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Introduction
Unit 1: Exploring Voices in Speech and Writing

This unit comprises the examined component of AS Language and Literature. With its
explicit focus on aspects of voice, it assesses understanding of how spoken voices are used
and written voices are created in transcripts of authentic conversation and in literary, non-
literary and multi-modal texts drawn from the 20" and 215t centuries.

SECTION A

Questions 1(a) and 1(b) involve the exploration of 3 unseen extracts and candidates are
required to identify features of spoken language and examine how writers and speakers
shape and craft the extracts provided.

SECTION B

This section assesses candidates' understanding of how the spoken word is represented in
literary texts and is based upon the text they have studied. An extract from their studied

text is presented as a starting point for analysis and candidates are then to make links to
the broader novel/novella/collection.

This report will provide exemplification of candidates' work, together with tips and/or
comments, for a selection of questions. The exemplification will come mainly from questions
which required more complex responses from candidates.
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Question 1 (a)

required candidates to explore three unseen extracts provided in the source booklet - a
transcript of authentic conversation (used in conjunction with question 1(a), an extract from
a blog posted on the Olympic 2012 website, and an extract from Mike Leigh’s play script
Abigail’s Party used in conjunction with question (1b).

Question 1 (a)(i) asked candidates to identify three spoken word features from Extract
A (a transcript of an authentic conversation between a hairdresser and her client) and then
to provide an example of each feature from the extract. Marks were awarded only when
the feature matched the example given.

Question 1 (a)(ii) asked candidates to comment on the function of two of their selected
features within the extract.

1(a)(i) was marked out of a maximum 6 marks at AO1 and, although the majority did well,
it afforded a full range of marks. Some candidates failed to employ accurate terminology

in the naming of features; others repeated the same feature and in this way restricted the
potential for reward; some failed to match the feature named with an appropriate example
from the extract.

1(a)(ii) had a maximum score of 4 marks (again at AO1). Responses here also covered the
full range.

SECTION A: DIFFERENT VOICES
1 Read Texts A, B and C on pages 2-5 of the Source Booklet.
(a) Text A is a transcript of a spontaneous conversation,

(i) Identify three different spoken word features in Text A and provide an
example from the text of each language feature identified.
(AO1 =6)

Feature 1, G \ison

Example ..... \,m5 ————————————————
Feature 2. \DICQ. . Q’\O‘Q’C& QCh)@»@ e
Example .. k AN |

Feature 3 (MQle.DQ
eample . NG oS (/. i bj@t_\ suie”

(i) Comment on the function of any two of the identified features within Text A.
(AO1 = 4)

Tn. bk & we can fied fem He H’ﬁf oo 1 led
put i Poca.tes allon He. Chaio0k thinking K
P Within ket A Hdele 1S cualoppis
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U Se and bhis creaks. Chodackss /a'lbnj
i He ............. OO,

Examiner Comments

Here the candidate identifies and exemplifies three features,
achieving a mark of 6 for (a)(i). At (a)(ii) the candidate offers
an accurate definition of the features. However, this definition
is generic and the lack of specific links to the extract, and

the function of the feature, restricts to a mark of 2 for this
component.

Had the response extended to make this link, as in the
following example, the mark awarded could have been doubled.

| (i) Comment on the function of any twe of the identified features within Text A.
| (AO1 = 4)

| The fUer, ~erm ! Mﬁwa e fonthen RS &y B

LK adeo give,  bas Bme ks

e AR s T et e e

| s overlappanyg Shia G job § G haidtaer - sha
I ANbs ‘Hou St ' on e R-\.d-. e tunnbsnaa s ol GAn'
SUProvest siae lar hodr L jo Gudb . The feck @od Ml
derupts  jloer Ot O sihet=>— L otk Bak

Examiner Comments

The candidate's comments link the incidence of
spontaneous speech directly to the extract and demonstrate
understanding of its function within the exchange itself.

GCE English Language & Literature 6ELO1 01

5



6

Question 1 (b)

Question 1b, the second component of Q1, links to two unseen extracts provided in the
Source Booklet.

Text B was an extract from sports correspondent Alan Hubbard'’s blog, posted to the Olympic
2012 website; text C was an extract from the script for Mike Leigh’s play, Abigail’s Party.
The question asked candidates to examine how the writers:

® shape or craft the texts to meet the expectations of their respective audience/purpose/
context

® employ aspects of spoken language in their texts.

Responses are assessed against AO2 with its specific focus on how structure, form and
language shape meaning; and AO3 with its specific focus on the contextual factors which
impact on the production and reception of texts. Each AO is marked out of 20, giving an
overall maximum mark of 40 for this question.

Overall, candidates responded well to this question in that it gave them the opportunity to
discuss a range of linguistic and contextual features.

There were relatively few "rubric" type problems with the question. In other words, most
candidates had grasped that they needed to write in equal detail about both texts and that
they needed to tackle both bullet points.

If they did miss something out, the most common problem was not analysing the "spoken
language aspects" in sufficient detail rather than missing a text out entirely.

Text B proved to be generally more accessible than Text C, which provided a key
discriminator for this question. This was particularly true at AO3.

Some higher band answers presented an integrated discussion of both texts, demonstrating
a confident command of terminology and a good appreciation of purpose and audience.
They were also able to explore the more subtle aspects of language and effect.

In responding to Text B, most demonstrated awareness of the conventions - linguistic
and contextual - of a blog. A significant minority spent time discussing the features that
they expected to see in a blog but which were not in evidence in the extract provided.
Concentrating on omission at the expense of what is there can never really score highly.

The majority were able to discuss correctly (and the best cogently) the debate presented on
the issue of women’s boxing and most attempted to unpick Hubbard’s stance on this issue.
The more successful either placed Hubbard’s view in opposition to those of Khan and Warren
or explored the subtleties of political correctness presented in Hubbard’s ‘apologies’.

Features of spoken language were quite readily spotted. However, the quality of
contextualized comment covered a wide range. Some sought (mostly unsuccessfully) to
identify East London dialectal features, presumably because of the location of the Games.

The exploration of the play script, Text C, was slightly less successful on the whole, and, as
such, proved to be a useful discriminator.

Many were able to make sensible comments on the conventions - graphological and
generic — of a play script, although in mid to lower band responses these comments were
undeveloped. Most tackled the dynamic of the participants well - picking out features of
spoken language to illustrate, say, the dominance of Beverly, effectively. There were some
interesting comments on the gender dynamic here although some seemed determined to
work their interpretation to a feminist agenda.

The best related features to concepts of prosody and phonology and discussed, in an
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informed manner, some of the ways in which written language can mimic effects of
intonation and stress.

Perhaps the biggest problem was that many candidates seemed unsure of the real purpose
of the text with some taking it far too literally, stating, for example, that the play had

been written to inform parents about the misdemeanours of their teenage children; others
deemed it to be targeted at a teen audience based on the content of the extract.

Only the best offered considered comment of Leigh and his authorial craft and intent, these
successful responses managing to comment on how character, suspense and dramatic
tension are created by specific language features.

At AO2, successful responses explored a range of language features in both texts.
Exemplification was consistent and appropriate and the responses offered considered
comment on the link between form and function. Terminology was fairly wide ranging and
applied with accuracy.

Less successful responses picked up on some general language features although coverage
of the extracts was sometimes uneven.

In lower band answers, exemplification was inconsistent and sometimes inaccurate, with
some candidates working to what seemed to be a pre-set list of features that they struggled
to exemplify. There was a marked confusion at sentence level between simple/minor and

' short’ sentences and complex/compound structures. At word level some struggled to
differentiate between adjectives and adverbs and applied the term ‘specialist lexis/jargon’
imprecisely.

Levels of specific analysis and links between form and function were limited and/or
undeveloped.

At AO3 successful responses offered developed comment on the context of both

extracts with consideration of the factors that influenced the production and reception of
each. Investigation of the blog considered the conventions associated with this form of
communication and linked this to Hubbard’s role as a sports correspondent and the multiple
purposes of his post. Successful investigation of the play script considered its multiple
audience and linked this to convention and the context of performance.

It is clearly beneficial for candidates to spend some time considering the generic
context of the extract BEFORE plunging into some form of analysis. Understanding
this is key to being able to analyse effectively in this section of the paper.

The following excerpts are drawn from a response that falls into the lower range of
achievement.

The response picks up on some general language features in both extracts, although
exemplification is patchy, and links between form and function limited/undeveloped. As is
characteristic of many responses in Band 2 there is greater security with Text B (the blog).

o Rgaithin Be bleg. e can Qind He
usage of a Hiadic palderen,” Dot \eosk
barowse ot emen Hese doys. m&&.i.kj e
e mwch entited 0s oven v wtilse He |
Urerc M», il andl ¢ es,.Q0 esion | The
.. .Hm@c paXieon \s, Yeekes=X
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ResultsPlus

Examiner Comments

The triadic feature is recognised and
exemplified accurately. However, links between
form and function are generalised/undeveloped.

There is a lack of confidence with both the audience and purpose and context of the
playscript.

:f__ s z‘d Q;U’ ) hapgenicd, ok e _If'ff___f_i"._"”'f_f_
| %emﬁ?‘? w5 Beudly s 2

Examiner Comments

There is scant acknowledgement of
the dramatic context of the script.

L oheek o b “The duckence. f@ﬁh_;d ___________

Examiner Comments

There is a simplistic assessment of potential audience
based on content rather than context.
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wExaminer Comments

Similarly the interpretation of purpose is restricted to the actual
content/dialogue with little consideration of the overall dramatic
form/context. The evidence is tenuous and undeveloped and typifies
the struggle many candidates had with this text in particular.

The following excerpts are drawn from a response that sits at the mid-range of achievement
which offers reasonably competent, if essentially straightforward, investigation.

ta HE USRS
d.of D@dr}g e pe, ngtm

0F egudl Langia and. ndence onath

(L. SeMaudic. 1
{Drexample.t guamshualdl
_ﬂr\m Qe x0mp 08 QF AAQXIS Ininen

and hdness”

Supeek. o Auoxis 1S Acceprable. beoow
OO ResultsPlus

Examiner Tip

There is an awareness of Leigh as author here and a sense
of method and effect which links form and function.
However, the analysis could be much more precise.
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ResultsPlus

Examiner Comments

There is a sense of the dynamic, some appreciation of
spoken language features and ‘stage’ here. Comments are
essentially straightforward but are, nonetheless, relevant.

The following excerpts are drawn from a response that sits at the mid-upper range
of achievement and which offers a well-balanced, accurate and often discriminating
investigation and analysis of both extracts.

hn owr bt l'w{«J b e A s Aal ) bk be Pl;')la&,ﬁ_.&{ ”'\r v 1/(' “ (x’nt
cpinjenatid e Ve Sebyid 0y wienn s boaiag ke wpu, U wed “"‘}%

USanky” b erpresy b gpivien @ndidendly ki U dipradd for o

ke G aation By, By ven . He kg, Y tog canuad se

ResultsPlus

Examiner Comments

The candidate picks up on the more subtle devices for persuasion
and links these to the producer and receiver of the blog. The
response does fall short of specifics at this point, however.

Examiner Tlp

A simple substitution of ‘adverb’ for the
generalised ‘word’ would have signalled greater
assurance with terminology at word level.
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This specific application of terminology IS in evidence elsewhere in the response, however.

Lol e hae oM oot oy, e i 1E 4 bonslom 5. Erglioh

doring K owppn M by vy ey qustios, W

ﬁ ResultsPlus

Examiner Comments

There is clear understanding of genre and format here which
scores well at AO3. The comments synthesize form and
function effectively; and the links between them are evidenced
through integrated evidence and analytical comment.

A

Examiner Tip

Consideration of context is a good
place to start with this question.
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Question 2
SECTION B (Questions 2-8)

Questions in this section cover the range of literary texts studied for the examination.
Students were presented with an extract selected from their set text and were asked to
explore the aspects of voice it contained. They were then directed to comment beyond the
extract to the wider novel, novella or collection (according to the text studied).

Responses in this section are assessed against AO1 with its focus on fluency of expression
and the identification of literary and linguistic features and use of accurate and appropriate
terminology. AO2 assesses the details of critical and specific analysis and the links made
between structure and form to shape and convey meaning.

A successful response to the literary set text should offer detailed investigation of the given
extract and extend beyond it into the broader novel/novella/collection. There should be
relatively sustained focus on the central issues of the task (this varies, obviously, across
questions and set texts) and selection of evidence should afford appropriate links to the
extract and to the task.

Less successful responses offered limited analysis of the given extract and were unlikely to
extend fully beyond it into the broader novel/novella/collection. There was also a significant
number that offered limited investigation of the extract which, after a few limited remarks,
launched into the wider work often resulting in unfocused generalities.

TIP: A detailed exploration of the extract provides a clear and focused platform
from which to approach broader considerations. Candidates who clearly
understood this almost always did better.

Focus on the central issues of the task (this varied, obviously, across questions and set
texts) tended to be inconsistent and many digressed into generalised comment: for
example, the perceived feminism of Carter, the post-slavery context of Walker, or the much
investigated theme of paralysis in Joyce.

Many responses could illustrate voice rather than discuss how it was crafted. For example,
a less successful response to Q3 (Doyle) could demonstrate the narrator’s awareness of
the breakdown in his parents’ marriage but not show how this was achieved linguistically.
Selection of evidence was inconsistent and at times supported general assertions rather
than those that linked directly to the extract and to the task.

Exploration of the extract in these less successful responses was straightforward and
comments on the wider text were generalised and/or descriptive. Exemplification tended to
be inconsistent and not wholly appropriate. Investigation of examples was limited in terms
of analysis and there was a tendency to describe.

At their best, responses at AO1 were fluent, clear and technically accurate. Exploration of
the extract was thorough and systematic and links to the broader text were well defined
and appropriate. Exemplification was consistent and judiciously selected and examples
were investigated using literary and linguistic approaches that were relevant to the task.
Terminology was accurate and analysis extended to word, sentence and whole text level.

Less successful responses at AO1 were those littered with technical error with frequent mis-
spelling of key terms. The most significant failing of many less successful responses was a
lack of focus on the extract. These provided a few brief comments on the extract followed
by what appeared to be a re-worked response on the rest of the text. Ignoring the precise
wording of the question was also a frequent failing.

Terminology was offered in a very limited range and there was considerable incidence of
error. There tended to be an imbalance of analysis at word, sentence and whole text level
with the majority focussing their analysis on lexical choice.
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At AO2 successful responses demonstrated a degree of confidence in consideration of
structure, form and language. Links between the extract and the wider text were well
defined and exemplified accurately. Responses demonstrated confidence with the specifics

of analysis and used this to explore links to how meaning is shaped by structure, form and
language.

The following excerpts are drawn from a response to Q2, based on The Bloody Chamber
(Carter). This response falls into the lower range of achievement.

The response as a whole is very thin and such comments as there are lack precision, focus
and development.

Yo “—S\““;Gz}-u\.mmn"\ent_- Rae .C&*’.L;E’l" 1S..also "".'_>'f\("l.ﬂ't'ﬂq
ts... the. . acsent. cp oo Qoaoioe. ooy sy \kawes. . attishe

s Srewss. Hne ISICVEN Moed.. The Nacrator@. gensunces

e, ooorel G asker.... e anthepomoglam.. Lo sﬂ"m_ el

[ /
N Results¥lus
/\ Examiner Comments

There is a general awareness of the ‘voice' of the cat narrator,
together with a sense of Carter’s use of typographical structures
to convey this. However, the candidate struggles to move beyond
the basics of identification and is insecure with terminology.

ResultsP

Examiner Tip

us

Make sure your understanding of terminology is secure.
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ﬁ Plus
Examiner Comments

The response attempts to offer comment on the fairytale
conventions central to the task. It struggles to take this
beyond identification, however, lacking the terminology
and/or confidence to develop significant comment.
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Question 7

The following excerpts are drawn from a response to Question 7, based on Cloudstreet
(Winton). This response falls into the mid-upper range of achievement.

This response is substantially more successful than the response to Carter. It does, however,
represent a significant minority in that its fluency and critical understanding is not fully
matched by the specific analysis of the evidence offered. This results in a depression of the
mark awarded at AO1.

his extrock, thus. Conversotio, ts arguakid a. very POt ..
k.. mmmmamw Qrel,. u&ﬂdomt"

pmmlxju# ._ p,cmmjopmmpmwhfatMMdreame
Yhaie. {me 2fRrlonees o w;vg Sumlar,. o wedl....

Stre(ZJ: ............................................................................................................................................................................................................................
Fustly, Quuck's. de.!zm jeddr pedousy of Fish,hus
..brohuu ashe g always. the - Lavounte’ond. contre q‘.’
Qktenkio diue. £0. us dusQbulity @ o consequence gf.....
Sunvivung. drooen. potetually. drownng.. Hedo%mtm .
-contrast. Lo Orel,. hawe. Q. Strong. relgioasand. God- feanng.
ument. to. ws. pe,n&ona/ufy He ynocks thus . ¢ Honour qu

| ..mohmawj Weﬁ&m\!} M VDLU #ed pr he. .t wtb-h

‘ hareg. o e n fish's. Shadow,.and..using. *  commandmat”
fomepanda. £0. make. refertnte to. yow Imgectant this.

adpect. Ueare fore . padist be. to. Orcel.-. Furthormoe bus

mﬂmhmcf ‘JESUJJ Qmst' c,l.wﬂg&hd(lma&mh.m o

reackvmn. fom. Qruel..08. L. motaer. . Wnen. thus. offen o Sher’

ﬂbmkyagthm’m&brte;ujgtmdmdmm

7

unstead. Lo damons brake. . ol Somdldur. tasdc Laumeliod.
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% ResultsPlus

Examiner Comments

There is a sense of authorial intent and crafting.
Exemplification is judicious, and discussion of this
evidence links to the relationship between mother and
son (and the impact of Fish upon it) that is central to
the extract. There are missed opportunities for specific
analysis, however. For example there is the use of the
Christian field to unsettle Oriel or re-formulation of the
Commandment, the specific lexical substitution reflecting
the impact on Fish in terms of guilt and responsibility.

Examiner Tip

Always offer specific analysis
of the evidence you provide.
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Question 8

The following excerpts are drawn from a response to Question 8, based on The Dubliners
(Joyce).

This response falls into the upper range of achievement.

i . Sy’ wre. O colawr tonaguay. " 9y glanng y
Do douk renr Wi o, Mes, doennes>. Il aund. Bne e op. iAakaby. pallowy. ol
ond @lowny. b, M eXbrock  holp ceade. a sambre.. [eak omol mpdlk.
TMPEYS. RIS 1.

ﬁ ResultsPlus

Examiner Comments

There is a synthesised exploration of the extract itself
with sustained focus on the question, and analysis that
extends beyond the obvious to reflect the subtleties of
Joyce’s narrative and the connotations of his setting.
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Examiner Comments

The choice of the second story, The Sisters, is judicious and
links are developed to the first story and to the task itself.

o gare. Dupty. 120> W vaMOpaper arbie wiubh. prasubs Wi sino okicely.
he. eaky soe pead..._raaned op comed Yea indl cabhagr " deposib & midh salaile grame”

e Jaye e feocl vogeay K yeglack Duppy's. persanciliky and ivaagre. eeiNzr .
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% ResultsPlus

Examiner Comments

There are clear links between the extract and the wider story
which evidence some sophistication in the exploration of
Joyce's use of extended metaphor.There is a confidence that
enables points to be linked across the extract (and the wider
collection), rather than a chronological/sequential analysis.
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Paper Summary

The paper as a whole ran relatively smoothly in this series. There was clear evidence of
excellent teaching and preparation. The engagement of candidates was clear to see and
very pleasing.

The majority of candidates timed their handling of the paper well, dividing their time
sensibly between components. There were relatively few rubric errors, continuing the
pattern of year on year improvement in this respect.

In Section A candidates generally achieved the required balance in their investigation of
extracts. Some should still consider issues of context more fully when exploring the unseen
extracts that constitute question 1(b) and offer comment on how the factors of production
and reception influence the language used in the texts. Terminology was generally applied in
a reasonable range with a clear improvement in the application of terms to features evident
in the texts. Common confusions include:

® cllipsis/elision

® simple/complex/compound
® adjective/adverb

® tense/perspective

In Section B the majority moved beyond the extract to offer considered comment on the
wider novel/novella/collection. Most know their chosen texts very well and their enjoyment
of these texts is obvious. There is excellent teaching in evidence across the range of texts in
this section.

Some candidates failed to offer the detail expected in terms of the investigation of the
extract, moving to what seemed like a re-working of a prepared response, which led in
some cases to a lack of focus on the central issues of the task. This is a risky, largely
unsuccessful approach and should be discouraged. Others offered sound literary/critical
investigation of the text, but fell short of analytical comment on authorial intention and
craft.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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