edexcel

Examiners’ Report
June 2013

GCE English Language and Literature
6ELO3 01

ALWAYS LEARNING PEARSON




2

Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the UK's largest awarding body. We
provide a wide range of qualifications including academic, vocational, occupational and
specific programmes for employers. For further information visit our qualifications websites
at www.edexcel.com or www.btec.co.uk.

Alternatively, you can get in touch with us using the details on our contact us page at
www.edexcel.com/contactus.

Giving you insight to inform next steps

ResultsPlus is Pearson’s free online service giving instant and detailed analysis of your
students’ exam results.

See students’ scores for every exam question.

Understand how your students’ performance compares with class and national averages.
o Identify potential topics, skills and types of question where students may need to

develop their learning further.

For more information on ResultsPlus, or to log in, visit www.edexcel.com/resultsplus.
Your exams officer will be able to set up your ResultsPlus account in minutes via Edexcel Online.

Pearson: helping people progress, everywhere

Pearson aspires to be the world’s leading learning company. Our aim is to help everyone
progress in their lives through education. We believe in every kind of learning, for all kinds
of people, wherever they are in the world. We've been involved in education for over 150
years, and by working across 70 countries, in 100 languages, we have built an international
reputation for our commitment to high standards and raising achievement through
innovation in education. Find out more about how we can help you and your students at:
WWWw.pearson.com/uk.

June 2013
Publications Code UA035888

All the material in this publication is copyright
© Pearson Education Ltd 2013

GCE English Language and Literature 6EL0O3 01



Introduction

This unit comprises the examined component of GCE A2 English Language and Literature.
Students are expected to apply their skills and knowledge of literary and linguistic
concepts gained in the AS units, as well as wider reading, to explore varieties of language
and literature. They need to synthesise their learning and make observations about how
language works across a spectrum of written and spoken production. They choose one of
four topic areas and answer two corresponding questions: one on an unseen extract in
Section A and one on two prepared texts in Section B.

Section A involves the analysis of one unseen extract. Candidates are expected to present a
continuous commentary on the writer's or speaker's choice of structure, form and language
and draw conclusions on attitudes, values and ideas conveyed in the text.

Section B assesses candidates' knowledge of the contribution made by contextual factors to
the understanding of either two chosen drama texts or two chosen poetry texts. Students
are expected to compare writers' use of linguistic and literary devices.

Overall, students were well prepared for this paper, showing secure knowledge of their

set texts and a good awareness of what was expected of them. High-scoring candidates
responded well to the challenges of the paper, showing a willingness to tackle a range of
demanding concepts and demonstrate the extent of their knowledge and understanding.
They had obviously been well taught and were able to write convincing, articulate and
detailed responses. A humber of lower-scoring candidates resorted to the tactic of device
spotting in the unseen prose section, possibly because they found it difficult to engage
with the main ideas and themes of the texts. In Section B, the drama texts were still more
popular than the poetry texts. In general terms, although most candidates attempted to
compare their texts, there was a worrying number of responses which contained little or
no contextual material. From an analytical point of view, there were still some scripts that
settled for what critics had said about texts, rather than providing an in-depth discussion of
the texts themselves.

From a practical point of view, candidates must remember to answer both questions relating
to their choice of topic (e.g. both on 'The Individual in Society'). As in previous series, there
were candidates who tackled one topic area on Section A and another on Section B. The
paper is designed to help students to prepare themselves efficiently: they will have been
studying a variety of texts relating to a chosen topic and this encourages them to focus on a
range of relevant features, contexts and ideas. They should also save time and unnecessary
stress by going straight to the relevant unseen passage at the beginning of the examination,
instead of reading through all four passages.
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Section A: Unprepared Prose

Question 1

Generally speaking, responses to the unseen extracts were encouraging. Candidates had
obviously been well prepared for this section of the examination and demonstrated a secure
awareness of what was expected of them by referring to a range of relevant aspects in a
coherent fashion.

A large number of strong candidates very quickly settled into a competent deconstruction
and discussion of a range of contextual factors, and were able to reflect on literary and
linguistic concepts with aplomb.

'The Individual in Society' and 'Family Relationships' passages proved the most popular, with
responses to the former being the most impressive overall.

The most successful students took a holistic approach to the unseen: they explored how
the purpose and meaning of the text were conveyed through an analysis of language,
rather than feature-spotting. The latter approach seems increasingly common, with some
students having a pre-prepared list that they go through in a set order. This leads to a lack
of comprehension of the meaning, with simply a disconnected series of features. A major
problem with feature-spotting is that the analysis of language features becomes separated
from any consideration of tone. Tone is often the most difficult aspect of a text to grasp,
but vital. Especially where humour is concerned, it is possible to analyse the language
features throughout a passage quite accurately and in detail, while being entirely unaware,
for example, that the writer isn’t being entirely serious. This can lead to a fundamental
misinterpretation of purpose.

A Sense of Place

This was the least popular topic and candidates produced a mixed range of responses.
There was an opportunity to discuss the way that the writer depicted Aida in Bethlehem
and thereby examine the way that she explored the themes of conflict, division and
reconciliation. High-scoring answers appreciated the writer's assertion that theatre can play
a redemptive role in this troubled part of the world: they looked closely at the ways in which
the writer employed a range of linguistic devices to establish the setting (for example, the
symbolic nature of the "dividing wall") and showed a keen sense that a Western audience
(bearing in mind that this article appeared in 'The Times' newspaper) would probably be
alarmed by the difficulties faced by this particular theatre company. Lower-scoring answers
were distracted by the drama references and often forgot that the writer of this article
evoked a strong sense of place. They tended to settle for a discussion of a range of literary
and linguistic features without applying them to the central concern of the text.

The Individual in Society

This was the second most popular text and was received favourably by an encouraging
number of students. The majority of answers explored Suzanne Moore's ironic approach,
had a secure grasp of the purpose of her article, and made convincing links between the
nature of 'The Guardian' as a newspaper and the audience's likely responses.

High-scoring students really grasped the different tones here — anger, frustration, sarcasm,
seriousness — and especially that they change throughout the piece. They found plenty

of “features” to analyse, and the phrases “freaky-deaky”, “hairless, humourless ho” and
“whoops, what woman ?” in particular provoked much intelligent comment and good use of
terminology. There was a tendency for lower-scoring answers to identify these expressions
without analysing their effects in detail. They also tended to feature spot and sometimes
confused the second person pronoun ("you") as a direct address to the reading audience,
rather than a satirical way of targeting the government or members of society who hold
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prejudicial views against women. Overall, though, there was a sense that candidates
enjoyed reading and commenting on the writer's strong and thought-provoking argument.

Love and Loss

Successful answers picked up on the humour of this extract and the way that Crace used
self-mockery to highlight the conflict between his interest in football and his perception of
the demands made by his partner. Higher-band candidates analysed the effects created by
a range of features, including varied sentence structures, subject-specific lexis, semantic
fields (e.g. of battle) and direct speech. They considered the purpose of this text, bearing
in mind it was a broadsheet article, and explored a variety of possible reactions to the
writer's disingenuous comments - to what extent might readers sympathise with or
condemn Crace's attitudes towards his relationship? Some also saw this as an opportunity to
explore the way the writer was addressing gender issues through stereotyping, clichés and
hyperbole. Lower-scoring answers settled for a limited discussion of linguistic features and
sometimes focused solely on the writer's interest in football, at the expense of examining
the way he was representing his relationship with his wife.

Family Relationships

This was the most popular of the four unseen extracts and high-scoring candidates
demonstrated an ability to present an integrated analysis of a range of attitudes and
linguistic features. They looked closely at the way that Sacks had provided a detailed
representation of his family home, appreciating the way he referred to a variety of items to
establish a particular way of life. These answers also examined the way that the writer used
juxtaposition to establish the contrast between formal and informal aspects of his family's
culture. They also looked at the register and tone of the piece, exploring the effects created
by authorial detachment and the inclusion of humorous anecdotes.

Candidates found plenty of features to comment on (for example, modifiers, complex
sentences and sophisticated lexis), but lower band answers tended to spend too much time
listing these without relating them to the overall attitudes conveyed by the writer.

There were some surprisingly disapproving comments on the writer’s apparent detachment
from the family, which was taken to imply that the family was inadequate, and that

the parents were uncaring about Oliver (simply because they let his aunt choose the
furnishings, and were thus interpreted as indifferent people with little moral sense). There
were some rather extreme interpretations: for example, of young Oliver being made angry
and miserable by his uncaring parents’ neglect, with Auntie Dora being the only kindly
person of his childhood; or of the black tongues as evidence of drug taking that the aunts
were trying to conceal. Lines 26-7 of the extract ("37 was full of mysteries and wonders")
were the obvious antidote to the assumption that Sacks had a cold and miserable childhood
and hated the house.

At AO1 the vast majority of answers were relevant and clearly expressed. Most candidates
worked through their chosen text chronologically but high-scoring students tended to
establish the writer's main aims and attitudes and then used these as a means of analysing
the effectiveness of a variety of linguistic and/or literary features.

The majority of candidates employed a variety of terminology but, whereas high-

band answers carefully applied a wide range of sophisticated terms to their discussion

of the passage, low-scoring responses tended to list a narrower range of terminology
("declaratives" being one of the most common examples) as opposed to using them as part
of a developed discussion of key concepts.
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The following response was placed in Band 1 at AO1:
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% ResultsPlus

Examiner Comments

There is an element of carelessness about this response:
terminology is not always used accurately and, although
paragraphing indicates a fairly structured approach, the
candidate has not developed points in sufficient detail.

OO ResultsPlus
Examiner Tip
Plan your answer carefully so that each point is

discussed in depth and supported by relevant
examples.
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Here is an extract from an answer that was placed in Band 3 at AO1:
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Examiner Comments

% ResultsPlus

This response is written in a confident and articulate manner.
Paragraphing indicates a carefully structured answer. Quotations
are skilfully integrated to support the discussion and the
candidate has begun to use a range of relevant terminology.

OO ResultsPlus

Examiner Tip

Plan your answer so that each paragraph makes
a clear, relevant point.
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At AO2, high-scoring candidates engaged with significant ideas in a critical way. They were
able to explore articulately connections between linguistic features and their effects and
expressed their interpretations in an integrated fashion. They also made sophisticated
observations on the effects created by structure, form and register. Lower-scoring answers,
whilst making pertinent comments on attitudes, values and a range of language features,
tended to be vague in places and missed the opportunity to explore ideas in detail.

The following response was placed in Band 4 at AO2:
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ﬁ ResultsPlus

Examiner Comments

The candidate has a good appreciation of the purpose of this
article and the argument put forward by the writer. This answer
demonstrates a strong sense of how the writer is trying to
address the reader, identifies the tone of the text and refers

to several relevant linguistic features. However, points are not
always developed in sufficient detail: see, for example, the final

paragraph of this answer.

Examiner Tip

Make sure all key points on the writer's attitudes and
values are supported by relevant textual analysis.
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Here is an extract from an answer that was placed in the top band at AO2:
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ﬁ ResultsPlus

Examiner Comments

The candidate has produced an integrated response, showing a sophisticated
appreciation of the writer's tone and attitudes. S/he explores irony and carefully
considers the audience's likely response - bearing in mind that this article
appears in a British broadsheet and is inviting interpretations from a Western
readership. The candidate skilfully responds to the way the writer has created
an atmosphere of menace by carefully and critically analysing her evocation of
the setting for the theatre.

OO ResultsP

Examiner Tip

Try to develop an overview of the text, deciding on the
writer's principal aims and attitudes.
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Section B: Prepared Drama or Poetry

The majority of candidates were well prepared for this section, demonstrating a detailed
knowledge of the texts and their contexts, and showing a good awareness of the demands
of the question. Candidates who responded to the drama texts seemed to be more willing
to analyse structure, form and language, whereas a large proportion of the poetry answers
tended to focus on the meanings of individual poems. Poetry candidates also seemed

to have greater difficulty referring in detail to relevant contextual factors. A number of
candidates lost marks at AO3 because, despite making detailed and convincing comparisons
between the texts throughout their answers, they failed to make specific contextual
references. Lower-scoring students sometimes ignored the question and wrote a pre-
prepared essay on their chosen texts. However, on the plus side, there were fewer answers
(than in previous series) that adopted the "pick 'n' mix" approach of choosing the question
of one set of texts and applying it to another set of texts.
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Question 2
A Sense of Place

This was the least popular topic area in Section B. Some candidates did not seem

to understand the phrase "at odds with" but, on the whole, with Stuff Happens and
Translations, candidates found scope to identify characters who were uncomfortable in their
surroundings, particularly Colin Powell and Tony Blair in the former text, and Jimmy Jack,
Yolland and Lancey in the latter. High-scoring answers presented integrated responses,
showing a detailed knowledge of a variety of contexts, including detailed references to
critics' and audiences' interpretations. It was encouraging to read answers that analysed
the settings of the plays as a means of demonstrating the way the playwrights had used
stagecraft to represent disharmony between characters and their surroundings. Linguistic
analysis of speech also proved fruitful: for example, the contrast between Jimmy Jack's
references to classical texts and Lancey's more pragmatic approach. Lower band answers
were rather descriptive, lacked linguistic analysis and omitted to explore the writers' use of
dramatic devices.

The poetry texts were less popular. Successful responses looked closely at the persona's
attitudes to his surroundings and candidates seemed more willing to refer to context when
discussing Betjeman's poetry (for example, his views on modernisation in relation to poems
such as Slough). However, there was a tendency for the majority of students to discuss
individual poems, rather than present a more holistic argument about the poets' attitudes.

GCE English Language and Literature 6EL0O3 01
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Question 3
The Individual in Society

The plays were by far the most popular texts for this question; only a few students
answered on the poetry. The question was well received by most candidates: they had
plenty to say about conflict and made a range of perceptive observations about Alan,
Dysart, Iago and Othello; there were also some sensible distinctions between characters
who deliberately or inadvertently caused conflict. The wording of the question invited
students to bring in relevant contextual knowledge and this was done successfully overall.
Candidates looked at the portrayal of Othello as a means of challenging seventeenth-
century attitudes towards race; and analysed the way Alan Strang's actions might be seen
as a comment on British society of the 1970s (discussions focusing mainly on attitudes
towards religion and psychiatry here). Lower-scoring answers sometimes settled for a list
of conflicts between individuals in the two plays, rather than exploring the different ways in
which their respective societies were affected. Some examiners claimed that a considerable
number of candidates did not make enough of the staging of the two plays - for example,
the representation of the horses' heads near the end of Equus.

There were only a few responses to the poetry texts and these candidates had difficulty
applying Eliot's poetry to the demands of the question.
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Question 4
Love and Loss

This question was very successful for the plays although, as one examiner pointed out,
attempts to say which play showed the most destructive love seemed rather gratuitous.
Most candidates coped well with the terms of the question and demonstrated a good
knowledge of both texts. High-scoring answers brought in effective linguistic analysis - for
example, showing how a sense of emptiness (evidence of a destructive relationship) is
conveyed by the phatic utterances between the characters in the first scene of Betrayal.
Successful answers often picked up on the fact that both plays begin at the end and could
trace how the dramatists present the path to the destructive elements; they were also
alert to the ways that the playwrights use staging and symbolism to enhance the theme.
Whilst most answers had something to say about the reverse chronology of Betrayal, a
considerable number of responses overlooked the effects of Tom as a narrator in The Glass
Menagerie. However, one perceptive student commented on the effect of time on the play
and the fact that a modern audience might see Tom as a more "fictional" character than
contemporary audiences, thus affecting the way his actions and attitudes are perceived.

In terms of context, the historical and social settings of the plays offer fertile areas for
comparing and contrasting, and candidates who explored these, rather than the references
to Joan Bakewell or Tom's alleged homosexuality, presented more convincing arguments.
Whilst higher band answers adopted an integrated approach, lower-scoring answers tended
to discuss the plays separately, thereby hindering their chances of presenting a range of
detailed comparisons.

There was a considerable nhumber of responses to the poetry texts and, overall, these
seemed to be more successful than in previous years. Daddy, Spinster, Ariel and A Birthday
Present were the most popular Plath poems, whilst Donne was the most popular of the
Metaphysical Poets. High-scoring answers presented convincing studies of the latter,
arguing, for example, that The Flea demonstrates the destructive nature of false pretences
and male selfishness, and that Batter My Heart cleverly uses paradoxes to illustrate the
redemptive nature of God's love. Lower-scoring answers tended to look at the poems
separately and therefore found it difficult to make meaningful comparisons between the
texts. A considerable number of answers made little reference to significant contextual
features, especially when analysing the Metaphysical poems. Contextual comments on
Plath's poetry often took the form of general references to her father, or her relationship
with Ted Hughes, but were not often applied carefully to the demands of the question.
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Question 5
Family Relationships

In general, candidates writing about the plays demonstrated detailed knowledge and
understanding, and had plenty to say in response to the question. They were able to bring
in other key themes - for example, linking deception to guilt - and then using this method
as a basis for exploring the ways in which the writers dramatically represented the notion
of guilt (e.g. the trees in both plays). Many candidates also showed a good appreciation

of structure by analysing the effects of foreshadowing in the opening scenes. Knowledge
of social and historical contexts was often applied relevantly to the discussion, (especially
when explaining Nora's actions in relation to the plight of women in nineteenth century
Norway) and many candidates made meaningful references to critics' responses to the two

plays.

High-scoring candidates employed a wide range of literary terms and were willing to
analyse key linguistic features. They were also comfortable drawing interesting comparisons
between the texts - for example, the contrast between Nora's and Keller's behaviour as

the plots of the two plays develop. Lower-scoring candidates had greater difficulty with the
terms of the question and tended to discuss guilt in general, rather than look closely at

the way it affected family relationships. In some cases, students decided to write a general
commentary on both plays, which adversely affected their marks.

Responses to the poetry texts were often well prepared.

There were some really sensitive and subtle explorations of both poets, with the Wife of
Bath proving to be a well-loved and well-understood character. High-scoring answers gave
a subtle study of both texts, showing a good appreciation of genre (e.g. The Wife of Bath
as confession) and analysing the writers' use of language to create varying effects (e.g.
humour in Chaucer's work as opposed to poignant details in Harrison's poetry). Lower-
scoring answers did not have too much to say about the contexts of the two texts and

did not analyse the poems themselves in sufficient detail, settling instead for general
descriptions of meaning.
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First Example

At AO1, most responses were relevant and clearly expressed. Candidates explored a variety

of significant points but, as in previous series, a large number of answers lacked a wide
range of linguistic and literary terminology.

Here is an extract from an answer that was placed in the top band for AO1.
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This candidate has written a focused answer and has
demonstrated a good knowledge of both texts. Expression is
fluent throughout, quotations have been skilfully integrated and
a range of relevant terminology has been used.

Examiner Tip

Use a wide range of linguistic and literary terminology
when analysing the effects created by key features.
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Second Example

At AO2, high-scoring answers analysed the texts in a detailed manner and were able to
discuss the effects created by a wide range of generic features. Lower-scoring candidates
tended to be rather descriptive and often overlooked the fact that they were writing about
plays or a selection of poems.

Here is an extract from an answer that was placed in the top band for AO2.
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ﬁ ResultsPlus

Examiner Comments

The candidate adopts an evaluative approach and explores
attitudes and values in an integrated way. There is confident
and detailed analysis of language features of both plays. This
response shows a good appreciation of character roles and
considers the dramatic presentation of key moments.

Examiner Tip

Try to analyse the way generic features represent
significant ideas or themes.
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Third Example

At AO3, the majority of answers showed a good appreciation of a variety of contexts and
made a concerted effort to compare a range of relevant features. High-scoring answers
adopted an integrated approach to the task and managed to apply their contextual
knowledge to the demands of the task by selecting relevant examples and linking them
closely to textual references. Lower-scoring responses often made more general comments
about contexts and tended to discuss the texts one after the other, instead of in an
integrated fashion.

The following script was awarded a high mark for AO3.
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ﬁ ResultsPlus

Examiner Comments

The candidate has written a confident, articulate answer. S/
he adopts an integrated approach, skilfully comparing the two
plays in detail. S/he demonstrates a confident knowledge of
political contexts, and carefully considers audiences' possible
responses to the texts.

A

ResultsP

Examiner Tip

Remember to examine the context of reception of both
texts, as well as the context of production.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Try to use a wide range of terminology to identify the ways in which writers use features
to create meaning

When planning your answer to Question 1, think about the main themes or ideas in the
text as a whole. Use this approach as a basis for constructing your response

Remember to use a range of linguistic and literary terms when answering the Section B
question

Make sure that you analyse relevant generic features of your set texts (e.g. dramatic
features for the plays, or poetic devices for the poetry)

Make sure that you refer closely to relevant contextual features, and apply them to a
detailed discussion of the texts.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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