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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to English Literature. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for English Literature. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
In some cases, where the Support Materials have been produced by an active teacher, the centre logo can be seen in the top right hand corner

Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 




	GCE ENGLISH LITERATURE: H471. F663 SECTION A DRAMA AND POETRY PRE-1800 

	SUGGESTED TEACHING TIME
	50 HOURS
	TOPIC
	SHAKESPEARE: TWELFTH NIGHT 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	[image: image2.png]Twelfth Night and the carnivalesque
	· Discuss role of festivals such as St Valentine’s Day, Christmas, Twelfth Night in our culture.  What are their origins?  How do social expectations change? 

· Introduce concept of carnival and role in Elizabethan England. 
· Was carnival a force for subversion, which challenged hierarchy or an aid to strengthen power – safety valve? 
· Establish conventions of carnival: disguise, cross-dressing, masquing- inversion of norms.  
· What are our modern equivalents?  
· Discuss the connotations of full title and that of the source: The Historie of Apolonius and Silla derived from Gl’Ingannati (1531) (The Deceived).
· Note expectations of the play.
	· ‘Shakespeare’s Festive World: Elizabethan Seasonal Entertainment and the Professional Stage’ Francois Laroque
· ‘The Cambridge Companion to Shakespearean Comedy’ A Leggatt (ed)

· http:/web.uvic.ca/Shakespeare/Library/SLT


	· Students could research Elizabethan festivals/carnival using ICT
·  http://www.mythicjourneys.org/
      newsletter_feb07_mcdermott.html

· Establish the changing role of festivals and the role played by the theatre in protestant England: carnival spirit migrated to the theatre.

· Consider how the title also implies the end of the 12 days’ revels and an intrusion of reality.

	Comedy
	· Identify types of humour – watch episode of comedy such as Fawlty Towers/Monty Python sketch. Identify how humour is created: disguise, mistaken identity, comic stereotyping, gender confusion, wordplay.  

· Problematize comedy: give definitions.  Discuss in groups and establish the difficulty of defining comedy.  

· Read Philip Sidney’s/Ben Jonson’s definitions of comedy and establish their belief that people laugh at exaggerated characters and learn to recognize their own folly, much like satire today.
	· Video/DVD of comedy
· Definitions of comedy such as: ‘Something that makes you laugh’,  ‘Something that deals with the lighter side of life’,  ‘Has a happy ending’, ‘Characters triumph over adversity’, ‘Includes conventions such as mistaken identity, physical action such as slapstick fighting, comic exploration of language’  

· ‘A Defence of Poetry’ Philip Sidney

· Prologue to ‘to Every Man in his Humour’ Ben Jonson
	· Students should be aware that Shakespeare’s comedies do not all follow the same conventions.  Consider the fantastical nature of ‘A Midsummer Night’s Dream’ – watch or read and compare to ‘Twelfth Night’.

	The comedy of Twelfth Night: 1.1 - 1.3
	· Read 1.1-1.3 and establish the main plot and subplot – what kind of comedy is Twelfth Night?  How is the promise of reunion implied?  

· Pairs should closely analyse 1.3 and note the use of wordplay and comic characters. What elements of the carnivalesque are in 1.3? 
· Students should summarise each scene as they read the play and keep a log of key quotations and questions to ask.
	· ‘Twelfth Night’: 1.1, 1.2, 1.3
	· Establish play as a romantic comedy including unrequited love, a shipwreck, separated loved ones and some ridiculous characters.
· Audiences would have associated Illyria, in the former Yugoslavia, with Greek romances and fantasy.

· Students should summarise each scene as they read the play and keep a log of key quotations and questions to ask.   

	Deception in Act 1
	· Give each group one character; outline how character is deceived/ deceives him/herself Act 1.  
· What is the effect and purpose of deception?    
· Link to carnival – misrule and chaos? 
· Feedback with quotations and analysis of language (AO2) as evidence.  
· Also consider the theme of appearance and reality: the possibility of being deceived by outward appearance: 1.2,  1.4 
	· List of characters: Orsino, Olivia, Viola, Sir Toby, Andrew Aguecheek
	· Duke – love for Olivia yet pretentious, artificiality of language (link Petrarch/Romeo); Olivia – married to her grief yet falls in love with Cesario; Viola disguises herself and deceives the Duke and Olivia; Sir Toby deceives AA into believing that he could woo Olivia; AA is deceived both by Sir Toby and himself.
· Students could feedback using PowerPoint .
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Love in Twelfth Night 


	· As a romantic comedy, Twelfth Night presents different visions of love but are they all humorous?  In groups research the different types of love in Act 1 and 2.2, 2.4. Why is 1.5 important to the comedy?

· Essay: ‘The play suggests that romantic love is both a sickness and its own remedy.’ Evaluate Shakespeare’s presentation of the experience of love in Twelfth Night in the light of this statement.
	· ‘Twelfth Night’: 1.1, 1.2, 1.4, 1.5. 2.2, 2.4, 3.1
	· Establish the instability of love, the effects of love, the language used to express love (artificiality), irrationality, destructive nature of intense love, transgressive, anti-social (1.4, 2.4), ominous.
· 1.5 and 3.1 signal Olivia’s entry to the comedy – she too is in love, rather than resistant to it.

	Gender


	· During or prior to the lesson, students could complete a collage of images representing masculinity/femininity.
· Discuss expectations of masculinity and femininity today: jobs, behaviour, traits etc. 
· To what extent does our culture challenge the stereotype? 
· In groups find stereotypical assumptions of gender in Acts 1 and 2.  
· Where are the stereotypes contested?  
· Discuss the theatricality of life and the notion that we are all acting out roles. 
	· As a starter, pose the following riddle: ‘A young boy and his father were in a car accident. Both were injured and rushed to the hospital. They were wheeled into separate operating rooms and two doctors prepared to treat them, but the doctor assigned to the young boy stared at him in surprise. "I can't operate on him!" the doctor exclaimed to the staff, "That child is my son!”’  Discuss
· ‘Shakespeare in Love’ could be used to illustrate gender ambiguity.
	· Establish masculinity and femininity as constructs as opposed to biological states (male/female).  

· Remind students of all male casts and the further confusion of gender this may have created – further research opportunities.
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2.1-2.2 ‘O time thou must untangle this!’


	· Read 2.1 and 2.2.

· Analyse Viola’s soliloquy, noting her references to disguise.  What dramatic purpose does 2.1 serve? How are we made confident that time will ‘untangle this’?  Why is this important in a comedy?  Discuss the role of soliloquy and dramatic irony. 
	· ‘Twelfth Night’: 2.1 and 2.2
	· Note the parallels between Viola and Sebastian’s experience.

	Confusion, mirroring and doubling – the image of twins is at the heart of the play.
	· How does Shakespeare continue this image of doubling?  How do characters reflect each other?  How does the subplot mirror the main plot?  

· In groups draw a diagram to show mirroring of the plot and characters.
· How does the mirroring serve to challenge gender differences? 
	
	· Explore the links between Viola and Sebastian, Orsino and Olivia, Orsino and AA/Malvolio/Cesario/Viola. How are they similar/different?  

· Viola – Sebastian – storm – saved by captains, in new land.
· Orsino and Olivia – pretence – hyperbolic claims – Olivia abandons plan almost immediately.
· Orsino and AA wish to woo Olivia – both appear foolish. 

· Sir Toby is duping AA/Cesario is duping Orsino.
· Olivia loves Viola/Orsino loves Olivia/Cesario loves Orsino.

	Feste 


	· Establish the role of the fool in Elizabethan times - licensed fools kept in great households.
· 1.5: How is Feste treated by Maria and Olivia?  How does he prove himself anything but foolish?

· Analyse songs: 2.3 and 2.4 and 3.1 ‘corruptor of words’

· How would you cast Feste?  Jolly professional entertainer?  Darker interpretation?  How would you present the songs?  Or would you emphasise the artificial literary tradition – irony?  

· How does Feste reflect the feelings of the characters? 
	· ‘Encomium Moriae’ Erasmus Erasmus: ‘Fools can speak truth and even open insults…’; ‘They are the only ones who speak frankly and tell the truth’; ‘you’d think you saw a swarm of flies of gnats quarrelling among themselves’

· ‘Shakespeare Twelfth Night: Penguin Critical Studies’ Stevie Davies

· ‘Longman Critical Essays: Twelfth Night’ L Cookson, B Loughrey (eds)

· Videos: Trevor Nunn, Animated Tale, BBC, Kenneth Branagh
	· Introduce critical comment: ‘There is in this wonderful song, as in all of his jests, a current of sadness’ Stephen Greenblatt the Norton Shakespeare.  

· 2.3: realistic and pessimistic ‘youth’s a stuff will not endure’ Compare “To his Coy Mistress’

· 2.4: bleak piece – death, traditional emblems of death.  Conventional.
· Comic version of memento mori/moriae.

	Malvolio
	· How has Malvolio behaved so far and treated the fool, Cesario, Sir Toby etc?

· Collect descriptions of Malvolio.  

· What role does he play?  Can you link him with the tradition of carnival?  

· Outline Sir Toby’s, Maria’s, AA’s, Fabian’s and Feste’s reasons for hostility. 

· Establish meaning of ‘puritan’. 
	· Table to complete with reasons for hostility

· Heinemann – puritan ‘used to define a political as well as religious alignment’.  Link to Philip Stubbes ‘Anatomy of Abuses’ 1583: sustained attack on the immorality he saw in the theatre – anti-festive scapegoat. 
	· Malvolio means ‘ill will’.
· 2.3: ‘time pleaser’ sycophant; class hostility: ‘Art any more than a steward?’ Malvolio’s humiliation of Feste.

	2.5 Comedy of soliloquy 
	· Recap Maria’s plan.  Locate source of humour: desire to rise in the social scale through marriage – deep rooted fantasies of self-aggrandizement.  

· How does this scene conform to Sidney and Jonson’s perception of comedy?  

· How does Malvolio’s language reflect his character?

· Use this analysis to write Malvolio’s diary after this scene, outlining his response to the letter, and reflecting his self indulgent fantasising, arrogance and desire for power.   
	· Video of 2.5

· ‘He’s a sad man, and in many ways completely ludicrous because he displays the height of conceit and pomposity.’ Nigel Hawthorne on Malvolio.
	· Consider the audience’s reaction to this scene.  Do we empathise?  Do we recognise Malvolio’s vanity?

· Students should consider Malvolio’s constant use of ‘I’, ‘me’ and ‘my’; language concerned with status and power (state, my officers, obedient, some rich jewel, courtesies); his indulgent fantasies; and the dramatic irony of ‘I do not now fool myself’.

· Also note Malvolio’s use of prose throughout the play (except for 5.1), which indicates the comic nature of his character.  
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Character recap
	· Pairs to scan Acts 1 and 2 for description of their character or speech that reveals elements of his/her personality.  Feedback.  Students write a question to ask each character – pairs to answer in hot seating exercise. 
	· Character list: Olivia, Viola/Cesario, Feste, Orsino, Sebastian and Antonio together, Maria, Sir Toby, Sir Andrew Aguecheek, Malvolio, and Fabian.  

· Political cartoons from newspapers/’Private Eye’
	· Share findings – photocopy notes/display/jigsaw.
· Study political cartoons/caricatures from papers lampooning Brown/Bush etc.  Create own for character of choice. 


	Different permutations of love and desire?
	· Consider Antonio’s feelings for Sebastian: strong male friendship or homoerotic?  How is Antonio’s ‘love’ for Sebastian similar to Olivia’s love for Cesario?  How does her behaviour also challenge the patriarchal norms? 

· Groups to read critic and feedback – why might interpretations of A and S’s relationship have altered over time?  Emphasise AO3: different readings of the text.
	· ‘Twelfth Night’:  2.1/3.3/3.4.

· ‘Prospero’s wife’ in Rewriting the Renaissance: the Discourse of Sexual Difference in early Modern Europe’. S Orgel 

· ‘The Two Antonios and Same Sex Love in Twelfth Night and The Merchant of Venice’ J Pequigney


	· Consider word ‘servant’ appropriated by a man in a heterosexual relationship.  ‘I do so adore thee.’  ‘My desire did spur me forth.’  Takes risks and then describes himself as the jilted lover.  

	Act 3, Scene 4
	· 3.4 – divide scene into 9 sections to act out.  As a class, summarise each section.  Watch video – what creates humour?  Discuss comedy of misunderstanding/farce.

· Closely analyse Andrew Aguecheek’s letter to Cesario, considering how language also creates humour.
	· ‘Twelfth Night’: 3.4

· Video
	· Recap definition of farce – link to examples in popular culture such as ‘Vicar of Dibley’, ‘Fawlty Towers’, etc.
· Note Andrew Aguecheek’s absurd language, his wooden obscure phrases, that, rather than threaten, reveal him to be an illiterate idiot.
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The constructs of masculinity and femininity
	· Recap masculinity and femininity as constructs.  How are stereotypes used in 3.4? 

· How does the confusion of gender continue the theme of carnival?  Consider critical comment


	· Jan Kott ‘Ultimately then, in this comedy of errors, what was just an appearance?  There is only one answer: sex.’  

· Lisa Jardine: ‘add to the delicious pleasure of the erotic chase.  Outside the close confines of marital love, family and reproduction, gender bending is the name of the game –‘as you like it’, or ‘what you will’. In ‘Erotic politics: Desire on the Renaissance stage’ S Zimmerma

	· How do films of the play explore the notions of gender?
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4.1
	· How does Sebastian react to Olivia?  

· Note the irony of his references to madness framing 4.2.  

· How does his reaction ensure his inclusion in the festive spirit of the comedy?  

· How is he different to Malvolio, who is clearly excluded? 

· Analyse 4.3; how does the scene address the improbability of events?  What has happened since 4.1?  

· In pairs write the scene in which Olivia gives Sebastian the pearl and asks him to marry her. Aim to convey Sebastian’s surprise yet a desire to accept, which ensures that he is included in the festive spirit of this romantic comedy.  Write a commentary explaining language choice, and referring to the text for examples of Olivia and Sebastian’s style of speech.

	· ‘Twelfth Night’: 4.1, 4.2, 4.3
	· Consider how Sebastian’s soliloquy conveys his confusion and the implausible nature of events.  Also consider the artificial nature of the rhyming couplets at the end of the scene.  

· Aim to maintain Olivia’s and Sebastian’s character; remember not to call Sebastian Cesario!

· Students could act out/video their scenes and evaluate their success.

	4.2: Sympathy for Malvolio?
	· Read 4.2.  Establish Elizabethan attitudes to madness: possessed by evil spirits. Note relevant references in this scene.  

· What is the comic potential?  How would you direct the scene? (See essay).  Watch video version

· Do we sympathise with Malvolio? 

· Using relevant critical comment and textual evidence, teams prepare for a debate/verbal boxing match – is Malvolio’s punishment deserved?
· Video debate - students to minute arguments in preparation for essay.
	· ‘The problem of Malvolio’ and ‘ Directing the ‘dark room’ scene’ in ‘Longman Critical Essays: Twelfth Night’ L Cookson and B Loughrey (eds)

· ‘Shakespeare’s Festive Comedy: A study of Dramatic Form and its relation to social Custom’ C L Barber

· Video

· Barber considers sympathy for Malvolio a ‘romantic and bourgeois distortion’ However, he is also considered ‘tragic’ (D Sinden, actor).  
	· Link notion of sympathy to Sidney and Jonson’s definition of comedy and its role to expose contemporary abuses to ridicule: if so, the audience does not pity Malvolio.  



	5.1 How are the plots, mistakes, and confusions resolved – epiphanies?
	· List recognitions/revelations of scene. What conventions of comedy are being followed?  What representations of love are presented? 

· Explore the role of weddings in comedy.

· Compare to recent films.  

· In what ways could the revelations and transferences subvert dominant ideology?  

· In what ways does it suggest that there is no radical difference between men and women? 
	· C Bates in ‘The Cambridge Companion to Shakespearean Comedy’ A Leggatt (ed):  ‘the couple is the building block of the social group, matrimony celebrates not only the union of one particular happy couple, but more importantly, the absorption of that couple into the larger group as a whole’. 
	· Examine how the ending reasserts patriarchal norms/restores ‘order’: Olivia’s love is transferred to Sebastian just as Orsino’s is transferred/recognized for Cesario/Viola.  Antonio is left on his own. Illicit sex is not committed.

· 3 weddings – seems to assert dominance of patriarchal ideology, yet why is the transference so easy?


	GCE ENGLISH LITERATURE: H471. F663 SECTION A DRAMA AND POETRY PRE-1800 

	SUGGESTED TEACHING TIME
	50 HOURS
	TOPIC
	DRAMA AND POETRY PRE-1800: SHAKESPEARE: OTHELLO 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note
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Othello
	· Discuss the representation of black culture in the media (e.g. roles for black actors in films and television).
· Groups to read article outlining Spike Lee’s perception of stereotypes perpetrated by films.

· Feedback, discussing the origins of stereotypes such as ‘happy slave’, ‘noble savage’ and ‘mystical Negro’; link to slavery, colonialism and the attempt to claim white superiority over the ‘other’.

· Explore Elizabethan/ Jacobean attitudes to race and definitions of ‘moor’.  Pairs to read definition of ‘moor’, extract from other plays (e.g. ‘Merchant of Venice’, 2.1, 2.7 and ‘Titus Andronicus’ 4.2), history (www.folger.edu). Feedback info and representation of moors.
· Are there any stereotypes that persist today?
	· http://www.yale.edu/opa/v29.n21/story3.html
· ‘Titus Andronicus’, ‘Merchant of Venice’, ‘The history and description of Africa’ L Africanus

· ‘Shakespeare, Race and Colonialism’ A Loomba

· www.folger.edu/
· http://www.rsc.org.uk/othello/teachers/moors.html
	· Extension work: read/watch Merchant of Venice to further explore Shakespeare treatment of otherness.


	Othello: Act 1, scene 1
	· Does Othello conform to Elizabethan/Jacobean stereotypes?  Unusual for ‘Moor’ to be tragic hero?  

· Read Act 1 scene 1.  

· Pairs to closely analyse how Othello is presented by Iago and Roderigo to Brabantio.  

· How do they conform to Jacobean ideology? What evidence is there for Othello’s acceptance within Venetian society?  

· How is Othello clearly still considered an outsider?  

· How would a modern audience react? 

· How about a Jacobean audience? 

· Introduce charivari – ‘a practice of noisy festive abuse in which a community enacted its specific objection to inappropriate marriages and more generally exercised a widespread surveillance of sexuality.’  

· Establish the cultural and social foundations of opening scene by exploring charivari.

· Students should annotate the scene and identify the emphasis on social stereotypes: feminine sexuality, comic vulnerability in the groom. 

· Also note Iago’s role as ‘ringleader’ whose task is to point out the problems in the marriage and undermine it. How is this role emphasised in Iago’s language and behaviour towards Roderigo?
	· ‘Othello’: Act 1, scene 1

· ‘Charivari and the comedy of abjection in Othello’  Bristol
·  ‘Shakespeare: Othello: A Casebook’  John Wain (ed)

· Video(s) of Othello
	· Students should summarise each scene as they read the play and keep a log of key quotations.

	Othello: Act 1, scenes 2 and 3
	· In pairs, half of the class should consider Brabantio’s perception and description of Othello, while the other half should analyse the image that Othello constructs for himself. 

· Feedback and compare perceptions of Othello.

· Recap concept of the ‘other’ and post colonial readings – Othello as ‘other’ and ‘exotic’.  

· How do both Othello and Barbrantio reflect these concepts?  

· Swap partners (one having considered Othello, one Brabantio) and discuss.  What potential problems are presented?

· Consider how Othello’s blackness charms and threatens, fulfils cultural prejudice: hero (male, powerful and privileged) and outsider (threatening power of the alien – monster – deformed creature – show/warn – monstrum).
· Establish Elizabethan/ Jacobean ideology re: women.
· Recap how Othello and Desdemona’s relationship is presented by Iago, Roderigo, and Brabantio.  What imagery and diction is used to describe their relationship?  How does their relationship challenge ideology?  Problem? 

· Link to the practice of charivari.  
	· Act 1 scene 2, lines 17 – 28, 59 – 99, Act 1scene 3, lines 48 – 170.  

· ‘Orientalism’ Edward W. Said

· ‘Women “Race” and Writing’ J Singh

· ‘Shakespeare’ K Ryan
	· Consider Othello’s need to construct a ‘white’, therefore inauthentic identity (Singh).

· ‘The destruction of Othello and Desdemona lays bare the barbarity of a culture whose preconceptions about race and gender cannot allow a love like theirs to survive and flourish.’ (Ryan) 



	A domestic tragedy

Othello: Act 2, scene 1
	· Define tragedy – research origins of tragedy.
· Locations: Venice and Cyprus – what do they stand for /symbolise? 

· Act 2 scene 1 – dramatic effect of the storm? Towards what does the focus shift? Considering Othello’s identity, how might this contribute to the tragedy?  As play progresses consider how it is a tragedy: who is the sacrifice?
	· ‘Othello’: Act 2, scene 1

· ‘Elizabethan Tragedy’ Bradbrook (ed)

· http://www.rsc.org.uk/othello/tragedy/home.html

	· Use library or the internet for research: Aeschylus, Sophocles and Euripides – roots in ritual sacrifice – tragic hero corresponding to sacrificial victim. Shakespeare/Aristotle/Nietzsche/ Seneca/other tragedies/stock characters.

· Venice = commercial centre/romance but also birthplace of Machiavelli.  Cyprus on frontiers of civilisation.  Vulnerable to attack from without and subversion from within.  Christian v infidels.

	Othello
	· Read Act 2, scene 3 and then groups hot seat characters Desdemona, Emilia, Cassio, Roderigo, Othello, Iago considering the character’s relationships, actions, motivations, language, tone.
	
	· Video hot seating and choose a specific style in which to question characters: on the psychiatrist’s couch, Newsnight, Richard and Judy.   

· Hot seat Iago last to link with the following tasks. Stress the need to adopt appropriate diction in the role of Iago.  What characterises his speech?


	GCE ENGLISH LITERATURE: H471. F663 SECTION A DRAMA AND POETRY PRE-1800 

	SUGGESTED TEACHING TIME
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	TOPIC
	DRAMA AND POETRY PRE-1800: SHAKESPEARE: OTHELLO

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Lago’s soliloquies
	· Pairs annotate one soliloquy identifying motives, Iago’s plan, dramatic effects and the effect of language/imagery.  Then they should reduce it by half and justify cuts, concentrating on preserving the tone and dramatic effect of the soliloquy. Perform/read to class.  Discuss the effect cuts have made on the speeches – is the dramatic effect the same?  
· Give groups of 4 one of the critical responses to Iago. Discuss to what extent they agree.  Feedback evidence to class - with which critical responses do they agree with most at this stage?  
	· Iago’s soliloquies: Act 1, scene 3; Act 2, scene 1; Act 2, scene 3

· ‘Shakespeare: Othello: A Casebook’  John Wain (ed)

· ‘Shakespeare our Contemporary’ J Kott

· ‘Materialist Shakespeare’ I Kamps (ed)

· Video

· Critical responses to Iago:

· ‘the motive searching of a motiveless malignity’ Coleridge

· ‘Iago is not motiveless but clearly motivated by racism and hatred…’ JR Andreas 

· ‘Iago is a diabolical stage manager…’ Kott 

· ‘a good deal of the ‘motive-hunting’ of the soliloquies must, I think, be seen as apart of Iago’s ‘honesty’; he is quite open to his own motives or preferences and interested to find out what they are.’ Empson
	· Pairs could use IT to annotate and cut soliloquies and present on PowerPoint.
· Use discussion work as preparation for Iago essay.

· Potential for independent wider critical reading.

· Students could debate/verbally box re: critical responses.

	Othello: Act 3, scene 3

Persuasive techniques
	· Analyse Desdemona’s persuasive techniques in Act 3, scene 3.  

· Compare with Iago’s persuasive techniques (‘the almost superhuman art of Iago’ Bradley) and Othello’s response.

· Split scene into sections* - pairs to annotate.  Feedback.  

· Choose 5 quotations to show character (Othello or Iago) as scene progresses.  Add stage directions re: voice, props, actions, expression and be ready to justify choices.  Feedback/perform.  Watch video and compare.  Summarise Iago’s techniques and O’s response; what evidence is there for Bradley’s claim?  Use notes to complete essay on Iago.
	· ‘Shakespearean tragedy’ A. C. Bradley

· *’Othello’: Act 3, scene 3: Iago – line 242, and line 243 to end.  Othello – line 262 to end.
· Video
	· Use of OHT or interactive whiteboard to analyse persuasive techniques as a class.
· Identify repetition, personal tone, rhetorical questions, open and direct playful nature, confident, urgent, energetic, evidence, focus upon Othello’s best interests. Othello’s response = calm, logical.


	Othello
	· Establish what we know about Othello:  How is he changing and how is this reflected in his language? Collect examples from scenes identified* and complete a flowchart of the development of Othello’s language and style of speech.  Consider the deterioration of Othello’s language and fluency – reduction of eloquence to erratic exclamations and incoherent confusion.  How does Othello’s language begin to reflect Iago’s?  Why does it?

· Issue critical comments.  In groups prepare for debate/verbal boxing, proposing or opposing motion: Othello’s reaction to Iago’s suggestions in Act 3, scene 3, reveals him to be nothing more than a ‘credulous fool.’
· Students to work in teams to propose/oppose the motion, using evidence from the text and critical comments.
	· *Othello: Act 1, scene 3; Act 3, scene 3; Act 4, scene 1; Act 4, scene 2

· ‘Shakespeare: Othello: A Casebook’  John Wain (ed)

· Critics: ‘credulous fool’ Muir

· ‘Othello yields with extraordinary promptness to suggestion…’ Leavis

· ‘Othello is too stupid to be regarded s a tragic hero.’ Leavis

· ‘any man situated as Othello was would have been disturbed by Iago’s communications, and…many men would have been made wildly jealous.’ A.C. Bradley 

· ‘Even his manipulation of Othello depends on the Moor’s own prejudices against his blackness and belief that Desdemona would prefer the white Cassio.’ Newman 


	· Othello is of royal descent, values freedom, and is self-possessed.

· Use critical responses to form/support arguments.

· Video and/or minute the debate for revision purposes. 



	Othello: Desdemona and the representation of women 
	· Recap Elizabethan/Jacobean patriarchal ideology.  Do the women have a similar experience to Othello?  

· Draw and label handkerchief – how does Othello describe it in Act 3, scene 4? 

· How does it signify Desdemona’s feminine nature?  What are the connotations of this feminine prop? 

· How are the women unknowingly bound by the handkerchief, defined by men and motivated by attempting to keep men happy? 

· Draw a diagram to illustrate the handkerchief’s role in the play.  How does it emphasise the phallocentric nature of the world of the play? 
· How is Desdemona presented in the play?  Consider Desdemona’s lines: Do they reveal more about herself or her perceptions of what men do and say?  

· Use questions below to explore how Desdemona changes.  

· When and how does Desdemona defy social conventions?  When and why does she fade as an individual figure and become a stock figure for the wronged wife?  Where and how does she appear wilful, independent, and sexual?  Where and how does she appear pure, loyal, undeservedly punished?  How is her character a product of patriarchal ideology?  How might a Jacobean audience and a modern audience react differently to Desdemona?

· Draw a timeline of changes, including relevant quotations and critical comment.
	· Handkerchief: Act 3, scene 4

· Desdemona’s lines: Act 1, scene 3; Act 2, scene 1 (Iago’s views on women), Act 3, scene 3; Act 3, scene 4; Act 4, scene 1; Act 4, scene 2; Act 4, scene 3; Act 5, scene 2.  

· ‘The Second Sex’ Simone de Beauvoir

· Critical responses, e.g.:

· Without Emilia’s speech, the willow scene ‘becomes a stylised, emblematic representation of female passivity.’ ‘War of the Words’ L Jardine

· ‘Desdemona is punished because she consorts with a black man’ Newman.


	· Not men – other (Simone de Beauvoir)
· Desire to be accepted – defined by men therefore marital bonds take precedence – just as Othello is defined by Venetian society?  

· Note the symbolism of death – wedding sheets, suffocated – silenced.
· Consider the irony of the notion that her murder is considered unjust as Desdemona hasn’t slept with Cassio – not because it would be unacceptable even if she had!

· Prep for possible essay.


	GCE ENGLISH LITERATURE: H471. F663 SECTION A DRAMA AND POETRY PRE-1800 

	SUGGESTED READING TIME
	50 HOURS
	TOPIC
	DRAMA AND POETRY PRE-1800: SHAKESPEARE: OTHELLO

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The representation of women in the play: Emilia
	· What does Emilia say about the relationships between men and women?

· How can Emilia’s opinions and actions be interpreted as feminist/submissive to patriarchal ideology?  See Ryan. 

· How are the relationships between Des, E and B and the men similar? Mindmap.
· Role of Bianca?  What does she reveal about Cassio? 

· What is your impression of the relationships between men and women in play? Consider Iago’s comments.
	· Emilia’s speech: Act 3, scene 3, line 294

· Act 3, scene 4, lines 99-103: ‘…They are all but stomachs, and we but food; They eat us hungerly, and when they are full, they belch us.’

· Feminist implications of Emilia’s speech in  Act 4,scene 3: ‘This startling passage invites us to recognise that the true sexual tragedy springs from Othello’s thraldom to the male version of marital jealousy and the patriarchal logic of dominion and possession of which such jealousy is the outcome…’ ‘Shakespeare’ K Ryan.
	· Emilia speaks aggressively in defence of women’s rights, yet seems in thrall of Iago and it is her desire to please him that progresses his plan to its murderous end.  

· Emilia’s speech (Act 4, scene 3, lines 84-103) did not appear in the first published text of ‘Othello’, in 1622.

· Also consider the significance of giving this speech to a character who is not listened to until Desdemona is dead, and who is then silenced by her husband.

	Act 5: what is your final judgement of Othello?


	· Recap conventions of tragedy – tragic hero regains nobility through self-knowledge. 

· Analyse Othello’s speech in Act 5, scene 2 – what evidence is there of Othello’s having gained self-knowledge and regaining his nobility?

· Chart Othello’s use of language throughout the scene.  Groups should closely analyse sections* of Othello’s speech and feedback, noting how it changes.  

· In feedback, consider the conflict and confusion that he experiences and how this is reflected in his changing language. 

· How is his identity divided? Image of the Turk? 

· In groups, students should decide on their final verdict of Othello as a tragic hero, using critical comments to aid their discussion.
	· T S Eliot: in Othello’s last speech he is ‘cheering himself up.  He is endeavouring to escape reality, he has ceased to think about Desdemona and is thinking about himself…Othello succeeds in turning himself into a pathetic figure, by adopting an aesthetic rather then a moral attitude, dramatising him against his environment.’

· Leavis considered Othello’s love to be ‘a matter of self-centred and self-regarding satisfactions – pride, sensual possessiveness, appetite, love of loving.’  

· ‘Shakespeare: Othello: A Casebook’ J Wain (ed)
· *Act 5, scene 2, lines 1-22, 24-90, 92-159, 198-218, 236-283, 285-357.


	· Note Othello’s emphasis upon the concept of justice – an attempt to remain detached from the act of murder?  Also note his religious imagery; the paradoxical reluctance with which he prepares to murder Desdemona (the poetry with which he describes her is juxtaposed with his determination to kill her: modal verb - ‘I will kill thee’ conveys determination).   His use of coarse language, echoing Iago; how his speech becomes disjointed and reflects his confusion; the irony of phrases such as ‘honest’; his use of the third person – self-dramatisation.  His realisation of the enormity of his action; the poetry of his final speech.

	Sources
	· Research the original plot and note the changes made by Shakespeare.  
· What effect do the changes have?
	· ‘Hecatommithi’ Giambattisa Cinzio Giraldi

· http://www.rsc.org.uk/othello/about/sources.html

	

	Patterns of imagery/language
	· Research patterns of imagery in the play – different uses/meanings/patterns/significance? Conclusions? Group presentations on findings.

· Read ‘Honest in Othello’ W Empson  


	· http://shakespeare.clusty.com/
· Words to research: honest villain; black/white/fair; light /dark; heaven/hell/devil; animals/ beast; whore/strumpet; poison; world

· Shakespeare: Othello: A Casebook’ J Wain (ed)’
	· Explain that a concordance groups together all the uses of each word in a piece of literature. Show students how to search for a particular word on the site.

· Presentations could be oral, use PowerPoint/OHT and/or take form of an essay.

	Revision
	· Groups to explore themes, characters and collect key quotations.
· Read exemplar essays – mark using exam criteria.
· Write essay plans to past questions in groups, pairs, individually.

· Peer marking.
	· Essay questions 

· Exam criteria/assessment objectives

· http://www.sparknotes.com/shakespeare/othello/

	· Try passing essay plans around the classroom every 5 minutes to create group plans.

· Games to revise quotations and critics: pass a ball around the room, when you catch it say a quotation; have a ‘quote-off’ between two teams.


	GCE ENGLISH LITERATURE: H471. F663 sECTION b DRAMA AND poetry pre-1800 

	Suggested teaching time
	36 hours 
	Topic
	DRAMA AND POETRY PRE-1800: The Duchess of Malfi in relation to The poetry of Donne 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction to the two texts placing them in a brief historical/cultural context (Early Modern Tragedy and Metaphysical poetry) and noting the two phases of Donne’s writing life: erotic and divine. The two phases in Webster’s writing, it could be argued, are represented by the development in his art taking place between The White Devil and the later play where Bosola is a clear development of Flamineo and where the later play includes a positive counterpart to the Italianate world of corruption depicted in both plays. 

	· The teacher reads out a synopsis of The Duchess of Malfi having got the class to read The Sun Rising.  The class is given time to confer in pairs and to report back to the teacher on the similarity of, and differences of, emphasis of themes. 

·  Homework relates to this session and can be used to summarise its salient points; it might also comprise of an exercise in which pupils need to identify sequences in the play which best parallel the situation in The Sun Rising.  
	· John Carey John Donne: Life, Mind, Art  (Faber and Faber) 

· John Webster The Duchess of Malfi and John Donne Selected Poems (available from Oxford University Press) 
· John Webster The White Devil
· Biographical information available on www.britainexpress.com/History/bio/donne.htm 


	· At this early point of the course there should already be some conception of the ways in which Donne’s early secular work insists on the centrality of desire as against other concerns; making it a fit comparison to The Duchess of Malfi. Points of contact which are already evident between the two texts would include notions of transgression; ideas of surveillance and the juxtaposition in both texts of public power and the private life.

	The differences in tone between these passages identified by the pupils and the poem raise issues of genre in relation to the writers. It would be timely to consider the tragic mode in Webster and the variety of forms obtaining in the poetical oeuvre of Donne as part of the induction sessions.
	· Pupils are likely to have identified Act 1, scene 2, lines 283 to end of scene on account of its domesticity and assertion of private value: a clear parallel to The Sun Rising. Act 3, scene 2 (particularly lines 58 – 160) with its focus on intrusion might also be identified: Ferdinand emerges as an “unruly” brother, “a busy old fool” in the darker sense of the term, “fool”: mad.
· Exploring the different resolutions (variously, tragic death on the one hand and the assertion of the bedroom as its own universe on the other) achieved by these writers crystallises the tonal differences between them. 

	· John Stubbs Donne The Reformed Soul (Viking 2006) – sections from the first chapter provide an excellent biographical/cultural overview. The whole of this modern biography is to be wholeheartedly recommended.
	· The status of The Duchess of Malfi as a revenge tragedy needs discussion. It may be of some surprise to pupils to realise the identity of the revenger in the light of his earlier status as the villain. 

	The complexity of tone of both texts; their tendency to mix comic and tragic, light and serious elements

	· Thus the comic elements of The Duchess of Malfi should be identified via class, then homework activities while the darker implications of The Sun Rising (Time, thus by implication Death, and the iron rule of Necessity frustrating Desire) can be explored in the same way.

· The Relique offers pupils a vivid sense of Donne’s mixture of modes; for this love poem opens in a graveyard with a repellent misogyny but concludes neo-platonically in celebration of the love object.

·  A homework exercise might focus on the identification of the varied modes of Webster’s play (the tragic, comic, epigrammatic and parabolic) in relation to Donne’s poetical breadth.
	· See Anna K. Nardo’s The Ludic Self in Seventeenth-Century English Literature and Stubbs (2006), pages 32-3.  
	· The generic fluidity of early modern drama parallels the tendency in Donne towards complex tonal shifts and the variety overall of his poetical output. The shifting positions from poem to poem (or indeed within a poem) have been identified by Nardo as explicable in terms of the training in rhetoric which young men like Donne at university would have received. 

· Stubbs – happily for this module – identifies a parallel between Donne and his speakers and dramatists and their characters. Thus despite the apparent difference between the poet and dramatist’s strategies there is in the case of Donne’s poetry a strikingly dramatic element in which different positions are taken up in the poetry making it an error to regard Donne’s poems as written in a straightforward lyric voice. 

	Views of Women in the two texts: the issue of potential misogyny in Donne’s poetry needs grasping and ties in neatly with the dramatisation – as opposed, arguably to its authorial endorsement - of misogynistic positions in Webster.  
	· The Relique can be returned to and re- read in relation to Love’s Alchemy and Women’s Constancy. Half the class can be given the former, the other half the latter to report back: is there any consistency of position between these two poems?

·  The homework exercise could focus on the depiction of women in Webster taking account of the Duchess herself, Julia and Cariola in relation to that of Donne. 

·  A consideration of Song (‘Go and catch a falling star’), Community (with its troubling last lines) and To his mistress going to bed would complete the exercise/topic. 
	· See Stubbs, pages 31-2, 64, 65, 102, 123, 184-5, 215-16.
	· There are opportunities here to consider both the cultural/historical contexts of both texts written in a patriarchal society where the unruliness of female sexuality is a given and where the objectification of women in Donne’s oeuvre would be less troubling. Thus opportunities exist too to identify recent trends in Feminist criticism in relation to the texts. The inversion of patriarchy in the Duchess’ proposal of marriage to Antonio could be juxtaposed to Donne’s display of “masculine, persuasive force”. 

	That central poem of Donne’s oeuvre, The Flea can be explored in relation to his complex relationship to the forms he inherits. 
	· The Flea can be dealt with in the same fashion. Again, by identifying the ways in which fleas are usually deployed in Renaissance erotic poetry, the innovativeness of Donne’s approach becomes apparent. The poem can also be linked with the genre of the seduction (or ‘invitational’) lyric and could be compared to Herrick’s To the virgins to make much of time. How far does The Flea transcend the two genres to which it owes an obvious debt? Is this poem really about seduction at all or does it raise more fundamental issues about value and the arbitrary nature of morality? 
·  How can these ideas be related to The Duchess of Malfi in its arguably positive attitude to a woman on her second marriage? The cultural attitude to second marriages needs discussion as does the early modern value placed on virginity.  In what various ways do the writers challenge these cultural norms might be the focus of the homework.
	· John Carey’s discussion of this poem could be set against Thomas Docherty’s in John Donne: Undone. 
· In relation to Webster, Joyce Peterson’s revisionist but also reactionary study, Curs’d Example asserts the negativity of the Duchess’ decision to marry a second time, in secret to a social inferior referred to. The book is a fascinating one for generating debate and, often, righteous indignation on pupils’ parts who are likely to adopt a more tolerant view and/or assume that Webster has done so.
	· The requirement that pupils should have a sense of debate and develop their own opinions is fulfilled here. Both Webster and Donne can be presented as potentially antagonistic to their sources and intent on rethinking them. Equally, The Flea raises issues regarding Donne’s attitude to women given the status of the female auditor as silent.

	The notion of the conceit becomes available from a reading of The Flea and can be identified as a definitive trope of Early Modern poetry and drama.
	· Valediction Forbidding Mourning lends itself to discussion in relation to the notion of the conceit due to its compelling image of the compasses as an analogy of spiritual union transcending physical distance.
·  A class exercise encouraging familiarity with Webster’s play would lead to the identification of the conceit form in that play: “a sick man’s urine” is “the physician’s whore” (1.11.157-8); the disabled soldier is involved in a form of “geometry” (1.1.60-1) etc. Which of the characters in the play is to be most identified with the form? What does this tell us?  A topic for homework.  
	· See Lauro Martines Society and History in English Renaissance Verse (Blackwell, 1985) and particularly chapters 2 and 4.
	· The notion of wit as a stylistic feature of both writers should be noted. Both authors delight in paradox, the challenging of orthodox opinion and striking and surprising verbal effects: the Duchess, for example, claims to find Christian sanction in her intention to starve herself to death: “The Church enjoins fasting: I’ll starve myself to death.” Donne, who wrote a prose treatise on suicide, Biathanatos, might have been impressed by the Duchess’ reasoning. (See Stubbs, pages 229-30).

	Valediction Forbidding Mourning
	· Engagement with this poem in terms initially of its central conceit should lead to a discussion of it more generally. 
· This poem can be used to consolidate ideas already raised concerning: secrecy and desire, the transcendent nature of love (both pertinent ideas in relation to Webster’s play) and Donne’s tendency to parody existing forms, for here hyperbolic valedictory verse is mocked: physical absence is endurable due to the non-carnality of the lovers.
·  A homework exercise might encourage the identification of the typicality of the poem and its relation to Webster’s play.  
	· A consideration of the love poetry is to be found on: http://www.literature-study-online.com/essays/donne.html 
	· The poem is a central one both because of its typicality in relation to Donne’s overall oeuvre and relation to The Duchess of Malfi. There is an opportunity to consider the cultural/historical dimensions of the poem in relationship to early modern cartography, alchemy and astronomy and the tendency in Donne and indeed Webster to a style of discourse remarkable for its allusiveness and diversity of reference. 

	Magnification and diminution in the work of Donne and Webster
	· Pupils can be paired up, asked to consider and report back on the concept of space in Donne’s The Flea, and A Valediction: Forbidding Mourning. There is an opportunity too to return to The Sun Rising in this respect and to set it against The Good Morrow.  The homework task would focus on the ways these ideas relate to the Webster’s play and students might use as a starting point Act 2, scene 1 to explore how the play magnifies the private sphere as against the public one. The Canonisation (with particular note to be taken of its opening) would be of some use here.

	· John Donne: Undone, though perhaps overly sophisticated for GCE, contains fascinating perspectives on Donne’s tendencies to shrink and magnify. In later editions of Carey’s Life, Mind, Art there is an afterword challenging Docherty’s perceptions.
	· Docherty relates this tendency in Donne to the fact that microscopes and telescopes were becoming readily available in the Renaissance period. The imagery of compasses and maps is notable in this respect and the insistence in the compass conceit on the spirituality of the lovers who are merely carnally divided returns us to a consideration of neo-Platonism in Donne’s work: and to the debate of how seriously, or how playfully intended, is that neo-Platonism.


	GCE ENGLISH LITERATURE: H471. F663 sECTION b DRAMA and Poetry pre-1800 

	SUGGESTED TEACHING TIME
	36 HOURS
	TOPIC
	DRAMA AND POETRY PRE-1800: THE DUCHESS OF MALFI IN RELATION TO THE POETRY OF DONNE

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Diminution and magnification continued in The Relique
	· In what ways does The Relique parallel this tendency? If space is diminished in this poem through the ingenious conceit of the bracelet of hair guaranteeing union of the dead lovers, what forms of magnification are practised here where the lovers are concerned? Pupils to provide examples. 

	· See Stubbs (2006), pages 83-5.


	· Donne’s neo-platonism co-exists with an earthy sexuality in which the lovers are envisaged making love on Judgement Day. 

· There is a clear parallel with Webster’s play in which the Duchess’ fecundity and the partners’ unworldly and spiritual values are presented as coexistent.

	Blasphemy in the work of Donne: its more contentious presence in the play
	· The class can be divided into those looking for traces of blasphemy in The Flea and in The Relique. They can be encouraged to play the parts of early modern censors on the look-out for the religiously subversive!  Their findings could be written up and paralleled, or contrasted, with those in Webster’s play.
· Is the Duchess’ fiction of a Loreto pilgrimage (3,4) damnable might constitute a classroom debate! Equally her eschewing of a church ceremony (“What can the Church force more?” ) Act 2, scene 2 might seem blasphemous. Why, on the other hand might it not?  

	· John Carey’s Life, Mind, Art theorises on Donne’s ‘art of apostasy’ leading to the incorporation of blasphemous positions in his work. See too Receiving a Sexual Sacrament: ‘The Flea’ as Profane Eucharist by Theresa M. Dipasquale (in John Donne’s Religious Imagination).  
	· There is much opportunity here for historical/cultural concepts concerning Reformation politics and religion. Carey’s perspective is contentious (since Donne blasphemes against Christian and not only Catholic positions in his work) but will encourage personal opinion on its validity.

·  Protestant perspectives on papist activities such as pilgrimage might lead to the conclusion that the Duchess was not to be censured.

·  Blasphemy can be linked to the discussion of Donne’s tendency to magnify and diminish objects and ideas: for blasphemy trivialises that which the consensus exalts.

·  The idealisation of the love object in ‘The Relique’ begs comparison with Antonio’s celebration of The Duchess in Act 1, scene 2: “She stains the time past: lights the time to come.” (line 130)  

	Anti-Papism in the two texts
	· What does Donne mean by “misdevotion” in The Relique? Does the poem endorse or satirise the canonisation of the lovers or identification with Jesus Christ and Mary Magdalene? Debate is to be encouraged and homework might focus on the identification of anti-Papism in Webster’s play
	· See ‘John Donne’s Attitude toward the Virgin Mary: The Public versus the Private Voice’ (George Klawitter in John Donne’s Religious Imagination). 
	· Donne’s Catholic heritage might explain his ambivalent attitude to the ‘old faith’ but “misdevotion” underlines Donne’s need to assert his adherence to the reformed faith while poetically and blasphemously endorsing ‘the canonisation’ of the lovers asserted in The Relique. Julia’s excuse when visiting her adulterous lover, the Cardinal, is to be juxtaposed to the Duchess: “I came to visit an old anchorite.for devotion.” (Act 2, scene 4, lines 3-5).

	Anti-Papism in early modern drama
	· Anti-Papism looms large in Webster’s play and is facilitated by the Italianate setting. Gathering material on the depiction of the Cardinal in the play would be a useful classroom activity: one group to be assigned Act 1 scene 1; another 1, 2 and another 3, 4 which, featuring the instalment of the Cardinal as soldier, is very resonant. His murder of Julia in Act 5, scene 2 is as notable as the mode chosen in relation to the theme of anti-papism: consider the effectiveness in the context of the play of the poisoned Bible she swears upon. This sequence illustrates the ways Webster has found of depicting theatrically the theme of anti-papism.
	
	· Cultural/historical perspectives will abound here. The notion of Italy as a corrupt, Machiavellian world constituting a category of the English Early Modern imagination can be explored.

· Vivid black magic imagery at the beginning of the play is used to identify Catholic institutions as inversions of what they should be.


	GCE ENGLISH LITERATURE: H471. F663 SECTION B Drama and Poetry pre-1800 

	SUGGESTED TESCHING TIME
	36 HOURS
	TOPIC
	DRAMA AND POETRY PRE-1800:THE DUCHESS OF MALFI IN RELATION TO THE POETRY OF DONNE

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The bearing of anti-Papism on the play’s depiction of the Duchess
	· The class needs to consider how the negative depiction of the clerical and secular world of the play (represented by a corrupt, worldly cardinal and a psychopathic, incestuously motivated duke) manipulates the audience in favour of the Duchess. Equally, discussion might centre on the degree to which the Duchess’ private marriage unmediated by the Church makes her into an ‘honorary’ protestant. Or does it? Her identification of Cariola as a “superstitious fool” (Act 3, scene 3, lines 317) can be read either way and thus generate classroom debate based on a knowledge of post-Reformation English attitudes.
	· Again Peterson’s Curs’d Example represents the devil’s advocate against which many pupils will rebel.
	· The teacher may wish to return to the sources at this point and note the degree to which, in the interests of audience manipulation, Webster has fleshed out, and indeed demonised, the shadowy, historical figures of the Duke and Cardinal.

	The depiction of Ferdinand
	· Pupils to create a case study of his aberrant sexuality (culminating in the moral judgement provided by his lycanthropy) and to contrast Webster’s depiction of him with the source material. Close attention to be paid to Act 2, scene 5 in juxtaposing the two brothers’ perspectives on the Duchess’ behaviour. Which, if any, of the two attitudes does the class find more explicable? The class through researching the allusion to “Vulcan’s engine” (Act 1, scene 2) may become clear about the degree to which Ferdinand sees himself as his sister’s husband; Antonio, her adulterous lover.
	· William Painter’s The Palace of Pleasure (novel xxiii, volume three) will be pertinent here.

· For character analyses in general see: 

http://www.literature-study-online.com/essays/Webster.html
	· The identification of Ferdinand with the phallic violence of the “poniard” can be vividly contrasted to healthy productive sexuality of the Duchess and Antonio. Ferdinand’s sterility may be echoed in the depiction of the minor figures Castruchio and Count Malateste: both of whose names hint at their sexual impotence! Notably it is the latter whom Ferdinand recommends as a husband for his sister.

	Sexualities in Webster’s play and Donne’s poetry
	· One group to produce a table of healthy and unhealthy sexualities in the play; the other to consider the range of sexuality in Donne’s poetry. Would it be true to say that Donne’s depiction of sexuality is narrow by the side of Webster’s? To be debated! Focus should also fall on Act 2, scene 4 with its depiction of the adulterous relationship between the Cardinal and Julia. Class exercise: How does Webster succeed in juxtaposing this couple with Antonio and the Duchess? A homework exercise would be to contrast this scene discussed in class with Act 3, scene 2 with its depiction of cosy, if precarious, intimacy. Ferdinand’s intrusion into this scene is especially pertinent.
	· For a psychosexually based analysis of Donne’s poetry see A Students’ Guide to John Donne by Sean Haldane (Greenwich Exchange, 1996)
	· Donne’s poetry tends towards the patriarchal; Webster’s play could be said to provide a critique of patriarchy, of unhealthy male sexualities.

	The Canonisation and The Good Morrow in relation to Webster’s celebration of privacy and interiority
	· These two poems, with their celebration of intimacy and unworldliness as virtues invite comparison with Bosola’s encomium (sincere or otherwise) of the Duchess’ domestic arrangements. See Act 3, scene 2, lines 280-298. 

· Homework might debate the differences in tone.
	· See The Cambridge Companion to John Donne (ed. Achsah Guibbory, 2006)
	· The difference in reading experience between a poem and a speech from a play is evident here. Bosola’s words are part of the unfolding action and there is a dramatic irony available to the reader/audience on account of our knowledge of Bosola’s status as a spy. Nonetheless, The Good Morrow may be regarded as a more complex reading experience should it strike us that the speaker has uttered these neo-platonic sentiments before! That would invalidate the present utterance.

	Bosola
	· Sections from Webster’s earlier play, The White Devil could be offered or alternatively researched by the class with a view to exploring the ways Bosola is a development on his counterpart, Flamineo and a more focal point of the play’s total effect. 

· A homework assignment focusing on his ambivalence and complexity as a character would be useful.
	
	

	Preferment and patronage in the work of Donne and Webster
	· A comparison on that line in Song (‘Go, and catch a falling star’) which makes finding the “wind (which) serves to advance an honest mind” as difficult a task “get(ting) with child a mandrake root” underlines Donne’s experiences of the difficulty of gaining position.  The class should identify similar frustrations in Bosola leading to a “foul melancholy (which) will poison all his goodness”. 
	· See Martines (1985), and particularly Chapter 3.
	· Cultural/historical issues become apparent when we consider the position of the courtier in the court system depicted in The Duchess of Malfi and lived through by Donne himself. Necessarily, Webster as an English playwright is likely to have greater knowledge of the English court than its Italian counterpart. How does this depiction of a vicious hierarchy shape our perception of Bosola?

	The Satirical vision in Donne and Webster: with special reference to Bosola and to Donne’s five Satires
	· By exploring Bosola’s tendency to satirise the world to which he wishes to gain admittance underlines his complexity and later transformation into an almost heroic figure: murdering the men who ordered him to murder the Duchess.  A class activity would be the tabulation of the extent of his raillery and ‘malcontentment’. Homework would comprise an identification of the objects of Donne’s satire in his five Satires or Epigrams. 
	
	· Consideration of Bosola from the point of view of his satirical view upon a world he would like to inhabit raises consciousness of the dramatic type, the malcontent in early modern drama and the growth of satire as a literary form in the early years of the Jacobean reign. The satirical mode in both authors gives them added dimensions generically; for we have so far considered Donne as an amorous poet and Webster as a tragedian. 

	The depiction of court life in Webster
	· Pupils are to be referred to Bosola’s epigram in Act 4, scene 2, lines 141-2: the sentiments were important enough to Webster to be borrowed directly from The White Devil. Though borrowed, pupils should assess how far they are appropriate to Bosola’s own development in the course of the play. 
	· See: www.coursework.info/.../Drama/pre-1770/John_Webster/corruption_in_The _Duchess_of_Malfi_L57832.html
	· It is striking that Antonio in the opening of the play recommends the French court as having virtues distinctly lacking in its Italian counterpart: there is notably no attempt to extol the virtues of the English, Jacobean court. A covert, subversiveness on Webster’s part is arguable but there is certainly a critique of absolutist regimes (see 1.1, lines 16-22).   

	Death in Donne and Webster
	· Pupils should be shown T.S.Eliot’s ‘Whispers of Immortality’ from Poems, 1920 which, happily, for this module, parallels the two writers in relationship to their attitudes to death: “Webster was much obsessed by death/And saw the skull beneath the skin…Donne, I suppose, was such another.” 
· Homework might encompass a response to Eliot’s poem: is he right to parallel these poets? What sections of the play, what poems in Donne’s output relate to Eliot’s poem? 

	· See Stubbs, pages 83-5, 216, 259-60.
	· Eliot’s coupling of Webster and Donne is a happy fact for this module but pupils may profit from considering the differences in attitude between the two writers.


	GCE ENGLISH LITERATURE: H471. F663 SECTION b drama and Poetry pre-1800

	Suggested teaching time
	30 hours
	Topic
	DRAMA AND POETRY PRE-1800:The Pardoner’s Tale in relation to Dr. Faustus

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The starting point must be a consideration of the different forms of the texts: a narrative poem in one instance, a tragic drama in the second. The historical conditions (Medieval and Renaissance) in which the two texts were produced needs discussion. Chaucer’s poem was written circa 1390; Marlowe’s play was first performed in 1592. One is a product of pre-Reformation England, the other of its post-Reformation counterpart.
	· This should be a ‘teacher led’, initial lesson in which is fleshed out the status of  The Pardoner’s Tale as the section of a much larger work, a human comedy, The Canterbury Tales and the ‘stand alone’ status of the play Dr. Faustus, which nonetheless can be usefully explored in relation to Marlowe’s other works.

	· A stunning biography of Marlowe entitled The Reckoning by Charles Nichols underlines the interface between Marlowe and his overreaching heroes. See also Peter Ackroyd’s brief biography of Chaucer. 

· Chaucer’s The Pardoner’s Tale and Marlowe’s Dr. Faustus (available from Oxford University Press).

	· Marlowe’s protagonists tend to be both heroes and villains. 

· Can the Pardoner be usefully viewed in this ambivalent light? 

· The cultural situation which produced such ambivalence in relation to Dr. Faustus and Marlowe’s other hero / villains will need sketching. Renaissance culture’s own aspirational tendencies will need considering in relation to Dr. Faustus.
· The class may feel that there is similar latitude available to them in their attitude to the Pardoner. 

	The tragic and comic modes of the texts considered.
	· Photocopies to be circulated of the last sequences of both texts. Half the class to be given the final lines of the play, the other half to be given the last sequence of The Pardoner’s Tale.
· Can the class substantiate why the former ends tragically; the latter comically? Are there problems in identifying the conclusion to the The Pardoner’s Tale as comic? There are presumably no qualms in identifying the end of Dr. Faustus as tragic but what does this imply about our feelings for him during the course of the play?

· A homework exercise could be to compare and contrast the endings of the texts in the light of class discussion concerning the historical context of the texts: does the Renaissance context encourage sympathy with Faustus while the medieval context of ‘The Pardoner’s Tale’ guarantees audience censure of the Pardoner and relish in his comeuppance?
	· Handouts of Aristotle’s definition of tragedy in the Poetics would be useful in enabling pupils to consider how far they have responded positively to Dr. Faustus during the course of the play: the words of the Epilogue (“Cut is the branch….”) chime neatly with Aristotelian notions of waste and loss.  
· Can Aristotle’s ideas be applied to the Pardoner in his ‘fall’? 
	· Resolution there certainly is at the end of The Pardoner’s Tale and the Host’s kissing of the Pardoner can be read as creating a harmonic ending. 

· The Pardoner’s silence on the other hand can be read as tragic and a parallel identified between the dismemberment of Faustus’ body by demons and the loss of tongue, of the capacity to speak on the part of the Pardoner. 

· It is worth noting that both texts conclude with forms of judgement though it is easier to see Dr. Faustus in this way. Nonetheless, the Host in The General Prologue sets himself up as a judge to judge the pilgrims’ tales and this gives the conclusion to The Pardoner’s Tale an eschatological quality more obvious in Dr. Faustus.

	Medieval and Renaissance contexts
	· Again, this will need to be relatively teacher led in the light of the historical information offered regarding the nature of the Medieval Church, the system of Indulgences, notion of Purgatory, nature of Pardoners and art of preaching on the one hand and the very different attitudes obtaining in the Renaissance period to the human self and its aspirations. 

· The fact that we continue call them ‘pardoners’ when that is precisely what they could not do, underlines the ease with which they could hoodwink the ignorant, superstitious, illiterate peasantry of medieval Europe. Pupils will be astounded to learn that pardoners who couldn’t pardon were also forbidden to preach! 
	· Luther’s condemnation of pardoners would be worth seeking out. Google ‘Luther and the Pardoners’ for some fascinating information and/or consult The European Reformation by Euan Cameron (Oxford University Press, 1991) (esp. chapter 7).                    
· Visual images such as Bosch’s ‘Seven Deadly Sins’, ‘The Haywain’,  or vision of Hell in one of the panels of ‘The Garden of Earthly Delights’ triptych  could be juxtaposed to Da Vinci’s ‘Vitruvian Man’ in an effort to juxtapose the centrality of Christianity in pre-Reformation Europe to the anthropocentrism of the Humanist period.  
· These visual images sum up very economically the different cultural situations in which the texts were written: on the one hand, the sense of man under God and on the other, man as potential God. These images are available from ‘WebMuseum:Bosch.Hieronymus, www.abcgallery.com/B/Bosch.html and leonardodavinci.stanford.edu/submissions/clabargh/history/leonardo.history
· ’Wikipedia’ has some useful background information to impart. A perception of the “liminal” status of Dr. Faustus (play and person) is to be found on:
www.dartmouth.edu/umate.mathculture4-14.html 

· For a discussion of the Lollards and Calvinism see Cameron’s The European Reformation (esp. pages 70-1, 74-7 and 129-132 respectively).
	· Chaucer’s poem can be read as an attack on pardoners, who were even by this point of history a by-word for ecclesiastical corruption.  Chaucer’s poem is not necessarily orthodox by the side of Marlowe’s play and Chaucer’s endorsement of Lollardy (see resources) enables us to see The Pardoner’s Tale as critical of the Medieval Church.
· The post-Reformation ideology of Calvinism with its emphasis on Predestination may explain the “che sara, che sara” (‘what will be, shall be’) (line 47) attitude of Dr. Faustus in his opening soliloquy. 

	The depiction of the protagonists through close analysis of the portrait of The Pardoner in The General Prologue and the Prologue of Dr. Faustus
	· The dissemination of photocopies of both passages will really encourage close textual analysis which should be undertaken in class. 
· The class should be split into two enabling them to report back on their findings. Both passages make striking judgements on the protagonists; homework could take the shape of assessing the nature of these judgements.

· The contextual information imparted can now be fleshed out by a consideration of the Pardoner’s obvious fakery: his animal bones masquerading as relics; his claim to have come from Rome; the pillow case which doubles as a rare marian artefact should be focused upon. 
	· The portrait of the Pardoner in The General Prologue is generally printed in editions of The Pardoner’s Tale; it is imperative that pupils make contact with the depiction of the persona whose monologue they are about to study. 

· See also the portrait of the Parson in The General Prologue for the purposes of juxtaposition. 
	· Showing pupils the portrait of the Parson in The General Prologue would intensify their awareness of how far the Pardoner falls short of the Christian ideal. The Parson’s potentially Lollard sentiments, “if gold rust what shall iron do?” are especially pertinent. It is to be noted that Chaucer pays greater attention to the physical attributes of his protagonist than is an aspect of Marlowe’s play. In general, Chaucer’s art in The Canterbury Tales deploys physical features as a mode of depicting character. The dramatist by definition can rely / is reliant on those who act out his vision. Both these passages provide an external analysis of the protagonist in question before the soliloquy which follows in Dr. Faustus and the monologue which constitutes the whole of The Pardoner’s Tale.

	Animal imagery in the portrait of the Pardoner in relation to the revelation of Faustus’ baseness provided by the Chorus. 
The allusion to Icarus (line 20-21) in the Chorus needs considering in relation  
	· Pupils should be set an exercise in which they identify the zoomorphism which obtains in the portrait and could be asked to research the symbolism of the “hare”, “goat”, “gelding”, “mare” “pigge”, “apes”, and, arguably, serpent via the reference to his “tonge”. 

· While animal imagery does not obtain in Dr. F. to the same extent, food imagery (“glutted..surfeit..sweet”) performs a similar function and both offer a pessimistic vision of the human condition.

· The allusion to Icarus in the Chorus will need discussion and might generate research from members of class as to how the myth was re-read in the Renaissance period as a celebration of human aspiration: which is not to say that it did not retain some of its earlier significance. See Harry Levin’s The Overreacher for a discussion of this. 


	· See Harry Levin’s study of Christopher Marlowe, The Overreacher (Faber, 1952) which reprints as its cover an early modern engraving of Icarus. Levin identifies an ‘overreaching’ tendency in all Marlowe’s protagonists which extends to the playwright himself: as all biographers agree.
	· The allusion to Icarus (line 20-21) of the Chorus is as important as the animal imagery in The Pardoner’s Tale but it can also be paralleled in the latter poem by the overreaching tendencies in the Pardoner who decides to tell his ‘congregation’ the degree of his fraudulence before attempting to practise it on them. Food imagery is also an aspect of The Pardoner’s Tale given the gluttony of the rioters and the Pardoner’s perception of Latin as the “saffron” which spices up his sermon. 

	The ‘Link passage’ to The Pardoner’s Tale.
	· A synopsis of The Physician’s Tale should be offered to the class such that pupils can make sense of the Host’s words of judgement on the narrative.

· A class with a working knowledge of The Pardoner’s Tale could be asked to identify how far the link passage operates proleptically to anticipate developing themes in the tale. 
	· A modern English translation of The Physician’s Tale would suffice to give pupils a sense of the narrative. The Penguin edition ‘translated’ by Coghill is worth seeking out.
	· The Host’s blasphemy opens up a key theme in the tale given the blasphemous nature of the Pardoner’s life and his sermon (more on this later). 

· The connection made between beauty and death will bear fruit in later exploration of the gold whose attractiveness to the rioters coexists with its deadliness. The implicit enmity between the Host and the Pardoner is fundamental to an understanding of the whole poem: its only parallel is the rivalry between Dr. Faustus and the Knight (Benvolio in the ‘B text’ of the play). Note the homophobia of the Host when he addresses the Pardoner as a “beel ami”.  

· Finally, the setting of the tale in an inn where the sermon is being listened to is very effective and interfaces with the framed narrative.  

	Blasphemy in the two texts.
	· The ‘Link passage’ identifies the Pardoner as drinking and “eten of cake” prior to preaching his sermon: this may be identified as an inversion of the Mass. What examples of blasphemy can the class identify in scene 3 of Dr. Faustus.
· Blasphemy is both an aspect of the Pardoner’s lifestyle and of his sermon since the rioters “totere” (tear apart) “oure blessed Lordes body” (lines 188) through their verbal violence against the Christ.

·  An analysis of Scene 5 of Dr. Faustus should be set as the homework and compared to those sequences in the tale which detail the behaviour of the rioters. 

· Account needs to be taken of the Pardoner’s own life of blasphemy: his use of biblical material for his own benefit means he is guilty of ‘simony’: a concept which will need explanation and can be extended to Faustus.
	· See Charles Mosley’s study of The Pardoner’s Tale (Penguin)
	· Mephastophilis claims that the invocation of demons is a simple matter: you have simply to “rack the name of God, abjure the scriptures” (Scene 5, lines 48-49). Scene 5 features Faustus shedding his blood for his own perceived benefit: the parody of Christ is completed when Faustus utters the last words of Christ on the cross, “Consummatum est” (line 74). Pupils might like to compare the stabbing of the youngest rioter through the left side paralleling the fifth wound of Christ. A medieval blasphemy proposes that the two senior members of the Trinity conspired to kill the third and youngest: the Pardoner has thus embedded an appalling blasphemy into his sermon while Faustus is unconsciously guilty of blasphemy due to his words and deeds in scene 5.  

	Misuse of Biblical texts in both works. Textual distortion in both works.

	· This topic extends out of the blasphemy theme but needs separate development. Pupils should research Faustus’ quotations from Romans in the first soliloquy: how accurate or indeed complete are they? Research should extend to the Pardoner’s exempla drawn from the story of Lot, Herod, Adam and Eve. Getting a group to compare the Biblical accounts with the Pardoner’s raises fascinating issues. 
· A task for homework would be to tabulate all other exempla in the tale and to debate the accuracy, or otherwise, of the Pardoner’s usage of them. Most of them are to be found between lines 200-364. The Pardoner is particularly odd in the way he erases the culpability of female figures in his exemplum. Can the class account for the ways women are treated in this sermon preached by a “belle”? 
	· Photocopies of Genesis iii (Adam and Eve); xix (Lot); Matthew xiv and Mark vi (Herod and John) and Romans vi,23 (Paul on the subject of sin, death and redemption) should be circulated to substantiate the degree to which the Pardoner has distorted the texts’ meanings.
	· Faustus’ incomplete quotation from Romans (vi, 23) may betray his eagerness to sell his soul to the Devil but the scholar’s failure here to exercise his expertise does not impress. It may be that the Calvinist climate obtaining in the period diminishes the importance of stressing God’s mercy because of the emphasis on Predesination in that ideology and makes Faustus’ partial quoting more defensible. Interpretation of the Pardoner’s reasons for distortion is equally ambiguous: is he ignorant of, or has forgotten the precise nature of the stories he so imprecisely quotes or is he cynically reliant that his audience will not remember or even know the stories? Thus does Chaucer’s poem dramatise the levels of illiteracy obtaining in the period and the ways they can be exploited. Another interpretation would be that the Pardoner is a pragmatist needing to attack a particular sin and careless that the exemplum selected fails to suit it: for example, while Herod was feasting when he ordered the death of John the Baptist there is no evidence that he was drunk! 

	Textual distortion continued
	· Teacher and class will no doubt have both identified for class discussion the Pardoner’s allusions to Sampsoun, Attilla, Lamuel, Stilboun, Mathew, Jeremye, and the Decalogue. 

· Half the class to have researched the secular exempla; the other half to investigate the Biblical exempla. How appropriate are his uses of these texts? 


	
	· None of the exempla is appropriately used but the most offensive is the attempt to transform the name “Sampsoum” into the onomatopoeic equivalent of a drunk man snoring and the bizarre use of the story of Stilboun or Chiloun (the Pardoner even gets his name wrong) whose decision to eschew peace-making on account of personal honour is hardly impressive or indeed Christian.

	Distorted Values in the texts
	· Close analysis of the homily section of The Pardoner’s Tale will have proved that the Pardoner’s value system does not correspond to a Christian one and pupils should note the obsession with honour and personal reputation which predominates throughout the exempla.

· A homework task would be to uncover the same level of distorted value in Dr. Faustus: pupils should be directed to scene 12 and Faustus’ conjuration of Helen.
	· See:www.luminarium.org/medlit/pardoner.htm
	· ‘Old school’ criticism has often maintained that the Pardoner manages to tell a moral tale, preach a moral sermon despite his cupiditous motivation: he says as much himself at the end of his Prologue. It is a view one could take, but such a claim omits consideration of the appalling distortions of the material deployed.

	Chance and Randomness in The Pardoner’s Tale
	· One striking example of distorted value, important enough to need separate discussion, is the Pardoner’s emphasis in his tale and sermon on chance.

· A classroom exercise would be to identify the degree of emphasis on chance as opposed to providential design. 

· By contrast the ‘B text’ of Dr. Faustus operates very differently in that Mephostophilis reveals at the end of the play that there was a design to Faustus’ damnation: “when thou took’st the book…I turned the leaves.” Faustus is here a victim of demonic design. Compare the Pardoner’s claim that it was “par cas” (line 599) that the “worst” rioter drank the poisoned bottle of wine. He even claims that it was by chance that ‘Stilboun’ found the Corinthians playing games of chance! The Pardoner is a gambler himself: see lines 365-69 for confirmation.    
	
	· The Christian objections to gambling are threefold:

· It is an addiction separating one from God.

· It is cupiditous.

· It is based on an insistence on chance in human affairs as opposed to providential design.

· The Pardoner’s insistence on chance means that he is in denial of the primary objection to gambling. His sermon is thus incoherent and anti-Christian. 

	The concept of Cupidity and Caritas in The Pardoner’s Tale and Dr. Faustus
	· Distorted value is central to The Pardoner’s Tale given that the central theme of the sermon is St. Paul’s words in (Timothy vi. 10): “Radix malorum est cupiditas”. The root of all evil is self-love.

· Homework and classroom discussion could focus on the theme of self-love in both texts and the absence of love of others (or ‘Caritas’). Faustus’ opening soliloquy is cupiditous in its self-celebration of his scholarship.
	· Stephen Knight notes the fascinating fact in his Marxist study of Geoffrey Chaucer (Oxford) that there are more references to different units of currency in The Pardoner’s Tale than in any other text of the period.
	· Cupidity can be tracked in relation to the frame and the framed narrative of The Pardoner’s Tale. Faustus’ initial request for a wife and final evocation of Helen tell the same story of humanity’s hedonistic and secular tendencies. In the tale the gold is found at the root of the tree thus embodying the over-arching tenet of the sermon.

	The Comic Scenes and their disruption of a conventional Morality play’s morality
	· A classroom exercise would be to explore the desires of the comic scene protagonists in relation to Faustus himself.

·  A debate might explore whether the similarity of attitudes and desires between low-caste characters and the central figure condemns or exonerates him?
	· See Tamburlaine by Marlowe: “Nature doth teach us all to have aspiring minds.” This is very much a Renaissance as opposed to Medieval perspective. 
	· Read one way Faustus is as vulgar in his desires as the Clown or the Horse–Courser; read another way, the universality of the pursuit of power and status exonerates Faustus by asserting the universality of these tendencies in humanity.

	 Morality forms in both texts
	· Some teacher-led discussion about the nature of morality play drama would lead to a class exercise in which elements of that form can be identified in both texts. The Old Man in The Pardoner’s Tale is worth exploring; opinion is divided critically between those who see him as a baleful figure in the text and those who see him as a figure of virtue.

· A homework exercise could be to compare and contrast these two emblematic, equally venerable figures. How far could the Old Man in The Pardoner’s Tale be regarded as the anti-type to the Pardoner? 

	· A photocopy of St. Paul’s Letter to the Ephesians should be made available or here Paul discusses ‘the body of sin’, or ‘vetus homo (‘old man’ in Latin) which must be discarded before we can be born again.
	· The emblematic figure of the Old Man in The Pardoner’s Tale parallels that of a similarly aged and symbolic figure in Dr. Faustus. in Scene 12. The Good and Bad Angel in the latter text constitutes an obvious morality play element. It is odd therefore to encounter Valdes and Cornelius in Scene 2 who function as ‘flesh and blood’ bad angels. Suspicion is aroused that Marlowe is using morality play forms playfully, even subversively. Similarly, Chaucer’s Old Man, however, he relates to morality forms is a more ambiguous figure than might have been expected.

· Note the irony of the fact that that the ideal figure in the tale contrasts with the preacher of the sermon! How significant a figure is the serving boy?  

	The pursuit of Power in the texts
	· A common denominator of both texts is the pursuit of power: via magic in Dr.Faustus and rhetoric in the case of The Pardoner’s Tale.  How is power viewed in both texts? To what extent is it a compensation for lack in other areas?
· Class discussion and homework tasks could be generated out of these issues. Pupils to be asked to identify examples of the Pardoner’s rhetoric.

·  A high proportion of the Pardoner’s exempla concern men of secular power: class to tabulate these. The Pardoner’s attraction to secular figures of power is significant: why? 
	· For a perspective on Renaissance magic see (esp. chapter 6 of) Renaissance Magic and the Return of the Golden Age by John S. Mebane (University of Nebraska, 1989) 

	· There are obvious religious/political implications to the Pardoner’s rhetorical power in a culture where illiteracy is so alarmingly high. Those who can read or write in such a society have a power they can abuse: no one can check their references or will be confident in challenging their scriptural interpretations. 

	Lack in The Pardoner’s Tale: the notion of the Eunuch
	· Discussion of the portrait of the Pardoner in The General Prologue will have touched on the controversial subject of his eunuch status and possible homosexuality. The Pardoner’s genital lack as a eunuch could be interpreted as leading to a need for rhetorical power as compensation: the tongue replaces the phallus.

· Faustus’ lack could be claimed to be his parentage (“base of stock”) leading to a desire for status and influence? He does end up impressing heads of state in Scenes 9 and 11.

· Does the pursuit of power on the part of the Pardoner bring him into conflict with the Host? To be debated. 
	· See St. Matthew’s Gospel (chapter 19, verses 11 – 12) in which is differentiated the spiritual from the physical eunuch: the former is a Christian ideal and the Pardoner is clearly intended as a parody of it.

· See Chaucer’s Sexual Poetics (esp. chapter 6) by Carolyn Dinshaw (University of Wisconsin Press, 1989) 
	· Modern critical theory’s interest in Gender and Sexuality has led to renewed interest in the Pardoner, his genital lack and his potential homosexuality. Interestingly, Marlowe has often been identified, rightly or wrongly, as homosexual: his protagonist, however, appears heterosexual given the interest in a wife and then in Helen!  If the tongue is a substitute phallus for the Pardoner then his silencing at the end of the tale can be regarded as a second castration: at the hands, this time, of a parody god, the Host.                                                                                    

	The mystery of the Pardoner’s motivation
	· One critical sticking point of the poem is quite why the Pardoner should detail so precisely to the pilgrims his degree of fraud and then attempt to practise it upon them.

· A debate on what his reasons for doing so might be would be worth organising: has he forgotten by the conclusion of the tale how much he has revealed? Is he, as it were, on autopilot? Or is the ultimate assertion of his rhetorical potency the capacity to reveal fraudulent tendencies and then to try to defraud his ‘congregation’? 
	
	· It is a striking fact that both protagonists place themselves in dangerous situations: disputing the existence of Hell with a demon seems an odd activity in Dr. Faustus while the Pardoner’s decision to ‘take on’ the Host is as courageous as foolish. Both wish for god-like status: “A sound magician is a mighty god” says Faustus in Scene 1, line 62 while the Pardoner’s comparison of himself to a “dowve” (line 111) identifies him as the Holy Spirit and not as a conduit for it! 

	Revenge as motivation in The Pardoner’s Tale: outsider status of both characters leading to acts of vengeance 
	· Classroom debate could concern whether the Pardoner is out to avenge himself against the God who has dismembered him. 
· His self-celebrating Prologue asserts his potency and skill; his ability to abuse the word of God for his own short-term purposes. The Pardoner is certainly vengeful to defamers: as witness lines 126-8. 

· The teacher might care to note a parallel with Faustus who turns on a social superior who had defamed him: the class conflict here is notable. Both the Pardoner and Faustus are outsiders: for different reasons.  
	
	· Given that the Pardoner identifies blasphemy as an act of dismemberment of Christ, it is surely significant that he engages in blasphemy himself given his state of dismemberment as a eunuch.  

	Anti-Papism in the Vatican scene of Dr. Faustus: anti-clericalism in The Pardoner’s Tale.
	· Faustus’ behaviour to the Knight is paralleled in his treatment of the Pope and cardinals. Compare the Pardoner’s gleeful description of his abuse of his rustic congregations in his Prologue. How different audiences of the 16th and 14th century, respectively, might respond to these sequences (in which the abuse of others is detailed) would constitute a good debate. 

· Do we delight in Faustus’ anti-popery? Would our early modern ancestors have done so? See also Faustus’ desire to “chase the Prince of Parma from our land” and appropriate “the golden fleece that yearly stuffs old Philip’s treasury.” (Scene 1, lines 93 to 133) Who in England in 1592 would not approve these aims? What effect would Faustus’ request that the first Devil he conjures up “return as an old Franciscan friar” (Scene 3, line 25) have on an Early Modern English, anti-papist audience?
	· See Chaucer by David Aers in the Harvester ‘New Readings’ series (1986).
	· The post-Reformation context of Dr. Faustus means that a contemporary audience will delight in his anti-papist behaviour. A modern audience might miss the point and consider that Faustus is paying a very high price for some knock-about fun at the expense of the Pope: an early modern, anti-papist audience with the Spanish Armada still fresh in its minds might lack that critical distance! A medieval audience would be much more horrified by the Pardoner’s behaviour though it might see it in anti-clerical, if not anti-papist terms. Faustus triumphs against a figure of utmost authority, generating humour; the Pardoner abuses the illiterate and exploits their fear and ignorance, generating disgust.  

	The Pardoner as the tempter; Dr. Faustus as the seduced.


	· Class discussion: what does the Pardoner offer his audiences? Can we distinguish between what he offers the rustic audiences whom he describes and his current ‘congregation’: the pilgrims?

· Compare Scene 5 of Dr. Faustus in which Faustus is the victim of subterfuge and strategy. Mephastophilis deliberately distracts Faustus from a consideration of the inscription on his arm: “I’ll fetch him somewhat to delight his mind.” Faustus is seduced; the pardoner is a seducer. 

· The class needs to note that the rustic congregations described by the Pardoner are being encouraged to prioritise secular concerns and neglect the spirit. Thus he leads his congregations astray: damning them as he himself is damned.
	
	· The Pardoner offers folk cures to his rustic audiences and a sense of superiority to his current listeners who are encouraged to be equally patronizing to those taken in by the Pardoner. They are not going to have the wool pulled over their eyes are they? Thus does the Pardoner encourage pride in his listeners which is the primal sin! The irony is remarkable but unclear to those who insist on the moral nature of his homily! 

	Memento Mori and Contemptus Mundi as rhetorical devices. 
	· Some explanation will be needed about these ideas in Medieval culture and the ways they could be abused to generate fear and anxiety in the congregation. Pupils to research the prominence of these ideas in the homiletic sections of the tale where they are looking for any sequences which encourage anxiety or self-disgust in the listener.  The Pardoner wishes to induce self-disgust in his audience, the irony being that he relishes the very things he condemns: see particularly lines 263-286 where The Pardoner’s knowledge of where these strong wines are to be purchased makes him part of what he pretends to censure! 

· Does Dr. Faustus work on the same lines or do we find ourselves delighting in his ‘jet set’ life (see the oddly non-censorious Choruses 2 and 3 particularly) delivered by Wagner. Close analysis of Scene 11 in which summer fruits are made available in winter to the Duchess might lead to debate about Marlowe’s precise moral stance: in an age before refrigeration and fast transport eating grapes in the middle of winter would be miraculous! 
	· See Holbein’s Dance of Death woodcut series. This wonderful visual aid to The Pardoner’s Tale is available at www.dodedans.com/Eholbein.htm. 

	· The powerful vision of a coffin being carried passed a tavern window would have a profound effect on an audience listening to a sermon in a tavern, while the recent cultural memory of the Black Death would make sudden death that much more credible. 

· That the worst rioter dies as a consequence of putting a bottle of wine to his lips is powerfully cautionary given that the story is told in a tavern! 

· The Pardoner’s description of the throat as connected to the privy (line 241) is graphically evocative and the best example of contemptus mundi technique: rendered ironic by the Pardoner’s zest for the World, the Flesh and the Devil! 

· Neither text is homiletic as such: Marlowe’s play subversively implies the naturalness of aspiration on the part of humanity in keeping with the Humanist period in which it was written, while The Pardoner’s Tale explores primarily how the sermon form can be abused.  

	The treatment of Death in both texts
	· A homework exercise would be to explore the idea of death in both texts. Close analysis in class of the stunning, final soliloquy underlines the inevitability of death and damnation for Faustus for the clock here which sounds the passing of the half, and then the full hour has been ticking since the blood dried on the contract. Both texts insist on the terrors of spiritual death accompanying bodily demise and the Christian distinction between physical and spiritual death will need discussion. We see Faustus’ damnation; can we be sure of the Pardoner’s?
	· See Somerset Maugham’s briefest of short stories, Appointment in Samarra for a similarly elegant vision of Death as inescapable. 

· Pupils might be fascinated to see how the central narrative device of The Pardoner’s Tale in which three men die of their own greed is handled in a more modern context by B. Traven in The Treasure of Sierra Madre. The novel exists in a film version which could be shown to a class. 

	· The inevitability of Faustus’ death is written into the contract he signs. It is more rhetorically useful to the Pardoner to stress the unpredictability of death in an effort to trouble and thus render pliable his audience. The notion of inevitability in The Pardoner’s Tale comes from the ways the rioters are enmeshed by their own cupidity: at the moment they give up their search for death it has found them out. 

	Appearance and reality in the texts
	· Class discussion could centre on the ways this theme is represented through on the one hand: Mephostophilis’ tendency to play the part of a salesman who discourages his client from reading the small print (though pupils will notice moments of odd candour on his part) while in The Pardoner’s Tale the only apparently positive nature of the gold and the Pardoner’s identification with acting (playing not being) can be explored. 

· Homework to be used to reinforce the Pardoner’s status as an actor and Faustus’ situation as the victim of one through an essay focused on this theme.  
	
	· The Pardoner stands “lyk a clerk in my pulpet” (line 105) while the demonstrativeness of his “handes and..tonge” (line 112) coexists with an inner detachment and contempt for his credulous listeners. He even disguises his potential homosexuality by claiming (in line 167) to have “a joly wenche in every toun”: a significant attempt to counteract homophobia and get ‘on side’ with his listeners. 

	‘Excluding the grace of Heaven..the flight from his tribunal seat.’: The rejection of Grace in both texts
	· It is a striking parallel to the two texts that they feature individuals who quite consciously reject the chance of redemption they are offered. Class discussion might concern itself with an exploration of how and why the protagonists appear to act so perversely. 
	
	· The Pardoner is in day to day contact with a message upon which he cannot act himself: indeed he seems to relish the irony that though “gilty in that sinne” he can make “oother folk to twynne from avarice” (lines 143-4); Faustus is first made aware of the existence of Hell by the very demon who will lead him thence: see Scene 5, lines 115-131.  

	Recapitulation: Tragic fall in both texts
	· Pupils to be reminded of the Icarus myth and to note its explicit and implicit uses in Dr. Faustus and The Pardoner’s Tale respectively. From how far a height does Faustus actually fall? Has there not been a quality of bathos all along to his exploits? 

· Set Scene 10 featuring the Horse Courser for discussion purposes. Pupils to be reminded of the overreaching of the Pardoner who needs to diminish the Host, his rival’s, power on the pilgrimage. His attempts to topple the ‘master of the caravan’ are a dismal failure.
	
	· Touched on before and now to be recapitulated is the striking parallel of dismemberment in both texts. The Host speaks of wanting the Pardoner’s (non-existent?) “coillons” (testicles) in his hand and his loss of speech at the end of the tale can be read as a castration given the tongue’s status in the tale as a phallic substitute. Faustus’ dismemberment (alluded to in the B text) invites a Freudian reading in which the assertion of potency on the human part leads to a cutting down to size: ‘Hybris’ invites ‘Nemesis’ in both texts.

	‘Sympathy for the Devil’ in The Pardoner’s Tale, sympathy for his victim in Dr. Faustus.
	· Class room discussion and homework assignments must address our feelings at the end of the texts concerning the fates of the protagonists. St.Augustine said that we should ‘love the sinner and hate the sin’: How meaningful is this proposition in relation to the two texts? Is it the case in relation to Dr. Faustus that our exhileration regarding Faustus’s sinning survives our disappointment in the sinner himself whose aspirations are so grand, and so much in line with Renaissance Culture’s, despite the shortcomings of the individual himself? In such a way does Marlowe operate subversively in relation to his ‘morality play’.
	
	· St. Augustine said that we should “love the sinner and hate the sin.” The fact that the Host attacks the Pardoner so personally (note the homophobic slur implied in the Host’s conjunction of the genital and the excremental) does have the effect of winning sympathy for the Pardoner for the Host cannot be our idea of a moral crusader. Similar feelings of pathos attend our witnessing of Faustus’ fall  

	Revision
	· Pupils to create quotation sheets in which they link apposite quotations from both texts together and justify their choices to the class. These quotation sheets can then be pooled after the teacher has had his/her input. 

	
	· The ability to quote, and beyond this, the ability to quote from two texts appositely in relation to one another is useful  in relation to Assessment Objectives 1 and 2. 

	Revision
	· Summary of critical perspectives to be offered to the class. Teacher to create a check-list of the critical positions mooted and test that specialised terminologies for both texts have been committed to memory.
	
	· Pupils’ capacity to marshal the names and positions of critics is helpful in relation to Assessment Objective 3.  


Sample Lesson Plan 
GCE English Literature: H471.F663 Section A Shakespeare
‘Othello’s development throughout the play is reflected in the changing nature of his language.’  To what extent do you agree?
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to revise and consolidate their understanding of how to use quotations and references to the text effectively, blending them into discussion.  AO1

	Objective 2
	Students to explore how structure, form and language convey the development of Othello’s character, and the influence exerted upon him by Iago.  AO2


Recap of previous experience and prior knowledge
Students will have studied Acts 1 to 4 and the notions of Othello’s unstable identity as an outsider as well as Iago’s machinations and motivations. Set a quick test:  What is significant about Othello’s ancestry? (He is of royal descent)  What term is used to describe his race? (Moor) What does this mean?  What does he value highly and why? (Freedom – slavery) How does he appear when we first see him on stage? (Self-possessed and calm)  What is his professional relationship with Iago? Who claimed that Iago’s ‘art’ is ‘almost superhuman’? (Bradley)  

Content

	Time
	Content

	5 minutes
	· Warm up activity to access prior knowledge (brief test).  Teacher to clarify Othello’s role as the ‘other’ and the instability of his place within Venetian society.

	15 minutes
	· In groups of four, students are allocated one of the following scenes: 1.3, 3.3, 4.1, or 4.2.  Students should skim read the scene to recap and then scan to select 4 quotations to illustrate the presentation of Othello’s character (in particular his self-possession and eloquence, and the deterioration of this into confusion and incoherence).  
· For each example students should create a PEE (point, example, explanation) on A3 paper.

	15 minutes
	· Students to feedback the representation of Othello in each scene.  Each group should stick their A3 sheets onto the board and explain what Othello’s language reveals about his character. 

	10 minutes
	· Once all the scenes have been discussed, as a class, chart the changes that Othello’s character undergoes.  Ask pupils to identify key shifts in Othello’s language and consider how Othello’s language begins to reflect Iago’s.  Ask volunteers to annotate around the quotations on the board accordingly. 

· Ensure that students consider the deterioration of Othello’s language and fluency, in particular the reduction of eloquence (1.3 and 3.3) to erratic exclamations and incoherent confusion.  


Consolidation

	Time
	Content

	15 minutes
	· In groups, begin to answer the question: How does Othello’s character change as the play progresses and how does his language reflect this?  Aim to embed quotations and include as much close analysis as possible. 

· Groups should feedback their answers so far and explain how they have used quotations effectively.

· Students should complete their answers as an essay for homework to enable further assessment of learning.  During the next lesson peer marking could take place and exemplar essays could be chosen and photocopied for students.


Sample Lesson Plan 
GCE English Literature: H471.F663 Section A Shakespeare
‘Othello is a credulous fool.’ How far and to what extent do you agree? Responding to the interpretations of other readers, AO3.

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Students to make judgements about ‘Othello’ informed by interpretations of other readers. AO3

	Objective 2
	Students to develop their understanding of how structure, form and language shape meaning in ‘Othello’, with particular focus on 3.3. AO2


Recap of previous experience and prior knowledge
Students will have read Acts 1 – 4 and have explored the relationship between Iago and Othello (including close analysis of 3.3, focusing on Iago) as well as critical responses to Iago.

Content

	Time
	Content

	5 minutes
	· Recap critical responses to Iago with a brief test: using an OHT or interactive whiteboard, students should fill in the gaps:

‘the _____searching of a ______  _______’ _________

‘the motive searching of a motiveless malignity’ Coleridge

‘Iago is not _______ but clearly motivated by ____ and _____…’ JR Andreas 

‘Iago is not motiveless but clearly motivated by racism and hatred…’ JR Andreas 

‘Iago is a diabolical ______  _______…’ _____

‘Iago is a diabolical stage manager…’ Kott 

‘a good deal of the _______ of the soliloquies must, I think, be seen as a part of Iago’s ______ ; he is quite open to his own motives or preferences and interested to find out what they are.’ Empson

‘a good deal of the ‘motive-hunting’ of the soliloquies must, I think, be seen as a part of Iago’s ‘honesty’; he is quite open to his own motives or preferences and interested to find out what they are.’ Empson
Students should also list Iago’s motives as part of the test.
· Feedback answers as a class.

	15 minutes


	· Recap the events of 3.3 by watching a film version of the scene (e.g. ‘Othello’ directed by Oliver Parker, 1995) noting how Othello reacts to Iago.  Feedback to the class and list Othello’s reactions: confusion, intrigue, desperation, exasperation, anger, shock, gratitude, insecurity, self doubt, despair, disbelief, disintegration of identity, desire for ‘ocular proof’, violent, vengeful.  
· If there is time, more than one version of the film could be shown, to emphasise the different possible interpretations.

	10 minutes

	· Why does Othello react as he does?  
· In pairs, students should complete two lists in answer to the following questions: in what ways is Othello accepted within Venetian society?  In what ways does he remain an outsider?  
· For example: he is accepted due to his military prowess, his role as a hero, a leader and a powerful man in a patriarchal society.  
· However, his race clearly establishes him as an outsider; he is perceived to be barbaric or exotic and his marriage is perceived by some to be unnatural.  His sexuality is reduced to primitive animal imagery by Iago.  He also loses his purpose and military role/identity in Cyprus when the threat of the Turks is extinguished by the storm.

	5 minutes
	· Feedback to the class.  Are there any clues in the lists as to why Othello reacts as he does to Iago in 3.3?  Recap the notion of Othello as ‘other’ and having to construct an inauthentic and unstable ‘white’ identity for himself in order to achieve any level of acceptance in Venetian society.

	20 minutes


	· Pairs should join to make groups of 4 and prepare for ‘verbal boxing’ in which they will propose/oppose (2 groups on each side) the motion: Othello’s reactions to Iago’s suggestions in 3.3, reveal him to be nothing more than a ‘credulous fool’ (Muir).
· The teacher should issue one critical comment per group (see below).  

· Critical comments to be given to the groups proposing the motion: group 1: ‘Othello yields with extraordinary promptness to suggestion…’ Leavis.  Group 2: ‘Othello is too stupid to be regarded as a tragic hero.’ Leavis.  Critical comments to be given to the groups opposing the motion: group 1: ‘any man situated as Othello was would have been disturbed by Iago’s communications, and…many men would have been made wildly jealous.’ A.C. Bradley.  Group 2: ‘Even his manipulation of Othello depends on the Moor’s own prejudices against his blackness and belief that Desdemona would prefer the white Cassio.’ Newman 
· Individuals should take turns to represent their group and aim to make more points than his or her opponent during 1 minute rounds. Students could also feedback in the form of a formal debate or individual persuasive speeches but may need more time to prepare.  Groups should use the critical comment that they have been given as the basis of their argument and use evidence from the text to support their argument. Each point, piece of textual evidence and critical reference will receive a mark in the ‘bout’.


Consolidation

	Time
	Content

	5 minutes
	· To recap, the teacher should read out each of the critical comments and students should move to the left of room if they agree with the statement, to the right if they disagree, and to the middle if they are unsure.  The teacher should ask individuals for reasons for their opinions.
· Students should complete their preparation for homework and ‘compete’ in their verbal boxing matches next lesson.  If possible, bouts should be videoed for revision purposes,

· To enable further assessment of learning students should then complete the following essay for homework: Othello’s reaction to Iago’s suggestions in Act 3, scene 3, reveals him to be nothing more than a ‘credulous fool’, in which they should include all the critical comments included in the lessons.


Sample Lesson Plan 
GCE English Literature: H471.F663 Section A Shakespeare 

‘Foolery, sir, does walk about the orb like the sun’: exploring the role of Feste in ‘Twelfth Night’   
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Demonstrate understanding of the ways in which structure, form and language shape meanings. AO2

	Objective 2
	Make judgements of the text and the role played by Feste.

	Objective 3
	Articulate creative and informed responses to the text. AO1


Recap of previous experience and prior knowledge
Recap the role of festivals in Elizabethan England and the carnivalesque (inversion of norms: disguise, cross-dressing, masquing) as well as the connotations of Twelfth Night: misrule but the end of festivities and the encroachment of reality.  Link to the concept of the metadrama: the theatricality of life and ‘all the world’s a stage’.  Students will have read up to, and including, Act 3, scene 1.

Content

	Time
	Content

	5 minutes
	· Split the class into 2 teams and give them a minute in which to remember as many facts about the festival of Twelfth Night and the carnivalesque.  Establish the winning team and discuss the connotations of the title.

· Teacher to explain the role of the fool in Elizabethan times: licensed fools were kept in great households. Quote from Erasmus’ Encomium Moriae: ‘Fools can speak truth and even open insults...’, ‘They are the only ones who speak frankly and tell the truth’ and ‘you’d think you saw a swarm of flies of gnats quarrelling among themselves’.  What modern equivalents of the fool are there?  What role do they play?  Think about political satire: ‘Have I Got News For You?’, ‘Private Eye’, newspaper cartoons.

	15 minutes


	· Re-read 1.5 lines 1-88 and in pairs annotate the passage, answering the following questions: How is Feste treated by Maria and Olivia?  How does he prove himself anything but foolish?  What is the basis of his ‘fooling’?  What comments does he make on appearance and reality, the concept of role playing, and the instability of these roles, and of language?  How does he reflect the themes of the play?  How does Olivia describe fools?  How does this fit with Erasmus’ comments? And the notion of the carnivalesque?  

· Pairs should feedback to the class, using an OHT/whiteboard.  The teacher should ensure students discuss the use of wordplay and formal logic, as well as the emphasis on duplicity: language is as likely to deceive as appearance (AO2). Explain how Feste helps to create a consciousness of two alternative worlds.  Consider his vulnerability – he faces the prospect of instant dismissal – and his representation of reality in the fantasy world: economics.

	10 minutes
	· Allocate pairs 2.3, 2.4, or 3.1 on OHT.  Students should closely analyse Feste’s speech/song in their scene (on OHT) considering what Feste adds to the play and his relationship to other characters. 

	10 minutes
	· Feedback, ensuring that pupils consider the melancholy, pessimism, realism and duplicity apparent.  (‘There is in this wonderful song [O Mistress Mine], as in all of his jests, a current of sadness’ Stephen Greenblatt ‘The Norton Shakespeare’.)  

· Consider carpe diem in 2.3 (link to ‘To His Coy Mistress’), and the traditional emblems of death in 2.4.  Does the fact that both songs are reflections of artificial literary convention make them ironic?  Consider the context in which they are sung – for whom they are sung?  

	15 minutes
	· Explain that Feste is key to the performance of the whole play and that he can greatly influence the mood of the piece.  
· Individually, students should make brief notes explaining how s/he would cast Feste. As a jolly professional entertainer or a darker interpretation? Consider how to present the songs?  Why?  Teacher to pose the following questions to aid students: Do you think that he personifies clear sightedness in a play full of deluded characters?  If so, does this emphasise his humour, or his darker side?  On the other hand, do you perceive him to be illusive and enigmatic?  If so, does this add to his humour or emphasise a more unsettling uncertainty?  Students must give evidence from the text to support their arguments. 

· Ask for feedback from two students with opposing opinions.  


Consolidation

	Time
	Content

	5 minutes
	· Individual students should write a brief statement explaining their understanding of Feste’s role in the play.  These should be displayed, returned to and possibly revised when the class study 4.2 and 5.1, and/or watch film adaptations of the play (see below).

· Next lesson Watch 2.3 and 2.4 (e.g. Trevor Nunn, Animated Tale, BBC, Kenneth Branagh)

· Students should take notes on the casting of Feste and its effectiveness.  Does the production consolidate their views of Feste or challenge them?  Feedback.


Sample Lesson Plan 
GCE English Literature: H471.F663 Section A Shakespeare
Revising how to use critical terminology accurately and effectively

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Revise critical terminology and how to use it effectively.

	Objective 2
	Closely analyse the ways in which structure, form and language shape meaning in ‘Twelfth Night’. AO2

	Objective 3
	Respond creatively to the text and experience the role of the playwright.


Recap of previous experience and prior knowledge
This could be used at any point in the play as a revision exercise.
Content

	Time
	Content

	10 minutes

	· Give each student either a critical term or a definition.  Give them two minutes to find their partner.  Collect in cards and repeat as many times as you wish.  Alternatively, the class could also play terminology bingo or dominoes.
· Once the game has finished, the last pairs should decide on the effect of the technique on their cards and write this on the whiteboard.  Briefly discuss as a class.
· Terms could include: blank verse, rhyming couplet, prose, dramatic irony, imagery, simile, metaphor, irony, enjambment, oxymoron, soliloquy, antithesis, caesura, paradox, pathos, pun, romantic comedy, subplot, metadrama, stock character, carnivalesque.

	10 minutes
	· Give students a complete list of terms and definitions.  Students should annotate a scene (e.g. 2.2) with critical terminology from the sheet and then share their findings with a partner.

	10 minutes
	· Give each pair four terms.  They should identify examples of the technique and complete a PEE (point, example, explanation) for each example.

· Feedback to the class.

	20 minutes
	· Join pairs to make groups of four, and write an extra scene for the play (for example 5.2, or an extra scene in Act 4 between Olivia and Sebastian), in which students should include as many of the techniques listed as possible.  

	5 minutes


	· Perform scenes so far and feedback to the class ideas and difficulties.  Emphasise the conscious decisions made by authors/playwrights regarding language choice.


Consolidation

	Time
	Content

	5 minutes
	· Finish with another terminology game e.g.: pairs, bingo, or a quiz.

· Students should complete their extra scenes, with annotations using critical terminology for homework. 


Sample Lesson Plan 
GCE English Literature: H471.F663 Section B Drama and Poetry pre-1800 

The treatment of the theme of Death in The Duchess of Malfi and the Poetry of Donne
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the lesson
	Objective 1
	To encourage detailed understanding of texts and deployment of critical terminology (AO1)

	Objective 2
	To explore the effects and relationships between language, form and structure (AO2) 

	Objective 3
	To compare and contrast the texts and to alert pupils to differing critical positions (AO3)

	Objective 4
	To evaluate the significance and impact of cultural and historical contexts on texts (AO4)

	Objective 5
	To reach conclusions about the ways the common theme of Death are treated in the work of the two authors (AO3)


Recap of previous experience and prior knowledge
In the discussion of the depiction of the court in the texts we had reason to quote Bosola on the illusory nature of courtly splendour. We can now develop this perception into a discussion of the presence in both the writers’ work of “the skull beneath the skin”. In Webster’s work desire leads to death; in Donne’s case the earlier amatory verse is followed by a darker vision of death and judgement haunted by a Calvinistic pessimism which may need brief explanation. The intellectual and religious crisis taking place in Early Modern Europe has a profound effect on attitudes to death in the period. 

Content

	Time
	Content

	5 minutes
	Pupils to be shown T.S.Eliot’s Whispers of Immortality with special reference to the first four stanzas.

	10 minutes
	The group can now be divided in three: the first to locate attitudes to death in Webster; the second to look over the Holy sonnets of Donne; the third to evaluate the validity of Eliot’s parallel between the poets.

	10 minutes
	All three groups to report back on their findings.

	15 minutes
	The teacher has prepared photocopies of the Duchess’ death speech (Act 4, scene 2, lines 197-251 and Donne’s Death be not proud. What parallels and what differences can be identified? They should be tabulated on the board.

	10 minutes
	Comparison of the two passages is extended through discussion of Thou hast made me.


Consolidation
	Time
	Content

	5 minutes
	How do these passages reflect the cultural situation that produced them? Debate!

	10 minutes
	Donne’s terror of death is the consequence of his terror of judgement which from a Calvinist perspective is likely to go against him. The Duchess is much less focused upon judgement itself and she displays a stoicism befitting tragic status which contrasts vividly with the desperate tone of Donne’s sonnets.

	Homework
	Homework could use Eliot’s poem as a basis and lead to the questioning of Eliot’s claims regarding the commonality of the authors’ attitudes to death. Students to write up class observations on the passages circulated in class.


Sample Lesson Plan 
GCE English Literature: H471.F663 Section B Drama and Poetry pre-1800 

The Death theme continued in relation to Donne’s earlier work and in relation to the deaths of Ferdinand, the Cardinal and Bosola

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning objectives for the lesson

	Objective 1
	To consolidate an understanding of Donne’s work in its entirety by returning to the earlier amatory verse and noting the prominence of the mortality theme (AO1)

	Objective 2
	To engage in close textual analysis of the two writers’ work (AO2)

	Objective 3
	To consider the cultural/historical forces underpinning the prominence of the mortality theme in the writers’ work (AO4)


Recap of previous experience and prior knowledge
Having looked at the later devotional work in relation to the mortality theme, it is worth re-engaging with earlier poems and noting the persistence of the theme.

Content

	Time
	Content

	15 minutes
	Half the group to return to Valediction forbidding Mourning to engage with its opening setting – a death bed and to explore the poem’s minimising of the difference between life and death. The other half to re-read The Relique to note the indignity of our posthumous treatment but also the fantasy of defying death and distance.

	15 minutes
	Each group to report to the other on their findings: results to be tabulated by teacher.

	20 minutes
	A photocopy is provided of Act 5, scene 5 lines 1-104 of The Duchess of Malfi. Both groups to consider the attitudes displayed to death here relative to the earlier sequence detailing the Duchess’ demise. 


Consolidation

	Time
	Content

	10 minutes
	Consolidation of mortality theme: Donne’s ‘will to power’ manifested in his desire to transcend death and/or minimise its difference to life. Webster’s characters are defined by the way they die and “the skull beneath the skin” mocks the ostensibly great exposing their vulnerability and lack of power: true to Renaissance  tragic forms.


Sample Lesson Plan 
GCE English Literature: H471.F663 Section B Drama and Poetry pre-1800 

Doubt and uncertainty in the work of Donne and Webster

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	Having explored the mortality theme to explore ideas of doubt and uncertainty in the two authors’ work relating these to  “the new philosophy which puts all in doubt”. 

	Objective 2
	To relate these cultural issues to the texts through close analysis of them.


Recap of previous experience and prior knowledge
Leading from the focus on mortality in the previous session this lesson focuses on the tendency towards doubt and confusion in both writers.

Content
	Time
	Content

	15 minutes
	Recap in which is discussed the mortality theme and the sense of doubt and confusion displayed by the writers. The sceptical intelligence of Donne may become clearer through a comparison of Donne’s Death be not proud with George Herbert’s Death: which of the poets seems more certain of the meaning of death; which of the two offers a more orthodox position?

	15 minutes
	Students to be shown Show me Dear Christ in which Donne’s confusions regarding the True Faith are so radical as to lead to a consideration within the sonnet of Protestantism, Catholicism and Judaism as possible candidates.

	20 minutes
	The teacher to have prepared photocopies featuring Julia’s dying words in Act 5, scene 2, lines 284-5; the Cardinal’s meditations at the beginning of Act 5, scene 5 and Bosola’s response to Ferdinand in Act 3, scene 1, line 60. More generally, it can be shown that doubt and confusion haunt the play given the initial mystery surrounding the identity of the Duchess’ lover and the ambiguity for the audience of how positively to read the actions of the Duchess herself as she voluntarily wanders into “a wilderness”.      


Consolidation

	Time
	Content

	 10 minutes
	Time may allow the class to consolidate the discussion of doubt and confusion in the authors’ writing with a consideration of At the round earth’s imagined corners, the very opening of which conveys the paradigm shift through which both writers lived. If not, it should be set with If poisonous minerals for homework exercise exploring the sceptical intelligence which survives Donne’s entry into the priesthood.


Sample Lesson Plan 
GCE English Literature: H471.F663 Section B Drama and Poetry pre-1800 

The depiction of women in The Duchess of Malfi and the poetry of Donne 

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson

	Objective 1
	To explore attitudes to women in both texts (AO3)

	Objective 2
	To engage in close critical analysis of relevant material (AO2)

	Objective 3
	To place the writers’ attitudes to women in relation to the historical and cultural forces out of which their work comes (AO4)


Recap of previous experience and prior knowledge
Prior discussion of the mixed forms of Early Modern writing leads to a discussion of ‘The Relique’, noting the way the poem begins with a thoroughly unpleasant misogynistic jibe paralleling women to unscrupulous undertakers but concludes with a poignant encomium to the persona’s lover.  
Content
	Time
	Content

	5 minutes
	Warm up – reminder of the complexity of tone of The Relique.

	 10 minutes
	Half the class to be issued with Love’s Alchemy, the other half with Woman’s Constancy. Read, note and report back to class.

	10 minutes
	The aim of the exercise is to encourage pupils to be aware of the variety of positions Donne adopts: both within and between poems written contemporaneously. Those members of class issued with Woman’s Constancy will be able to report back a more complex reading on Donne’s attitude to women for the poem’s title would have invited an ironic reading from the reader in this period, while the last line takes us in a more striking direction altogether! Love’s Alchemy is likely to be a more dispiriting experience for a modern post-feminist readership and thus raises issues about the relation between texts and contexts and the degree to which we should avoid confusing the positions of Donne’s personae with the possible attitudes of the poet himself.



	 10 minutes
	A photocopy of Bosola’s satirical attack on the Old Lady in Act 2, scene 1 should be made available. How far does Bosola’s malcontent style of attack on women accord with that of the play’s own perspective on women? Class debate should ensue.

	10 minutes
	A photocopy of Act 3, scene 2 should be distributed. Here the positivity of the Duchess by the side of the negative depiction of her brother suggests a critique of patriarchy and male sexuality.

	 10 minutes
	A photocopy of Act 2, scene 4 in which Julia keeps her illicit assignation with the Cardinal. How far is Webster’s vision of womanhood here duplicating that of Donne in the opening of The Relique? Debate! Arguably, the odiousness of the Cardinal is the more prominent focus of this sequence though both illicit lovers operate as a striking juxtaposition to the Duchess and Antonio. This is precisely the point of course: Webster avoids stereotypes and challenges gender constructions in the early Modern period.


Consolidation

	Time
	Content

	 5 minutes
	While Donne’s positions are variable and often prone to misogyny, Webster’s play challenges conventional stereotypes of womanhood even when, in the case of Julia he seems to reinforce him. The sexuality of the Duchess is not monstrous but healthy by the side of the sordid sexuality of her brother, the Cardinal or the incestuous perversion of Ferdinand.


Sample Lesson Plan 
GCE English Literature: H471.F663 Section B Drama and Poetry pre-1800 

Medieval and Renaissance contexts
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning objectives for the lesson

	Objective 1
	To inculcate a consistently detailed understanding of the significance and influence of contexts in which the texts in question were produced and are understood. (AO4)

	Objective 2
	To compare and contrast the contexts in which Dr. Faustus and The Pardoner’s Tale were produced. (AO3 and 4)

	Objective 3
	To compare and contrast the texts’ effects in the light of this historical information. (AO3)

	Objective 4
	To focus on appropriate material from the texts reflecting the pressure of history on the works. (AO2 and 4)

	Objective 5
	To alert pupils as to the plurality of interpretation available (AO3)


Recap of previous experience and prior knowledge
The differing genres of the texts have been targeted and the themes sketched.  It is now time to consider the very different cultural situations obtaining. 
Content

	Time
	Content

	5 minutes
	Recapitulation of genre and theme in relation to both texts.

	Time
	Content

	10 minutes
	Tutor to circulate visual aids in the form of paintings by Hieronymus Bosch such as ‘The Garden of Earthly Delights’, ‘The Haywain’ and ‘The Seven Deadly Sins’. Discussion to follow about the vision of humanity and ideas of sin and punishment. ‘The Haywain’ in particular with its vision of a corrupt clergy piling hay into bags and oblivious to the presence of Christ in a golden cloud above them is very apposite. 

	5 minutes
	Attention now turns to Leonardo Da Vinci’s ‘Vitruvian Man’ with its celebration of the human form as perfect: the epitome of anthropocentrism.

	15 minutes
	Class to be divided and set task of relating the visual images to, respectively, The Pardoner’s Tale and Dr. Faustus. Both groups to identify a sequence or two from the texts reflective of the attitudes embodied in the visual images.

	10 minutes
	Report back to class and teacher.


Consolidation
	Time
	Content

	10 minutes
	Teacher to focus on the effect of Faustus’ speech in Scene 1 line 78 to 148 and sections from The Pardoner’s Prologue in such a way as to explore the exhilaration of the tone of the latter and the revelation of evil in the latter.

	5 minutes
	Is this the whole story? Can Faustus’ speech be read as a moral condemnation of him? Is there something heroic about the Pardoner’s dissociation from Christian ideology relative to the groups he dupes? Stress then on the complexity of tone of these texts: particularly viewed from a modern perspective.


Sample Lesson Plan 
GCE English Literature: H471.F663 Section B Drama and Poetry pre-1800 

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Tragic and comic modes in the two texts: How tragic Faustus’ end, how comic the Pardoner’s?

Learning objectives for the lesson

	Objective 1
	To encourage detailed understanding of the texts through close analysis of passages. (AO1)

	Objective 2
	To encourage well-developed and consistently detailed discussion of language effects through close analysis. (AO2)

	Objective 3
	To encourage an awareness of different readings of the texts through an engagement with the complexity of tone at the end of The Pardoner’s Tale. (AO3)

	Objective 4
	To develop skills of comparative analysis by consideration of passages from different texts. (AO3)

	Objective 5
	To engage with contextual dimensions of the texts exploring ‘The Human Comedy’ of Chaucer’s art by the side of the early modern tragic form in Marlowe. (AO4)


Recap of previous experience and prior knowledge
This, the second session on the texts, builds on the more general information given in the first session on genre and explores the tragic and comic modes deployed through close analysis of the endings. It will enable the teacher to identify the ‘Estates Satire’ genre discussed more generally in the previous session. 

	Time
	Content

	5 minutes
	Recap on generic issues and discussion of Medieval and Renaissance contexts

	10 minutes
	The group to be given the final sequence from Dr. Faustus from “Ah Faustus” to the end. The instruction is to reach conclusions on the effect this ending has on the reader of the time and their modern counterpart. 

	10 minutes
	The first group to elect two spokespersons to describe the feelings of a Renaissance audience and that of a modern theatre-goer respectively.

	10 minutes
	The teacher should now get pupils to note the ways the Pardoner both comically and, arguably, tragically overreaches himself in the final section of the tale (lines 633 onwards). The Pardoner’s assertion of “heigh power” is comically deflated but the Host’s onslaught and the modern reader’s sensitivity to his homophobic brutality may encourage a shift in the reader’s perceptions of the Pardoner at this late stage. Does the tale end in comic resolution or is the attempt on the part of the Knight to avoid discord facile?


Consolidation

	Time
	Content

	15  minutes
	The teacher to offer similarly verbally based analysis on the poignancy of Faustus’ soliloquy and the justice or otherwise of the Chorus’ analysis. Could the Chorus’ words on Faustus be applied to the rhetorically gifted, yet unscrupulous Pardoner?

	10  minutes
	Pupils to be shown Aristotle’s definition from The Poetics; the homework task being to see how far that definition holds good for Marlowe’s tragedy and even Chaucer’s generically complex tale.


Sample Lesson Plan 
GCE English Literature: H471.F663 Section B Drama and Poetry pre-1800 

Close analysis of the openings of Dr. Faustus and The Pardoner’s Tale: the intention being to explore how the protagonists are first represented

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning objectives for the lesson

	Objective 1
	To encourage close analysis of the language effects of the passages (AO2) 

	Objective 2
	To encourage a comparative capacity in pupils through the juxtaposition of parallel passages (AO3)

	Objective 3
	To use the passages as a starting point to explore generic dimensions (AO4)

	Objective 4
	To insist upon the historical-contextual dimensions of the passages/texts. (AO4)

	Objective 5
	To raise debate regarding the different ways texts may be read (AO3) 


Recap of previous experience and prior knowledge

Generic and historic issues have been raised previously and these have been developed in relation to the texts’ conclusions. These broader issues can be raised in relation to the initial depictions of the protagonists, taken from the Chorus prologue of Dr. Faustus and the portrait of the Pardoner in The General Prologue. In particular, the notion of morality play form in relation to fully fledged Renaissance drama may be noted by the shift in the text from Chorus to soliloquy form while the notion of ‘Estates Satire’ in Chaucer becomes absolutely clear in the portrait.

Content

	Time
	Content

	5 minutes
	Recap on previous session: Estates Satire; Morality form; Renaissance aspiration; tragedy and comedy etc.

	10 minutes
	The class to be given a printout of the portrait of the Pardoner and the ‘portrait’ of Faustus in the opening section. One half of the class to concentrate on the former, the other half on the latter; the intention being to reach conclusions on the methods used to convey personality.

	Time
	Content

	10 minutes
	First group to discuss their perceptions of Faustus. They should in particular be responsive to the Icarus allusion and the food imagery which predominates here and elsewhere. 

	10 minutes
	The second group to articulate their findings in relation to the portrait of the Pardoner focusing on the zoomorphic imagery and transparent fakery of the man and his relics.

	15 minutes
	The teacher should now identify any omissions in the class research: what relevance, if any, does it have that Marlowe alludes to other plays in the opening; what effect is produced by the “Muse” being described as “vaunt(ing)”; of what relevance is Faustus’ class position? Could a parallel be made with the Pardoner’s own sexual inferiority? How seriously should we take the homosexual innuendo? How far is the Pardoner a type, how far a striking psychological case study?


Consolidation

	Time
	Content

	10 minutes
	The animal and food imagery are common at different points of the text and enable the reader/audience to discern the non-transcendent nature (ironically) of an itinerant preacher and Renaissance magus respectively. 


Sample Lesson Plan 
GCE English Literature: H471.F663 Section B Drama and Poetry pre-1800 

Distorted values in Dr. Faustus and The Pardoner’s Tale
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning objectives for the lesson

	Objective 1
	To engage in a detailed understanding of the texts through close analysis. (AO1 and AO2)

	Objective 2
	To encourage comparison and contrast of the texts. (AO3)

	Objective 3
	To consider different readings of the texts: how far is it the case that The Pardoner’s Tale is “a moral tale told by an immoral man”? Would a Renaissance audience be shocked or fascinated by (for example) Faustus’ invocation of Helen? (AO3 and AO4)

	Objective 4
	To consider effects of language, form, imagery and dramatic effect. (AO2)

	Objective 5
	To encourage contextual awareness as fundamental to our reading of a text. (AO4)


Recap of previous experience and prior knowledge
Focus has previously fallen on the themes of blasphemy and textual distortion in both texts. The theme of distorted value is clearly related to these earlier themes.

Content

	Time
	Content

	5 minutes
	Recap and reminder of Bosch’s ‘The Haywain’ with its vision of the distorted values of humanity.

	Time
	Content

	10 minutes
	Class to be reminded of the prominence in The Pardoner’s Tale’ of powerful, secular figures: “Princes”, “Kings”, ambassadors etc. Class discussion to follow on how far this is revelatory in relation to his personality and values.

	10 minutes
	Focus in on lines 317-342. How impressive is Stilboun’s behaviour here? How “wise (a) philosopher” is he? What of the reason given for the negativity of gambling in lines 338-9: are “renoun (and) reputacioun” to be associated with Christian values? Discuss Shame vs. Guilt Culture.

	15 minutes
	Focus to fall on Scene 1, lines 78-121 of Dr. Faustus. Would Early Modern English audiences have seen this as a meaningful use of magic? Why might they be in two minds?

	10 minutes
	Focus to fall on Faustus’ initial desire for a wife and later invocation of Helen (Scenes 5 and 12 respectively). Do we judge Faustus more negatively here? How would a Renaissance audience respond? What might be a medieval attitude to Faustus’ magic?


Consolidation

	Time
	Content

	5 minutes
	See lines 492-501 and 551-572 of The Pardoner’s Tale and identify the twisted values of the rioters in the frame narrative: note particularly the ironies of the word “bretheren” (line 491), the revelation of cupidity in line 400 and the youngest rioters capacity to see himself “under the trone of God” (lines 556-7) but not to shrink from the prospect of double murder!

	5 minutes
	Concluding observations regarding the texts’ vision of the non-transcendent values of Faustus, the Pardoner and the rioters.


Other forms of Support

In order to help you implement the new English Literature specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!
Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:
· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

Oxford University Press (OUP) is the publisher partner for OCR GCE English Literature.

Oxford University Press (OUP) is producing the following resources for OCR GCE English Literature for first teaching in September 2008 
OCR Doctor Faustus  ISBN: 9780198386834  Christopher Marlowe  April 2008

OCR The Duchess of Malfi  ISBN: 9780198386841  John Webster  April 2008

OCR The School for Scandal  ISBN: 9780198386858  Richard Brinsley Sheridan  April 2008
OCR The Rover  ISBN: 9780198386865  Aphra Behn  April 2008

OCR The Pardoner’s Tale  ISBN: 9780198386872  Geoffrey Chaucer  April 2008
OCR Paradise Lost Book I  ISBN: 9780198386889  John Milton  April 2008

OCR John Donne Selected Poems  ISBN: 9780198386896  John Donne  April 2008

OCR The Rape of the Lock  ISBN: 9780198386902  Alexander Pope  April 2008

OCR Pride & Prejudice  ISBN: 9780198386919  Jane Austen  April 2008

OCR Wuthering Heights  ISBN: 9780198386827  Emily Bronte  April 2008

OCR Tess of the d’Urbervilles  ISBN: 9780198386926  Thomas Hardy  April 2008

OCR The Age of Innocence  ISBN: 9780198386933  Edith Wharton  April 2008

OCR The Great Gatsby  ISBN: 9780198386940  F. Scott Fitzgerald  April 2008

OCR GCE Poetry Anthology  ISBN: 9780198386957  April 2008

OCR GCE Critical Anthology  ISBN: 9780198386964  April 2008

OCR GCE Literature Coursework OxBox CD-ROM  ISBN: 9780198386971  September 2008
Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.




































= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.








© OCR 2007


2 of 92
GCE [subject]
GCE English Literature
3 of 93






                3 of 93

