very little direct comparison 
made between the two. The phrase ‘similar to Frankenstein’ does not 
say what the similarity being drawn actually is, and so this response 
can not be rewarded very highly for AO4.

Make comparisons in your introduction and throughout the whole 
essay. Don’t just imply connections – directly state them.
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Question 9

Stronger answers thought about the kinds of suffering characters might face (physical, 
emotional, psychological) and the different mechanisms used to cope (or not cope). Weaker 
answers tended to list examples of suffering without considering the idea of ‘coping with’ it, 
which pointed towards not only the initial moment of suffering but the immediate and longer 
term responses to it. This was particularly evident with Dracula, where some candidates 
focused on the moments where Harker/Mina are attacked, but not really on the suffering this 
caused/ how characters responded. Better answers were seen, with more nuanced 
consideration of the suffering of both victims and perpetrators of violence/corruption, for 
example there was some very good discussion of Dorian Gray’s suffering, as well as Sibyl’s. 
Answers on Beloved tended to have much to say in response to this question, making 
contextual links to the legacy of suffering caused by slavery and the ways in which characters 
were influenced by both their own suffering and that of others, and about the character of 
Beloved representing Sethe's way of coping with the trauma of her past.

At the higher levels, candidates were able to discuss a range of characters’ coping/not coping 
with suffering. For example, Sybil Vane’s suicide as a means of not coping with Dorian’s 
rejection, or Dorian’s imprisoning of the portrait in the attic as a metaphor for him to conceal 
his suffering. At the top level, candidates were able to provide effective psychoanalytical and 
Freudian interpretations to Dorian’s repression of his suffering which was marked under 
AO3. Some candidates discussed Dracula as a symbol for the aristocracy and Harker as 
middle-class and so interpreted Harker’s suffering at the hands of Dracula through a Marxist 
lens, suggesting the only way Harker can cope with this class-based suffering is to write 
about it.

The idea of suffering as punishment was written about well, as those seen as deviant to the 
social norms were subject to misery and death, for example with Lucy in Dracula for her 
sexualised nature and wanting to marry three men and with Basil in The Picture of Dorian Gray 
for his homosexuality. Attempts to alleviate suffering were seen to make things worse as 
seen with Dorian’s visits to the West End where he indulges in debauchery. Female suffering 
was seen as desirable to male characters as the men would find camaraderie as they banded 
together to be heroes in attempts at saving Lucy and Mina.
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This essay was awarded 16+16=32 marks.
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This answer was placed at the very top of Level 4. The essay is wide 
ranging, considering the significance of suffering in the novels as a 
whole, its role in the demise of the protagonists, and the ways in which 
characters fail to cope with suffering as a warning to readers about the 
dangers of being unable to move on after experiencing trauma. There 
is a lot of detailed contextual discussion, and some very thoughtful 
ways of connecting two texts which are not, on the surface, particularly 
similar.

Connections can be large or small; from big ideas and themes to plot 
and language points. Connecting the texts in different ways enables 
you to get high marks for AO4.
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Question 10

Many answers chose to focus on the imbalance of power between the sexes (occasionally 
subverting the question into one about the subjugation of women), but many approaches 
were taken, for example considering how the supernatural, social class, and contextual 
influences led to imbalances of power. There was a lot of nuanced discussion of how these 
power differences shifted and changed throughout the novels, considering the ways in which 
characters gained or lost power and what writers might be suggesting through this.

Lots of responses focused on the imbalance of power between men and women, such as 
Lucy being promiscuous or Sybil being submissive, and how these ideas linked to traditional 
Victorian expectations. There were some interesting ideas expressed about the power 
imbalance between Dorian and Lord Henry, as well as between Harker and Dracula, 
(juxtaposition of innocence and corruption/moral decay) although the latter tended to be 
rather simplistic, characterising Harker as weak, and Dracula as strong.

At the higher levels, candidates explored a range of power imbalances. For example, the 
class-based power imbalances between West/East London in The Picture of Dorian Gray or the 
sex-based power imbalances between men and women in Dracula. There was also some very 
good discussion on class-based power imbalances in The Little Stranger – with many 
candidates discussing Faraday’s atypical power (as a someone who is socially inferior) over 
an Aristocratic family. There were some excellent links to contextual factors – for example, 
Stoker’s deliberate mistreatment of Lucy as a means to represent the suppression of the 
“New Woman” or the decline of the aristocracy following World War Two. Some, though few, 
looked at how the supernatural created power imbalances – such as the control Beloved – as 
a physical manifestation of the past/legacy of slavery – has over Sethe or how the poltergeist 
in The Little Stranger is synonymous with Faraday’s visits to Hundreds Hall/his sinister 
attempts to control Caroline/the Ayres. There was excellent analysis of the structural features 
of Beloved – the fractured narrative, the frequent analeptic shifting – as a means of furthering 
interesting discussion on the power the past holds over characters such as Sethe and Paul D.

In less successful answers, there was evidence of pre-learned material which was not 
successfully adapted to the question. For example, answers which focussed on solely on how 
the texts presented women, without references to how this reflected a power imbalance, 
were sometimes seen. Responses at this level were descriptive and often the analysis was 
limited to “this quote shows” with some attempts to explore single words. There were 
attempts at linking responses to context, but limited to references to “Angel of the House”, 
for example, without demonstrating understanding about what this was/how it linked to the 
text/point they were making.
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For Dracula, many candidates focused (sometimes too heavily) on the opening scenes where 
Harker is with the female vampires as an example of an imbalance of power. Stronger 
answers questioned the assumptions around Victorian masculinity in this scene. Many 
candidates made connections between Lucy and the threatening figure of the New Woman 
but very few explored the idea that Mina is also a (perhaps a more positive) New Woman 
figure (especially with her shorthand and logical “man’s” brain).
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This essay received marks of 20+20=40 marks.
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This full mark essay makes excellent use of contexts to lead its 
arguments, and considers a range of different types of power 
imbalances, including but not restricted to those surrounding gender.

Don’t try to manipulate the question to fit what you want to write!
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This essay was awarded 17+17=33 marks.
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This essay was placed at the lower end of Level 5; it takes an evaluative 
approach to the question, and does not suggest that ‘power 
imbalances’ remain static throughout the novels. The discussion on 
page 3 of the ways in which societal power structures are threatened 
and ultimately reinforced is particularly interesting, as is the later point 
on the struggle for power between human and supernatural forces.
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Question 11

Many candidates were able to make sensitive and powerful comparisons of how society 
affects mothers due to contemporary attitudes and expectations. The sacrifices of 
motherhood were also well explored.

Motherhood was often seen as a source of strength in the novels, as revealed in A Thousand 
Splendid Suns, as Mariam and Laila ‘rebel’, ‘stand strong’, ‘refuse to cave in’ and ‘refuse to be 
defeated’. Protagonists’ strained relationships with their mothers was written on as shown 
when Mariam apologises to her mother for her illegitimate birth that caused her to be cast 
out and in Tess of the D’Urbervilles’ when Joan Durbeyfield, who dreamt of a grand marriage 
for her prematurely developed daughter who she saw as a commodity, when she sent her to 
‘claim kin’. That both Mariam and Tess were unable to be biological mothers in the texts and 
become adopted mothers, Mariam to Laila and Tess to her siblings, was noted as well as the 
fact that they ultimately sacrificed themselves to save their loved ones.

At the higher levels, candidates explored the difficulties facing mothers in texts, effectively 
linking their discussion to societal factors – eg, the religious condemnation of “fallen women” 
in Tess and the similar societal treatment of Nana for giving birth to Mariam outside of 
wedlock. There were some effective comparisons on mother-daughter relationships – the 
unloving relationship between Nana and Mariam and the reliance Joan has on Tess to 
financially support the family. There were also discussions on characters who adopted 
motherly roles, despite not being biological mothers – Tess with her family and Mariam 
adopting a motherly relationship with Laila. There was excellent analysis of symbolism, for 
example the symbolism of Sorrow’s grave in Tess and the miscarriages in A Thousand Splendid 
Suns which was linked to discussion on the struggles to maintain motherhood within 
oppressive societies.

Weaker answers tended to focus on the failures of mothers (for example blaming Nana and 
Joan Durbeyfield for the fates of their daughters), while stronger answers were able to 
consider the different models of motherhood offered in the novels, and the ways in which 
expectations of women in society shaped these. There was an interesting tendency to bring 
critical perspectives into discussion (which was usually rewarded in AO3). A few answers 
attempted to argue that men (such as Jalil, or Edgar Linton) adopted a maternal role. These 
tended to be less successful, exploring these characters as parents but generally not linking 
analysis convincingly to the question. These answers also tended to overlook actual mothers 
within the texts.
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This essay was awarded 14+12=26 marks.
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This was an interesting answer which was placed on the border 
between Levels 3 and 4. It was a little unbalanced in its coverage of the 
four assessment objectives; thoughtful arguments were made, with 
detailed and controlled analysis of the writers’ craft, but less was 
written in relation to contextual factors, and the connections between 
the texts were not detailed enough to be described as ‘discriminating’.

The assessment objectives shouldn’t be treated separately, but in an 
integrated way. Aim to cover all of them in each point you make.
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Question 12

Candidates effectively were able to discuss patterns across texts, which allowed them to 
explore how death dominates. For example, the death of Prince in Tess and her being 
covered in the “crimson” blood as prefiguring her tragic downfall, leading to her death. There 
were some excellent analyses of death as an escape of oppressive societies/providing a 
sense of freedom. More successful answers moved beyond listing examples of deaths, and 
formed a convincing argument which showed understanding of how the writers use the 
deaths within their novels.

Some candidates seemed to struggle to pinpoint examples of death (which are abundant in 
all of the texts) and took a more metaphorical approach (eg considering the death of the self, 
death of hope etc.), perhaps attempting to subvert the question in order to use previously 
completed essays from past series. Many candidates did not deal at any great length – if at all 
– with the actual deaths that occur in the texts and their significance. A number of candidates 
lost their figurative hold on death and simply slipped off into a discussion of the particular 
issue that they are saying has ‘died’ – eg writing about love or hope instead of the death of 
love or hope. These tended to be less successful responses, although some good work was 
seen which dealt with death on both a figurative and a literal level. There was a lot of 
thoughtful discussion of critical perspectives, and contexts were generally well integrated 
into arguments.

There were lots of interesting and well-crafted responses about death. Candidates made a 
great number of interesting and sensitive connections between texts, especially involving 
death as an escape from unjust social standards, restrictions and expectations for characters 
who were in some way trapped. There were some interesting ideas expressed about the 
death of female identity in Wuthering Heights and Mrs Dalloway (references to the menopause 
as the ‘little death’), as well as how death provided a sense of freedom from societal 
restraints (Mariam’s death in A Thousand Splendid Suns as an example).
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Introduction: this essay received marks of 20+20=40 marks.

167 GCE English Literature 9ET0 02



 

 

168GCE English Literature 9ET0 02



169 GCE English Literature 9ET0 02



 

 

 

170GCE English Literature 9ET0 02



 

171 GCE English Literature 9ET0 02



This is an exceptional essay which received full marks. It exemplifies 
how a broad thematic question can be woven into a cohesive 
argument, fully addressing the requirements of the assessment 
objectives and beyond.
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This essay was given 16+17=33 marks
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This candidate wrote very well on death in a metaphorical sense, 
considering the death of authenticity and love as part of their 
exploration of the theme. They wrote extremely well about contexts, 
including discussion of some critical perspectives which have been 
rewarded in AO3 as a relevant context which helps us to understand 
how the texts have been read and understood by readers.

While AO5 is NOT assessed on this paper, critical perspectives or 
named critics can be included as one of the contextual factors you 
discuss
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This answer was given marks of 11+11=22
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This is a solid Level 3 essay which takes a sensible approach to the 
question. In places it loses focus on the question slightly, and does not 
always analyse its chosen quotes in very much detail. This means that 
while clear and relevant, it is not ‘discriminating’.

Make sure that every point is directly relevant to the question
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Paper Summary

Based on their performance on this paper, candidates should:

Practise planning answers to a range of different questions to prepare for their exam. This 
will help avoid trying to re-use the same material for different questions.
Use the introduction of their essay to offer an overall answer to the question, putting 
forward a specific argument relating to their two texts.
Avoid making general statements about the texts or their contexts: try to link ideas to 
specific details.
Ensure that each paragraph remains focused on the question being answered.
Analyse quotations in detail, considering how the writer has created different meanings by 
using a specific technique.
Integrate contextual points into the main body of the essay rather than placing these in 
separate paragraphs or sections.
Make connections between the two texts throughout the essay, considering different ways 
in which they can link the writers, contexts, themes, ideas and techniques.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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