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Introduction

9EL01 is a written examination of 2 hours 30 minutes duration. This component has an 
explicit focus on the concept of ‘voice’ and how spoken voices are formed, and written voices 
created, in literary, non-literary and digital texts.

The paper comprises of two sections. Each section is equally weighted with a total of 25 
marks available for each component.

9EL01 has two ‘set’ texts: the Pearson Anthology of non-literary and digital texts which is 
presented in Section A, and a drama text selected (from the 7 plays examined) by centres for 
study in preparation for Section B.

Section A: Voices in 20th – and 21st century Texts

This question is presented to the whole cohort. It assesses AO1, 2, 3 and 4. Candidates are 
presented with one comparative essay question on one unseen extract selected from 20th or 
21st century sources and one text from the Pearson Anthology,

The unseen extract is always taken from a broad genre which has been studied in the 
Anthology and will be linked in some way to the Anthology text, with which it is partnered, to 
afford the comparison that is central to the assessment of AO4.

Section B: Drama Texts

The questions in Section B assess AO1, AO2 and AO3. Candidates are presented with an 
extract-based essay question on their chosen drama text. This is an 'open book' examination 
– a clean copy of the prescribed drama text can be taken into the exam.

The questions set for Section B use the extract provided as a starting point for analysis and 
as a springboard for linked discussion across the broader play.

The paper assesses performance across the following Assessment Objectives (AOs):

AO1: Apply concepts and methods from integrated linguistic and literary study as 
appropriate, using associated terminology and coherent written expression

AO2: Analyse ways in which meanings are shaped in texts

AO3: Demonstrate understanding of the significance and influence of the contexts in which 
texts are produced and received

AO4: Explore connections across texts, informed by linguistic and literary concepts and 
methods.
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Question 1

Candidates were presented with two texts, linked, thematically, by natural disasters and their 
personal and social impact on the lives of those affected by them. The first (unseen) text was 
an edited written account of an interview, published on the Global Citizen website in January 
2016. Global Citizen is a movement designed to help interested members of the general 
public find effective and relevant ways to take action on extreme poverty and related issues. 
The interview was conducted by Joe McCarthy with international aid worker, Avery Doninger. 
Doninger related her experiences in Nepal following the earthquakes of 2015. The second 
text, drawn from the Pearson Anthology, was the first-person account, published in The 
National Geographic News , of the photographer Chris Rainier’s experiences of a Tsunami in 
Indonesia in 2005.

Candidates were expected to explore the texts through a comparative and analytical lens 
which targets AO1 and AO2 and which has a key focus on the construction and presentation 
of voice/identity. They were also prompted to offer analytical consideration of context and 
issues of production and reception to meet the requirement at AO3. The link of natural 
disasters afforded the key point of comparison that is central to the assessment of AO4.

The Advance Information for 9EL01 was linked to Section A and was designed to provide 
key areas of focus for revision. Centres were informed of the genre of the unseen text (Text A) 
and were also provided with a reduced list of text types drawn from the set Pearson 
Anthology to facilitate preparation for the analysis of Text B. This seems to have helped many 
centres as candidates were generally well prepared to analyse the anthology text and could 
show understanding of the key generic conventions of the written account of the interview.

Candidates generally responded well to Question 1. Both texts were largely accessible and 
the connections relatively easy to define on different levels from straightforward to 
sophisticated. Those that had studied the Rainier text in advance could make more targeted 
comparisons with the unseen text as they were generally better able to comment on the 
differences in content, tone and form.

At AO1 and AO2, successful responses often explored a range of the language features in 
both extracts. Exemplification was consistent and appropriate and the responses offered 
considered comment on the link between form and function in order to evidence 
construction/presentation of voice or to discuss targeting of audience and purpose. 
Terminology was fairly wide-ranging and applied accurately at word, sentence and whole text 
level. The better answers noticed the register shifts and used this to comment on the subtler 
aspects of voice as a result. Interesting this series were the frequent links between device 
(linguistic and literary) and the perspective of the writer/speaker, for example, the fact that 
Rainie, the photographer, tended towards the visual image, as in his construction of the 
comparison of the aftermath of the Tsunami with Hiroshima or his reference to the paintings 
of Hieronymus Bosch. These integrated and analytical comments afforded high reward 
across AOs.
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Often mnemonics or prepared templates hindered a candidate’s ability to explore, 
particularly the unseen text, in greater detail as they were looking for devices to fit a checklist 
rather than exploring the text for its worth. More confident candidates were able to weave 
the aspects of form into comments about their analysis of devices within the texts rather 
than making stand-alone points just concerning form or genre.

Less successful responses picked upon some general language features and links between 
form and function were often limited and/or undeveloped with many resorting to comments 
such as ‘this feature makes it entertaining’ or ‘makes the reader read on’. In mid-lower-level 
answers exemplification was often inconsistent and sometimes inaccurate. In these 
responses, candidates often confused basic labels such as verb/noun or adjective/adverb 
and there was tendency to label any question as 'rhetorical'. Less successful responses also 
frequently resorted to non-specific comment at sentence level such as 'short, snappy 
sentences' and frequently confused sentence types. Many mid-level candidates commented 
on the literary devices employed though they couldn't always say what functions they served. 

At AO3, successful responses offered developed comment on the context of both extracts 
with consideration of the factors that influenced the production and reception of each. The 
best went beyond the more obvious points on context, such as generic form and convention, 
to develop some very interesting comments about, for example, the respective professional 
roles of Rainier and Doninger and how these generated differing perspective and language 
choices. Less successful responses often made bold claims about contextual factors, 
particularly the audience.

A key discriminator in this series was the handling of the comparison/connection at AO4. The 
best integrated this throughout their answers rather than handling the source materials as 
separate entities and then summarising the differences and links in a concluding section.
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The following script was awarded full marks for question 1. The response consistently 
presents the critical and evaluative comment that is characteristic of Level 5. The 
investigation is perceptive and the comparison sustained.

Structure and expression is fluid and often sophisticated, with connective and comparative 
points integrated fluently into this structure that squarely hit the mark for AO4. There is a 
real confidence with frameworks of analysis that facilitates this integration.

Exemplification is judiciously selected to support assertion and is always coupled with 
effective analysis with terms and frameworks applied in good range at word, sentence and 
whole-text level.

There is critical evaluation of the ways meanings are shaped in texts with clear and well 
developed links between form and function that show sophisticated understanding and 
score highly at AO1 and AO2.

Contextual comment is wholly relevant and spans multiple aspects of production and 
reception to fully meet the brief for success at AO3.
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The opening paragraphs are strong and promise the integrated 
analysis that is to come.

Nuanced points of connection and comparison are offered from the 
start and specific terms (linguistic and literary) are applied with clear 
links between form and function.

Try to blend together your comments and analysis rather than dealing 
with separate 'headings' such as audience or purpose.

8GCE English Language and Literature 9EL0 01



9 GCE English Language and Literature 9EL0 01



The comments on the language choices of Rainier are highly 
perceptive. The nature of the visual imagery and allusion he deploys 
are linked to his role as a photographer thus addressing AO1-3 
simultaneously. Comparisons with the McCarthy text are offered with 
precision across lexical and grammatical/syntactical frameworks to 
evidence contrasts in the respective speakers/writers.

Always investigate the language used by the writers/speakers in each 
text in as much detail as you can.
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The integrated nature of comparative analysis continues. The texts are 
differentiated on multiple levels and the comments on the essentially 
western nature of the audience move towards sophisticated 
speculation on the targeting of this audience and the underlying 
function of the writer/speaker.
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Analysis of the 'voice' of Doninger is precise and ranges across 
frameworks. Contrasts are drawn with clarity and confidence with that 
of Rainier and all are linked by the context and function of each text.
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There is a real sense of the conscious construction and presentation of 
voice and identity here. Analysis of method is critical and evaluative 
and terms are applied with precision and links between form and 
function are wholly secure.

In any text, choices are made by the writer/speaker in order to present 
themselves and connect with their audience. Be aware of this.
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The immediacy of Ranier's experience is evidenced with a critical eye 
on audience and function to convey his sense of horror and 
uncertainty, thus affording contrast with the more retrospective nature 
of Doninger's experience.
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The concluding section places identity and its 
presentation/construction at its centre.
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This response was awarded a mark of 18 which places it in mid-Level 4.

This placement confirms that the answer is largely discriminating, but that there may be 
some imbalance in the coverage of AOs. Certainly the answer hits all AO descriptors for L4, 
but some are met more fully than others. Hence the placement mid-level. This sums up a 
response that is consistently more effective than L3, is mostly controlled and sometimes 
discriminating.

Overall structure and expression is sound. The response offers integrated, and evidenced, 
comparison from the start (thus scoring well at AO4). Analysis is accurate but range of 
specific features and attendant terms could be broader, especially at sentence level (AO1). 
Links of form to function are consistently drawn (AO2).

There is clear awareness of some of the subtle crafting applied by Rainier in particular with 
links to elements of production and reception embedded throughout (AO3).
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Evidence of systematic planning always bodes well!
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The response launches with comparison. Links/contrasts are made 
through consideration of purpose and, more interestingly, the role and 
identity of Rainier and Doninger.

Valid comments on the American nationality of both lead to interesting 
judgements on Rainier's presentation of self. There is also 
consideration of technique (use of collective pronoun), but this is not 
as fully developed as it might be at this point.

Try to comment on the way in which writers/speakers use language 
themselves to present themselves to, and connect with, their audience.
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There are some subtle points on the positioning and perspectives of 
Rainier and Doninger in relation to their audience and the subject of 
their respective texts here. There are some minor lapses in expression 
which do not mask this subtlety. The answer is performing at Level 4 
here.

Evidence is chosen well to support these points and there is some 
analysis of linguistic method and its effect. Terms are accurate but 
range could be fuller.

Always choose evidence from the source texts to support the points 
you make.
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Exploration of literary/rhetorical device is apt. There is a worthy sense 
of authorial intention and crafting in these comments.

There is also some integration to the address of all AOs here.
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This response was awarded a mark of 13 which places it mid-level 3.

The response is consistently on task and the points made are mostly 'clear and relevant' – the 
headline descriptor of a Level 3 response. It is, however, essentially straightforward in this.

There is a system at play here that allows comparison between the source texts in terms of 
audience, purpose and generic form, but points made lack the depth and development that 
would merit an upward movement in the level. Indeed, some points tend more to the 
descriptive and general understanding at Level 2. There is some specific analysis and word 
level that is relevant, but extension to sentence level investigation is thin and characteristic of 
a response mid-level. Links between form and function are generally not fully developed. 
Overall, it never really approaches the discrimination and control of a Level 4 response, 
hence its placement away from the upper border.
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The opening sections offer straightforward, somewhat mechanistic, 
points of connection and comparison. Some of these are paraphrased 
from the introduction in the source booklet, others are rather forced 
into the 'template' afforded by headings such as audience and 
purpose.

Time is short. Try to get into the specific detail of the texts as quickly as 
you can.
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There are some interesting points here, but most lack analytical 
development. Some terms are deployed at word and sentence level 
and although the range is thin (and the definition of the semantic field 
as one of 'death' not as precise as it might be) there is some reward at 
AO1 and AO2. Had the candidate made more of these elements, for 
example, looking at the use of adjectives to develop the graphic nature 
of description, it would have moved up in the Level.

Also rewardable are the comparative comments on audience, function 
and the construction/presentation of voice and identity in each text. 
The recognition of the role of McCarthy is also worthy – if 
characteristically undeveloped.

Explore any evidence you quote directly from a text as fully as you can 
to evidence the technique of the writer/speaker.
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Valid points of comparison continue and the candidate senses more in 
terms of method and effect than in previous sections. For example, 
comments on McCarthy recognise the dynamic between the 
interviewer and interviewee, but again there is a struggle to articulate 
the specific nature (and effect) of the relevant features used to present 
this.
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The concluding section is well enough expressed but adds little to the 
overall success of the response.

Time could have been more purposefully spent here.
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Question 2

Overview of Section B.

The questions in Section B assess AO1, AO2 and AO3. Candidates are presented with an 
extract-based essay question on their chosen drama text. This is an 'open book' examination 
– a clean copy of the prescribed drama text can be taken into the exam.

The questions set for Section B use the extract provided as a starting point for analysis and 
as a springboard for linked discussion across the broader play.

Successful responses explored the given extract in detail and with focus on the task. They 
exemplified consistently to support their comments/assertions and applied an analytical lens 
to the evidence they provided, thereby linking form to function. Analytical frameworks were 
applied at word, sentence and whole-text level. They selected contextual information 
judiciously to link to the specifics of the task and the best integrated this information fluidly 
into the body of their response.

These high – level answers never lost sight of the text, its characters and plot, as dramatic 
constructs. These paired exploration of dialogue and dynamic with the dramatic conventions 
of a performance piece such as staging, delivery and movement. They also used what they 
had learned about the features of spoken language to explore the construction of voice, 
thereby regarding characters and the words they spoke as device

Successful responses ranged with facility across the broader play, selecting material that 
linked to task and which enabled analysis of method and effect through judicious 
exemplification.

Less successful were answers that offered limited focus on the question. This year there 
was a noticeable increase in responses that moved quickly into what seemed like a pre-
prepared investigation of a theme/issue that afforded only limited links to the actual 
question set. A significant minority appeared to be reworking questions from earlier series to 
an agenda that simply did not fit. Mid to low level achievement was also marked by 
inconsistent exemplification, restricted/insecure analysis and little sense of the generic and 
dramatic conventions that shape a play. In many of these responses contextual information 
was simply bolted on with limited evidence of selecting/shaping this information to task.
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Question 2 – 'All My Sons'.

'All My Sons' proved a popular choice for centres once again and responses presented across 
the full range of achievement. Most demonstrated a good understanding of the play and the 
pivotal moment this scene represents. The most successful were those that started from an 
understanding of the letter as a device and Miller's use of it as catalyst for the tragic 
resolution of the play. The best could place the extract into the context of the play as a whole, 
coming, as it does, after the revelation of the truth behind the sale of the cracked cylinder 
heads. These often recognised the fact that the letter provides answers to many of the 
questions raised in the play and allows a carefully orchestrated movement to its dramatic 
climax. Many commented that Ann’s production of the letter comes out of Ann’s frustration 
with Kate’s continued refusal to accept that her son is dead. The best could develop the 
concept of the letter as dramatic device, used by Miller to allow Larry to ‘enter’ the play 
directly, through his own words, providing the audience with his perspective on events.

There was much to explore in the extract in terms of dramatic device and convention as well 
as the dialogue itself.

Successful responses offered focus on the shifting dynamic between Ann and Kate and how 
this was evidenced in the voices constructed by Miller, for example, Kate’s continued denial 
and attempt to assert power over Ann and the imperative tone used or the growing force in 
Ann’s voice and how this was constructed. These also often considered Keller and, for 
example the reasons behind Ann’s instruction to him to go inside. A key contextual point was 
the consideration of the play in performance and the best considered the physical staging of 
the scene through exploration of stage direction, for example, Kate’s growing distress, 
culminating in an attempt to physically restrain Ann, ‘[she grasps Ann’s wrists] or Ann’s 
reaction to Kate’s escalating distress as she reads the letter, '[with pity and fear]’. Successful 
answers offered close comment on the construction of the voices contained in the extract, 
linking form to function and applying terms with accuracy and in good range.

Less successful responses tended to the descriptive, presenting narrative summaries as 
opposed to considering Miller’s dramatic intentions. A significant minority produced literary 
investigations without the specific levels of analysis of technique required for this 
specification.

Many responses dealt with the contextual implications of the play which were well linked to 
this particular extract. Again, a key discriminator was the ability to embed these contextual 
ideas to authorial decisions rather than simply describing issues at the time. Those that 
considered the text as a performance piece, exploring dramatic conventions and techniques 
were rewarded against the contextual AO3.
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This response was awarded a mark of 18 for Q02. This places in mid-Level 4.

The mid-level mark reflects the considerable promise of the opening sections of the answer. 
Here some elements, AO3 in particular, perform at the very top of the level through the 
consideration of stage and character as dramatic construct in the extract and across the 
broader play.

The sustained focus on the letter itself is worthy and shows key elements of the 
discrimination expected at Level 4.

Other aspects are not as successful, however. Exploration of the extract is sound enough but 
is not as detailed as it might be, thus opportunities for specific analysis are missed. This is 
also true of the closing sections of the response, which lacks the analytical edge required for 
an upward movement within the level.
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The extract is contextualised effectively within the framework of the 
play as a whole.

There a clear sense of dramatic technique and of the letter as device 
which scores well at AO3.

Initial exploration of dialogue promises appropriate levels of specific 
analysis.

Always evidence your understanding of the play in performance and 
the characters as constructs.
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Consideration of stage direction consolidates the performance at AO3. 
At AO1 & 2, there is integrated linguistic analysis, for example, of 
Miller's verb choice to reflect the pace and tone of the exchange and 
effective links to Miller's direction of physical performance earlier in 
the play.

Never forget stage directions and how the writer constructs them to 
direct/inform performance.

43 GCE English Language and Literature 9EL0 01



44GCE English Language and Literature 9EL0 01



Focus on the significance of the letter – the key focus of the task – is 
sustained. However, comments are lacking the analytical edge of 
earlier sections of the response.

The concluding section and the linking of the revelation conveyed by 
the letter to Joe and the audience demonstrates a keen sense of 
staging and the structure of the play as a whole.
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Question 3

Question 3 – 'A Streetcar Named Desire'.

'A Streetcar Named Desire' was the most popular text studied by centres this series. The 
question was specific in its focus on Allan Grey and how his brief and ill-fated marriage to 
Blanche impacted upon her life.

The extract presented many opportunities for analysis and discussion.

Successful responses used the extract as a springboard to evidence the state of Blanche’s 
mental health, her seeming obsession with youth and yearning for an idealised past across 
the broader play. The best explored the extract closely, picking up on the brief exchange with 
Mitch as the prompt for Blanche’s heavily symbolic remembrance of her relationship with 
Allan. They were able to explore the language choices made by Williams in order to construct 
the voice and delivery of Blanche in this and considered links between form and function 
facilitated reward at AO1 and AO2. Most successful responses recognised the play as a 
performance text and many offered very insightful comments on dramatic devices and the 
central motifs – light and the polka in particular – which can be traced back to Blanche’s 
doomed marriage and her guilt over Allan’s suicide and thus to her descent into mental 
instability. These scored well at AO3. Also of contextual and dramatic significance is the guilt 
associated with, and social attitudes towards, homosexuality that doomed the marriage from 
the start.

Less successful responses offered limited investigation of the language contained within the 
extract and showed insecurity with the specifics of analysis and the terminology. Many 
produced an unbalanced approach to the question in terms of investigation of the extract or 
extension into the broader play. Those that deviated quickly from the extract essentially 
denied themselves the many opportunities it provided. As with other questions in Section B, 
there were significant numbers that moved quickly into what appeared a different and 
'rehearsed' agenda which seemed to be based on a different question – in some instances 
from an earlier series. Less successful responses tended to describe rather than analyse and 
offered little sense that the characters were dramatic constructs. Again, contextual ideas had 
been extensively taught to candidates, but centres should be cautious with the notion of 
placing too much emphasis on biographical context at the expense of contextual implications 
of form and genre. Context should, essentially, be tailored to the specific focus of the task.
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This is a very successful response to Q03. It was awarded a mark of 23 which places it in 
Level 5, the highest level of achievement.

There is a real confidence with expression that facilitates integrated comment across all AOs.

Specific analysis is sharply focused and accurate across frameworks. Contextual comment is 
wholly apt and integrated with economy and focus.
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This is a strong start. Expression is fluent and quickly moves to the 
fragility of Blanche, linking this with some skill to Grey as character and 
construct.

Exploration of the language of Blanche's remembrance of her husband 
is precise and operates across several frameworks. There is skilful 
integration of contextual comment to hit all AOs simultaneously.

Explore any evidence you provide to support your comments in as 
much detail as you can.
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The placing of Stanley in opposition to Allan is an interesting take on 
the conflicts between Blanche and her sister's husband as the play 
progresses.

This section of the response is not the strongest, as there is a slight 
drift to a discussion of attitudes towards violence, but the grounding of 
comment to Allan and his influence on Blanche is worthy enough. As is 
characteristic of this response, all evidence supports assertion and is 
analysed effectively.

Always keep focus on the key elements of the question.
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The return to the detail of the extract marks the return to the highest 
standards in terms of performance across AOs.

For example, the exploration of Blanche's use of the metaphor of 
quicksand is detailed and perceptive. With characteristic confidence, 
the candidate analyses its literary and linguistic form and links fluidly 
to its function/effect hitting AO1 & AO2 with precision. Extended 
comment offers sophisticated consideration of societal attitudes to 
homosexuality that contribute to the suffering, and ultimately the 
death of Blanche's first love.

There is clever and effective linking of Blanche's 'poetic' language here 
to other, well selected, sections of the play.

As is usual with this response analysis is accurate and wide ranging.
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There is interesting discussion of the concept of Blanche's guilt here 
and links to her subsequent attitudes and actions are well supported 
and convincing.

The consideration of light as motif is considered and effective.

Included simply to provide a full script.
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Question 4

Question 4 – 'Elmina's Kitchen'.

There were relatively few responses to ‘Elmina’s Kitchen’ this series. However, those that 
studied this text appear to have fully engaged with it and with the focus of the task. There 
was much evidence of good teaching here, especially relating to context. There were 
insightful, often personal references to Hackney’s so-called ‘murder mile’ and to well-
researched data, including interviews with the writer, that illuminated the attitudes of the 
characters in the given extract.

Successful investigations often considered the generations in the play and the evolving 
nature of ‘street respect’ in the broader text using the extract as a springboard to do so. A 
high proportion of responses on this text were placed in Level 4 and Level 5.

Good answers offered analytical comment on the construction of voice and explored 
characteristics such as the integration of patois and shifts between the vernacular and 
Standard English to develop the contrast between characters. The best noted Ashley’s 
assimilation of the language and tone of Digger or Digger and Deli’s shift between vernacular 
and standard forms and the dramatic reasons for these. They were also fully aware of the 
play in performance, looking at the construction and dramatic purpose of stage direction and 
costume, for example, the stage directions and their focus on the costume and demeanour 
of Ashley. This afforded reward across AO1, 2 and 3. Some were able to offer careful 
consideration of the concept of black masculinity or Black British identity and were 
conversant with theories linked these concepts, deploying these with precision to comment 
on how background and gang culture shape aspiration, behaviour and reputation.

The majority of candidates could range across the play through the focus of street respect. 
Most cited Ashley in additional scenes, commenting on his respect for Digger and the 
promise of glamour, money and power that gang culture offers. They also explored the 
dynamic between Ashley and Deli/Anastasia. Many offered convincing comment on Deli's 
attempts to save his son from the culture of gangs and violence and the fact that these are 
doomed from the start as they come at the expense of the street respect that is central to 
Ashley's sense of self.
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Question 5

Question 5 – 'Equus'.

Responses to this question covered the full range of achievement this series.

The extract is set in Dysart’s clinic as Alan recounts his experiences at the cinema. The 
encounter with his father prompts Alan’s battle with the conflicting stimuli of his parents and 
of Jill. It also triggers reflection on the relationship between his parents. The extract develops 
the key realisation for Alan that he is not really any different from his father and, as such, the 
moment is pivotal in that it affords the potential for Alan to move away from the guilt and 
pain that he feels as a result of his unorthodox passion. The extract therefore provides many 
opportunities for exploration of the attitudes to sexuality that is central to the question and 
to the wider play.

Successful responses explored the extract analytically. They differentiated the voices from 
which it is comprised by exploring the factors, contextual and dramatic, that shaped them. 
They offered analytical comment on the voices presented in the extract, such as Jill’s 
‘mainstream’ attitude to sex and how this is conveyed or the voice of Alan and the influences 
from which it is constructed. They looked at the participants in the extract and the spoken 
dynamic between them, including Dysart’s professional interrogatives and how they drive 
Alan’s remembering. These applied literary and linguistic frameworks and terms accurately 
and in good range. At AO3, the best considered the play in performance and considered the 
dramatic techniques and conventions applied by Shaffer such as set, stage direction and 
flashback/dual timeframe. Freudian concepts were very much at the centre of many 
investigations.

The question encourages consideration of the relationship between father and son to 
comment on attitudes to sexuality across the play. Successful responses took full advantage 
of the many opportunities for this, such as Frank’s inability to discuss with Alan the facts of 
reproduction and circumstances of desire; the possibility that Frank’s own shameful sexuality 
has led Alan to express his in equally ‘shameful’ ways; Alan’s childhood and the constrictions 
placed upon him by the conflicting influence of his parents and their expectations of him.

Less successful responses treated the extract chronologically and simply summarised it. 
Analysis was thin and undeveloped and there was limited extension beyond word level 
comment. As such, there was limited differentiation of voice. Some did not look at the extract 
in any real depth, moving quickly to a generalised discussion of Alan’s relationship with his 
parents. Some did not reference the text as a play and thus missed opportunities for 
contextual comment other than received psychological /psychoanalytical ‘wisdoms’.
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Question 6

Question 6 – 'The History Boys'.

The given extract develops Posner’s journey towards discovering his sexuality, a journey that 
it one of the central themes of the play. It provides many opportunities to explore attitudes 
towards homosexuality in the 1980s as Posner himself regards it as one of the obstacles to 
his future happiness. Also presented are the voices of Mrs Lintott and Irwin and both afford 
comment on the central issues of the task.

Successful answers commented on the dynamic between teacher and student and Lintott 
and Irwin as colleagues. The best were able to offer developed comment on the dramatic 
techniques used to handle these simultaneous conversations such as stage direction, dual 
timeframe and use of tense to handle dual interactions. They were able to separate the 
different voices here and through the application of relevant frameworks and terminology 
comment on Bennett’s craft.

It was this analysis that afforded high reward at AO1 and AO2 and, in a significant number of 
responses, this analysis was not as developed or focused as it might have been, thus 
restricting upward movement through the Levels. This is a great shame as many candidates 
demonstrated detailed understanding of the play and the prevalent social/political/historical 
of the 1980s that frame the play and its presentation of homosexuality, but were restricted to 
mid-levels of achievement because of limited opportunity to reward at AO1/2.

There was much evidence of effective teaching of the broader contextual factors that 
underpin the play. The best placed the extract in its historical and social context often citing 
1980s legislation to support their comments. These were discriminating in the contextual 
evidence presented, matching it to the task with precision.

Less successful responses were essentially narrative/descriptive. They offered limited 
acknowledgment of the text as a play or of the characters as dramatic constructs. Analysis of 
method was thin and often inaccurate and links between form and function undeveloped. 
Many misread the tone/register of Irwin’s voice and therefore the attitudes he both 
challenges and represents. Others made wildly broad assertions about the homosexuality 
based on thin understanding of the socio-political context that frames the play

The question prompts consideration of the issue of Bennett’s presentation of the 
homosexual interactions across the play. Good answers recognised that these interactions 
placed several characters outside the realm of societal ‘normalcy’ and led to feelings of 
loneliness, confusion and frustration. Many offered comment on Hector’s marriage 
seemingly at odds with his molestation of the boys; Irwin’s attraction to Dakin and his 
subsequent encounter with him; the headmaster’s wife as witness; the headmaster’s use of 
Hector’s inappropriate behaviour as a reason to dismiss him; Mrs Lintott as observer and 
commentator; what happens to characters that pursue same-sex relationships in the play .
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This response was awarded a mark of 13 which places in mid-Level 3.

Comments are relevant and demonstrate clear understanding of the play and its central 
themes. There are sensible, if essentially straightforward, comments on the context of 1980s 
society regarding homosexuality.

The fact that there is a tendency to describe/explain content rather than analyse technique 
significantly restricts the potential to reward this response across AO1 & AO2. Exploration of 
the extract itself could be much more detailed/developed as could the consideration of the 
dramatic techniques used by Bennett.
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It opens with clear focus on the central issue of the task and some 
relevant contextual comment which hits AO3.

The second paragraph starts with a recognition of the timeframes that 
enable the dramatic presentation of Irwin's two conversations, 
although this is largely observational/descriptive.

There is some analysis of metaphor here, but there are also missed 
opportunities for the specific analysis required to firm up achievement 
against AO1 & AO2.

ALWAYS comment on dramatic/authorial technique and apply specific 
terms.
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As the response progresses, there is limited sense of stage or of the 
characters as dramatic constructs. There is some sense of Bennett in 
the brief reference to the tone of Lintott or the 'listing' used by Posner, 
but no other technical analytical comment. This is beginning to 
negatively impact on the potential for reward.

The rapid movement away from the detail of the extract – and the 
opportunities for specific and relevant analysis it affords – is 
unfortunate.

Explore the extract as closely as you can; it has been chosen with the 
question in mind.
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The comments on 'Drummer Hodge' and Hardy are more effective. 
They extend to the broader play and the scene from which the 
references are drawn is recognised for its significance, dramatically 
and structurally. There is also better, if not fully developed analysis of 
the choices made by Bennett to craft this scene.

Comments on the switch to war are apt enough, but lack development.
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Question 7

Question 7 – 'Top Girls'.

Relatively few centres chose to study ‘Top Girls’ this series. Responses did cover a reasonable 
range of achievement all the same.

The extract presented the reflections of Marlene and Joyce on their working-class upbringing, 
which was marked by parental conflict, alcohol dependency and domestic abuse. The 
question asked candidates to consider how the family background of the sisters influences 
their attitudes and behaviour as presented in the extract and across the play as a whole.

Successful responses were able to differentiate the voices constructed by Churchill to 
contrast the attitudes sisters to their upbringing. Their views on who bears responsibility for 
the struggles faced by their family are polarised between the individual and society and, as 
such, can be seen to reflect their opposing take on politics in 1980s Britain. Marlene defines 
the family situation as a consequence of her father’s alcoholism, therefore placing blame on 
him as an individual, whereas Joyce attributes the difficulties of her parents to limited life 
chances and the resultant ‘poverty trap’. Comments on Churchill’s trademark use of 
overlapping dialogue and disruptive interruption were used to illustrate the conflict between 
the sisters and the respective entrenchment of their stance (familial and political). These 
successful responses offered specific analysis of the dialogue, for example Joyce’s developing 
stance via reflexive form, ‘…nothing but yourself’ and quantifier, ‘most people’ or Marlene’s 
use of listing to construct a working-class stereotype, ‘beer guts and football vomit and saucy 
tits’ leading to Marlene’s inevitable declarative, ‘I hate the working class’ and the emphatic 
position it presents.

Less successful responses were essentially narrative/descriptive. They offered limited 
acknowledgment of the text as a play or of the characters as dramatic constructs. Analysis of 
method was thin and often inaccurate and links between form and function undeveloped. 
Many misread the prompt to focus on the influence of family background and launched into 
a broader, generalised discussion of 1980s politics bypassing the detail of the extract as they 
did so.
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Question 8

Question 8 – 'Translations'.

Responses to ‘Translations’ covered a fully range of achievement and there were some 
exceptional answers this year.

Successful responses were able to fully analyse the language choices used by Friel when 
developing contrasting attitudes of Owen Yolland and Hugh. There was incisive linguistic 
analysis, and high scoring at AO1 and AO2, with a focus on Friel in the crafting of dialogue 
and dynamic of the extract on, for example, the development of Yolland’s growing unease 
expressed in the uncertainty of his metaphors, ‘It’s an eviction of sorts’; ‘something is being 
eroded’ or Owen’s forceful tone in outlining the process and how and why he overrides 
Yolland’s interruptions. At AO3, they were able to explore Yolland and Owen as dramatic 
constructs as they reach, literally and metaphorically, a crossroads in the process of 
anglicising Irish place names. They commented on Tobair Vree and the 150-year-old narrative 
behind its naming as a dramatic focus for the diverging perspectives of the British soldier 
and his Irish translator. These responses handled broader context with confidence, selecting 
and integrating relevant social/historical/political data with facility and focus on the specifics 
of the task. There are other opportunities to consider Friel’s exploration of this process and 
its impact, such as Owen’s cruel and ironic taunting of his father with anglicised names; the 
use of Gaelic names as shared tokens of love between Maire and Yolland; the underlying 
motives of Lancey and those he serves; Hugh’s acceptance of change and Yolland’s resistance 
to it; Gaelic name in the ‘Name Book’, this in complete contradiction of his assigned name.

A significant, if small, minority of less successful responses did not investigate the extract 
itself in any detail, moving swiftly into a general discussion of the theme of language and 
change. The potential to reward these beyond the low-mid levels of achievement was very 
restricted. Others offered only minimal specific analysis, with terms in limited range and 
accuracy.

The question encourages an exploration of attitudes towards the colonisation of the Irish 
language by the British through the overriding metaphor of translation. There are many 
opportunities for this and successful responses considered several such as the role of Owen 
as ‘go-between’; Hugh’s awareness of the need to change and evolve despite what appears to 
be his preoccupation with the past; Maire’s quest for English and the social reasons that 
underpin this.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:  
 
Section A

Aim for a balanced coverage of the anthology and the unseen text
Always provide evidence from the data to support your comments
Explore the language from which this evidence is comprised to comment on the 
writer’s/speaker’s craft
Avoid a checklist of features as the framework for comparison
Explore aspects of ‘voice’ and how this is constructed and presented  
 

Section B
Explore and analyse the extract as fully as you can. It has been chosen with the focus of 
the question in mind
Exemplify consistently and analyse the language from which this evidence is comprised
Always consider the play as a performance text and explore the dramatic devices and 
conventions it applies
Make sure that your exploration of the broader play maintains its focus on the question
Try to integrate contextual comment into the body of your response and only include 
details that are relevant to the task
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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