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Introduction
6ET01 aims to test candidates’ subject knowledge and skills. The unit applies Assessment 
Objectives 1, 2 and 3 but it should be noted that AO3 appears only in Section B and is worth 
a total of only 20 of the 100 marks. So the emphasis is on AOs 1 and 2: this means that 
candidates are mostly being assessed for clarity and development of argument, application 
of literary terminology, and understanding of how writers’ choices of language, form and 
structure affect meaning and the reader’s response.

This January we saw much evidence that candidates had enjoyed their study of English 
Literature and had engaged keenly with their set texts. The excellence of many Section A 
scripts showed that candidates had also developed the ability to make observations about 
an unseen text and then develop those observations into perceptive points about the use 
and effect of a range of features used by writers.

Some candidates would benefit from better time-management and planning strategies, 
advice about which can be found at the end of this report. The vast majority, however, 
demonstrated considerable “grace under pressure”, and some produced work that was 
hugely impressive in its substance and sophistication.  

Section A – Unseen Poetry and Prose

This part of the examination offers candidates a choice of response. Two unseen texts are 
set – one poem and one prose extract, followed by three short answer tasks. Candidates 
choose one or the other text to answer on. The question is worth 20 marks and assesses 
AO1 (10 marks overall) and AO2 (10 marks overall).

For AO1 examiners are looking for an exploratory approach to the writer’s choice of 
language and the effects of these choices on the reader. We are happy to acknowledge 
literary points made even if the precise literary term is not used (e.g. 6 line stanza as 
opposed to sestet). 

For AO2 examiners are looking for insightful comment on specific poetic or narrative 
methods and their effects.

Once again, the vast majority of the candidates opted to answer the questions on the 
unseen poem. We were able to differentiate a wide range of achievement from the 
responses received to both unseens. We are concerned to provide unseen material that is 
accessible to the whole candidature and, although the poem and prose passage provided 
challenges, they were considered to be accessible at a variety of levels.

It is expected that candidates will spend about 35 minutes on this section, so highly 
polished answers are not anticipated. Candidates should, however, avoid inappropriate 
colloquialisms such as “the overall vibe”.

The answer booklet provides candidates with ample space for their answers. We did find 
that the most successful candidates were those who contained their answers within that 
space: their writing was concise and pertinent. Those candidates who wrote at greater 
length were often straying into repetition and irrelevance.

On the subject of repetition, it is worth reminding candidates that they should avoid 
duplicating material in their answers, e.g. making a point in the (a) answer and then making 
the same point again in (b) or (c). One way of avoiding this is to take a quick preview of the 
three questions before beginning to write: if the (a) question asks for comment on language 
choices and the (b) question is about the presentation or use of setting, then it would be 
wise to avoid commenting on the writer’s choice of language for describing setting in the (a) 
answer. 
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Question 1

The poem set was How to Leave the World that Worships should by Ros Barber. A sonnet 
about leaving behind the world of faxes, e-mails and deadlines, it clearly struck a chord with 
many of the candidates sitting in an examination room, and much of the response to the 
poem was heartfelt, insightful and, at times, inspired.

Question 1 (a)

The instruction here was to discuss the use and effect of rhyme. The best way to do this 
is to write about the rhyme in this particular poem, not about rhyme in poetry in general. 
Many candidates were alert to the use of half-rhyme and this was useful in correctly 
identifying the rhyme scheme. Mere identification, however, will attain only a Band 1 mark. 
The best responses focused on what the rhyme does in the poem.  Many candidates, for 
example, noted how the change in the rhyme scheme mirrored the change in the tone 
of the poem; others commented on the effect of the final couplet in bringing a sense of 
contented completion to the sonnet. 
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1(a) This candidate has gone beyond identification of rhyme to make a 
number of good specific points about the use and effects of rhyme in this 
poem. This is a secure Band 2 response.

Examiner Comments

1(a) Be specific. Look at some examples of rhyme in the poem and focus your 
answer on how they are being used and what effect they have. Remember that 
there are a number of possibilities: it is not about getting the “right” answer.

Examiner Tip
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Question 1 (b)

Candidates here were asked to explore the effects of two examples of imagery. The best 
answers did precisely that. Some candidates complicated the task by ranging across several 
images in a rather general way, perhaps because there were so many images to choose 
from. But clarity and focus are important qualities here and the most successful candidates 
made a clear selection of two images and analysed how each one worked. Some linked 
their two choices but this was not necessary for a high mark. Most candidates are familiar 
with imagery but some limited their attainment by truncating the image, e.g. “burst and 
flash like fireworks”, and some offered only vague comment, e.g. “It enables the reader to 
visualise what the poet is writing about.” There was, however, widespread knowledge of 
metaphors and similes; of the latter, many candidates wrote with insight about the e-mail 
image, with perceptive comment on the effect of “panicked” and “tiny”. By homing in on 
individual words like this, candidates can attain a better mark. 

1(b) This response scored 5 marks without the third image! The candidate 
quotes each image in full and goes straight to the task of exploring the 
language in each and explaining the effect.

Examiner Comments

1(b) Only two examples are required but quote them fully and then look at 
how specific words create the image and its effect. 

Examiner Tip
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Question 1 (c)

There has clearly been some effective teaching about the “voice” of a poem. The vast 
majority of candidates knew exactly what was meant by the term and how to analyse 
it. There were many good descriptions of the voice, such as, “at once authoritative and 
soothing”; but a key quality here was the ability to suggest how the language, form and 
structure of the poem created the voice. The poet’s choice of the repeated imperative “Let”, 
and the direct second person address in the sestet, were often combined with insightful 
comments on language choices.
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1(c) The candidate explores how the voice is created in a 
number of ways: through the poem’s metre, language and 
grammatical choices. It is well written with appropriate use 
of terminology. 

Examiner Comments
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Question 2

The prose extract set was from The Moon and Sixpence by W. Somerset Maugham. Although 
it did not elicit the passionate responses that we saw to the poem, there were nevertheless 
some excellent answers.

Question 2 (a)

The question on language offered candidates something of a carte blanche but there 
emerged definite favourites in the words and phrases chosen for comment, such as 
“desolation”, “unearthly silence” and “sickly sweet smell”. Candidates who wrote in detail 
on these had to be careful not to repeat themselves in responding to 2(b). Many candidates 
chose the simple word “it” given to Ata in reference to her dead child, and there was 
comment on the animal-like picture of Ata rendered by the word “haunches”.

Question 2(b)

2(a) The candidate homes in on a number of specific words and writes perceptively about their 
meaning and effect. The only drawback is that the examples chosen tend to be about setting and they 
are used again in the candidate’s response to (b) limiting attainment in that question. 

Examiner Comments

You won’t get credit for repeating the same points, so have a quick look at all of the questions before 
you begin your answers and avoid using material in (a) that might be more relevant to (b) or (c).

Examiner Tip
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Question 2 (b)

The instruction here was to identify and comment on the use of setting in the extract. 
Attention to the precise wording of the task is always important and many candidates here 
limited their mark by merely writing about how the setting was created, offering nothing 
about its use by Maugham.

Question 2 (c)

Candidates responded enthusiastically to the richness of theme in the extract, although at 
times the meaning of “theme” was applied too loosely. Death, isolation, illness and love 
were all popular choices, and there were many excellent commentaries on the shift in our 
perception of Ata as her initial hostility towards the doctor is replaced by the expression of 
her “superhuman love” for Strickland.
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Question 3

Section B - Poetry

In this section AOs 1, 2 and 3 are applied. We are looking for candidates to show a 
knowledge and understanding of at least two poems from their studied selection, and 
to demonstrate the ability to make connections between them in a clear argument that 
responds to a given proposition.

There was an overall solidity of knowledge and purpose, with most candidates showing 
engagement with the poems and familiarity with the elements of literary study. A noticeable 
few structured their answers around poetic effects, the first paragraph imagery, the second 
alliteration, and so on. This approach, clearly with AO2 in mind, often made it difficult 
to construct an argument sufficiently coherent to score highly on AO1; some focused so 
intently on effects that the subject matter of the poem became very misty indeed. Of 
course, AO3 is the dominant AO in this section: candidates could to a great extent meet 
the requirement to show understanding “of different interpretations by other readers” 
by sustaining their response to the proposition. The other strand of AO3, connecting the 
poems, is normally handled with skill. There were few candidates who wrote about one 
poem and then the other without attempting to make connections.
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Question 3 (a)

Responses were generally focused and appreciative. MacNeice, Sweeney and Edward 
Thomas made regular appearances, suggesting that candidates are marrying poem to 
question with care. Candidates appeared to enjoy responding to this question, many 
exploring home as a concept as well as a physical location. Lower band answers tended to 
work through an accumulation of examples of poetic technique, without any attempt to pull 
these together in an argument, or make a comparison of texts. Some candidates identified 
techniques, but either moved quickly on or made very broad comments. Some candidates 
seemed to be reworking essays on loneliness or death with just a nod to “survival”. It 
is worth remembering that a sharp, consistent focus on the terms of the proposition 
will help candidates to develop a relevant argument for AO1 and show understanding of 
interpretations by other readers for AO3.  

Question 3 (b)

Candidates who looked at contrasts between as well as within poems tended to attain the 
higher bands for AO3. There seemed to be a fairly even balance in numbers of responses 
selecting each of the named texts as a starting point for discussion, with appropriate 
selection of additional poems.  Some stronger responses successfully explored terms from 
the proposition (“effective use”, “most successful”, “better emphasise”). The concept of the 
use of contrast proved a little tricky at times. Better answers began by clearly defining the 
areas of contrast, e.g. outdoors/indoors, adults/children, death/survival.  
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Focus is immediately established here on the use of “contrast”. At the 
same time, the two chosen poems are already being compared. It is a 
sound, clear opening.

Examiner Comments

It was obvious in marking this script that the time spent by the 
candidate in drawing up a brief plan was time well spent.

Examiner Tip
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Question 4 (a)

The approach to the proposition was a discriminator here. A significant number of 
responses struggled with the notion of poems being “terribly innocent or even naïve” and 
instead wrote about the “innocence” of Nature; lack of clarity about the terms then limited 
discussion and exploration. Other candidates felt obliged to find evidence of poets being 
naïve or innocent in unlikely places, which again posed problems with relevant discussions.  
Better answers were structured clearly to make a comparative discussion of two poems, e.g. 
Beeny Cliff and Poplars, considering how aspects of naivety and innocence might or might 
not be displayed through attitudes to nature, use of language, form and structure.  
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Carefully read the proposition that precedes the task and make 
sure that you have understood exactly what it is saying.

Examiner Tip

The first and last pages of this candidate’s response show a firm grasp of the 
issues raised in the question’s proposition. By discussing the poems in relation to 
the terms of the proposition, the candidate was able to construct an interesting 
argument (AO1) that responded to another reader’s interpretation (AO3) while 
comparing (AO3) the poets’ use of language, form and structure (AO2).

Examiner Comments
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Question 4 (b)

Frost was a popular choice here: his demotic accessibility coupled with his craftsmanship 
and thematic richness seems to bring out the best in candidates. Higher band scripts 
included confident exploration of various types of “larger truth”, supported by a range 
of textual reference.  The term “obsessive” was sometimes problematic, especially for 
responses in the lower bands but there were some lively counter-arguments, including one 
which concluded:  “If anyone is to blame for an obsessive search for a larger truth it is the 
reader who analyses every feature of the poem to the point where one sometimes forgets to 
enjoy the poem for what it essentially is.”  
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There is a real sense of exploration here, rooted in textual detail. The can-
didate has the confidence to offer various possibilities of interpretation.

Examiner Comments

Words like “perhaps” and “suggest” are indicative of an exploratory approach. 
Through your own use of language, try to show a spirit of inquiry in your ap-
proach to the texts.

Examiner Tip
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Question 5 (a)

Larkin featured heavily here, often with both the Toad poems. Baillie was also prominent 
in responses that supported the proposition while Hughes and Sisson were often used to 
challenge it. The open nature of this question enabled candidates to select a range of poems 
as a starting point for discussion. There were some interesting and textually well-grounded 
explorations that went beyond simply demonstrating work to be bearable or not. There were 
also some informed discussions this year on The Chimney Sweep, although a few candidates 
still missed Blake’s ironic intent. At least one otherwise competent essay failed to make the 
leap between comment and exploration by quoting relevant examples of imagery without 
developing the point made:  “The respect created in Father is stimulated by the use of a 
metaphor – ‘Shabby and powerful as an old bus’.”  This was not followed through by any 
analysis of how this effect is created.
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This candidate is making clear and developed points about the differences in 
the portrayal of children at work.  

Examiner Comments

Contrasts are indicated at the start of each paragraph: “However”, “differs 
to this greatly”, “In contrast”.

Examiner Tip
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Question 5 (b)

Candidates generally wrote confidently and with interest about the physical aspect of work.  
Higher band answers were able to move confidently between texts, supporting discussion 
with a range of detailed reference. There was evidence of good preparation, again with 
some sound appreciation of The Chimney Sweep, some contrasting the misery of the 
sweeps with the mood and vigour of the sheepshearers in Paterson’s poem.
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Getting the choice of poems right is a big step towards a successful answer. Don’t feel that you 
have to agree with the proposition

Examiner Tip

Although Blake’s “The Chimney Sweeper” is incorrectly set in Victorian Britain, 
this overview of the three poems is effective in establishing the candidate’s 
strategy for answering the question. The strategy is a good one of discussing 
poems that present both sides of the argument.

Examiner Comments
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Question 6 (a)

Section C - Prose

In this section, only AOs 1 and 2 are applied, with AO2 dominant, so we are looking for 
candidates to show a grasp of the language and narrative methods used by authors. This 
should be done within a clear and developed argument that maintains a focus on the given 
proposition.

Understanding of the text as construct was almost universal. The novels had evidently 
elicited engaged responses, and the vast majority of candidates were making more or less 
developed comments on the purposeful choices of the authors. We do advise candidates 
who take the b) option that using the prescribed extract as a starting point really does give 
their response a sharper focus.

This was the more popular choice, one which might have taken candidates by surprise, but 
virtually none dismissed the prompt and stuck comfortably to the women. While there was 
an element of scrolling mechanically through the characters in lower band answers, there 
was also much evidence of creative thinking on the hoof, as it were, and probably the most 
successful treatments considered the male characters as influences on Jane’s development. 
Overall, candidates demonstrated enjoyment and engagement in responding to this 
question, supporting discussion with appropriate reference.  A few candidates were diverted 
into a discussion of male/female relationships in the historical context at the expense 
of close focus on the texts. Several potentially good answers devoted so much time to 
discussing John Reed that they were clearly truncated when it came to discussing Rochester 
and St John, and sometimes failed to include the second text at all.  Just as it is important 
for candidates to manage their time in the examination as a whole, it is also important to 
make sound judgements in balancing the time spent on various parts of a question.
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In the first three pages of this script, which scored full marks, the candidate 
brings in the second text almost straight away to help establish the argument; 
then brings it in again on page three to develop a point. The commentary on 
male characters is analytical with plenty of textual detail.

Examiner Comments

As you plan your response, think of two or three points where you could use 
your second text to develop the argument.

Examiner Tip
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Question 6 (b)

There were considerably fewer responses to 6b than to 6a.  Lower band answers struggled 
with the concept of “narrative voice”, asserting its presence rather than exploring ways in 
which writers create it. This was a particularly good example of the point made above, that 
candidates do need to follow the instruction to use the prescribed extract as a starting point 
for discussion.
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After establishing the argument in the first paragraph, this candidate goes to the 
prescribed extract which immediately gives the argument a sharper focus.

Examiner Comments

Use the prescribed extract at the start to get your argument up and 
running. Then you can move on to look at other parts of the texts

Examiner Tip
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Question 7 (a)

Many responses to Brighton Rock showed a good level of engagement and anatomised 
the ambivalence in the representation of Pinkie. Candidates were generally comfortable 
in addressing the notion of “the criminal mind”, but exploration of authorial method was a 
key differentiating factor. One included some interesting comment on the use of foils, e.g. 
Spicer, which defines Pinkie through his treatment of him.  Most of the better essays used A 
Clockwork Orange as the second text.  Some of those using Lies of Silence found it difficult 
to identify clearly aspects of the criminal mind as presented in the novel.
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This candidate’s commentary focuses effectively on the authorial methods used by 
Greene and Burgess to present the criminal mind. It is also a good example of how 
to use the second text to develop the argument.

Examiner Comments

Remember that for Section C, AO2 is dominant, so make sure that your argument 
considers the authors’ use of language and narrative methods. 

Examiner Tip
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Question 7 (b)

The direct invitation of the task here led to quite thorough discussions of the writer’s 
craft. Higher band answers responded enthusiastically to the invitation to use the extract 
as a starting point, balancing discussion of authorial technique and reader interest while 
ranging across both texts for detailed reference.  Weaker responses tended either to focus 
almost entirely on the extract or ignore it. Some answers piled up examples of imagery 
and symbolism without clear connecting arguments.  Many candidates were well-informed, 
however, and able to discuss the contributions of selected examples to the novel’s success.  
Again, the more successful answers were those using A Clockwork Orange, although some 
very good candidates connected Moira’s desire for status to that of Pinkie, and commented 
on the symbolism of the “dark currents of the river”.  Some good analysis was made of the 
Garden of Eden reference in the venom of the vitriol and the snake-like connotations of the 
hissing bottle.
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There is some close examination here of how Greene and Burgess create imagery and 
symbolism, and sound comment on effect. This means that the writer’s craft is being 
discussed in detail, with evaluation of its success in engaging the reader.

Examiner Comments

Be evaluative. The propositions that precede the task do mostly offer an 
evaluative judgement to which you are invited to respond.

Examiner Tip
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Question 8 (a)

There was thoughtful and focused consideration of the way the themes of Pride and 
Prejudice are pertinent to a modern reader. The best answers began by clarifying the 
concept of timelessness but varying degrees of sophistication emerged in addressing the 
notion. A few candidates interpreted “timeless” as “time-flies-when-you’re-enjoying-a-
novel”; others tried to build an essay around the idea of the novel being timeless because 
the action occurs on different days. These candidates did inevitably limit themselves. 
Candidates at all levels attempted to maintain focus on narrative method. 
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In this response, which scored full marks, the candidate begins 
by defining the key term in the proposition. This sets up a very 
interesting response to the proposition

Examiner Comments

It isn’t always necessary to define the key terms of the proposition but 
certainly by addressing them you ensure that your response is focused 
right from the start.

Examiner Tip
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Question 8 (b)

Many candidates supported the notion that Pride and Prejudice is “rooted in the female 
world” but rejected the notion that only women can enjoy presentations of femininity, 
insisting that the core themes of the novel – such as marriage and the difficulty of moral 
judgement – are universal. Some candidates let socio-historical context get in the way of 
literary criticism. There were some heartfelt essays, some a little tongue in cheek, from 
those who clearly had not much enjoyed Pride and Prejudice and felt strongly that it was 
a book only women could enjoy. This was perfectly valid, but candidates often struggled 
to demonstrate its validity by detailed reference to the text, omitting focus on narrative 
method.  Some responses were merely extended personal opinion – “this novel is all 
about women having fun and that is all they do” – with little sense of the construction of a 
critical essay on literature. There were some strong counter arguments: “the growth and 
development of Darcy and Elizabeth and their relationship is arguably more important and 
interesting than how certain females behave in the novel.” Higher band answers adopted a 
balanced approach, taking advantage of the freedom for exploration offered by the question 
as a whole.
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In the first two pages of this script, the candidate offers a clear response to the proposition, 
uses the prescribed extract as a starting point of the argument, and brings in the second text 
to develop the argument. 

Examiner Comments
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Question 9 (a)

Wuthering Heights continues to engage candidates in a close and creative way. The 
ambivalence of the presentation of many characters was addressed here, and there 
were interesting discussions of how this was achieved through narrative viewpoint and 
technique. Many candidates discriminated, perhaps implicitly, between ‘like’ in life and ‘like’ 
in literature. A few scripts limited discussion to one main character but, overall, candidates 
considered authorial method across a broad range in the main text and made appropriate 
reference to the second. Lower band responses got little further than commenting on the 
opening pages, and some others listed and commented on characters in a limited way. 
Higher band responses showed a confident grasp of technique, as in not only referring to 
the Chinese box technique, but also defining it and demonstrating how Bronte employs it, 
and to what effect – “facilitating the presentation of characters both in the past and present 
from different perspectives, providing us with the reasons for Heathcliff’s relentless pursuit 
of revenge while enabling us to detach our sympathy from him.”
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This is a lower band response because its commentary is entirely narrative 
and descriptive. There is no sense of a writer crafting these characters.

Examiner Comments

Make sure that you keep a consistent focus on the writers. It’s a good 
sign if you are referring to them by name frequently in your essay

Examiner Tip
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Question 9 (b)

Many candidates forged a valid link between fate and the supernatural in Wuthering 
Heights, sometimes developing their arguments by comparing the methods used in their 
second text. Some of the most successful responses analysed language and structure in 
an exploration of the ways in which certain characters were linked to the house Wuthering 
Heights, understanding the notion of being “fated” to survive in it or own it. Some who 
chose this question had difficulty in utilising the terms of the question to produce sustained 
criticism. 

This is a good example of how to discuss the structure of a novel in a way that is relevant to the task.

Examiner Comments
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Question 10 (a)

Some candidates considered only the first and last stretches of the novel, but most 
addressed the ambiguity between the two terms, and the majority recognised the social and 
historical concerns of the novel without getting bogged down by context. There was some 
lack of precision in determining endings and beginnings.

The most successful responses analysed the ways in which the texts reflected the 
beginnings and ends of eras, not simply narrative episodes. One very able candidate 
referred to the “constant reference to the tides of London and the ‘continual flux’.” There 
was also analysis of the beginnings of social and cultural diversity in Howards End, and a 
couple of candidates made thoughtful observations about the implications of the title The 
Remains of the Day.
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The candidate’s focus on the terms of the proposition is really 
sharp right from the start.

Examiner Comments

Make the examiner see straight away that you are focused on the 
question or task.

Examiner Tip
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Question 10 (b)

Some candidates worked relevantly through ironic situations, e.g. Leonard’s death by 
literature, showing clear engagement with the text. One compared the irony of situations in 
Howards End with the “dramatic irony” running through The Remains of the Day, analysing 
the use of a first person narrator. This candidate offered perceptive analysis of the given 
extract, examining the way in which the reader finds out the truth at the same time as Mrs 
Munt. Another candidate explored the painful irony of Helen’s well-intentioned interfering.
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Paper Summary
This is perhaps an appropriate moment to say a few words about timing and planning. It is, 
of course, up to centres to advise their candidates about how long to spend on each section, 
and it is up to candidates then to make those decisions in the examination. There seems to 
be broad agreement that 35 minutes should be spent on section A, and 50 minutes for each 
of section B and C. So time-management is an important quality, and we advise candidates 
to resist the temptation to carry on with that section B response for just another 10 minutes 
because they really know those poems so well and the question is right up their street! We 
frequently realise when marking scripts that a candidate has run out of time and it is usually 
because they spent too long on one or both of the other questions.

If candidates feel that time is tight, it is all too easy to eschew a plan for their section 
B and C responses. We do, however, strongly advise candidates to spend five of those 
minutes mapping out their response. They should see it not as a waste of their time, but 
as an investment of it. Now that candidates do all of their rough working in the answer 
booklet, we do get to see the full range of planning strategies, from those who dive straight 
in without any plan at all to those who perhaps spend too long on a detailed synopsis of 
their response. It is noticeable that the best scripts tend to be by the candidates who have 
plotted a middle course between those two extremes. 

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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