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Introduction  
 
Students carried out research across a wide range of language topics. In many 
cases the standards of research were high and the students had been given a 
good level of support and guidance. There was clear evidence of students 
drawing on two years of language study and applying it to their own research 
interests.  
 
Marking and assessment was generally accurate. Where adjustments were 
made, it was to bring the centre into line with the standard and represented 
slight generosity or slight severity in the application of the assessment criteria.  
 
Most centres provided evaluative comments either on the cover sheets or on the 
coursework itself, showing how the marks had been decided and distributed 
across the AOs. This gave the moderators valuable insight into the marking 
process and was very helpful. 
 
Task 1 
 
Some centres still seem unclear about the requirements for this task. Task 1 is a 
writing task that draws on the skills developed in AS Unit 2. Seventy-five 
percent of the marks available for this task are awarded for AO4. Some students 
showed awareness of this and produced excellent articles that were written with 
a publication and specific audience in mind, some wrote and delivered 
presentations that again showed good audience awareness. In other cases, 
however, students wrote formulaic introductions to their investigations with no 
identifiable audience and format. Where marks were reduced, it was often 
because of a poorly planned and written Task 1 piece.  
 
Articles 
 
If students choose to write an article, they must indicate for what kind of 
publication they are writing. It is also important to remember that references to 
their own work must be couched in terms that are appropriate for the chosen 
format and publication. A student who wrote in an article for Babel Magazine, ‘In 
my own observations of children’s language, I have found this is not necessarily 
the case. Children do not progress neatly through different ‘stages’, switching 
them on and off like little machines,’ is making appropriate reference to her own 
research. On the other hand, vague references to ‘my investigation’ show a lack 
of understanding of the chosen format which suggests the task should be placed 
in the lower bands for AO4. 
 
Presentations 

The best presentations were ones where the students had actually delivered 
these. Delivering the presentation will identify any weaknesses in the script, and 
will allow all the students to share a range of knowledge about language they 
might not otherwise have gained. 
 
Centres are reminded that Task 1 pieces must be clearly identified by format, 
and the chosen audience must be indicated.  
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Moderator’s comments: 
This is a well-written article in which the student shows himself on control of the 
format and aware of the requirements of his topic and audience. The writing is 
fluent, confident and controlled. The student was awarded full marks for both 
Assessment Objectives. 
 
Task 2 

Topics under investigation included child language, language and gender, 
newspapers, television, popular music, code switching, international varieties of 
English and popular music. Many of these investigations were closely focused, 
for example, the speech of a deaf child who had cochlear implants, errors in TV 
subtitles, political bias in a popular TV current affairs panel game, 
representations of gender in the presenters of morning TV. There were some 
interesting individual studies including an analysis of the language of the 
narrator in the computer game ‘The Stanley Parable.’  
 
The students who produced the best work showed an ability to ask meaningful 
questions about language, or to form hypotheses based on their own 
observations and the theory they had studied. The main weakness was, as in 
previous years, a lack of focus and badly framed questions. As one moderator 
observed, sometimes students set themselves questions that would take a team 
of researchers ten years to make any headway with, such as ‘Is children's 
language development affected by watching TV?.’ In other cases, questions were 
so vague that it was hard to see how anyone could come up with an answer. 
 
Centres are now teaching well how to organise and set out an investigation.  
Almost all submissions used a systematic framework, including evaluation and 
conclusion and some recognition of weaknesses and potential weaknesses in 
their design. However, some centres need to ensure that the initial 
question/hypothesis is framed in a way that makes it achievable for students. 
 
Popular topics 

Language and gender 

This continues to be a popular topic. Fewer students were using Robin Lakoff’s 
model to support their investigations, though there were a few who diligently 
hammered their data to ensure that the women used ‘empty’ adjectives and the 
men used a lot of taboo language. There was a strong feminist element in many 
investigations with studies of representations of gender in magazines, toy 
adverts, TV programmes and films often with a specifically feminist perspective, 
looking for examples of discriminatory language. The influence of Laura Bates 
was evident here. 
 
Child language 

This is also a popular topic. It was refreshing to see very few linear studies in 
which the language of the child under investigation was analysed to fit the 
categories and stages theorists suggest. It was interesting to see that several 
centres were moving their students beyond a simple ‘nature vs. nurture’ 
approach. Several students carried out studies looking at the way developmental 
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disorders affected a child’s productive and receptive language skills. Children’s 
reading and writing skills were a popular focus, and several students analysed 
books written for small children. 
 
Spoken language 

There were fewer investigations into spoken language. This probably represents 
the difficulties with collecting this: finding informants, finding recording 
opportunities, transcribing the data. Where students did research spoken 
language, there were some very interesting investigations. In one centre several 
students investigated the language differences between a layman and an expert 
in an interesting way. For example one student asked an art teacher to describe 
a couple of famous paintings then asked someone who had never studied art to 
do the same.   
 
Research tools 

Corpus linguistics 
 
More centres are now using corpus tools to analyse data. It was interesting to 
see this approach gaining ground and some very interesting investigations came 
out of this. One student analysed newspaper reports of a specific incident to look 
at collocations that suggested bias. Some students produced investigations that 
were little more than sophisticated number crunching. Centres need to 
remember that a corpus tool is a method of analysis that will answer research 
questions that might not be possible to research using other methods, but the 
research question must be asked and must be valid. 
 
Questionnaires 

There were a lot of questionnaire approaches this year, and many of these were 
excellent and gave interesting results. Students were using Voyant, Textalyser 
and Monkey Survey to help produce questionnaires or analyse large amounts of 
data, and there were genuine attempts to identify a representative range of 
informants (though there were still a few candidates who drew very large 
conclusions from questionnaires filled out by ‘three mates and my Nan.’) 
 
Submitting data 

Students are not required to submit all raw data, but they must submit enough 
data to allow the moderator to assess the accuracy of the analysis. Transcripts 
of spoken language should be submitted, texts that have been analysed, blank 
copies of any questionnaires along with the collated findings. Centres should 
ask: What is needed to allow the moderator to assess this submission? and 
submit data accordingly.  
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In this investigation the student has pursued his own interests into the way a 
computer game works. He has posed a research question relating to the way the 
narrator of the game uses language and has devised a methodology that will 
help him to answer the question.  
 
The analysis is rigorous, and the aspects of language selected for analysis are 
relevant to the focus of the investigation. The student looks at sentence 
structure and sentence type in a way that will help him to answer his research 
question. He looks at narrative structure, formality, convergence and 
graphology, but the focus of the analysis remains on the initial research 
question.  
 
This a fluent report, written appropriately and using an effective methodology 
devised by the candidate. Language theory is identified and used appropriately, 
and the conclusions are drawn clearly from the analysis. The student shows full 
awareness of the context of the language under investigation, and selects 
appropriate key constituents that are analysed with accuracy. The evaluation 
shows awareness of areas that the candidate could not cover, and suggests 
further developments for this investigation.  
 
The student is in the top band for all Assessment Objectives. 
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Grade Boundaries 

Grade boundaries for this, and all other papers, can be found on the website on 
this link: 

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pearson Education Limited. Registered company number 872828  
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE 

 


