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Introduction
In component 2 of GCE English Language and Literature (9EL0), titled “Varieties in Language and

Literature”, candidates are expected to apply the skills of close, contextualised, comparative

reading, showcasing knowledge of both literary and linguistic terms and concepts. They need to

synthesise their learning, integrating language and literature together, in order to analyse both

short unseen prose texts, and studied literary works. Their work in both areas is organised

thematically: Candidates pursue one of four topics (‘Society and the Individual’; ‘Love and Loss’;

‘Encounters’; ‘Crossing Boundaries’). They are expected to demonstrate evidence of wider reading

in, and thinking about, the topic they have studied in their examination answers.

Centres must instruct their candidates to answer the questions that relate to their studied theme
only. This year saw a handful of cases in which a candidate used their studied texts to answer one

of the questions belonging to another thematic strand. Such answers are subject to penalty, though

they inevitably prove to be somewhat self-limiting.

Section A involves the analysis of one unseen extract. Candidates are expected to present an

organised, fluent commentary on the writer's choice of structure, form and language, making

inferences on how these authorial choices are shaped by the attitudes, values and ideas detectable

in the text, and from their wider knowledge of any contextual forces exerting pressure upon the

writing. They should show evidence of broad understanding of their chosen theme in their analysis,

using it to enrich the specific discussion of the passage presented for analysis.

Section B assesses candidates’ knowledge of the authorial methods used in, and the readerly

reception of, two studied literary texts. The texts must be aptly contextualised, using contextual

materials relevant to the question focus. The texts must also be compared and contrasted on

points of significant relevance. Many aspects of the works are suitable for comparison, including

the manifest content (plot, character, theme, setting, etc.); the literary and linguistic techniques

used by the writers; the contextual factors shaping the texts’ production and/or reception, etc. All

such contextualisations and comparisons must, however, strive to be relevant to the specific

question asked.

It is vital that centres are aware that Sections A and B do not correspond to Language and

Literature exclusively. As in 2017 and 2018, a minority of candidates did not deploy terms and

concepts drawn from linguistic analysis to aid their analysis of the literary texts studied. The

specification and the Section B mark scheme make it very clear that literary texts should be

subjected to an integrated language and literature approach.
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Question 1 

This was by far the most popular option. It seems the accessible nature of the text was a

contributing factor to students being able to explore a range of ways in which meaning is created

by Webb. At the lower end of the mark scheme, candidates took a largely generic stance on the

contextual implications of the necessity of single women taking control of their finances. Many

aspersions were made by candidates regarding Webb’s lifestyle, and some even thought the piece

was a novel, or an autobiography. Far more successful and far more common were the responses

which noticed the advisory tone within the flippant anecdotal style. The reference to 'Prince

Charming' was addressed with varied degrees of success. Stronger responses were able to

ascertain the sarcastic nature to which the reference develops throughout the extract, whereas

weaker responses tended to muse, to little effect, on the nature of Disney and the unlikely prospect

of finding a ‘PC’. Weaker responses took a chronological approach to the extract, which proved

distinctly limiting, as one marker observed:

“Many candidates approached the text not as a coherent whole, but analysed sections of the text

paragraph-by-paragraph as if each section could be read and understood in isolation from the rest.

It meant that some candidates wrote about the author’s intention to reinforce sexist attitudes, only

to perform something of a U-turn in the latter section of their response as they realised that the

latter part of the text was a rebuke to the naivety of the speaker’s previous attitudes.”

Nonetheless, a higher proportion of candidates this year did however manage to detect the subtle

structural shifts in this extract and were able to confidently explore the varied tones and

parenthetical style of the writer, some even suggesting that this would be the most successful

approach for Webb to adopt for her audience and purpose.

In terms of context, the #MeToo campaign was referenced on several occasions but a

distinguishing feature of stronger responses was the ability to posit social movements in relation to

the writer’s cautionary tone of realism for women without being too nebulous in these statements.

More candidates than in previous series appeared to be alert to the wider concept of 'Society and

the Individual' and were able to use their research and exploration to subtly contextualise the

unseen passage.
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This answer covers an immense amount of ground

and is consistently working at Level 5 quality.

Rather than dazzle with an excessive array of

obscure rhetorical terms, it answers the question

by deploying a solid range of terms judiciously. It is

particularly good at detecting structural parallels

(‘win the lottery … lottery of love’, ‘drinking coffee …

eating dog food’), and the ways in which the author

seeks to achieve her purpose. It has an impressive

command of audience, purpose and genre. Only

the ending disappoints: the hurried cramming in of

missed points disrupts the smooth and logical

fluency of the preceding pages.
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This answer is by a candidate who appears to

understand the task, and the various assessment

objectives, but struggles at times to do enough to

pull away from the borderline of Levels 2 and 3.

There is a modest range of linguistic and literary

features, but more forensic analysis would

certainly have boosted the score. The sense of

audience and purpose are largely secure, but it

would be far more advisable to have claimed that

the author uses autobiographical elements to

assist her purpose of producing advice writing

rather claiming that the piece is an

“autobiography”. The contextual comments, for

example regarding equal pay, fail to convince. The

answer’s competent use of lang-lit frameworks

does enough of the basics clearly and relevantly to

just about get into Level 3.
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Question 2 

While 'Love and Loss’ was a relatively unpopular choice of theme, those that answered on this

extract handled the nature of the text well and with admirable maturity. It is always impressive to

see candidates reaching beyond the limits of their own schema to appreciate another mindset and

in this case, many of the responses effectively explored the subtleties of tone within the extract,

conveying an appreciation for the tacit anxiety the writer faced upon the impending arrival of his

first child.

Most impressive were those who noticed the shift between active and passive voice, relating it the

writer’s fear and sense of losing control as he becomes a father. Weaker responses tended to dwell

too long on the nature of religion and the potential reverence that such an occasion as childbirth

may muster.

GCE English Language and Literature 9EL0 02     15



16     GCE English Language and Literature 9EL0 02



GCE English Language and Literature 9EL0 02     17



18     GCE English Language and Literature 9EL0 02



GCE English Language and Literature 9EL0 02     19



20     GCE English Language and Literature 9EL0 02



GCE English Language and Literature 9EL0 02     21



A pleasing answer, delightfully fluent and

analytically acute. What underpins this answer is a

very secure understanding of the genre

conventions of memoir, onto which the candidate

builds a sensible, though not extensive,

contextualisation in terms of masculinity and

paternity.
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Question 3 

Grimshaw’s travelogue was discussed with enthusiasm by the candidates.

Although at the lower levels of the marking range, blanket statements about women and the travel

genre were seen, most handled the relatively informal nature of tone and genre well. A feature of

the stronger responses was the ability to place this text in the context of its production in 1910.

Understanding the nature of female travel as an encounter in its own right often ensured

candidates were reaching further into the ways in which the opportunity to experience diving, and

convey this to a readership, informed the reflective tone in the extract. Many picked up on the

parenthetical phrase constructions across the text, but the few responses that balanced this with

an informed, knowledgeable tone stood out among the rest. The extended metaphor of ‘the brute’

proved to be a fairly reliable discriminator: those who could see the humourous aspect of

Grimshaw’s unusual personification of her fears were well on the way to success.
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A wonderfully comprehensive analysis of the

linguistic and structural devices employed in the

passage. The answer is alert to both the typical

features of encounter and the specific

idiosyncrasies of Grimshaw’s style.

The context is seamlessly integrated into the rich

textual analysis. Only the error on pronouns, and a

neglect of consideration of the audience for this

piece, hold it back from the top of Level 5.
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Question 4 

Although the passage was a demanding text in the sense that it was from the mid-nineteenth

century and moreover a familiar letter featuring a high degree of assumed knowledge, almost all

candidates found it accessible since the anchor texts for the 'Crossing Boundaries' thematic strand, 

Dracula and Wide Sargasso Sea, express similar concerns with female propriety and travel.

Most were able to examine aspects of the letter form and this was a sure-fire way of addressing

AO2. There was much, mostly fruitless, speculation upon the significance of 'Novr', and although

higher-scoring responses mentioned epistolary conventions, none used the word 'ampersand'.

Quite few responses referred to the use of proper nouns in the second paragraph, and how they

mark a significant, but not entire, shift in focus from confession to travelogue. Excavating the letter

for subtle evidence of the close nature of her friendship with Boyd throughout the text was a way in

which candidates could demonstrate their understanding of purpose in greater detail.

Contextually, weaker responses laboured the point about the nature of Barrett’s illness and the

relative submissive position of women at the time. Stronger responses were able to more shrewdly

and concisely link this to the shifting tone, conveying the impact of the changing location on

Barrett’s language and her appreciation for the role that her husband plays in her new life. Few

candidates fully understood the meaning of 'intercourse' as verbal conversation; better candidates

tended to overlook it, while weaker answers got somewhat caught up in trying to explain the

author’s unconventional frankness.

It was heartening to see much more evidence in this series of wider reading on the subject of

crossing borders. Candidates have studied two literary texts on this theme, and are expected to

have undertaken wider reading around the issue. References to the variety of borders crossed in

the passage – geographical, national, medical, cultural and moral – were mostly very illuminating.
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Generally speaking, identifying the word class of

every quotation from the passage used can lead to

somewhat stodgy, unilluminating analysis. But

here, the pace is so brisk, and the selections so

pertinent to the wider arguments about audience

and purpose, that they add to the sense that the

candidate is using linguistic knowledge to prise

open the deep meanings of the author’s lexical and

syntactical choices.

It is an answer alert to the significance of the letter

form, and the cultural consequences of elopement

for a young respectable woman. Although they did

not contribute much to the score, the speculations

about the nature of Elizabeth Barrett-Browning’s

relationship with Mr Boyd were remarkably

accurate and perceptive!
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Question 5 

The Great Gatsby was the most popular anchor text, with Great Expectations a distant second. There

were very few answers on The Wife of Bath, and no examiner reported seeing work on The Bone

People. As ever, the most popular combinations of texts were Gatsby/Othello and Gatsby/Larkin. As

in previous series, a number of markers commented on how the responses combining Gatsby and A

Raisin in the Sun were often quite insightful. One of the major discerning features of stronger

responses was the ability to range through the texts with confidence, making relevant judicious

selections of material on what was a broad question. Candidates who made selections and

considered the nature of individual identity in flux across their chosen texts were much more

successful than those who relied on the contextual nature of ideas such as ‘women being bound by

their husbands’ or ‘the nature of race and manipulation’.

Future candidates for question 5 would be advised to remember the importance of form. Not many

of the responses on Larkin were truly exploring the importance of the poet’s craft, instead focusing

on the narrative nature of individual poems. Equally, the understanding of the dramatic qualities of

a play script was also a determining factor of higher quality responses, particularly of candidates

who could posit the commentary of their play into the society for which it was originally written.

A modest improvement was seen in the ability of candidates to answer the specific question asked,

but nonetheless, once again, question 5 was by far the likeliest of the Section B responses to see

evidence of candidates, even clearly able ones, reproducing pre-prepared essays on ‘Society and

the Individual’ in general, rather than addressing the specific terms of the question. Some even

chose an alternative question, and were penalised for this rubric infringement.

This year’s question focus, on the formation of individual identity, was challenging but well within

the grasp of any candidate well versed, from their wider reading, in how one’s identity is formed in

the crucible of social interaction. A number of lower-achieving candidates struggled with the

concept of identity as distinct from either behaviour or personality. Responses which fell into this

trap went along the lines of Iago changing Othello from having a loving identity to an angry identity,

or Daisy having an identity in love with Gatsby only to replace it with the identity in love with Tom.

Stronger responses were able to distinguish between the actions of a character and the factors

which shaped their identity. Philip Larkin’s poetry was an interesting test case of an ability to adapt

to the demands of the question: the vast majority understood that the identities of Larkin’s

personae are formed precisely because they struggle to interact with others; those unable to adapt

their knowledge to the terms of the question tended to struggle, on all AOs but on AO4 especially.
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This response, on The Great Gatsby and Othello, is

exemplary in several respects.

Note the ease and fluency with which contextual

material is integrated into the argument, rather

than front loaded or ‘bolted on’. The judicious

introduction of a critic, Fintan O’Toole, cleverly

introduces the complex point that protagonists

and antagonists create one another, which is then

followed up in a convincing comparison with Tom

Buchanan and Gatsby. The range of linguistic and

literary terms deployed is wide but not extensive;

the crucial thing is that the lang-lit frameworks and

concepts referred to assist the answer of the

question.

Here, the quality of the application of the terms is

rewarded fully – far better to produce work like

this than to try to dazzle with the extensive use of

obscure rhetorical terminology without real

purpose. Above all, this response truly and

consistently keeps its focus on the precise

demands of the question, and deserves the full

marks awarded.
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In this Q5 on The Great Gatsby and Othello, the

candidate is striving to analyse but the score

remains in Level 2 for a number of reasons.

First of all, the response does not do enough to

answer the question directly. The candidate is alert

enough to employ the question’s key terms

regularly, but without much substantial

achievement. While there are some discussions of

social class identity and racial identity, and also

some discussions of interactions, ultimately there

is very little exploration of how these interactions

might shape a protagonist’s sense of self. This,

after all, is what the question demanded. For this

reason, it cannot reach Level 3, the descriptors for

which demand 'clarity' and 'relevance'.

Secondly, comparative terminology is deployed,

but ultimately, it is spurious: on close inspection,

the comparisons don’t have credibility.

Finally, contextual support for the points made is

noticeably thin. Only at the end does the answer

seem to promise something more developed,

when a discussion appears about to begin

regarding Othello’s interactions with others in

prose and verse. But no exemplification is

provided, and the point made is somewhat hollow

as a result.
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Question 6 

Those answering questions on 'Love and Loss' were again the smallest cohort, but within the group,

it seems that A Single Man has overtaken Tess of the D'Urbervilles to become the most popular and

successful anchor text in relation to this question. Candidates only dealing with one of the clauses

in this question - experience of love and loss - were obviously self-limiting, but generally candidates

writing on Isherwood's novella were able to more successfully relate both the emotional nature of

the text and the subtleties of George's changing emotional tone as he interacts with others. It

seems that candidates were prepared to use stock events from Tess within their responses relating

to love and loss but few were fully developing the nature of specific emotion in relation to this.

In the words of one marker, candidates “seemed stronger on the Isherwood, but focused mainly on

the beginning and end of the text, though some mentioned George visiting Doris in hospital and his

friendship with Charley. They were confident exploring structural and language features, bringing in

a range of terminology. Context focused on attitudes towards gay relationships in 1960s America,

as well as Isherwood’s own life experiences. A Single Man was most often paired with Much Ado, but

the range of examples was often confined to the relationship between Beatrice and Benedick.

Fraternal and parent-child relationships were unfortunately less often explored. Contextualisation

of Shakespeare was also rather constricted: most responses were confined to patriarchal attitudes

towards women in Elizabethan times.”

As was the case in 2018, markers reported that good understanding of the author’s craft was

evident. However, the contextual support offered on all texts was somewhat thin and rather ‘off the

peg’ rather than tailored to the demands of the question. Also, in common with each of the other

three thematic strands, comparison was more often superficial rather than deeply analytical.
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A very thorough answer, always focused on the

terms of the question (though it might have

announced this a little louder at times in the

middle of the answer).

The candidate is very secure on AO1 and AO2 –

this is a well written response, punctuated

regularly by appropriate use of lang-lit terminology

and with a clear sensitivity to the fiction as fiction

and the drama as a text to be performed.

Contextual materials are introduced smoothly but

it is the comparisons, or rather the contrasts, that

impress most of all: there is some very thoughtful

work here.
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Question 7 

The notion of settings as key factors in the shaping of encounters in texts seems to have surprised

a small number of candidates; others seemed to have arrived at the exam with a pre-prepared

answer that could not readily be adapted to the demands of this question.

Most candidates thrived, however, and the mean score for Question 7 increased appreciably on the

2018 equivalent. Most chose to discuss spatial settings, though some adventurous candidates

considered temporal settings, making much of the dizzying shifts of temporal focus in the Carter

stories, or Forster’s playful presentation of modernity as a challenge to the starchy punctilio of the

Victorian era.

It was surprising however to see that Wuthering Heights, with its stylised manipulation of narrative

time, was not treated to such analysis. As one marker commented,

“Wuthering Heights answers were comfortable with the wording of the question, but did not make

the most of their textual examples: there were obvious references to the moors and the symbolic

significance of Penistone Crags, as well as recognition of motifs such as windows, but there were no

detailed discussions of the Heights themselves, or Thrushcross Grange for that matter.”

The most popular combination overall was the Bronte novel paired with Carter or the Romantic

Poets. Few candidates chose Hamlet, or Eliot; none, once again, opted for Rock N Roll. Candidates

preferring to focus on temporal setting benefited from having much of their AO3 achievement

done in the course of answering the core question. Several markers reported that of all the Section

B questions, Question 7 tended to produce the best AO4 comparative work.
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Not the longest of answers, but this is rewarded

well for its acute alertness to the significance of

settings. The comparison of foul Denmark and

Gertrude’s rank corruption, and the wonderful

contrast made with the natural delights that

surround George and Lucy, made for a brisk but

thoroughly illuminating discussion.

Although several answers in this series presented

more textual evidence than this one, few did so

with such economical effectiveness. The candidate

regularly identifies the crucial linguistic or literary

term rather than attempting to dazzle with a huge

array of unilluminating terms.

Context is not extensive, but it does not need to be

– here the generic and psychological contexts,

mixed with contexts of reception, are summoned

in service of the answer, rather than reproduced

for the sake of fulfilling an Assessment Objective.

The answer certainly does enough of everything to

merit a lower Level 5 score.
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Question 8 

The phrasing of Question 8 allowed for a variety of approaches.

Most markers remarked upon the significantly improved quality of work on 'Crossing Boundaries'

(in both Section A and Section B) this year, and the rise in the mean score confirms this.

As one marker commented:

“I enjoyed reading the responses for this question, as candidates successfully addressed the

question and crafted arguments that seemed to be well thought out. Many candidates had studied

Rhys and Stoker and so the question of 'how language and communication are affected by the

crossing of a boundary' fitted this pairing well, as there was an abundance of possible analytical

threads the candidates could have developed and compared.”

Dracula candidates took the opportunity to explore the ways in which language and communication

are affected by geographical boundaries, or in the case of Renfield, when lines of sanity/insanity

and human/supernatural are crossed. There was interesting and purposeful exploration of dialect

and patois in the Rhys novel. Others explored the way Feste and Malvolio challenged boundaries in

the way that they spoke to their social superiors in Twelfth Night, alongside the more obvious

treatment of Viola’s struggles to master gendered codes of verbal and body language. Rossetti

answers often centred on the narrative poems, principally ‘Goblin Market’ and the strange verbal

and body language of the ‘goblins’, but the most often reported shortcoming in Rossetti answers

was a lack of attention to the specifically poetic qualities of the verse.

Examiners saw very few responses on Oleanna and North, and none at all on The Lowland. 
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In several respects, this is a delightful answer.

It exhibits many qualities consistent with a Level 5

score: it is written with sophistication and

elegance; there is a strong sense of the texts as

crafted works; context is judiciously introduced to

illuminate the readings. Above all, it pays sustained

and unwavering attention to the terms of the

question.

But two shortcomings have a sufficiently

suppressive effect to keep it just out of Level 5:the

first comparison is strong, the second less so, and

the third is distinctly under-developed, and thus

AO4 is the least satisfactory aspect of the answer.

It deploys a 'fair' rather than 'wide' or 'extensive'

range of language and literature terms and

concepts, and thus 24, at the top of Level 4, was

deemed the best fit score.
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Paper Summary
Based on performance on this paper, candidates are offered the following advice:

In Section A, candidates should not begin writing until they have a clear sense of the passage’s

purpose, audience, and genre. A holistic approach to analysis is often preferable to the

paragraph-by-paragraph approach.

Answers are often enriched when candidates can show a wider understanding of the chosen

theme, and are able to apply it relevantly to analysis of the given passage. Do as much extra

reading around your theme as possible!

Be sure to answer the question on your studied theme – if you attempt a different question, your

mark will be subject to penalty for rubric infringement.

Candidates must be able to apply Language and Literature frameworks to both sections of the

exam, and be able to deploy appropriate and relevant concepts and terminology from both

linguistic and literary study to further the analysis of the two chosen literary texts in Section B.

However, beware of answers that merely ‘feature spot’ – analysing how individual features relate

to the whole text will earn higher marks.

Teachers should ensure candidates have a wide variety of contextual materials at their disposal

and encourage them to use only those which assist in answering the specific question asked.

When writing on fiction, poetry and drama, candidates should display an understanding of the

author’s craft in shaping the formal qualities of their work: the specifically poetic aspects of

poems; plays as texts that are written to be staged in a theatre; novels which have narrators with

a voice and an agenda, and who structure their narrations accordingly.

In Section B, comparison is rewarded most fully where a variety of comparative structures are

deployed. Answers which merely compare using the terms of the question (e.g. ‘Another text

which discusses social constraints is …’) will obtain some reward for AO4, but there is much

higher reward for the following approaches: comparing and contrasting the use of specific

literary, linguistic or structural devices; comparing or contrasting specific, relevant aspects of the

contexts for the two texts; comparing and contrasting subtle and relevant aspects of

character/theme/setting.

Summary of Section A:

Stronger answers looked at the unseen text as a whole and were able to discuss it as a complete

piece of writing, rather than as a series of techniques to be identified.

There was, as in 2017 and 2018, evidence of candidates using the rather limiting approach of

working chronologically through the extract, sometimes paragraphing their own work in

accordance with the structure of the passage and offering an explanation of the content. A further

danger of this approach is that, if the candidate is pressed for time, the final paragraphs of the

extract are neglected. This year, this approach proved particularly problematic in the extracts for

‘Society and the Individual’ and ‘Love and Loss’, in which vital clues to the overall mood and tone of

the pieces were introduced in the concluding paragraphs.

80     GCE English Language and Literature 9EL0 02



While many lower and lower-middle band candidates are able to detect a fair range of linguistic and

literary features in the paragraphs they work through, and offer mostly accurate definitions of

terminology, there was not always evidence of an ability to articulate the effect of such techniques.

Senior Examiners commented on the significant numbers of answers that resorted to ‘feature

spotting’.

One examiner commented that:

“Overall, this year’s candidates seemed more comfortable addressing purpose and audience, and

applying them to the subject matter of the texts. Whereas many students used to make a general

judgement about the age or gender of the audience, this year’s cohort was prepared to think about

ways in which readers might interpret or react to the text. A large majority of candidates used a

wide range of relevant terminology, including one or two obscure words. High-scoring answers

seamlessly integrated these terms into their analysis of the extract, whereas lower scoring

responses tended to feature-spot and begin their answer by identifying a particular device - e.g.

'The writer uses syndetic listing in the second paragraph…'. Having said all this, there was a

considerable number of students who referred inaccurately to parts of speech, confusing their

verbs with their adjectives etc."

Another examiner comment was that:

“There was a lot of needless application of terminology - common and concrete nouns seem to be

the favourites along with dysphemism and constant misapplication or misidentification of basic

word classes such as 'love' as a noun when it's being used as a verb and vice versa. Some

candidates seem hampered by terminology; almost as if it's stopping them from making points

about the text itself. I don't know whether this is a problem with how centres are teaching the

basics, but students who otherwise seem fairly attuned to analysis are missing out some of the

richness of the ideas in the texts because they're too busy feature spotting.”

The most successful answers discussed the implications of specific lexical and syntactical choices in

the context of their entire passage. They were able to move beyond feature-spotting and to explore

shifts in register, as well as generic conventions and deviations. The use of supporting relevant

contextual material also had a significant effect on achievement.

Summary of Section B:

Examiners are very aware that Section B makes many demands of candidates in an exam setting.

However, several examiners expressed concern that very few candidates were able to meet all four

AOs fully in their answers.

AO 1 & 2: Some concerns remain about the technical knowledge on display in responses dealing

with poetry and drama. There was very little evidence this year of scripts which assumed that

Section A requires exclusively linguistic analysis and Section B requires literary analysis only.

“centres should caution students about the use of terms such as ‘similarly’ or ‘in contrast’ unless the

rest of that paragraph genuinely develops to explore this. Markers are reminded to be on alert for

spurious connections and there is no reward for hollow comparison or contrast”.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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