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Introduction
This unit comprises the examined component of AS Language and Literature. With its 
explicit focus on aspects of voice, it assesses understanding of how spoken voices are used 
and written voices are created in transcripts of authentic conversation and in literary, non-
literary and multi-modal texts drawn from the 20 and 21 centuries.

SECTION A involves the exploration of 3 unseen extracts and students are required to 
identify features of spoken language and examine how writers and speakers shape and craft 
the extracts provided.

SECTION B assesses understanding of how the spoken word is represented in literary 
texts and is based upon the text students have studied. An extract from their studied text 
is presented as a starting point for analysis and they are then to make links to the broader 
novel/novella/collection.
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Question 1 (a)
Q1(a)(i) asked candidates to identify three spoken word features from Text A (a transcript 
of an authentic conversation between a brother and sister) and then to provide an 
example of each feature from the extract. Marks were awarded only when the feature 
matched the example given. 

The question was marked out of a maximum 6 marks at AO1 and, although the majority did 
well, it still generated responses across the mark range available. Some candidates failed to 
employ accurate terminology in the naming of features; others repeated the same feature 
and in this way restricted the potential for reward; some failed to match the feature named 
with an appropriate example from the extract. 

Q1(a)(ii) asked candidates to comment on the function of two of their selected features 
within the extract. 

The question had a maximum score of 4 marks (again at AO1). Responses here also 
covered the full range.  

The vast majority of candidates were able to identify and comment usefully on spoken 
word features for the spontaneous conversation. Some confusion or perhaps, rather, 
misapplication of terminology persists when students reflect on certain terms - in this series 
one such instance was ‘back-channelling’. This year, a (small) number of weaker candidates 
attempted to identify and reflect upon ‘tag questions’ in the transcript - with a predictable 
lack of success. 

This reponse was awarded full marks for both components of the question (Q1(a)(i) and 
Q1(a)(ii)).
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Features are identified and exemplified accurately. Links are 
made with form and comments on function relate directly 
to the actual extract and the conversation presented.

Examiner Comments

Always link comments on features directly to the 
extract itself and to the participants in the conversation.

Examiner Tip
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This script typifies a significant minority in that it fails to 
secure full marks for Q1(a)(ii).  Features are identified and 
exemplified accurately, securing full marks for Q1(a)(i).  
However, comments on the function of the features identified 
are generalised/generic. They define the feature accurately 
but links to the actual extract are thin/undeveloped. 
Q1(a)(i) - 6 marks; Q1(a)(ii) - 2 marks.

Examiner Comments

Had comments made in response 
to Q1(a)(ii) made direct links to the 
extract this candidate would have 
secured an extra two marks for this 
component. Avoid generic definition 
of the features you identify.

Examiner Tip
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Question 1b
This second component of Q1 is linked to two unseen extracts provided in the Source 
Booklet. Text B was a blog linked to ‘The Geeknation’ website which reviewed the film 'Dark 
Knight Rises' and Text C was an extract from 'Boy’, the autobiography of Roald Dahl. 

The question asked candidates to examine how the writers:

Shape or craft the texts to meet the expectations of their respective audience/purpose/
context Employ aspects of spoken language in their texts.

Responses were assessed against AO2 with its specific focus on how structure, form and 
language shape meaning, and AO3 with its specific focus on the contextual factors which 
impact on the production and reception of texts. Each AO is marked out of 20, giving an 
overall maximum mark of 40 for this question.

At AO2, successful responses explored a range of language features in both extracts. 
Exemplification was consistent and appropriate and the responses offered considered 
comment on the link between form and function. Terminology was fairly wide ranging 
and applied accurately.  Less successful responses picked upon some general language 
features although coverage of the extracts was sometimes uneven. In lower band answers 
exemplification was inconsistent and sometimes inaccurate.  Levels of specific analysis and 
links between form and function were limited and/or undeveloped. 

At AO3 successful responses offered developed comment on the context of both 
extracts with consideration of the factors that influenced the production and reception of 
each. Investigation of the blog considered the conventions associated with this form of 
communication and linked this to the ongoing relationship between the author and his 
readers, the multiple purposes of the text and to the link to the Geeknation site and to 
Nolan's Batman trilogy. Investigation of 'Boy' considered generic convention, the concept of 
authorial intent/crafting, the historical setting and the school context.

Overall, candidates responded well to this question in that it gave them the opportunity 
to discuss a range of linguistic and contextual features. Most candidates had grasped that 
they needed to write in equal detail about BOTH texts and that they needed to tackle both 
bullet points. If they did miss something out, the most common problem was not analysing 
the "spoken language aspects" in sufficient detail rather than missing a text out entirely. 
Overall, candidates demonstrated reasonable word and text level analysis but were less 
secure on sentence level analysis. 

Features of spoken language were quite readily spotted – however the quality of 
contextualised comment covered a wide range. 

Some candidates who attempted to compare Texts B and C really restricted themselves, 
seeking to find links and differences between them which were mechanical at best and, 
more often than not, tenuous. Centres are reminded that there is no requirement for 
comparative analysis for this component of the qualification.

Text B proved to be generally more accessible than Text C which provided a key 
discriminator for this question. Higher band responses demonstrated awareness of the 
conventions - linguistic and contextual - of blogs. The majority were able to correctly (the 
best, cogently) define the audience. The best responses could integrate their understanding 
of contextual factors with focused analysis, with some using embedded quotations and 
linguistic terminology. More successful candidates were able to identify secondary and more 
subtle purposes beyond the generic ‘to inform’ or ‘to entertain’, considering, for example, 
the promotion of the film or Nolan's work in general. 

Most candidates were able to comment reasonably well on the context in which the blog was 
produced and received. Features such as direct address, colloquial language, and discourse 
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markers were frequently commented on appropriately. Most candidates commented on 
alliteration and tricolon though they couldn't always say what functions they served, 
and many thought that contractions were employed to save time. A significant number 
of candidates still have a hazy idea of word classes and there were frequent mistakes in 
identification, the most frequent being classifying a verb as an abstract noun. The better 
answers noticed the register shifts and used this to comment on the different audiences for 
the blog.

In mid-lower band responses some of the argument/analysis was unconvincing. Many 
answers offered very general and obvious interpretation rather than specific analysis.

Many made minimal links to function such as ‘this feature makes it entertaining’ or ‘makes 
the reader read on’. Analysis tended to be non-specific with vague phrases such as ‘incorrect 
grammar’.

Many such responses also included bold claims about contextual factors, particularly the 
audience. Many tried to outline a very specific age range: '18-25 year olds’, ‘written for 
over 25 year olds because of the sophisticated lexis’. Additionally, others tried to state the 
gender, educational or financial background of the audience. 

The strongest responses did not just include an introductory paragraph on CPR but instead 
linked their contextual comments to specific examples of word choice with confidence and 
focus.

The exploration of the extract from the autobiography, Text C, was marginally less 
successful with many writing less about this text. Significant numbers struggled with the 
audience, assuming that the text was pitched exclusively at children. Most were able to 
comment of the subject specifics of the text and make links to audience on the basis of 
shared understanding. Most were able to pick out the obvious literary devices employed by 
the writer and make sensible suggestions about why these were used. 

The best responses commented on the mix of registers, particularly the use of direct 
address and the contrast between the young boy and the older narrator. Less successful 
answers tended to list a few features accompanied by a small amount of general comment. 
Some candidates were not very sure about the conventions of autobiographies and thought 
the extract was from a novel. Better answers were more specific about the way in which 
genre and context influenced the use of voice.  As always, candidates would be well advised 
to spend some time considering the generic contexts of the pieces they are asked to write 
about before plunging into some form of analysis.

Five extracts are included here from one candidate's response to Q1b. This is a relatively 
successful response to which was awarded a Band 4 mark for both AO2 and AO3. 

Both extracts are handled well and comment is balanced and analytical. A good range of 
terminology is accurately applied and consistently and judiciously exemplified. Comments 
on context are well developed, often subtle. There is a clear sense of the online context of 
the blog and of Dhal as author. 

34 marks (AO2 - 17; AO3 - 17)
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The response opens with a confident definition 
of the potential audience for both extracts.  

Examiner Comments
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Comments on language choices are exemplified with some consistency and terms 
are mostly specific/accurate. Devices for lowering formality and interacting with the 
reader are linked to audience, purpose and context with a degree of confidence.

Examiner Comments



GCE English Language and Literature 6EL01 01 11

Comments on genderlect make some questionable assumptions which are, however, 
supported with direct evidence from the extract.
Comments on the construction of voice through aside/interjection are pertinent.
The shifts in complexity/formality are linked effectively to authorial intent and crafting.

Examiner Comments
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Issues of style are linked to Dahl as author/writer with some clarity and with a 
good range of exemplified features to evidence language choice and technique.

Examiner Comments
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Comments link literary devices with 
purpose and authorial crafting.

Examiner Comments

Consider both literary and 
linguistic features in your analysis.

Examiner Tip



14 GCE English Language and Literature 6EL01 01

This next script was awarded marks from the middle of Band 3 for each assessment 
component. It is a lengthy and mostly fluent response which covers a deal of ground - 
however it tends to the repetitive and this restricts the range of analytical comment it 
offers. It handles both extracts in a balanced way and is rewarded for this. A reasonable 
range of features are offered which are exemplified (mostly) accurately. There is a tendency 
to make generalised comment but there are also some perceptive and subtle observations 
which are worthy of a higher band.  However, these are not sustained and the overall 
placement reflects this.

27 marks (AO2 - 14; AO3 - 13)



GCE English Language and Literature 6EL01 01 15

The response opens with a clear definition of the audience 
and purpose of the blog. The second paragraph shows 
awareness of the function of the parenthetical adverb 
but falls short of specifics in its definition. Similarly the 
reference to field specifics becomes rather generalised.

Examiner Comments

Be as specific as you can when using terminology. 

Examiner Tip
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Comments on register/tone are developed and method is linked to 
effect/creation of voice with some consistency. Features here are 
exemplified in good range but the quality of comment on function 
ranges from the generalised 'interesting for audiences to read' to the 
more subtle/perceptive 'reinforce the writer's point...emphasise...'.

Examiner Comments
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Spoken language features are offered in reasonable range. Comment on 
the use of direct address shows some understanding of the secondary 
and promotional purpose of the blog, and is rewarded accordingly.  

Examiner Comments
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This response was awarded a mark in Band 2 for each assessment component. It shows 
initial promise which is not developed through  comment and analysis. Features are offered 
and linked to context and purpose but the range is restricted and comment is thin. There 
is clear engagement  with the source materials but also a clear struggle to articulate this 
engagement in critical/analytical terms.

It is characteristic of a significant number of responses in this band in that it is less 
successful in its handling of the Dahl autobiography.

14 marks (AO2 - 7; AO3 - 7).

Investigation of Text C opens with a confident definition of audience and 
purpose with clear links to context. There is also a real sense of Dahl as author.

Examiner Comments
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The response opens with some promise. There is a relatively secure, if essentially 
straightforward, definition of the audience and general purpose of the blog. Shifts 
in register and tone are detected, and examples of formal and informal lexis and 
syntax are provided. Attempts to link these to function are weak and repetitive, 
however, as the candidate struggles to develop comment of Weinberg's stance in 
relation to his audience and the methods he uses to interact/impress them.

Examiner Comments
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As the response moves to consider Text C, insecurities become 
even more apparent. There is some confusion about the 
generic form of the text which compounds confusion over the 
audience. There is evidence that the semi-informative purpose 
of the text has been sensed ('shows the reader what young 
children would do for fun') but the definition of the historical 
context is restricted to a time when 'they had no TV'.
Analysis is thin and insecure.

Examiner Comments
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Question 2
Successful responses to the Carter question offered close analysis of the extract, picking up 
on the fact that transformation applied both to the girl and the beast. The best responses 
noticed the focalised nature of the narration (sometimes using the term ‘focalisation’) and 
traced the process of transformation in both characters effectively. Choice of a second 
story was not always appropriate, however, with some students forgetting the theme 
of transformation and embarking on what seemed to be a previous analysis of Carter's 
subversive critique of gender attitudes.

Generally, the close analysis of the extract was of a high standard for this task. Candidates 
frequently made a large number of different points based on the task in relation to the 
material to the question. Some even related it to the wider story and the second part of 
the question in a convincing and focused way. The most popular second story was ‘The 
Courtship of Mr. Lyon.’ Many candidates either seemed to focus on transformation and 
compared it to ‘The Tiger’s Bride’ or mainly focused on 20 Century attitudes. The depth 
of word level analysis was, in successful responses, excellent. These responses also 
offered confident comment on Carter’s methods and ‘message’. Less successful were those 
reponses which offered  very little of relevance on the second story. Certainly a good 
number struggled to convincingly address all aspects of the task, especially how the ‘idea of 
transformation’ is used to ‘comment on 20 Century society.’ Instead many tried to compare 
the stories in quite superficial ways.

This script is representative of a response to Carter in the mid-bands of achievement. 
It sustains focus on the central issue of transformation with reasonable success and 
shares the choice of second story ('The Courtship of Mr Lyon') with a significant majority 
of respondents. It also addresses the second prompt through consideration of attitudes 
towards women in the 20th century although links to transformation are not as clear as they 
could be.

Although competent across all components it lacks the depth and detail of investigation and 
specific analysis to merit a placement in the upper bands.

30 marks (AO1 - 12; AO2 - 18).
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It opens with valid comments on perspective and extends these to gender 
dynamic, thus addressing the second prompt. Comments on capitalisation 
are interesting and evidence consideration of Carter as author. Within a short 
space it offers analysis at word and sentence level and is rewarded for this.

Examiner Comments
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This section of the response offers some relevant analytical comment - although 
it is not as detailed as it might be. Exemplification is consistent and is rewarded 
accordingly. However, the drive to seek evidence for Carter's feminist agenda 
leads to a weakening of comment/argument in the latter part of this section.

Examiner Comments
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The response moves from the extract without any real comment on the 
tranformation of the tiger it comtains. This is a limiting factor.
It pursues its (wholly acceptable) feminist agenda linking 'The Tiger's Bride' with 
'The Courtship of Mr Lyon' in this respect. However the link to transformation is 
not explicit at this point. Specific analysis is also rather thin here.

Examiner Comments

Explore all aspects of the extract as fully as you can. 
It has been selected to afford you this opportunity.

Examiner Tip
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There is some worthy comment on transformation and links to 20th Century attitudes. 
These could be more finely drawn but are valid nonetheless.

Examiner Comments
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Focus on the issue of transformation is better here. Comments on technique, such as the  
use of rhetorical questions, link form to function, are valid and are rewarded accordingly.

Examiner Comments
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Question 3
The task on the Doyle text generated a very broad range of responses. 

There were many successful answers that were relevant and included confident 
critical investigations of the extract; they offered comment at word and sentence level to 
evidence the shift in  Paddy's 'position' it contained. These were able to competently - the 
best cogently - link to the broader text  and the hardening in Paddy represented by his 
admiration for Leavy and the growing distance from his wider friendship group. References 
to earlier episodes were well selected here.  Changes in attitude to Sinbad were also well 
handled with most referring to the lighter fuel incident to evidence this change.

Others responded well and in detail to the extract but did not really address the second 
bullet point, instead writing whole essays, for example, about Paddy’s relationship with 
Sinbad without any focus on the question.

Question 4
For this series many candidates explored and examined across the text very skilfully. 
There were some particularly strong responses that grasped the opportunity to range over 
Walker’s presentation of women and their voices. Successful responses offered focused 
analysis of the extract and secure links to the second bullet and the rest of the novel. The 
best responses addressed the second bullet point fully with a wide range of different ideas, 
spanning the range of characters and the structure of the text, and were able to maintain an 
analytical approach.

While many candidates could write meaningfully about the use and function of AAVE in the 
text in relation to the task, the (often overused or misapplied) conceptual framework caused 
problems for some candidates when they viewed it simply as an example of impoverished or 
'incorrect' language. Most comment was on the second half of the extract in which Squeak 
becomes more confident. In contrast, the actual incident with Bubber Hodges received much 
less comment. Candidates would be well advised to consider the whole of an extract and not 
just part of it. This goes for all of the questions

This lower mid-range response handles the incident with Squeak with some focus. It 
does address the wider task with valid reference to the broader text which is integrated 
into the body of the response. This aspect is very thin, however. The angle of feminism is 
appropriate to the task but comments tend to the descriptive/observational and analysis is 
rather limited. This restricts the potential to reward any higher.

24 marks (AO1 - 10; AO2 - 14).



28 GCE English Language and Literature 6EL01 01

The response opens with reference to the 
feminist agenda  and the idea of sisterhood 
that is central to the text and to the task. 
Comment is rather generalised however.
The paragraph relating to the interrogative 
and its reference to God loses a little 
focus on the task and represents a missed 
opportunity.

Examiner Comments
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Attention to the positioning of characters in the extract is again valid and is potentially 
interesting, but undeveloped.
There is some exemplification but analysis and the terminology that attends it is very thin here.

Examiner Comments
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The point of transformation is pinpointd here and is rewarded 
accordingly. The comments about Shug do offer a link to the 
second prompt here, but they are, again, very straightforward.

Examiner Comments
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Question 5
Successful responses to the Tremain question were generally focused and clear. There 
were fewer examples of purely 'literary' answers that did not offer specifc analysis and 
terminology and centres are to be congratulated on this significant improvement. These 
successful responses moved with some facility across the wider novel and were able to 
explicitly examine the way in which Merivel refers to himself changes and why. This proved 
to be a key discriminator for this question.

This script is a successful response to the question on 'Restoration'. It sits on the border 
of the top bands of achievement but is anchored at 15 (AO1) and 22 (AO2) because of 
a tendency to sometimes avoid the specifics of analysis and the terminolgy that attends 
it. this is a shame as much of the comment/interpretation is subtle, even sophisticated.

37 marks.
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The response opens with good focus on the task - the shift in 
self- reference is pinpointed and exemplified accurately. There is, 
however, already evidence of the lack of specifics in terms of word classes; 
a trend that prevents the overall response from scoring even more highly.

Examiner Comments

Always apply specific terms.
Examiner Tip
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There are some pertinent comments on perspective and voice 
in this section of the response which extend to the application 
of terminology linked to the spoken word ('hedge'). The 
symbolic significance of the ladle is grasped fully.

Examiner Comments
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Comments here show a real understanding of the literary devices 
crafted by Tremain and the response is rewarded accordingly.

Examiner Comments
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Question 6
Generally, the focus on the extract in relation to the first bullet point was impressive, with 
a range of features analysed and explored in line with the task. Some candidates wanted 
to link this to how Martin then changes later, which worked well for the majority, but some 
got side-tracked by this and then did not fully address the similarities in the voices in the 
early letters. However, the majority of candidates could address both bullet points fully and 
convincingly. 

The majority of candidates - with some notable high scoring responses - displayed their 
depth of understanding of the author’s purpose and presentation of character through the 
protagonists’ changing tone, developing plot and overall themes by discussing the earlier 
letters as contrasts to the later ones without restriction. This meant that a fair number of 
candidates ranged over the extract and were then able to choose a significant number of 
comparisons and contrasts (as well as similarities) with which they could expound upon 
and tease out some subtle readings of Taylor’s use of tone, register and word choice. Some 
candidates brought in some useful perspectives on the later letters, while others stayed 
securely in the opening exchanges. All were given ample opportunity with such a flexible 
springboard into a deep reading that the question represented.

This is a reasonably successful response to Q6 that falls short of the top bands of 
achievement because of its somewhat restricted range of specific analysis and the 
terminology that attends it. It is rewarded for its focus on the central issues of the task and 
for pertinent comment it makes on the attitudes and values of Max and Martin. These are 
not developed in sufficient detail to increment the marks awarded, however.  

 32 marks (AO1 - 13; AO2 - 19).
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The response begins with worthy focus on the central issue of the 
task and some valid - if essentially straightforward - exploration of the 
methods used by Taylor to determine Martin's attitudes and values.

Examiner Comments
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The reponse covers a number of aspects that are relevant 
to the task and to Martin's shifting viewpoint. Exemplication 
is consistent but comment is essentially straightforward and 
this confirms the placement of the response within the bands.

Examiner Comments

Always relate your comments 
to the specifics of the question.

Examiner Tip
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Comments relating to Elsa's family are developed to good effect here and are rewarded accordingly.
As the response moves to the second bullet it highlights significant similarities beween the two men 
in the early letters in the collection. Specific analysis is rather thin, however.

Examiner Comments
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Evidence for similarities between Max and Martin is provided with continued 
focus. Comment and specific/critical analysis is rather straightforward 
however, and this confirms the final marks awarded for this script.

Examiner Comments
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Question 7
Responses to the Winton question were generally very impressive. There was sustained 
focus on the central issues of the task and, in many, a genuine understanding and 
appreciation of the complex nature of the narrative voices across the novel as a whole. 
Successful answers used the extract as a springboard to the second prompt, ranging, with 
considerable skill, and selecting episodes that were wholly appropriate. Such responses 
applied analytical evidence in broad range and differentiated between voices and 
relationships with keen discrimination. 

Less successful were those that adopted a descriptive/narrative approach which lost sight of 
Winton as author.

Question 8
There were some excellent responses to this question. 

In past series, the question on Joyce was sometimes the repository of ‘agenda pushing’ 
in the form of prepared material around the wide-arching concept of paralysis. This series 
produced an excellent range of answers that did not restrict themselves to an obvious 
reading of how the past and/or remembered voices or events convey an impact upon 
Joyce’s characterisations and uses of symbol and extended metaphor as well as language 
choice.  A large number of candidates reflected a great diversity of readings and,  as such, 
a diversity of choice in the stories that were examined. Once again, students across the 
range of achievement were able to show their depth of knowledge and understanding of the 
individual story and crucially the text as a whole, and in doing so reached upwards to marks 
within the higher bands. Candidates scored well by a careful selection of the second story 
that supported their argument.

Less successful were those answers that were completely about paralysis or memory and 
were not explicitly tied to the task. This was a shame as these were clearly competent 
students. Some struggled to tackle ‘remembered voices’ in a clear, confident way.

This response to Joyce is a successful one.  

It shows close engagement with the extract and the wider story from which it is drawn. The 
choice of second story is a judicious one which enables sustained focus on the task despite 
the draw of the issue of paralysis.  

Analysis is sound and broad ranging and critical comment is developed and often 
sophisticated.

42 marks (AO1 - 18; AO2 - 24).
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The response opens with a clear (if a little generalised) appreciation of Joyce's 
manipulation of perspective which is then fluidly linked specifically to Eveline.
The second paragraph works the theme of entrapment/paralysis to the focus 
of the question with considerable skill.

Examiner Comments

Always revisit the specific focus of the question.
Examiner Tip
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Although the handling of the second story is less detailed than that of the first, the 
choice of 'A Painful Case' is a judicious one.
Focus on the task is sustained, however, and analysis is accurate and appropriate. 
Had the handling of the second story been more developed, the script would have 
been awarded a mark in the very highest band for the second assessment objective.

Examiner Comments
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Analysis and critical comment achieves a degree of sophistication here. It ranges across 
linguistic and literary frameworks and sustains its focus on the central issue of memory.

Examiner Comments
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This section offers careful consideration of the devices used by Joyce to create 
voice and develop Eveline's interior monologue.
Again analysis is wide ranging and critical comment is developed and appropriate.

Examiner Comments
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Question B
Questions in this section cover the range of literary texts studied for the examination. 
Students were presented with an extract selected from their set text and were asked to 
explore aspects of voice it contained. They were then directed to comment beyond the 
extract to the wider novel, novella or collection (according to the text studied). 

A successful response to the literary set text should offer detailed investigation of the given 
extract and extend beyond it into the broader novel/novella/collection. There should be 
relatively sustained focus on the central issues of the task (this varies, obviously, across 
questions and set texts) and selection of evidence should afford appropriate links to the 
extract and to the task.

At their best, responses were fluent, clear and technically accurate. Exploration of the 
extract was thorough and systematic and links to the broader text were well defined 
and appropriate. Exemplification was consistent and judiciously selected and examples 
were investigated using literary and linguistic approaches that were relevant to the task. 
Terminology was accurate and analysis extended to word, sentence and whole text level.

In successful answers there was a degree of confidence in consideration of structure, 
form and language. Links between the extract and the wider text were well defined and 
exemplified accurately. Responses demonstrated confidence with the specifics of analysis 
and used this to explore links to how meaning is shaped by structure, form and language.

Less successful responses offered limited analysis of the given extract and were unlikely to 
extend fully beyond it into the broader novel/novella/collection. 

There were also a significant number that offered limited investigation of the extract which, 
after a few limited remarks, launched into the wider work often resulting in unfocused 
generalities. A detailed exploration of the extract provides a clear and focused platform 
from which to approach broader considerations and candidates who clearly understood this 
almost always did better. 

Focus on the central issues of the task (this varied, obviously, across questions and set 
texts) tended to be inconsistent and many digressed into generalised comment (for 
example the perceived Feminism of Carter, the post-slavery context of Walker or the much 
investigated theme of paralysis in Joyce). Selection of evidence was inconsistent and at 
times supported general assertions rather than those that linked directly to the extract and 
to the task.

There was still a fair amount of story telling; this was particularly so with the Doyle 
and Walker scripts. Candidates had a tendency to use the question as a springboard to 
summarise the action and events of the narrative, forgetting the precise focus of the 
question. Some answers seemed to be rehearsing bits of learnt information without being 
able to relate it to the text. 

Students need to be made aware of the absolute necessity of close linguistic and literary 
analysis. A significant minority are not looking beyond pronouns, adjectives and sentence 
‘moods’.

Exploration of the extract in these less successful responses was straightforward and 
comments on the wider text were generalised and/or descriptive. Exemplification tended to 
be inconsistent and not wholly appropriate. Investigation of examples was limited in terms 
of analysis and there was a tendency to describe. Terminology was offered in a limited range 
and there was considerable incidence of error. There tended to be an imbalance of analysis 
at word, sentence and whole-text level with the majority focusing their analysis on lexical 
choice.



GCE English Language and Literature 6EL01 01 55

Paper Summary
Based on their performance on this paper, candidates are offered the following advice: 

•	 Q1(a) be precise in your use of terminology and avoid generic definitions  – link 		
	 comments on features specifically to their function within the extract.

•	 Q1(b) consider the contextual factors that influence the production and reception 		
	 of the extracts demonstrate awareness of audience and purpose make clear 			 
	 links between form and function.

•	 Q2 - Q8 use the specific focus of the question, use this to frame your response 		
	 and work through the extract in detail give equal time for comment on the wider text 	
	 don't describe, but analyse and avoid generalised comment on literary features 		
	 as well as linguistic features.

•	 And always: where you are dealing with two extracts (Q1(b)) or more than one 		
	 bullet (Q2 - Q8) give equal consideration to both/all apply frameworks and 			 
	 terminology at word, sentence and whole text level exemplify consistently.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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