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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to English Language. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and Sample Lesson Plans for English Language. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

PDF format – for immediate use

Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	English Language: H469, F653 Culture, Language and Identity

	SUGGESTED TEACHING TIME
	30 HOURS
	TOPIC 
	A: Language and Speech

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Revision of knowledge and skills from Unit F651 The Dynamics of Speech
	· Need to assess the level of students’ knowledge and understanding of key constituents of language from their studies at AS level.


	· Issue students with a book/file in which they can accumulate a Language Journal – recording interesting and significant varieties of language use as a kind of personal database. 
	· Topic A is compulsory; Topics B, C and D are alternative options.

· The Topic-specific (B/C/D) activities may be adapted for use with any other of the optional topics: for example, Lesson Plan 4 can be used in relation to any of Topics B, C and D. 

	Handling recording and transcription
	· Re-cap/consolidation activities (see Lesson Plan 1) to include:

· revision of features of spoken v written language   

· listening to speech recordings – transcribing and note-taking

· Individuals/pairs/small groups practise recording and transcribing each other’s conversations. 
	· BBC “Voices” project and web-site: www.bbc.co.uk/voices 
	· Important to guard against students seeing written and spoken language as polar opposites (entirely formal/informal). Need to encourage awareness that there is a continuum of relative formality.



	Exploring ways of representing features of phonology, including accent and intonation. 


	· Introduce use of phonemic symbols:
· Students could be given a list (e.g. the one printed on OCR English Language question papers) of phonemic symbols and given time to generate another set of examples.

· They could subsequently test each other in transcribing single words, then longer utterances, into IPA.
	· Andrew Moore’s web-site (‘Universal Teacher’) is as useful and accurate on phonology as it is on everything to do with English Language and Literature:
· http://www.universalteacher.org.uk/ 
	· Many University Departments of Linguistics and/or English Language have guided interactive web pages which cover phonology, transcription and other basic skills, and which students can easily access and use, e.g. http://bowland-files.lancs.ac.uk/chimp/langac/LECTURE5/5home.htm 

	Lexis and grammar of speech
(For the purposes of the suggested activities, grammar will be taken to include syntax on the grounds that the lexis/grammar distinction is fairly clear to students.) 

	· Divide class into two. Half will work on lexical features, half on grammatical features, of speech. Students work in un-matching pairs.
· See ‘Points to Note’ column for detailed instructions, if required. 


	
	· Lexis and grammar of speech activity:
· Individual students make a list of lexical or grammatical features and/or tendencies which they expect (from their experience and intuition) to find more commonly in spoken than in written language. 

· Turn list into tally chart format. Compare expectations with partner.  

· Individuals/pairs again. Teacher provides printed transcript of a recorded conversation. Students annotate to highlight features of lexis or grammar.           

· Whole class plenary. Super-list compiled on board for features of both lexis and grammar.   

· Any surprises? Any theory/principle to be extrapolated from the findings?

· Compare findings with an authoritative list, e.g. the one at the end of Geoffrey Leech’s article at: http://www.tu-chemnitz.de/phil/english/chairs/linguist/real/independent/llc/Conference1998/Papers/Leech/Leech.htm 
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Speech communities (including students’ own)

	· Invite/introduce definitions of speech communities.
· Students suggest possible communities they might be part of. (Teacher might suggest a distinction between active and passive participation in a speech community).  

· Individual and pair/group tasks: students create (group) posters from (individual) diagrammatic representations of the overlapping speech communities they belong to.

· Teacher responds to individual and group findings by encouraging students to begin to categorise according to concepts in first column.
	· ‘Expert’ definitions of speech communities, e.g. by Labov or Suzanne Romaine.


	· Possibility for individual students to pursue more advanced research here e.g. to investigate recent Lancaster University project on language of adolescents in London:
http://www.lancs.ac.uk/fss/projects/inguistics/innovators/index.htm
· Focus needs to be kept on the linguistic element of this socio-linguistic area. Students are likely to be interested in the sociological dimensions, and will need to be guided (back?) to a focus on how social forces (context) affect language. 
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Revision (or possibly introduction) of concepts of: Idiolect, Sociolect, Dialect

How specific linguistic features of spoken language construct varieties of contemporary speech.
	· Extended class and homework task: 

· Students research, draft and write article (for web-based language study forum) on the effects of speech communities on their spoken language. They should cover aspects of lexis, syntax and grammar in considering idiolect, sociolect and dialect. They should also explore features of phonology, such as accent and intonation. (See also Lesson Plans 1 and 2).

	· Andrew Moore’s site at http://www.universalteacher.org.uk/lang/unit1.htm#idiolect is again very good on definitions, and itself recommends David Crystal. 
· Students’ own linguistic resources – e.g. compilation of examples of spoken language from their own household. (See Points to Note). 
	· Possibility for individual students to pursue more advanced research here also e.g. to consider the relationship between language and a sense of local and/or national identity.
· Topic D is clearly connected.   
· If the school has a Virtual Learning Environment or similar e-forum, students could contribute language data regularly. There might also be scope to share/exchange resources with (a) school(s) in another area, especially in terms of local dialect usage. 


	Consolidating students’ understanding of concepts and linguistic features of spoken language 

Class-based work should concentrate, especially those features not highlighted so far

Homework might focus more on individual reading and research.
	· Small group work:
· Teacher provides each group with transcribed conversations from a variety of contexts. (BBC Voices recordings and transcripts are organised according to region, gender, age, social and occupational/interest groups). 

· Students make notes on how individual language choices construct idiolect /sociolect /dialect.


	· BBC Voices project again invaluable: sections of some of the recordings are already transcribed on various pages of the site. 

· Various linguistic corpora are also available, some more readily than others. The Scottish Corpus of Texts and Speech http://www.scottishcorpus.ac.uk/ is particularly easy to use. 
	· N.B. It’s easy, in providing students with plenty of support and guidance in class, to under-estimate their need for un-supported reading of complex texts. The exam paper will include such texts in each section, and it would not be possible in class to practise every kind of text that is likely to be encountered. 

· Web-based resources, especially the interactive sort, are often heavily guided. Even undergraduate level material can be very simple. 
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Work on idiolect/ sociolect /dialect moving on to include accent

	· Dialect v. Accent:
· Students reminded (or, better, invited to remind themselves) of the distinction between dialect and accent.

· Prejudice:
· Students brainstorm attitudes to accent and dialect which involve prejudice and/or stereotypes, positive or negative.

· Recordings of each of the transcribed conversations (see above) are played to the whole class. Students listen and make notes (individually) on features of accent in each one.
·  Then, in pairs or small groups, they compare their responses as well as their findings.

	
	· Broadsheet newspapers regularly publish articles, more or less serious, on issues to do with language. Their web-sites often include blogs by columnists e.g. Christopher Howse in the Daily Telegraph - http://blogs.telegraph.co.uk/ukcorrespondents/christopherhowse/ which in turn offer interesting links to web-based discussion fora, for example http://itre.cis.upenn.edu/~myl/languagelog/archives/002967.html on the phenomenon of rising intonation.  



	Phonology of accent and dialect


	· A fun starter activity based on mishearings:
· Students have three minutes to list instances where they’ve misheard or otherwise misunderstood words and phrases. (Song lyrics are a rich source of these). 

· For each one, they note down any ways in which their current linguistic knowledge explains their previous misunderstanding.

· Teacher then invites examples and lists on board. Which of them depend on pronunciation? And does pronunciation depend on local (or other) accent? 


	· The ‘egg-corns’ (mishearing of ‘acorns’) phenomenon. For an introduction, see: http://www.guardian.co.uk/g2/story/0,,1887732,00.html or visit http://itre.cis.upenn.edu/~myl/languagelog/for egg-corns and many other linguistic phenomena. 
· (If completely stuck, here’s a childish mis-hearing: “Food is kept cold by the ice witches in the fridge”).
	· Egg-corns could become a regular feature of the Virtual Learning Environment (VLE).

· Correspondence with students in other schools could itself become a focus of linguistic interests: postings are likely to use text-speak and other features of e-languages. 
· Students might well have studied accent and dialect earlier in their school careers. They might now look with a critical linguistic eye at typical material used to elicit understanding at KS3 level, e.g.
· http://www.newi.ac.uk/englishresources/workunits/ks3/langmedia/yr8/accentdialect.html

	Focus on local accent and dialect
Research on local variations

	· What marks out the speech of a person local to the school’s area? (This might be a sizeable geographical region or a fairly tight locality). 

· Students work in small groups to prepare material for a local history society on how people speak in the area, and how this has changed over time.

· First they work individually and in pairs to create a checklist of features they intend to cover and some specific examples of what they expect to find.
	· Questionnaires could be produced by students, if time allows, in order to elicit data.
· If not, there might be online databases which include examples of local dialect - BBC Voices yet again, or the British Library resources at :

· www.collectbritain.co.uk/collections/dialects/
	· The process here is as important as the product. However, depending on progress of individual groups, the teacher might re-direct students to concentrate on a specific area of research, e.g. local idiomatic usage or differences between usage according to generations. 

· Students who are from a different area may wish to make use of their (and their family’s’)? linguistic experience to focus on a different area. 

	Speech varieties: generation (and other) differences

Students’ work on local dialect is likely to have thrown up variations in usage according to:

· Generation

· Occupational and social groupings

· Gender differences

N.B. Gender issues and issues of social class and inclusion/exclusion might usefully lead into Topic D (Language, Power & Identity). 
	· Students collect and classify variations in language use according to the headings on the left.

· They then write two articles, for very different audiences/purposes: 

· A feature for the local paper based on some aspect(s) of their findings. This will be of general interest and written in layman’s terms. It should include a glossary of slang/jargon related to the area and its (industrial? rural?) history.

· An article for an online English Language journal describing their methods and (aspects of) their findings in a more scholarly, academic way. 
	· Written and/or recorded representations of local dialect.

· These may exist in local libraries or historical societies. If the local dialect has been of particular interest to researchers, material may exist online, e.g. the East Midlands Oral History Archive at www.le.ac.uk/emoha/ and yet again www.bbc.co.uk/voices which has contributions from every local radio station. 
	· Some dialects have an accompanying literature of prose and/or poetry, e.g. Dorset dialect poets, or Irvine Welsh’s representation of 1990s Edinburgh dialect in Trainspotting.
· Task 1 (feature for local paper) should be planned and written individually.

· Task 2 (specialist journal article) may be planned and composed collaboratively.

· If the school has a VLE or equivalent, the articles can be made generally available. 

· Clear link to Topic D (Language, Power & Identity).

	Attitudes to accent and dialect


	· Students could profit from reading through the section on Dialect on Andrew Moore’s site. (This could hardly be better or more comprehensive). 
· Alternatively, sections (especially those on features of grammar and vocabulary in traditional and modern dialects) could be set for study as homework followed by class activities to relate the theoretical content to local examples.

· Teacher provides (or directs students to) articles expressing opinion – informed or otherwise – on issues and debates in the area of Speech and Dialect. 
	· http://www.universalteacher.org.uk/lang/rp.htm
	· Students with a secure grasp of the linguistic frameworks might be directed to writing and research on recent linguistic phenomena in this area, e.g. the interest in Estuary English – see:

· http://www.phon.ucl.ac.uk/home/estuary/home.htm

	Major debates and issues concerning Speech and Dialect


	· Explore the influence of context on notions of what is acceptable in spoken language. 

· See Lesson Plan 2.

	· News items (from TV/radio, newspapers or web) on notions of acceptable and/or correct speech. E.g.
· http://www.phon.ucl.ac.uk/home/estuary/young.htm
· http://news.bbc.co.uk/cbbcnews/hi/chat/your_comments/newsid_3552000/3552048.stm
· http://www.progressiveu.org/170641-speaking-the-language-where-you-live
· http://thelanguageguy.blogspot.com/2005/04/proper-english.html
· BBC World Service ‘Learning English’ website has comprehensive guides to formality/informality and acceptable usage according to context (e.g. using the telephone).
	· ‘Acceptable’ and Correct’ are neither identical nor interchangeable as labels. In practice (and especially in un-informed debate) they are treated as more or less synonymous. 

· Similarly, notions of both correctness and acceptability might be to do with lexical choice, accent/pronunciation, semantics and etymology, grammar or syntax. At this stage it might be profitable to accept all examples, and sift them later. 

· ‘Explore’ suggests open-ended investigation. However, if students own examples fail to raise the question of ’correctness’ in speech, the teacher may have to direct the discussion. 



	Acceptability and Correctness
Politeness/Tact

Decorum (= what is ‘proper’)

Technical correctness
	· Starting with examples of spoken language from their own households, students are directed to consider utterances which are (for some reason) acceptable in some contexts but not in others, and to group them according to the reasons why. 

· For homework, students study the text of a recent article about standards of spoken English, e.g.
· http://www.timesonline.co.uk/tol/comment/columnists/richard_morrison/article1089534.ece
· Make notes about the points argued according to how much they are founded on linguistic concerns and how much on social or personal prejudice.
	
	· Conferences of the teaching unions can usually be relied on to inspire articles about falling standards of English.

· Other articles:
· http://news.bbc.co.uk/1/hi/education/3551406.stm 
· http://news.bbc.co.uk/1/hi/talking_point/4357976.stm are hardly recent (2004 and 2005) but could serve if nothing topical is available.

	Correctness (continued) 

and public perceptions


	· See Lesson Plan 3.
· Group task: students to create a TV or radio documentary feature on (perceived) falling standards in spoken English. 
	· Real (or imagined!) research finding about falling standards.

· Official attitudes (e.g. National Curriculum documentation, GCSE Speaking and Listening criteria).
· Popular (and not only tabloid) press and supposed public perceptions.

· Expert (linguist) attitudes, e.g. David Crystal, who is always reasoned and lucid.

· Historical perspective. (After all, standards have always been falling …).
	· Teachers need to emphasise focus on linguistic explorations and explanations, however interesting the social commentary may be.

· Some of the ranting about language does have a linguistic basis, e.g.
· http://www.bbctraining.com/styleguideArticle.asp?articleID=14

	‘Political’ correctness
	· See Lesson Plan 4.
· Students (in pairs) given a range of printed stories about PC incidents. 

· Each pair has to read, discuss and prepare to explain to the whole class the reasoning behind what was felt to be offensive in each case. 

· In pairs, students compile a mini-dictionary of politically correct terminology for use in a specific context (perhaps inspired by one of the stories studied). 

· Homework might be to do some research into the (linguistic) history of the PC movement.
	· http://news.bbc.co.uk/1/hi/talking_point/1988952.stm
· A fairly light-hearted article, with accompanying glossary, can be found at:
· http://www.translationdirectory.com/article162.htm
	· This issue arouses strong feelings. It would be wise to check some of the web-based material which is anti-PC before directing students to it. 

· One of the more amusing responses can be found at:
· http://www.personneltoday.com/blogs/human-resources-guru/2007/08/political-correctness-gone-mad-1.html


	‘Political’ correctness (continued)


	· Possibility of formal debate in pairs/groups: 

· Students choose specific example of political (in) correctness - example must have linguistic substance - and prepare to argue the case for or against substantial offence/injustice being caused by its use.

· Could contextualise and dramatise the case, e.g. a hearing before an employment (or other) tribunal based on a situation involving a PC issue.  
	
	· Links to Topics B (The Language of Popular Written Texts) and D (Language, Power and Identity).


	English Language: H469, F653 Culture, Language and Identity

	SUGGESTED TEACHING TIME
	30 HOURS
	TOPIC 
	B: The Language of Popular Written Texts

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Stories for Children


	· Potentially following on from work on Politically Correct language – see Lesson Plan 4. 

· Students brainstorm stories they read or were told when very young which they can now perceive as having politically-incorrect elements. 

· Pairs/small groups:

· Students produce a recipe/checklist for the archetypal children’s fairy story or fable. Two columns in list: one for features of content and purpose/attitude, second for features of style. Second column then to be refined into specific features of lexis, grammar and discourse (including address to the reader).

· Feedback to whole class. 

· Then teacher provides analysed/annotated textual example.

· Two possible written outcomes:

· Own modern version of classic story, plus commentary.

· Introduction to guide for parents to choosing suitable ‘first’ books for children.
	· ‘Ladybird’ editions of children’s fairy tales. 


	· Historic versions of many of these texts were altogether darker and more serious. So even before the current vogue for sanitising texts, there were periods when texts were altered in line with societal views of – for example – childhood innocence. 
· The more independently-inclined students might be encouraged to explore changes in attitudes as well in relation to changes in language over time in stories for children.
· For traditional approaches, try:
· http://infomotions.com/etexts/gutenberg/dirs/4/7/474/474.htm
· For a politically-correct modern parody of Little Red Riding Hood, see:
· http://philip.greenspun.com/zoo/red-riding-hood 
· For Whootie Owl’s Native American Cinderella (which manages not to be pious) see:
· http://www.storiestogrowby.com/stories/cinderella_native_american.html
· Topic B/C/D overlap


	English Language: H469, F653 Culture, Language and Identity

	SUGGESTED TEACHING TIME
	30 HOURS
	TOPIC 
	C: Language and Cultural Production

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	See Topics B (above) and D (below).


	English Language: H469, F653 Culture, Language and Identity

	SUGGESTED TEACHING TIME
	30 HOURS
	TOPIC 
	D: Language, Power and Identity

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Construction of Identity in media texts 
(especially female identity) 

. 
	· Students read out headlines or other equally prominent items from chosen news reports. Teacher lists on board.  What do they reveal about how newspapers construct public identity?
· Pairs/individuals:

· Students analyse linguistic features (lexis, grammar, discourse) of the news reports. 
N.B. These activities are relevant and applicable to Topics B and C as well as Topic D.
	· Teacher should have back-up list of categories: gender, age, colour, class/socio-economic status, habitation, body-shape. 

· Teacher provides checklist of aspects of identity: name/title, gender, marital status, age, hair-colour, profession etc.
	· Techniques of linguistic fore-grounding of aspects of (especially gender, and especially female) identity. 

· N.B. The language used to communicate the aspects in the column to the left is what needs to be studied. 

· Compare syntactical features of Radio 3 morning (7am and 8am) news items with the same items on Radio 5 or BBC Breakfast. 

· The analysis of news (paper) reports can be extended to any spoken or written text. 

	Explore effect of attitudes to Language on construction of identity

(Maintain focus on construction of identity)
	· Potentially following on from work on Politically Correct language – see Lesson Plan 4, and section on Topic B.
· Pairs: 

· Practise reading “There was once …” by Margaret Atwood with a view to performing it to the whole class.
	· Margaret Atwood short story: “There was once … “
        (in Good Bones)

	· Revision of knowledge about Connotation/Denotation could usefully precede the reading of the story. 

· As usual, nobody does it better than Andrew Moore:
· http://www.universalteacher.org.uk/lang/semantics.htm


	English Language: H469, F653 Culture, Language and Identity

	SUGGESTED TEACHING TIME
	30 HOURS
	TOPIC 
	D: Language, Power and Identity

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	· Discuss the apparent attitudes of the interrupting voice.
· Whole class: 

· Dramatised reading. Discussion of the ways the author has subverted normal expectations.

· Pairs again:

· Discuss and make notes on the ‘normal’ detail which Margaret Atwood changes. For each change, explain the reasoning.   

· List types/categories of factors which construct identity in this story.

· Homework:

· Find and bring to next lesson examples of news stories in which the construction of identity (especially female identity) through language is blatant.
	
	· Reasons for changes can be: 

· commonsense

· societal

· linguistic

· Students need to be guided towards the latter.  




Sample GCE Lesson Plan 1: English Language: H069, F653 Culture, Language and Identity
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher. 
Lesson length is assumed to be one hour.

Learning objectives for the lesson

(N.B. These are organisational rather than academic for this introductory lesson).
	Objective 1
	Revisit and consolidate AS-level knowledge of spoken language.


	Objective 2
	Practise basic skills of listening and listing/note-taking.

	Objective 3
	Establish format and routine for work in class and preparation at home. 


Recap of previous experience and prior knowledge
Whole class: Students suggest main features of spoken language (as opposed to written language – if this distinction is seen as helpful). Teacher lists on board with a view to development later in lesson.

Content
	Time
	Content

	10 minutes


	Pairs - Students asked to choose one spoken vs. written distinction which they find easy/straightforward and one which they find difficult. For each one, they collaborate to provide a written definition/explanation and two examples. 

	10 minutes
	Class - Definitions shared, and useful refinements added to list on board.            Examples added in cases of uncertain explanation/definition. 

	10 minutes
	Individual writing - Students write down information from board. Emphasis on re-organising the material according to expected frequency and significance of features in ‘normal’ speech.

Prepare to use as checklist in next (listening) activity. 

	10 minutes
	Class - Listen twice to recording of a conversation. 

· www.bbc.co.uk/voices   (see Scheme of Work)

· Just listen. Concentrate on sorting out the separate voices and the main thrust of the interaction.

· Listen a second time. Students make written notes on features of spoken language. 

	10 minutes
	Pairs/small groups - Compare findings from notes. Look for:  

· Features which occurred frequently;  

· Any features which occurred infrequently or not at all.
· Try to account for this in terms of the context of the speech. 


Consolidation 
	Time
	Content

	10 minutes
	Class - Students comment on frequency or otherwise of specific features of speech. Suggestions as to how the context of the speech affects the language? Teacher lists on board.  (This idea will be revisited later in the course). 
Homework - Students compile a list of at least six features of spoken language (may be categories or specific utterances) typical of their household. 


Sample GCE Lesson Plan 2: English Language: H069, F653 Culture, Language and Identity

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher. 
Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Consider notions of what is seen as ‘acceptable’ in spoken language.


	Objective 2
	Discuss ideas of ‘correctness’ in speech. 

	Objective 3
	Begin to explore linguistic explanations for social phenomena in speech. 


Recap of previous experience and prior knowledge
	

	Time
	Content

	10 minutes


	Pairs - Students compare lists of My Household’s Language (homework from previous lesson). Begin to categorise and/or generalise from this (very limited) evidence. 

	15 minutes
	Class - Students contribute examples and teacher lists on board. 

 Might be useful to use three-column list: 

· Actual utterance; 

· Category of feature (e.g. tag question, supportive back-channelling, overlapping utterance); 

· Suggestion of theory or generalisation arising from example. 

Teacher should have some ‘suitable’ examples to hand in case actual examples   are proving unhelpful / disruptive! 

	10 minutes
	Class - Teacher re-introduces idea of context and related notion of acceptability.     

Suggests two questions to ask about any example/utterance in list:

· Would you say that? (i.e. as opposed to writing it)

· Would you say that? (i.e. as opposed to hearing someone else say it in some situation). 

	15 minutes
	Individual writing - Students choose four examples from board. For each one, make notes on the context of the utterance and any issues of acceptability which might be raised by its use. 


 Consolidation 
	Time
	Content

	5-10 minutes


	Class - List, on board, possible reasons for an utterance to be regarded as unacceptable (or incorrect). Nudge students towards notion of ‘correctness’!!        It’s likely that the examples will throw up at least a suggestion of                unacceptable-because-‘wrong’ speech. 

	5-10 minutes
	Homework - Give out passage dealing with notions of correct speech. (Hardly a week goes by without some such appearing in the newspapers, tabloid as well as broadsheet. Better to use a topical item; but in the absence of anything new to hand, see Scheme of Work.) Encourage students to discern distinction between points which incline to social/personal prejudice and points which have a more evident linguistic foundation. Read and make notes for next lesson.  


Sample GCE Lesson Plan 3: English Language: H069, F653 Culture, Language and Identity

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher. 
Lesson length is assumed to be one hour. 

Learning objectives for the lesson
	Objective 1
	Consider effects of context on notions of correctness/acceptability in speech.

	Objective 2
	Explore significance of linguistic factors in attitudes to issues of correctness.

	Objective 3
	Begin to plan research into ‘correctness’ debate; prepare for documentary task. 


Recap of previous experience and prior knowledge

Whole class: Reminder of notion of correctness in spoken language. Students suggest a series of situations/contexts within which acceptability/correctness might be determined (e.g. private vs. public, occupational vs. social). Teacher lists on board with a view to development later in lesson.

Content

	Time
	Content

	10 minutes


	Whole class - Prepare to read together the passage dealing with notions of correct speech given out at end of previous lesson. First, remind students to look for a distinction between points which incline to social/personal prejudice and points which have a more evident linguistic foundation.

	15 minutes
	Pairs - Students compare the notes they made for homework, and begin to categorise them according to distinction above. For each point of supposed incorrectness/unacceptability, they collaborate to provide a linguistic justification. 

	10 minutes
	Class - Findings shared, and listed (a second, separate list) on board in two columns: ‘incorrect’ usage; linguistic explanation of ‘incorrectness’. 

	10 minutes
	Individual writing - Students write down lists from board. 10 minutes to do this, and to develop some theories as to where attitudes to correctness and acceptability come from. How far are they based on knowledge (or otherwise) of linguistics? 


Consolidation 
	Time
	Content

	15 minutes
	Groups - Set up group task, as below. (Explain, then give out printed instructions). This will take a week’s lessons and homeworks.

Students are going to create a TV or radio documentary feature on standards in spoken English. (Can be in response to a real or imaginary research finding or report – again, there’s no shortage of these!) 

Between them, they will need to research and cover:

· ‘official’ attitudes to spoken language (e.g. National Curriculum documents; GCSE Speaking and Listening criteria) 

· ‘popular’ attitudes (e.g. tabloid press) 

· ‘expert’ attitudes (David Crystal is always particularly lucid) 

· historical perspective – covering all three above, and any others thought relevant

The final format may include recordings (e.g. of natural speech) and will be made to the whole class. Research and findings will also form the basis of an exam-type essay to be set later in the course.


Sample GCE Lesson Plan 4: English Language: H069, F653 Culture, Language and Identity

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher. 
Lesson length is assumed to be one hour. 

Learning objectives for the lesson 
	Objective 1
	Explore a specific instance of how notions of correctness affect language use. 

	Objective 2
	Consider linguistic basis for “Political Correctness” movement.


Recap of previous experience and prior knowledge

Whole class: Reminder of extension of notion of correctness in spoken language into area of “Political Correctness”. Students suggest definitions of PC. Teacher lists on board with a view to development later in lesson.

Content
	Time
	Content

	15 minutes


	Pairs/small groups - Teacher gives out printed news items/stories involving PC incidents, different item for each pair/group. Students discuss and work out what was considered offensive in each example. Prepare to present to rest of class.

	15 minutes
	Whole class - Pairs/small groups each present their example of PC. Teacher lists on board. Students then invited to begin to categorise these examples according to what might make them unacceptable in their context, i.e. what rule/protocol etc. they infringe. E.g. racist, sexist, ageist, taboo, too formal/informal, offensive terms of address etc.  Any emerging patterns might be noted.

	15 minutes
	Individual writing - Students write down lists from board. 10 minutes to do this, and to choose three instances for further exploration. For each one, they need to consider what linguistic foundation there might be for offence. 


Consolidation 

	Time
	Content

	5 minutes
	Whole class - Students put forward their findings from activity above. What attitudes and/or trends can be observed? 

	5 minutes
	Homework/extended research set up. Students will be writing an exam-type essay later in the course about the development/history of PC, and need to find out about it. 

Next lesson could begin with brief activity involving pairings of words/titles where teacher provides older/non-PC version and students suggest alternatives.


Other forms of Support

In order to help you implement the new English Language specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate a free access to candidate information at you convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

Better published support, available when you need it, tailored to OCR specifications 

Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

More resources for specifications with lower candidate entries

Materials that are subject to a thorough quality assurance process to achieve endorsement

Oxford University Press (OUP) is the publisher partner for OCR GCE English Language.
Oxford University Press (OUP) is producing the following resources for OCR GCE English Language for first teaching in September 2008 

Oxford English Dictionary Online


 
www.oed.com
Oxford English Dictionary CD-ROM 


9780198610168

Compact Oxford English Dictionary for Students 
9780199296255

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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