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GCE AS English Language
Unit 1:Language Today (6ENO1 ) Plan of 3 Lessons
3 Lesson plans to introduce the study of language
1 hour lessons assumed. 

Lesson Plan 1: Introduction to language study

Aims: 

To demonstrate that A Level language study involves not only the ‘text’ (words used) but the ‘context’ (the situation of its use). 

To explore the notion of register / formality: ways in which language use varies according to the context. 

Objectives: 

· To be aware of different types of contextual variation, eg. types of text, subject matter. 

· To understand terminology for key factors of context: mode, field, function, tenor.  

· To make deductions from the language (the text) to the situation of its use (the context). 

· To understand that language features can be analysed at different levels, eg. spelling, choice of vocabulary, sentence structures. 

· To understand terminology for key constituents of language: graphology, phonology, morphology, lexis, grammar, discourse. 

Materials:

Collection of 8-12 short texts, presented in sets of individual cards. These should illustrate a range of contemporary language use, for example, variation in mode (spoken, written, electronic). 

NB. The examples provided (handouts A below) are from a similar mode (all forms of letters), which allows students to focus on other types of variation. 

Include one ‘mystery’ text – the identity of the writer is unknown / undisclosed. 

Handout providing key terminology with definitions and / or examples (Handout B below). 

5 minutes: full class  

Recap on students’ knowledge of language terms from GCSE. Write / display on board terms (suggested by students & added by teacher) in no particular order, eg. formal, informal, grammar, genre, morphology, vocabulary, paragraph, apostrophe, Standard English. 

Ask for students’ definition of terms ‘formal’ and ‘informal’. 

10 minutes: small group work  

Give a set of texts to each group. 

Task: to categorise into formal v informal language. 

Some students will begin to raise objections / can’t decide which category some texts fit into. Encourage such comments for whole class: ‘this one is quite informal in some ways, but formal in others.’   

Alter task: to rank the texts according to degrees of formality, perhaps spreading them out in a physical continuum. 

Encourage debate and disagreement – even this is not straightforward. Some groups may place several texts in a line on a point in the scale. 

15 minutes: full class

Feedback and discussion on task – no right or wrong answers, but perhaps some similarity in judgement. 

Ask what makes a text more or less formal. Write up suggestions in two columns: 

Language / text                                     situation / context 

Elicit the four key aspects of context: 

· mode (genre, text type, spoken v written), 

· field (topic, subject matter), 

· function (purposes, reasons, aims), 

· tenor (audience, writer & their relationship or status). 

5 minutes: group work 

Task: put texts into groups according to either: mode, function or tenor. (Field is likely to be too diverse.) 

20 minutes: individual work / full class 

All read ‘mystery’ text. 

Task: what can you deduce about the author (identity: age, gender, etc) and the tenor (relationship with intended audience)? What evidence / clues are there in the text? Note down ideas. 

Feedback comments, linking deductions about author to language features. 

Give out handout (p00). Write up evidence under headings of language levels. 

5 minutes: full class

Summary: Define concept of register. Explain that it means same as ‘formality’. Recap on framework of terms for analysing context and text. Draw attention to Assessment Objective 3. 

Homework: Write up analysis of another text from lesson. Begin with account of context, then make links to text, trying to pick out relevant language features from more than one level. 

Handout A 

Text 1

A note left by a 13 year old boy to his 12 year old brother (originally handwritten, with words Mind Brain empteyhole crossed out, but legible)

Mike. Excuse my shabby handwriting. I was walking into my room this morning 2 find a world war 3 battleground. I trust you, (to a certain extent) and I thought u would clear up. evidently this is not what u had on your Mind Brain empteyhole thoughts. So I am giving u a second chance. I'm @ Jacks and if it is not clean then heads will roll and I shall kick you 'James and the giant Peaches'. k? 

Text 2

A notice posted through letter boxes in a local area

                            Is this your cat?

A ginger male cat has been frequenting the student house on St George’s Rd. due to a recent incident, the cat will have to be taken to a cat rescue centre if the owner cannot be contacted. If you are the owner of this cat or know the person who is, could you please contact me (Louise) on;

0945 532 7904 (5- 8pm)

Thanks.

Text  3

Exchange of emails between wife and husband

Subject: Re: faith 

Aha, another one. You went for a curry fearing fearful explosions? I won't ASK what that was about. 

much love, wyf 

Subject: Re: faith 

'Morning Wyf. It's 10.10 Tues. I'm having lunch with Alex today, so won't be around for usual phoning time. I’ll catch up with you later. Went out, braving fearsome explosions for solitary meal at Ayesha's.ANd I mean solitary. I was the only customer. Had a nightcap at Lescar, and another, plus music, at home.. Sue rang. Sends best. Promise of get-together soon. 

Much love, Husb. 

Subject: Re: faith 

Back online - leaving Washington at 2.00, arriving NY 6ish US time. I 

might  be able to phone you from the hotel, depending on how late it is. I might 

leave a message on the answering machine, so check it in the morning. Just 

vegging out today really, long train journey ahead, busy schedule in NY. 

Very much wanting to be at home now, but wil be soon. Roll on Friday. 

Much love 

Wyf

Text 4

Editorial from women’s magazine / teenage girl’s mag

[Choose any interesting example.]

Text 5

Editorial from men’s magazine / ladmag

[Choose any interesting example.]

 

Text 6

Letter to tabloid newspaper

[Choose any interesting example.]

Text 7

Letter to broadsheet newspaper

[Choose any interesting example.]

Text 8

Notice in FE College

SOMESUCH COLLEGE OF TECHNOLOGY AND ARTS

SAFETY NOTICE CONCERNING COLLEGE LIFTS

Staff should be aware that there appears to be another outbreak of certain students misbehaving in lifts in a way which puts themselves and other students at risk. This clearly is unacceptable and I should be grateful for your co-operation in taking preventative action when this occurs.

     I have also asked that all students be reminded that vandalism in lifts could lead to disciplinary action. One lift is already out of commission as a direct result of vandalism. If this continues the lifts may have to be withdrawn from use. The maximum capacity for lifts is 23 and under no circumstances should this be exceeded.

    I would also remind staff and students that we all have a duty under Health and safety legislation to ensure safety practices within the work environment.

A. N. OTHER

PRINCIPAL

Text  9

Circular letter in USA

Here is help for you and it is free! This letter comes to you from a man who has been helping people just like you for over 30 years. He wants to mail you (free) a little, electrical FAITH NIGHT LIGHT which lights up, reminding you that God put you on this earth for a reason and He cares about you and those needs and problems you may be facing. 

Greetings;

            I believe we have something so beautiful it can help bring more love, more peace, joy, harmony and prosperity in your life. Let me ask you a couple of questions:

· Are you troubled today over something as you receive this letter?

· Does anyone in this home need prayer?

· Does anyone living here need a better job?

· Does anyone here need a better home or a better car?

· Is anything troubling you?

            I am a minister who, for over 30 years, has given my life to helping people just like you through the power of prayer according to the Bible…… It is no accident that you are holding these words in your hands. God meant for you to receive them! If you will let him, they can be like faith seeds to grow all types of blessings in your life. Will you say, ‘Yes, Lord, I want your blessings for me and my family.”?

Mystery text

Download the open letter to the Home Secretary from Ian Brady published in The Guardian in 1997, which includes the phrase “we were a unified force”. Also printed on P. 48 of the AS Language Student Book. 

HANDOUT B

Definition of REGISTER and FORMALITY
the ways language varies according to the situation, which includes the 

            genre, purpose and audience. 

Language          (Text)                                       Situation           (Context) 

graphology      marks on page or screen           mode               genre, text type

phonology       sounds                                      

morphology     structure of words                     field                 subject, topic 

lexis                vocabulary, words 

grammar         structure of sentences                function           purposes, aims 

discourse        structure of whole text   

                                                                        tenor               relative status & relationship 

                                                                        between writer/readers or speaker / listeners 

   

 

Lesson plan 2: Introduction to concept of tenor

2 x 1 hours 

Aims

To develop concept of audience from GCSE study

To understand and apply linguistic concept of tenor in language use

Objectives

· assess relationship of addresser to addressee in spoken and written texts 
· ‘intervene’ in texts to create different tenor / relationship between participants 

· explore notion of ‘persona’ in own language use 
· apply Goffman’s notion of ‘footing’ to spoken & electronic language 
· STRETCH & CHALLENGE: consider notion of constructed narrator / narratee (addresser / addressee) 

Materials

A pack of playing cards.

Texts from three modes of language use, which exemplify relationship and relative status of participants. 

Include persuasive texts from politics, media, advertising, which construct the persona of addresser or addressee in significant ways. 

For example, SAMs Unit 1 Section B:

teenage magazine editorial                     written

speech by Cherie Blair                          spoken (NB. planned) 

+

email from NSPCC                              electronic [See Handout D] 

10 minutes: full class 

Recap on contextual factors introduced so far & their connection to terms used at GCSE: mode                         genre / text type  

field                              subject / topic  

function                        purpose 

                                    audience

Ask students to apply fourth concept of ‘audience’ to some examples of texts. Eg:

Radio 4 programme -               audience           -           listeners to / fans of Radio 4

teacher / pupil conversation -    audience           -           each other

teen mag editorial                      audience           -           teenage girls 

Note how this often states the obvious. 

Introduce new term ‘tenor’ + definition:

The tenor of a text involves the relative status of and relationship between the participants in any language situation, ie. the writer and readers; the speaker and listeners. 

Apply the concept of tenor to the examples above & note how it allows more exploration of the text and context. 

20 mins: small groups 

Work with several (depending on number of groups) short texts. 

[Example of activity in Student Book, P 28: Activity 22.] 

Give each group a different text for further analysis of tenor. 

Read text and assess relative status of addresser to addressee on scale of 1-10. 

Repeat with new text, until each group has seen all texts. 

Feedback to compare assessment of relative status. 

10 mins: individual work

Re-write one text in order to change the relative status. 

Read and comment on each others’ work:

what is the relative status now?

what key changes were made to the text? 

20 mins: full class 

Play the ‘Status Game’ to explore the notion of status and language use:

Use pack of playing cards, with number 2 representing the lowest status and Ace, King, Queen the highest.

1. In turn, each student takes a card and goes outside the room. They should adopt the status shown on the card and re-enter the room in the role of someone arriving late. 
2. Enter the room and take your place, using language (verbal and body language) appropriate for the role and status. 
3. The group should guess the status and explain their reasons. 

Feedback discussion exploring the different ‘personas’ each individual may adopt over the course of their life. 

Homework: Prepare material for following lesson - read and assess relative status of 2 /3 texts. 

10 mins: full class

Introduce Goffman’s concept of ‘footing’. [See handout E] 

Collect similar concepts / metaphors, eg. stance, getting off on the wrong foot.

Apply concept of footing to a familiar situation, eg. the present classroom interaction. 

[Example in Student Book, P29, Activity 24] 

10 mins: small groups 

Listen to / read transcript of spoken interaction, where there is some tension & change in footing of participants. 

Describe the footing and identify key language features that signal changes.  

10 mins: individual 

Apply concept of footing to example of electronic interaction: emails, SMS, etc. 

Feedback

30 mins: small groups – full class

Practice for Section 2 of Unit 1 exam. Study two texts from different modes: written + spoken / electronic.

For each, assess:

relative status

footing / relationship  

and identify significant language features. 

STRETCH & CHALLENGE: Introduce notions of constructed narrator / narratee (alternative terms for addresser / addressee). 

How does each writer / speaker present self / particular persona?

How do they construct their assumed / ideal audience? 

Homework: Write up exam answer –compare the ways each speaker / writer presents themselves. 

NB. Further lessons exploring tenor can introduce ideas about language & power. 

Eg. Student Book P 82-83

Detailed textual analysis - Introduce terminology for analysis of language at level of grammar: pronouns; active v passive voice; nominalisation. 

STRETCH & CHALLENGE: consider distinction between exclusive and inclusive ‘we’. 

Fairclough, ‘New Labour, New Language’ P ? 

Lesson plan 3: Introduction to language analysis

Handout of stimulus materials for use in classroom. 

NB. Following materials adapted from article written by Alison Ross for Teachit Newsletter, February 2008. 

 

Use these four key concepts for grammatical classification. You can transform the dry, academic names into active tests for students to use. 

	Substitution
	see if you can take out one part of the structure and replace it with another. If so, the substituted part must have a similar function.

	Deletion
	see if you can remove some parts of the structure. This will show whether these are optional, or essential, elements.    

	Insertion
	see if you can add extra parts to the structure. This will also show that these are optional elements.

	Transposition
	see whether you can move some parts to other positions in the structure. This will show which are the movable elements.


 

Start fooling about with language. As Pullman says, ‘Look at it sideways, put one thing on top of another.’ Like this… 

Suppose you want to understand more about the grammatical concept adverb. 

You need to know: How do adverbs operate? (Note: old-style grammar asked ‘What IS an adverb?’ Old-style answer: ‘An adverb ends with –ly and tells you when, where or how something happened.’) 

Job description: Adverbs are the most versatile of all the word-classes. Like adjectives, they are optional extras: you can insert or delete them. Try the deletion test on this sentence. 

[Now] it will [just] take an [insignificant] effort. 

The optional elements function as either adjectives or adverbs. How can you tell which is which? Try substitution, using a store of familiar adjectives and adverbs as your litmus paper. The meaning may be odd, but you should see that it works in a structural sense. 

Now                it will    just       take an                         insignificant                   effort. 

            quickly                         really                                        little

            honestly                        only                                          good

We discover that the common little words ‘now’ and ‘just’ function as adverbs here. Although, you really couldn’t tell just from looking at them. 

Phrase level: What works at the level of single words also works at higher levels of grammatical structure. Staying with the adverbial function, notice which phrases are optional (= the deletion test) in this sentence.  

            [In the morning] I need you to get the shopping [from town] [on your own]. 

The phrases you can delete all have a similar structure: preposition + noun. So it looks as if prepositional phrases have an adverbial function. Try another test and substitute single word adverbs in their place, such as presently, locally, independently. The case looks convincing. You could check on the familiar definition: do these phrases tell you when, where and how the shopping should be got?

  

But a really useful test for all sorts of adverbials is transposition. Adverbs are not only optional, but often* moveable elements. See which parts of a sentence can be shifted to another position. 

[Download – or copy out – the first 4 lines of the poem ‘Silver’ by Walter de la 

Mere. It is on many websites, including www.shortpoems.org.] 

Adverbs and adverbial phrases are so versatile, they can be juggled by poets (and advertising copywriters) until the rhythm sounds just right. Here is a ‘juggled’ version of the poem. 

Now the moon walks in her silver shoon slowly and silently. She peers this way and that and upon silver trees sees silver fruit. ‘No, that’s all wrong.’ 

Clause level: What has all this talk about adverbs got to do with subordinate clauses? It’s a little known fact, but most subordinate clauses are adverbial clauses. They can be deleted and moved to other positions; you can substitute a single adverb in their place; they give information about the how, when and where. 

Let’s finish with the insertion test: you can add more and more subordinate / adverbial clauses at will, depending on your taste for long, complex sentences. Imagine a management company at work on de la Mere’s language.

Looking as if it were wearing a pair of silver shoes, the moon moves across the night sky in a manner that resembles a person walking at a slow pace, with, perhaps, a touch of menace as it progresses without a discernible sound. 

                        

*You should be able to move most adverbs. Those that don’t move position have a slightly different function. Adverbs can ‘intensify’ adjectives, in which case they are still optional, but stay immoveably fixed to the adjective. 

That was    jolly                  good.

                        awfully  good.

                        dead                 good.

                        etc

GCE AS English Language Lesson Plans

[image: image2.emf]Prepared by Jen Greatrex · Authorised by Lynne Roberts · July 2008 · Issue 1
PAGE  
2
GCE AS English Language Lesson Plans

Prepared by Jen Greatrex · Authorised by Lynne Roberts · July 2008 · Issue 1

