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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to English Language & Literature. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for English Language & Literature. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 



	GCE English Language & Literature: H473. F673 Dramatic Voices

	Suggested teaching time
	6 HOURS
	TOPIC
	ROSENCRANTZ AND GUILDENSTERN ARE DEAD BY TOM STOPPARD: INDUCTION/INTRODUCTION

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Rosencrantz and Guildenstern: the original (Shakespearean) characters


	· Students scan Hamlet and chart the appearances of Rosencrantz (henceforth Ros) and Guildenstern (henceforth Guil) on a table, noting: 

· total number of lines spoken, plus line references and the function of each utterance (e.g. supportive/declarative/interrogative)                                             

· changing relationships with the court 

· their role in the narrative/drama                

· any noticeable differences between Ros and Guil in behaviour or language/speech style

· Discussion point: Lawrence Olivier’s film version of Hamlet did not include Ros and Guil at all. Why did he choose to do this? Can Hamlet operate without these two characters? Students note down reasons in small groups and feedback to class.
	· Workbook

· Hamlet 


	· Previous Hamlet workbook notes should help in speeding up this process and further consolidating the text of Hamlet

· Similar to the AS coursework analytical study: a (brief) written account of the problems/opportunities/orthodoxies involved in creating a (new) drama from the neglected characters of a very famous old one. 
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	· Mini-lecture or PowerPoint presentation given by teacher that sums up the main aspects of the play.

· Background context (Stoppard and history of drama – Realism v Absurdism, etc.)
	· Teacher-produced notes/slides, included in a workbook that will be used throughout the study of this play.

· For students who are struggling to cope with the play(s) independently, or who 
	· Alternatively, students could be given a list of the play’s key features and asked to research them on the internet in small groups.

· All textual references come from the 

	
	· The play’s form (mix of ‘Hamlet’ and ‘Waiting for Godot’) 

· Key characters

· Key themes (fate: death, inaction, language, identity; metadrama/theatricality, etc.) 

· Genre (tragic-comedy?)

· Students instructed to read play in their own time annotating for examples of the above aspects and all of the ‘Hamlet’ allusions/intrusions.

	· join the course late, a helpful site is at: 

· http://hsc.csu.edu.au/english/advanced/comparative_study/transformations/rose_guild/EngAdv13111.htm
	· Faber & Faber paperback edition of the play, first published 1968 (ISBN 0571081827)

· Students supplied with a workbook in a similar style to that for ‘Hamlet’ containing underpinning knowledge, questions and spaces for note-taking, based on the activities outlined on this scheme of work. Separate handouts might be preferred.
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Stoppard and Beckett
	· Students are provided with a short extract of Beckett’s ‘Waiting for Godot’ (e.g. pp. 9 - 11) and directed to a similar length extract from ‘Ros and Guil are Dead’ (e.g. pp. 9 - 12). Students read the two passages searching for similarities in character, language, setting, tone, etc.

	· ‘Waiting For Godot’ Faber Paperbacks edition reprinted 1979 (ISBN 0571058086)
	· Students encouraged to see a version of ‘Waiting for Godot’ on either video/DVD or read the play for homework.

· Students should have now developed a sense of why Stoppard chose these characters for his play.


	GCE English Language & Literature: H473. F673 Dramatic Voices

	Suggested teaching time
	20 HOURS
	Topic
	ROSENCRANTZ AND GUILDENSTERN ARE DEAD BY TOM STOPPARD: ANALYTICAL AND CREATIVE EXPLORATION OF THE TEXT

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Act 1: 

Ros & Guil compared to source text, Hamlet
	· In groups of 2 or 3, students scan act 1 to locate and annotate where Ros and Guil’s parts in Hamlet occur. 

· Students then compare these allusions to their charts made earlier noting: 
· Chronological comparisons with Hamlet 
· How Ros and Guil behave following their contact with Hamlet, especially any behaviour resulting from the power relations between Ros & Guil and the characters from Hamlet.
	· Workbook.

· Teacher may provide linguistic focus for section b) of this work, giving students some examples of relevant features of register and lexis. 

· Alternatively, if time allows, students might wish to follow the excellent study guide to conversational structure and power at http://www.lancs.ac.uk/fass/projects/stylistics/topic11/power/13power.htm
	· Student groups could be given different sections of the text to work with and then pool their notes during feedback.

	Act 1: the Players
	· In small groups, students scan pages 17 – 26 and compare the presentation of the Players in Ros & Guil with those presented in Hamlet (2.2.306 – 500).  

· Points of comparison are noted on a columned chart plus page references and key quotations.
	· Workbook and copy of Hamlet

· Teacher provides linguistic focus for this work, giving students some examples of relevant features of register and lexis.
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Act 1: meta-drama and audience involvement
	· Groups of 3 – 4 (depending on student numbers) are allocated a number of pages of Act 1 and asked to identify techniques that involve the audience meta-dramatically, in particular the following categories: 

· ‘teasing’ the audience 

· confronting the audience                        

· subverting the audience’s expectations  

· Class feedback and textual annotation plus discussion of Stoppard’s intended effects.
	· Workbook
· For a definition of metadrama, see 

· http://web.uvic.ca/wguide/Pages/LTMetadrama.html

	· Links will be made to the comic potential of these techniques, perhaps how they are related to the allusions, to acting and the theatre made in Hamlet and perhaps even the techniques of pantomime.

· A trip to see a modern pantomime might stimulate reflection on how metadrama works and prove an amusing occasion.

	Act 1: consolidation
	· Homework: students are instructed to divide Act 1 into a maximum of six sections, providing a title for each section and a brief explanation as to how each forms its own section. Work is reviewed in next class when students’ decisions are compared and justified; a ‘best’ is chosen.
	· Workbook
	

	Act 2: Ros and Guil
	· Students scan pages 40 – 45 and choose either Ros or Guil and write three paragraphs in the form of a journal/diary focusing on: 
· what they think of their ‘partner’ [showing contrasts to themselves] 
· how they believe their task of ‘gleaning’ Hamlet’s ‘affliction’ is going

· their philosophical impressions of their life at this moment.  
· Key quotations should be embedded.
	· Workbook
	· See notes in Lesson Plan 1 (after the Scheme of Work)

	Act 2 and ‘Hamlet’
	· Same as for Act 1 (first activity in this Scheme of Work - above). 
	· Workbook and Hamlet workbook
	· Student groups could be given different sections of the text to work on and then pool their notes during feedback.
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Act 2: the Player interviewed *
	· In pairs, students scan pages 45 – 62.  

· Each pair decides to take on either the role of: 

· Player or 

· Arts Reporter from ‘The Elsinore Review’ as interviewer
· The interviewer prepares at least 10 questions in secret (suggested question areas: views on acting, actors, audiences, tragedy, views on Hamlet, Gonzago, etc., the differences between Ros and Guil, etc.) during which the Player ‘revises’ his character. 

· Characters are to maintain their roles during the interviews. The interviews take place and are recorded for class playback/feedback.
	· Workbook
· Recording equipment
· Prompt sheet, suggesting areas for fruitful questioning, for example:

· How it feels to be playing the part of a character who is also playing the part of another character within a different play! 

· How far the Player’s views might have represented Stoppard’s own views - with the intention of eliciting what may be Stoppard’s ‘criticism’ of Shakespeare’s Hamlet and the basis for writing the play.
	· Accompanying discussion might include reference to Stoppard’s other ‘re-writings’ of Hamlet, e.g. Dogg’s Hamlet/The 15-minute Hamlet 

· To stretch some students, they might be directed to research the more contentious view that Stoppard (coming from a Jewish family) chose Ros and Guil because of the Jewish etymology of their names and therefore there is an implied a criticism of Shakespeare’s anti-semitic views (see page 52 for Ros’s ‘Jewish’ jokes).

	Act 2: the-play-within-a-play-within-a-play
	· Students study pages 60 – 63 where the players’ rehearsal of Gonzago develops into Hamlet, which leads into the foreshadowing of Ros and Guil’s deaths. 

· They then discuss and take notes on: 

· the Player’s intentions

· the effects on Ros & Guil                               

· the role of the Player so far.
	
	

	Act 2: types of humour
	· Class divided into halves. 

· First group directed to pages 64 – 66. Students identify and note as many types of humour as they can (types may be listed in workbook and ‘matched’ – e.g. slapstick, pun, etc.) 

· Second group directed to whole of Act 2. Students identify meta-dramatical features, including:
· audience involvement 
· allusions to drama/the theatre 

· Students in pairs (one from group 1, the other form group 2) feedback and ‘teach’ each other their findings.
	· Workbook
· Teacher-produced list of features with linguistic focus for this. Or see:

· http://www.btinternet.com/~knutty.knights/ 

	


	GCE English Language & Literature: H473. F673 Dramatic Voices 

	SUGGESTED TEACHING TIME
	9 HOURS
	TOPIC
	ROSENCRANTZ AND GUILDENSTERN ARE DEAD BY TOM STOPPARD: ACT 3 - EXPLORATION AND CONSOLIDATION

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	[image: image7.wmf]Act 3: atmosphere and stage design
	· The change of atmosphere/tone continues into Act 3. 

· Students scan pages 71 – 75 and in a table of two columns note the similarities and differences between setting and tone on board the ship and in the play prior to the last few pages of Act 2 plus explanations for it.

· Using the stage directions, students (in groups of 4 – 5) produce either a 2D or 3D diagram of the stage layout of the start of Act 3. 
	· Workbook
· Prompts/checklist for matters of stagecraft and setting.

· Prompts/checklist for matters of language. (I.e. how do features of lexis and imagery construct the tone?) 

· This exercise could be completed using suitable computer software.

	· This activity may be seen as more of an Extension/Stretch and Challenge or even ‘fun revision’ activity rather than a mainstream classroom task. 

	Act 3: meta-drama
	· In groups of 2 – 4, students are allocated an equal number of pages from Act 3 and asked to identify and note as many meta-dramatic features as they can.  Ideas and observations are shared in class feedback.
	· Workbook
	

	Act 3: staging difficulties
	· In groups of 2 – 3, students analyse pages 83 – 87 and list the difficulties facing a director for the staging of this section. Solutions to the problems are then suggested, perhaps with the aid of diagrams. 

	· Workbook
· Students might skim-read some reviews of productions, with particular reference to problems of stagecraft. 
	

	Act 3: the climax
	· Students scan pages 89 – 93 and are directed to identify and annotate the climactic events and any parallels to Hamlet they can see.
	· Workbook
	· Students should not lose sight of the language of the play. What are the effects of colloquialism and cliché? 

	Consolidation work
	· Students are divided into three large groups, allocated an Act per group and then asked to scan for comparisons between the two protagonists and any development in their characters.  

· Discussion and feedback provided and notes taken.
	· Teacher- or student-generated list of features of language characteristic of Stoppard’s play. 

· Activity needs constantly to refer to this list in order to sustain a linguistic focus. 

· Students could, if possible, complete this work using a word processor. They could then share their notes for feedback.
	· Homework/timed essay can be set when adjacent task is completed.

· Students write a comparative essay focussing on the similarities and differences between Stoppard’s and Shakespeare’s portrayals of these characters.

	Consolidation: opening acts
	· Students are referred back to their notes on Hamlet’s opening act and then they compare the opening act of Ros and Guil are Dead using the list of opening act features for points of comparison. Groups of 2 – 3.
	· Hamlet and Ros & Guil workbooks
	· Comparison is key for Question 1 of the exam.

· See Lesson Plan 2.  

	Consolidation: comedy
	· Students are presented with a comprehensive list of types of the comedy already found in the play, including the meta-dramatic forms, and then asked to produce a poster for a display that summarises and clarifies these types. Groups of 3 or 4.
	· Software packages such as Adobe PageMaker could be used. 

	

	Consolidation: Fate and Death 
	· Homework/Preparation: 

· Students compile lists of quotations concerned with Fate/Destiny from BOTH Shakespeare’s and Stoppard’s plays. Add to school’s Virtual Learning Environment (or similar). 

· Class activity:

· Students brainstorm their own categories of the different types of fate that Ros & Guil are subject to.

· Students may also consider how Stoppard presents other aspects of fate, such as the position of audiences, the cultural determinism of creative forms implied by post-modernism, etc. Students match the categories with examples and quotations gleaned from the text.
	· Workbook
· Collated list from VLE ‘bank’ (see left)
· OR teacher supplies a list, including aspects such as: 

· Ros & Guil’s  ‘jobs’ as actors
· The confines of the stage
· Ros & Guil roles as ‘attendant lords’ set to glean Hamlet’s affliction
· Their role as caricatures (?) of Beckett’s Vladimir & Estragon
· The absurd/Godless/deterministic universe 

· DEATH
· Language/linguistic determinism
	· Shakespeare online Concordance, or searchable e-text of Hamlet, might help.



	Consolidation: 

inaction and powerlessness
	· Closely linked to the last theme, students could explore and mind-map how Ros & Guil’s characterisation is ‘fated’ by their position as actors waiting in the wings (inactive) and compare this to Hamlet (Hamlet and Claudius, in particular) and also how they are lacking power (given their assigned roles as ‘gleaners’, subjects of Claudius, Godot’s caricatures, etc.).
	· Once students have thoroughly understood the text for themselves, they might be directed to the New South Wales (Charles Sturt University) online unit at

· http://hsc.csu.edu.au/english/advanced/comparative_study/transformations/2605/HamletRG.html
	· Homework/timed essay.  
· One of OCR’s specimen questions might be appropriate.


	GCE English Language & Literature: H473. F673 Dramatic Voices 

	Suggested teaching time
	9 HOURS
	TOPIC
	INTRODUCTION TO HAMLET BY WILLIAM SHAKESPEARE

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction to Hamlet
A. Etymologies and Aptronyms (first half of exercise)

This exercise introduces the characters in a way that helps students remember names and roles but in a ‘different’ and light-hearted manner.

Shakespeare’s use of aptronyms can be seen as relevant in two ‘academic’ senses:
· It can create a dramatic ‘foreshadowing’ effect where the audience (especially one contemporary to Shakespeare) is led to believe something about the characters which may or may not turn out to be true.
· The etymology of a character’s name can be a direct way of making a ‘linguistic’ point for students when discussing characterisation.
	· Students issued with text and attention drawn to the list of characters.  

· Students research the etymologies of the key characters’ names and record findings in booklet.


	· Ideally, each student will be issued with a ‘workbook’ that contains the sequence of exercises delineated within this scheme of work.  The booklet will provide spaces for students’ written responses to discussion points and the short written exercises. 

· It is advised that separate documents are provided that allow students to develop ‘profiles’ of the developing characters of the protagonist, Hamlet and the characters of Rosencrantz and Guildenstern, according to the sequence of exercises outlined below.  

· When the above are required, it will be signposted within this scheme of work.
	· All references to the text of Hamlet are from the ‘Cambridge School Shakespeare’ edition (eds. Richard Andrews and Rex Gibson: 1995)

· The documents described in the column to the left to be generated by the teacher and used to accompany classroom activities and as a resource for revision.  Alternatively, a ‘booklet’ could be compiled at the end of the period of study by gathering together separate handouts for each part of the scheme below.


	B.  The idea of ‘Revenge’


	· Students discuss and explore the idea of revenge in a preliminary way, e.g. start by listing 10 situations from their lives when they’ve taken revenge, or thought about it, or had revenge taken against them. For each situation, list points for and against revenge.  
	· Workbook
· For some detailed and extended lesson-planning on Hamlet and revenge traditions, see the University of North Carolina site at:
· http://edsitement.neh.gov/view_lesson_plan.asp?id=395 
	· Students might research the ethics of revenge in Elizabethan/Jacobean times. They might also collect quotations on the subject of revenge from the Internet (e.g. Sir Francis Bacon: “Revenge is a kind of wild justice, which the more man's nature runs to, the more ought law to weed it out.”

	C.  Live performance/film of play
	· Students watch play/film 
	· Kenneth Branagh’s version is unabridged but four hours long.
	

	D.  Etymologies and Aptronyms (continued)
	· Students check their recorded etymologies to see if the characters’ names are aptronyms, ironic aptronyms or arbitrary. Notes taken.
	· Workbook
	

	E.  Themes

Reflecting on the first viewing of the play. 
	· Students brainstorm a list of themes which they consider central to the play. 

· Work in pairs/small groups to rank these themes into order of their significance and/or centrality.

· Evidence/reasons noted for views. 
	· Workbook
· Teacher has list to hand: e.g.: loyalty, fate, madness, love, death, order/disorder, corruption, cowardice/bravery, betrayal, reality/appearance, revenge etc.
	· Part of the reason for this exercise is to explore the students’ perceptions of the play and its ‘themes’; clarification of how the theme is perceived should ensue from the feedback discussion.

	F. Revenge Tragedy as a genre


	· Homework: Students research conventions of the Revenge Tragedy genre.

· Whole class discussion. Teacher notes common items on board.

· Pairs/small groups: Students explore how far features of Hamlet correspond to or differ from the conventions.
	· Workbook.

· Teacher has back-up list in case students’ research inadequate:

· e.g. ghosts, madness (real or feigned) a suffering heroine, lust, a villain/antagonist, a hesitant revenger, complex plotting, dissemblance, characters of noble birth, physical horrors (torture, poisoning, etc.), a play-within-a-play etc.
	


	GCE English Language & Literature: H473. F673 Dramatic Voices 

	SUGGESTED TEACHING TIME
	20 hours
	TOPIC
	HAMLET BY WILLIAM SHAKESPEARE: EXPLORATION OF THE TEXT

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Act 1 scene 1

Literary and linguistic approaches are detailed here. Students will need to combine these.
	· In groups of 4/5, students create notes on Act 1 scene 1 for a production of the play with the brief that the production can take any form that is felt fit but must convey an atmosphere that is ominous, tense and ‘spooky’. Reasons and explanations should be noted. Group discussion points:

· Who speaks most and why?   
· Given the play’s development and outcome, is this an apt opening scene?
	· Workbook

· Linguistic approach
· Analysis of the spoken interactions in scene 1. Notes on turn-taking, agenda-setting and other features of spontaneous conversation. 

· How does Shakespeare use/subvert the expected dynamics of conversation for dramatic purposes?

· How is the situation (the “state of Denmark”) conveyed? 

· What can students gather from the lexical/semantic items in (especially) Horatio’s speech?  
	· The following section of work is intended to allow for both an analytical and creative exploration of the play.
· Students may need teacher input on stage features such as: lighting, props, acting positions, etc.

	Act 1 scene 2

Claudius’s address to court – the voice of power
	· Students read 1.2.1 – 1.2.127 and take notes on how Claudius’s blank verse address acts as a contrast to Scene 1 by creating a more ‘ordered’ atmosphere.  

· Students find, identify and note examples of rhetoric (antithesis, alliteration, pronoun use, etc.).
· Students explore how Claudius’s regal power is asserted in addressing Laertes, Polonius and Hamlet.
	· Workbook

· Linguistic approach
· Apply more overtly linguistic analysis to Claudius’s speech.

· What do you notice about the syntax of the first two sentences? How do the features of Claudius’s idiolect help with topic management and agenda-setting? What is the effect of the string of interrogatives from line 42-49? 
· How different are Claudius’s and Hamlet’s utterances in terms of register, lexis and grammar?

· How does Claudius’s language construct his identity as a man of power?
	· Remind students of the etymology/history of the word      “politician”. Point out that it is used four times by Shakespeare, once in Hamlet and twice in other plays following pejorative epithets (“vile” and “scurvy”).

· More able/independent students might pursue this for themselves using a Concordance, e.g.
· http://www.opensourceshakespeare.com/concordance/   
· Students may be given the opportunity to extend their understanding and writing skills by creating a report for a contemporary pro-monarchist newspaper that sycophantically praises Claudius’s abilities as a speaker and politician.  To be completed in a register contemporary to Shakespeare, if appropriate.


	1.2 Hamlet’s voice
	· Students explore how specific features of Hamlet’s voice and language present him as feeling powerless and grief-stricken (1.2.65 – 159). Teacher directs attention to how Hamlet’s utterances respond to (or fail to respond to) Claudius’s and Gertrude’s words, and to grammar/syntax of the first soliloquy.
	· Begin profile on Hamlet’s character.

· The Royal Shakespeare Company offers some useful online material about playing Hamlet and about the play in general at

· http://www.rsc.org.uk/hamlet/learning/language.html
	· Hamlet seems to keep a notebook (“tables” 1.5.107). Students re-read 1.2.159 – 257 and 1.4.1 – 86 and write an entry for Hamlet’s “tables” noting his feelings following his meeting with Horatio.  Add to profile.

	1.3 Family Power Relationships
	· In small groups, students study the interactions between: Laertes & Ophelia, Polonius & Laertes and Polonius & Ophelia. 
· They ‘rank’ each character according to their relative ‘power’ then find and note at least three different examples of language from each of the three interactions that helps to convey that power.
	· Workbook. This could be completed in diagram form.

· See Lesson Plan 1 below.
· Students might be offered simplified ideas about ‘typical’ features of male or female speech based on Robin Lakoff’s work.

· A completely different angle could be to invite students to parody Polonius’s advice-giving. See:
· http://www.folger.edu/eduLesPlanDtl.cfm?lpid=657
	· For background information/research on gender styles in communication, see for example:

· http://www9.georgetown.edu/faculty/bassr/githens/theories.htm


	1.5 The Ghost in Hamlet  and Power

Imagery in the play as a whole
	· Group discussion point: why the Ghost had not previously spoken and why is he now so vocal with Hamlet?

· Teacher reminds students that in Shakespeare’s time the language and imagery of a play had to do all the work which in more modern plays (and, even more so, films) is done by scenery, special effects etc.

· Students then study and annotate lines 9-91. They choose three of the Ghost’s most vivid examples of imagery and create pictorial images that illustrate the Ghost’s words.
	· Workbook
· For some highly imaginative (and highly directed) ideas about getting students to engage imaginatively with the language of the play, see:
· www.folger.edu/eduLesPlanDtl.cfm?lpid=643
· and for an extremely ambitious lesson plan to look at Shakespeare’s imagery on a wider scale, see
· http://www.folger.edu/eduLesPlanDtl.cfm?lpid=641
	

	1.5 “Wild and Whirling Words”


	· Group discussion points: 

· In what ways are Hamlet’s words “wild and whirling” (1.5.114)?  Find a range of different examples.
· Why is Hamlet so emphatic about silence (l. 144)? 

· Why does Hamlet decide to feign madness (l. 172)?
	· Workbook


	

	Essay on conventional features of opening acts
Homework/preparation

	· Students check a list of conventional features of opening acts (introductions to character, theme, atmosphere; dramatic dilemma created; foreshadowing, dissemblance, etc.) and note correspondence with Hamlet.
	· Full list supplied in workbook for consideration and discussion.
	· Homework or timed essay: ‘How well does Act One fulfil its functions as an opening act?’  

	2.1 – 2.2 ‘Spies’


	· Group discussion points:

· Both sons have had ‘spies’ employed to observe their behaviour: what does this suggest about those who wield power in Elsinore? 

· What similarities and differences do you note in how Polonius and Claudius communicate with their ‘spies’?

· In pairs, students act out lines 19 - 40 twice, firstly seeming very reluctant to take their commission, secondly with hyperbolical obsequiousness.  Discuss: which is more apt?
	· Begin profile on Rosencrantz and Guildenstern.


	

	The Players
	· Hamlet seems transformed by the players’ arrival. Students list as many points as they can as to why.
	· Add to Hamlet profile.
	· In two columns, students list as many points of comparison as they can between the story of Pyrrhus and Hamlet’s own story.  Add to Profile.

	2.2.501 – 558 Hamlet’s soliloquy


	· Group discussion after studying the soliloquy
	· Add to profile:
· What are Hamlet’s feelings about himself and his recent behaviour? Find five different examples of his language that convey his feelings.                      

· Is Hamlet being too hard on himself? List reasons for and reasons against.
	

	3.1 
Rosencrantz and Guildenstern’s feedback
Claudius’s “confession”
Hamlet For Ophelia?
	· Group discussion points: 
· What are Ros and Guil really thinking about Hamlet? 
· Lines 49-54 provide the audience’s first ‘proof’ of Claudius’ guilt and the Ghost’s veracity.  How does this change your view of Claudius and Hamlet?          

· In lines 56 -155, what are Hamlet’s attitudes towards himself?

· And towards Ophelia?  

· How is tension created in this scene?
	· Add notes to Ros and Guil’s profile
· For a detailed account of an exploration of the soliloquy, and accompanying class activities, see:
· http://www.folger.edu/eduLesPlanDtl.cfm?lpid=532
	· Opportunities here for students to be directed towards a more overtly linguistic focus.

· Any evidence in the (style of) Ros and Guil’s utterances?
· Connections with chains of imagery in the play? 

· The Famous Soliloquy Imagery/lexis? Features of syntax/grammar, how they interact with verse-form, and how they convey Hamlet’s emotions/attitudes?

· And, in dialogue with Ophelia: word-play, innuendo, ranting/railing.

	3.2.1 - 36 

Acting advice
	· In pairs: in the form of an advice manual for actors, note down Hamlet’s advice on these four areas:

· acting

· drama’s function

· clown behaviour

· audiences
	· Add to Hamlet profile with a suitable title.
	· Hamlet is clearly excited before, during and after the play-within-a-play.  What is he thinking about: Claudius, Gertrude, Ophelia and Horatio?  Note down his thoughts and embed any apt quotations in an entry for Hamlet’s “tables” in his own style.

	3.2.265 – 3.3.26 

Ros and Guil


	· Students explore, discuss and note how Ros and Guil’s relationships with Hamlet and Claudius have changed.
	· Add to Ros and Guil profile.

· Teacher directs students’ attention to features of the conversational interactions, especially how Hamlet flouts face/politeness strategies.  

· See summary of these, and Grice’s conversational maxims, at:
· www.universalteacher.org.uk/lang/speech.htm#10
	· Link with ‘wild and whirling words’? (above) 

· Students might explore connections in language and imagery.

	3.4 The Closet Scene
	· Groups discuss: 

· Why is Hamlet more concerned with his mother’s sexual behaviour than his father’s murder? 

· Why is Hamlet able to overpower his mother? Find five different examples of how his language complements his dominant approach.   
· What other dramatic events occur here that further build tension?
	· Add to Hamlet profile

· Remind students to focus on how the dynamics of speech and rhetoric

· reveal Hamlet’s state of mind 

· act on Gertrude.

· Hint for students: pay attention to the variety and sequence of sentence and utterance types.
	· Write down Gertrude’s thoughts and feelings about the meeting with her son in a diary form.

	4.1 – 4.3 

Ros and Guil
	· Act 4 scene 3-and-a-half.

· In pairs/threes, students write the scene Shakespeare might have written between 4.3 and 4.4 = a dialogue between Ros and Guil in which they talk about their current position at court. Include: 

· relationships with Hamlet and Claudius

· their impending journey to England.

· Write in modern English but integrating key items of lexis from the text, e.g. “sponge”
	· Ros and Guil profile


	· Remind students that dramatists (and novelists) don’t always include every scene and encounter and conversation that would take place in the ‘real’ world. (Why not?)

· This tendency allows (amongst other things) other writers to write sequels and ‘prequels’, filling in the ‘gaps’ in established texts. 

· (This might be a god time to introduce Stoppard, if not done already.) 

	4.4 On the coast
	· Group discussion point:

· How does Hamlet now feel about his revenge and what has caused this change? 

· Find three examples of language and/or imagery that best convey these feelings.
	· Add to profile.

· Teacher provides annotated text of the soliloquy, with the key (lexical) items highlighted, e.g. the opposition between man and beast.

· Students summarise the content of Hamlet’s debate with himself (if they can!)
	· More able students might attempt (discourse) analysis of the soliloquy.

	4.5 

a. Mad, Bad or Sad?

b.  Brother v Lover
	· In lines 4 – 13 the Gentleman gives a quite detailed account of Ophelia’s madness. Students list the symptoms identified by the gentleman and then find an example for each point from how Ophelia behaves in this scene and how others perceive her.

· Students compare Laertes’s and Hamlet’s behaviour and language via a columned chart.

	· Add to workbook.

· Workbook
	· How does (the language of) Ophelia’s madness compare to Hamlet’s? Optional essay.

	4.7 Inaction?

5.1 Graveyard antics
	· Students discuss why Claudius hasn’t yet killed Hamlet and then make comparisons with Hamlet’s own “dull revenge”.

· Students discuss:  What are the purposes of the gravedigger scene?

· Students add to the columned chart above listing the comparisons between Laertes and Hamlet.
	· Add to Hamlet profile.

· Workbook
	

	5.2 The Climax


	· In small groups, list all of the main characters and decide how – if at all – a “divinity” has shaped their “ends”.

· Students make one last entry in their Ros and Guil profile concerning how Hamlet now feels about them
	· Workbook
· Ros and Guil profile


	

	Consolidation and Retrospective


	
	· For an intensely personal ‘psychological’ reader-response to the play and its language, see Norman Holland’s essay at:
· www.clas.ufl.edu/users/nnh/hamlet.htm
	· For students interested in more academic research into linguistic features of the play, see:

· www.unt.edu/honors/eaglefeather/2007_Issue/Hanna3.shtml 


	GCE English Language & Literature: H473. F673 Dramatic Voices

	Suggested teaching time
	8 hours
	Topic
	HAMLET BY WILLIAM SHAKESPEARE: AFTER EXPLORATION - CONSOLIDATION

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Characters and relations
	· In pairs, students group together the characters in diagrammatic clusters according to how they are related (e.g. Hamlet and his friends, Polonius and family) and showing power relations; key quotations label the diagrams.
	· Workbook

	· Selected groups might do a short presentation to the class.  



	Imagery
	· “Something is rotten in the state of Denmark” (Marcellus 1.4.90). 

· Class divided into groups according to dominant chains of imagery. 

· These are noted and their significance explored via discussion/feedback.


	· Workbook
· Teacher suggests categories of imagery to be traced (e.g. bodily corruption and disease; acting and the stage) and might provide chart structure. 

· Caroline Spurgeon’s 1935 book Shakespeare’s Imagery and What It tells Us is still the key text. 
	· There is a wealth of useful material on the internet, and much more useless accretion of ‘sample essays’. Students need to be guided towards the nutritious material and away from the inferior quality pieces. 



	Europe, ‘Hamlet’ and Denmark
	· Students find all of the references to Fortinbras’s activities and then note down what he does, accounting for his significance for the drama.

· On a photocopied map of Northern Europe, students label all of the places mentioned by name and plot movements of the characters.
	· Workbook
	

	Timed essay/homework
	· A selection of titles is provided and students mind map possible answers in pairs/small groups. 

· Areas for consideration: presentation of madness; idea of revenge; the portrayal of female characters. 
	· Workbook
· Teacher places emphasis on how power relations affect presentation, especially features of language.

	· Revision/study pairings? 

· In each pair, each student writes a plan or introductory paragraph for a selection of the essay titles. Partner then tries to use the plan/introduction, and gives feedback.


Sample GCE Lesson Plan 1: 
English Language & Literature: H473. F673 Dramatic Voices 
Rosencrantz and Guildenstern’s Diaries

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to review and develop their understanding of the contextual origins (i.e. Beckett and Shakespeare) of the play’s two main characters. 

	Objective 2
	Students to develop their awareness and knowledge of the similarities and differences between the two main characters.

	Objective 3
	Students to learn key quotations in preparation for the exam.


Recap of previous experience and prior knowledge (10 – 15 minutes)

· Students are instructed to review/re-read what they have already learned concerning the literary origins of Stoppard’s two main characters by checking their workbooks for the work completed on comparing an extract from Waiting for Godot with Ros and Guil are Dead.
· Students - in pairs - are next asked to take brief notes on how they think the two main characters have differed in their individual attributes/character traits up to the start of Act 2.
Ideally, this recap work should be set for homework at the end of the last lesson so that students are fully prepared for the work of this lesson.
Content

	Time
	Content

	5 – 10 minutes


	· Students are instructed to read/scan pages 40 – 45 individually (Faber & Faber paperback edition of the play, first published 1968 - ISBN 0571081827), looking for and noting/annotating Ros and Guil’s thoughts/feelings about life, each other and their ‘parts’ in Hamlet. Distinctive features of utterance/speech style need to be identified.

· Class is divided in half and each half is allocated either Ros or Guil for the next task.

	Time
	Content

	20 ​– 25 minutes


	In pairs or threes (of the same allocated character) students then write three brief paragraphs in the style of a diary/journal spanning the events of the play so far for their allocated character. 

There should be one paragraph on each of the following, but not necessarily in this order:

1. What they think generally about their partner (with the emphasis on how they differ from or contrast to themselves in terms of their individual powers/strengths).

2. How they believe their task of ‘gleaning’ Hamlet’s “affliction” is progressing.

3. The character’s ‘philosophical’ thoughts/feelings about their life at present.

This should be written in a style that is as close as possible to that of Stoppard’s original; it should – ideally - contain embedded quotations from that original and it should be word-processed, appropriately titled and named then printed off.


Consolidation

	Time
	Content

	10 minutes
	· Students’ printed copies are circulated so that each student pair receives one copy of the opposite character to the one they wrote the diary entry for. 

· The new student pairings are brought together; each reads the work of the other and provides critical feedback. 

· Points of significance are noted.
(If time is tight, then the consolidation can take place at the start of the next lesson; this should not be necessary if the recap work is prepared for homework beforehand.)


Sample GCE Lesson Plan 2: 

English Language & Literature: H473. F673 Dramatic Voices 
Comparing Act Ones (of Hamlet & Ros and Guil are Dead) : Consolidation

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to develop their skills in comparing the two texts for this unit.

	Objective 2
	Students to reiterate and extend their understanding of both plays’ structures: in this case, the opening acts of both plays.

	Objective 3
	Students to appreciate and/or revisit how the different contextual factors have determined the forms and structures of these two plays.


Recap of previous experience and prior knowledge (10 – 15 minutes)

Students have already completed some substantial work on how the opening act of Hamlet corresponds to conventions of the play’s genre.  They are directed to the notes on this topic (compiled earlier in their Hamlet workbooks) and asked to revisit that information, in particular the list of conventions for the openings of plays (i.e.: introduction of key characters/themes/motifs; the setting of the scene/atmosphere; introduction of the play’s dramatic dilemma/conflict; the initiation of some form of dissemblance, etc.) and how well Hamlet matched those audience expectations.
Content

	Time
	Content

	15 ​– 20 minutes
	Students have not looked at Act One of Ros and Guil for a while, so they are asked to skim read the act individually to remind themselves of its content.
Whilst re-reading, the students are instructed to look out for those conventions of opening acts that they have just been revisiting for recap, and to annotate/note anything they think apt.
Teacher lists conventions on board and then facilitates/aids progress.

	10 ​– 15 minutes
	In groups of 2 - 4, students are asked to compare their ideas about how well Stoppard’s play matches the conventions and note down the key reasons why it does and does not, with any explanation that they can think of for these observations. 
· Whole class discussion, to locate and explore the major deviations from convention in Stoppard’s play. Divide these into two columns: 
· Those deriving from the literary origins of the play.

· Those deriving from the philosophical grounding of the play.


Consolidation

	Time
	Content

	10 minutes
	· Students are then asked to arrange their notes in table form with the conventions on the left and their notes/observations in the middle of the page plus quotations and/or textual page references.
· Students now will complete the right side of the table by inserting corresponding and/or contrasting observations from their existing analysis of Hamlet’s opening act.

	5 minutes
	Students are told that they are to write an essay for homework or mock exam that compares the opening acts of the two plays and then they are given an appropriate title. This could be used as on-going assessment or an extension activity.


Sample GCE Lesson Plan 3: 

English Language & Literature: H473. F673 Dramatic Voices 
Family Power Relationships

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson
	Objective 1
	Students to explore contextual factors influencing the dynamics of (power) relationships, especially between male and female characters within the play. 

	Objective 2
	Students to develop/extend knowledge of how characterisation is approached by the writer and interpreted by audiences from the writer’s choices of language.

	Objective 3
	Students to understand how the collision of Polonius’s family with Hamlet’s creates dramatic outcomes.


Recap of previous experience and prior knowledge (15 minutes)

· Students are asked to note down what they have already learned about the characters of Laertes and Polonius with regard to their position in the state of Denmark and their relationships to Claudius. Class discussion, feedback and amendments to notes.
Content

	Time
	Content

	15 – 20 minutes
	· Students prepare to skim and then do a read-through of Act 1 scene 3 in groups of three with each student taking the part of one of the characters. 

· Teacher reminds students of prior (AS-level) knowledge of helpful approaches to analysing how a writer uses language to shape meaning: linguistic (e.g. features of spoken language) and literary (e.g. perhaps targeting metaphor).   
· Students are asked to focus on Ophelia’s utterances in the scene and discuss (as they read) how they think it best to speak her words (e.g. demure or ironic?). Notes/textual annotations must support their decisions. 

	10 minutes
	In the same groups, students are asked to consider each of the three characters in terms of their relative power. Again, textual references and/or quotations should be identified.
N.B. Power is located in many aspects of utterance, which need to be explored.


Consolidation

	Time
	Content

	15 minutes
	· Still in the same groups, students compile a list of notes for all three characters (including advice on prosodic features and non-verbal behaviour) that would act as a director’s advice to actors playing this scene in a future production.
· Teacher facilitates.
· Teacher provides extension activity opportunity for homework: a short written essay (up to 500 words) on how Shakespeare’s placing of Polonius’s family in relation to Hamlet’s in the opening scenes creates dramatic outcomes.  


Sample GCE Lesson Plan 4: 

English Language & Literature: H473. F673 Dramatic Voices 
Rosencrantz and Guildenstern - aren’t quite dead

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students explore the roles of the two most significant minor characters and their significance to the dramatic events and interactions with other characters in the play.

	Objective 2
	To initiate students’ comparative consideration of Shakespeare’s and Stoppard’s portrayal of these two characters.

	Objective 3
	To extend/develop the students’ awareness of the concept of metadrama and how it plays an important part in both texts.


Recap of previous experience and prior knowledge (10 minutes)

· Students are asked to read and review the notes already taken on Ros and Guil in their developing profiles (2.1 – 2.2, 3.1; 3.2.265 – 3.3.26) so that these two characters’ roles and attributes are refreshed in the students’ minds.

· Discussion may occur about students’ previous notes and any amendments can be added. If students’ profiles are not up to date, then they can be revised and updated at this point by students sharing notes. 

Ideally, this recap section of the lesson should be set for homework at the end of the last lesson, as should the following ten minute section of the lesson’s content.
Content

	Time
	Content

	10 minutes
	All students read Act 4.1 – 4.3 and add new notes about Ros and Guil’s current position to their Ros and Guil profiles. Paired discussion/work should be encouraged whilst teacher facilitates 

	15 minutes
	The class is then divided into three large groups, each group being given the following briefs on a prepared written sheet:

· Group one (further divided into pairs/threes) is allocated the task of writing a brief and imaginary duologue between Ros and Guil on their roles so far and their current position at Claudius’s court. This should include:

· their relationships with Claudius, Gertrude and Hamlet;  

· reflections on their actions past and present, including their impending journey to England. 

The duologue should be written using modern English register/lexis/syntax but integrating as many of Shakespeare’s original words – i.e. key quotations - as possible.

· Group two prepares a minimum of five probing questions to ask Ros and Guil in their role as courtiers in Claudius’s Elsinore. Questions might cover their former relationships with Hamlet, the morality of their current and recent relationship with Claudius, etc. Questions should include some of Shakespeare’s original words.
· Group three prepares a minimum of five questions probing the lives of the actors of Ros and Guil whilst they are not on stage in role. Questions might include what the actors think about the jobs, the play, etc. 

	5 – 10 minutes
	Students who have written the duologues then ‘act out’ their scripts in turn.

	10 ​– 15 minutes
	· Students who have prepared the questions then ‘hot seat’ the characters/actors with their questions, ensuring that each student gets asked at least one question.
· The teacher acts (!) as a chair, organising the discussion.


Consolidation

	Time
	Content

	5 minutes
	Teacher then consolidates the lesson by explaining the significance of metadrama for the drama of both plays and its centrality to Stoppard’s play, taking questions from students, who take down any significant points in Ros and Guil profile.


Other forms of Support

In order to help you implement the new English Language & Literature specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

Oxford University Press (OUP) is the publisher partner for OCR GCE English Language.
Oxford University Press (OUP) is producing the following resources for OCR GCE English Language & Literature for first teaching in September 2008 
OCR Doctor Faustus
ISBN:9780198386834 
Christopher Marlowe

OCR The Duchess of Malfi
ISBN:9780198386841
John Webster

OCR The Great Gatsby
ISBN:9780198386940
F. Scott Fitzgerald

OCR GCE Language & Literature Coursework OxBox CD-ROM 
ISBN:9780198386988

Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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