1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

DANCE

In 1995, 201candidates presentddr the 2 Unit Higher SchoolCertificate Examination in
Dance.

GENERAL COMMENTS

In the threeyears since 2 Unit Danogas first offered as aubjectfor the Higher School
Certificate Examination significant positive developments have been noted, not only in the way
in which candidates have been prepared but alsbeimvay in whichthey have presented
themselves for their practical examinations and the accompanying viva voce.

The following general points which were raised dutimg1995 practicalexaminations should
serve as a useful guide for both teachers and future candidates:

. Students generally conducted themselves well and managed to establish a rapport with
the examiners. Candidates should be aware, howtkagtheexaminers, whildeing
supportive, must remain pleasantly neutral.

. Candidatesvho are facedwith an examining pandbr more than one examination
should not assume that the examiners remember any knowledge tbendidgate may
have earlier shown or verbally related.

Each examination is discrete and marked according to different criteria.
Costumes
. The guidelines for the use of costumes are publish#dteimppropriate Subject Manual

(Subject Manual No 7 - Creativerts) and Board Bulletins. Candidatebould be
aware that the guidelines are clear on this point.
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Candidateshould considethat performances fothe Higher SchoolCertificate are
performanceswithin a special contextthat of the Higher School Certificate
Examination, and, consequently, not all the uthedtricality associated witltostumes
and make-up is appropriate.

Whilst costumesare permitted,with some optionsincluded, in Major Study
Performance and Composition, many more candidates opted,appsvpriate, to use
plain form-fitting dancewear, which enhancetheir line and body shape and also
clarified the style and intent of the performed work.

Grooming

Generally thiswas muchbetter than inprevious years; students should deare,
however, ofthe inappropriateness of wearing jewelleyring a performance. Make-
up should be minimal and, in this context, not the usual theatre make-up.

Audio Tapes

When audio tapes weraised to providethe accompaniment for dancesome
candidates appeared unaware of the guidelines for their use. These are as follows:

. There must be nothing other than the "work" on the tape.
. The tape itself should be of good quality.
. Silence when used, must wecordedon the tape.

. Tapesshould becued which meansot fully rewound, butready to
play within approximately three seconds of pressinglagbutton.

. Eachcandidateshouldhave his/herown copy ofthe tapefor security
purposes and because frequent playing might diminish the quality of the
recording. Eacltandidates, therefore, strongly advised to bring two
tapes to the examination.

. Music editing, when used, was generally of poor quality.

Time Limits

Some candidates seemed unaware both of the time limits set for each component of the
practicalexaminations, and dhe fact that failure teaomply with them mighincur a
marking penalty.
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. The best candidates took the option of using the full time limit and ai#eetosustain
the energythis required. Pooretandidatesvho usedthe maximum allocatedtime
were unable to sustain the energy, style and performance quality.

SafeDance

. Candidateshould beaware that the&eourse componentare nottreated in isolation.
Hence safe dance practiceseed to be applied equally to Core avidjor Study
Composition as well as Performance.

. Safe dancehould not be considered solely as a course componehé imiva voce
section of Core Performanc&afetyis a primaryconcern in the teachingrogram for
all practical course componentshe results of which should be observable in the
candidates’ work in general and not as a tdkeareticalcomponent.

Viva Voce (the questions used in 1995 are printed as appendix 1)

. The best candidates took time to consider wivats being asked irthe question,
planned ananswer which waspecific and well illustrated in movement. They
considered both parts of the question (where appropriate) and successfultprsetd
terminology. Poorer responsiegludedexpressions such and things like thatand
S0 on andyou know

. Candidateshould beaware that theynay berequired to demonstrate in response to
some viva voce questions.

. Poorer responses were often giverioash answers In this categongomecandidates
appeared to believe that if thepokeabouteverythingthey would eventually answer
the question.

. It should not be assumed that the terms needed to atiswgrestion successfully can
be read into theanswers submitted.Candidatesmust beexplicit in their use of
terminology as indicated in the Syllabus.

CORE PERFORMANCE

At all centres improvement ithe standard of presentatiomas obvious. The following areas
still remain the cause for concern:

. lack of understanding of Modern (Contemporary) Dance;

. lack of understanding of higher order steps/sequenelesant to the
students' skeletal structure and ability.
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While the standard of Modern (Contemporary) Dance has improved generally (peadtieal
realisation in a stylistisense which follows an understanding ofpitslosophical viewpoint),
the following anomalies still appeared:

. Modernexpressivenesghich suggestedmotion(largely melodramatic
or demi-character).

. Performing movements/sequenceggioating mainly from classical
ballet but with some token modification whichenabledthem to be
referred to as"Modern (Contemporary)Dance [ performed this
movement in parallel and this oneith a flexedfoot, and | did a
"Martha Graham contraction' here and a “fall and recovery' there

In the context of the Danc8yllabus, Modern (Contemporarfdance iSNOT synonymous
with free form dance, social dancestloé day, modern expressiand/ormodernjazz dance.
(For further information refer to the 1993/94 Examination Reports).

There appeared to ewer instances of candidates apparently béftgto devise their own
work in Core Performance. The dance presented in this component Bhvelteen devised
as part of class work. Itis seen here as lessndrél in the choreographisense andnore as
the means of displaying the elements of the Syllabus. It is also, howevertended to be a
series oftricks or singlestepsof a high order of difficulty. Irthe practicalexamination a
variety ofsequencesf complexconstruction performed safely withitthe candidate's range of
movement, are being sought.

It is again emphasisedthat candidatesmay be disacantaged if they do not adhere to
examination guidelines regarding suitalatire, presentatiorand footwear forthe Core
Performance examination. These guidelines have been s&siidols andare brought to the
attention of all candidates at the time of the practical examination (see Geoemalentsfrom
the 1993 Examination Report).

CORE PERFORMANCE VIVA VOCE

It appears that, in some circumstances, Safe Dance Practice is being treateitiingsalation
without being considered as integral to all practical components.

In general many candidates rushed their responses to this section, failing to make full use of the
time available to them.

Those who presented outstanding responses to this section showed:

. a comprehensive understanding of Safe Ddtreeticewhich included:
warm up, cool down, alignment, maintenance, nutrition, fluid
replacement, injury prevention/care, and preparation;
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. a clearand precisaise of correct terminology amelated the dance to
their anatomical structure.

Poorer candidates:

. limited the explanation of Safe Dance Practicevéwm up,cool down,
and injury prevention/maintenance;

. did not relate SDP to their dance and were not able to demorssthaie
appropriately or correctly.

MAJOR STUDY PERFORMANCE

Many of the commentsrelevant to this sectionvere dealt with in the 1993 and 1994
Examination Reports.

The majority of candidates understood that the Method of Presentation referred to the dance as
High Art or Theatrical Dancgsee Syllabus pp 33-34). High order candidates were dhatre

within the framework of the Syllabus, Classical Ballet and Modern (Contemp@ange are

the two styles oflance that arenost appropriately termedigh art Some poorecandidates
sawhigh artas beingnovement for its own sakdt is defined in the Syllabus #se highest
expression of dance skifigr their own sake.

When ClassicalBallet and Modern (Contemporary Dancae influenced by a thematidea
(which may also result in the use of a simple costume or prophtémeof the presentation is
THEATRICAL DANCE

The best candidates also understood that some dance styles, 3azh Bance, Tap, Musical
Theatre and styles deriveflom cultural influencessuch as Afro-Caribbean, Highland,
Spanish, etc, are inherently theatrical and consequentiyetieod of presentatios theatrical
dance

It is imperative that candidates understand this section of the Syllabus.

If candidates use music from well known Musical Theatre works su@klahoma and they
are obviously intending to use ggoryline/context as thestimulus,then thestyle of dances
Musical Theatreand themethod of presentatias Theatrical Dance

It is essential that candidatesaccurately nominate their selected styleand method of
presentation and not rely on thexaminers tanterpret any mislabelling.Such mislabelling
may place thework at risk ofbeing assessed iaccordance with othesriteria, which may
result in a lower award.The selected style anshethod of presentatioormust be marked
according to criteridbased orthe designations provided for them Kiye candidate.Thus the
responsibility for correct information rests with the candidate.
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MAJOR STUDY PERFORMANCE VIVA VOCE

The best candidates had carefully researched the features of their selected stylehoWwaely
an understanding dahe historical perspective of thatyle, how this wasapparent in the
physical characteristics of the style and then related these to their own performance.
When speaking of their method of presentation, these candidsdappropriate terminology
and their understanding and demonstration were obvious.

CORE COMPOSITION

The information presented in paragraphs 1 to 5 (page 3heofl994 ExaminatiorReport
remains highlyrelevant to candidatesiork in the 1995 Higher SchoolCertificate Dance
Examination and should be carefully studied.

Some candidates appeared to have taken matefiain sources such adance
camps/workshops, etc, which, at the time, miggote been a valuable learning experience but
were not conducive to originahovement/personal style #te Higher School Certificate
Examination. Student@re advised toconsider improvisation/experimentation/problem-
solving as factors in devising movementstladir own which maylater bemanipulated in the
forming process.

Often identifiable movements such ake splits shoulder rolls and jetés were ascribed a
number ofthematic interpretations which were, at best, inappropriate and could not, in any
way, show originality or personal style.

The best candidates understood that the main taskdav@egise and manipulagghrasesand
to demonstrate forminghich created a sense of unity relevant to the whole work.

Some candidates usetlsic segments a method of forming tar thanusingthe elements
of construction.

A numberappeared to have spent time in devismgvementsbut not equal time in the
forming process (see pp 16 and 17 of the Syllabus).

The candidatesiorks were well presented by their dancedso showed @&learcommitment
and concern for performing the works to the best of their ability.

CORE COMPOSITION VIVA VOCE
Candidates used their time well and demonstrated effectively.

Some of the poorer candidates described their processgisl bot addresshe specificsof the
question
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The Viva Voce responses appeared to confirm impressions from the performance of the works
that, while thepoorer candidates hddarned the relevarierminology, their knowledge and
application was, at best, superficial.

MAJOR STUDY COMPOSITION

The best candidates grouped wellised the stage space effectivelynderstood and
demonstrated the use of Repetition (and Canon).

The main difficulty with poorer candidates appeared to be in constructing or devising
movements.

Costumes, when used, were often overstatedevant and ammpediment tahe work. It is
the demonstration of persondatyle/originality of movementand the development and
manipulation of phrasethat are beingassessedtherefore costumes which obscure the
movement may disadvantage the candidate.

Dynamics, contrast and unity need to be considered in students' works.

The 2 Unit Dance Syllabus p@7-38, andthe comments onpage 7 of thel994 Dance
Examination Report, are also relevant here.

MAJOR STUDY COMPOSITION VIVA VOCE

Students should be aware that the Viva Voce questions in this course congenetdted to
the works they are presenting.

Poorer responses tdhe viva voce questions were often convoluted andcked
correct/appropriate terminology related to Wherk being presentedSuch works were poorly
constructed and did not reflect the expected Syllabus Outcomes.

The better candidatasnderstood anghowed a motif as shapinipe movementsequence
which was then manipulated according to thesen number of dancesdthin the context of
thework as a whole. Irtheir work they showedabstraction, personal style, awareness of
space, and were innovative with temporal patterning. They were also thaaraesthetic
considerations should be applied to the work as a whole.

CORE APPRECIATION

Here candidates in general showed sound knowledge, appeared better prepared, and presented a
higher quality of response than in previous years.
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The better candidates were able to synthesise information and gave personalsypipaoted
by research. Many pooreandidates, however, appeargtable to apply knowledge to the
specifics of the questions and frequently resortgut@paredanswers. Others in theategory
failed to answer all aspects of the questions.
In mediocre answersost candidatesshowedtheir understanding ofhe artists andheir
works.

WRITTEN PAPER

SECTION I : CORE APPRECIATION

Part A

Questionl

@ This part is COMPULSORY.
0] Discuss the key aspects of any dance work that should be addressed when writing a review.
(i) Select TWO “aspectBom your answer to par{a)(i). ReviewSoftware Dragon (Chrissie

Parrott Dance Company) in relation to these aspects.

() Many candidates interpreted this question as relating solely newspaper
review and ignored thfact that thereview could be appliethore widely,e.g.
historical journal, dance analysis or other scholarly purposes.

In poor answersandidates listed points in broad categories without linking
them to the purposes of review writing/analysis.

(i) Most candidatesshowed an understanding 8bftware Dragon which they
were able to selecand apply to part (a).The key aspects ahovementand
forming as components of dancework, however, werdrequently omitted.
The quality of answers tBoxeswas alarmingly poor.

Attempt EITHER PART (b) OR part (c)

(b) (b)(i) “Poppyis a ballet rich in theatrical elements and characterisation'.
and What part does movement play in this work?
(€)

(©)(i) "Boxesis a ballet rich in theatrical elements and characterisation'.
What part does movement play in this work?
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(b)(i) The majority of candidates appeared to have only limited understanding of
OR the rolenovemenplays inPoppyandBoxes Poorer candidates were not
(c)(i) able to relate movement to individual dancergraups. The better candidates,
however, were able to assess and express opinions about the movérhents.
made clear statements explaining the role of movement in the work.

(b)(il) What are the distinguishing features of Graeme Murphy's wodhow arethey shown in
Poppy?

(c)(ii) What are the distinguishinfeatures of Graeme Murphy's woakd how arethey shown in
Boxe®

(b)(ii) Many candidates appeared unaware that several of the distinguishing
OR characteristics identified by them were not specific to Graeme Murphy but
(c)(ii) applied to contemporary choreographers in general.

The best responses contained more than three characteristics and referred to the
selectedwork and synthesised information/knowledge to support personal
judgment. They werable tosee collaboration as a whole and did not break it
down into component parts, e.g. lighting, music, costumes and stage design.

Poorer candidates missed the point of the question and simply narrated the story
of each ballet.

The main points which shouldhave been considered concerned tamce
movements and forming BoxesandPoppy

Part B : Major Study Appreciation
Question?

Here candidates were shown three stills of the Nederlands Dans Theatre perfeongioien Landand
Soldier's Mass

“Kylian transformed the Nederlands Dans Theatre through a synthesis of classical dance, modern dance, and
patterns of folk-dance'.

How does Jiri Kylian'sransformation of the Nederland3ans Theatre follow the historical development of
modern contemporary dance?

Only a fewcandidates attempted this question. tHa best responsesandidates linked the
historical developments d¥lodern (ContemporaryPance with Kylian's developingvork
with the Nederlands Dans Theatre.

The majority of candidates showed poor knowledge of Kylian's works and were unéike to
his background to the historical developments in Modern (Contemporary) Dance.
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Question3

The following are seminal artists:

. Bob Fosse

. Anna Sokolow

. Ruth St Denis and Ted Shawn (consider them together).

Select ONE of the above artists and answer the following questions.

@ What were the factors that shaped their approach to dance?
(b) How are these factors embodied in their major works?
(c) How did they advance the field of dance in which they worked?

() Bob Fosse

On the whole this question was well answerdthe best candidates cho8®b Fosse,
pinpointed many of Fosse's characteristics and successfully assessed these in relation to
his works.

In part (b) the majority showed a sound knowledge of at least two of Fosse's works.

Part (c)was alsogquite wellanswered, wittsomecandidates linkindilm production,
dramatic filming,dance orfilm and the influence of theichosen seminal artist on a
range of dancers, actors and producers.

(i) Anna Sokolow
No candidates elected to answer the question in relation to this seminal artist.
(i)  Ruth St Denis/Ted Shawn

The best responses to this question treated Ruth St Denikedi@hawn ane entity
and addressed the specifics of the question with understanding.

In part(b), wherethe candidatesere asked to show hotlie factorshat shaped the
couple's approach to dance arabodied intheir works, they eithewere unable to do
so or presented generalised responses. In very few respixhsesdidates bagheir
assessment othe artists'major works onreal knowledge and convictionhere
candidates often described the dance rather thamhesising information and
presenting informed judgments.
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Part C

Questiond

This question is COMPULSORY.

Doris Humphrey's contribution to the development of Modern Dance is significant.
@ Discuss how Humphrey has influenced dance in the twentieth century.

(b) Refer to TWO of Humphrey's major works and discuss how they reflect the distitctre®graphic
features of her work.

Many candidates failed to answer this question adequately, apparently expecérgrtieers
to search for the information required.

(b) This part was poorly answered by the majority of candidates. Their respacisdsd
what could, at best, be described as superficial knowledge as well as a fadhoavto
an in-depth understanding tife works of Doris Humphreysnd her contribution to
Modern Dance in the twentieth century.

The best candidates established clear links bet®eeis Humphreys' background and
herworks, andshowed aarly the intent othose workstheir choreographic features
and the technique she applied to them.

Lower order responses simplgiterated thestory/events which occurred the dance
being described.

CONCLUDING REMARKS

The number of candidates electing to present 2 Unit Dandbddtigher SchoolCertificate is
steadily increasing. Whilst candidates appear toome from awide range ofdance
backgrounds and obviousfsom arange of teaching/learning experiences, there éearly
discernibleimprovement intheir awareness ofhe nature of thecourse and its gected
outcomes. The course is abouhe study ofdance as gerformingart. Assessmentere is
measured in terms dfie Sylabus in a demonstration tiie candidate's dance technique and
performance ability, as well as his/her skill in dance composition and ability to analyse critically
and evaluate their own dance works.

In the three years since Dance was first examined ibéas noted thatome commentkeep
recurring in each of the three component areas.
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In CORE PERFORMANCEthe candidates arassessedccording to thewo published
criteria:

Dance technigue - incorporating safe danceractice applied to Modern
(ContemporaryPance and

Performanceuality appliedto Modern(Contemporarypance

The candidate is expected demonstrate a standard dénce technique angerformance
quality relevant to a 2 Unit course of study.

The best candidateshow sustained complex movement sequeffiges single steps) which
require strength, control, balance, stamina, alignment, musicgtity, There is &ocus on the
execution of technigue (dance skills) in relation to anatomical struckoeexamplethe best
candidatesshow clearlyand consistently control of the placement of supportingleg in
relation to the height and placement of therking leg relative to their skeletadtructure.
Poorer candidates are unable to demonstrate or sustain this control of placement.

In terms of presenting the candidate to best advantage, a balance must be considered between:
high execution of complex sequences,
poor execution of complex sequences,
competent execution of sequences relative to the capabilities of the student.

In considering performancequality relevant toModern Contemporary Dancehe best
candidates are able tshow clarly the characteristics of the styleased on aclear
understanding of howts philosophicalpremise isrealised inmovement terms. Their
interpretation,focus, control/variation ofdynamics (energy) and a consistguolity of line
relevant to the dance being presented are clearly evident.

When consideringAJOR STUDY PERFORMANCEcandidatesnust beaware that there

is the expectation of a higherder of technique as well as a greater complexitydarfce
sequences and sustained performance quality in relation to the CORE. In some circumstances,
with outstanding candidates,nitay not be possible to demonstrajeeater skills/complexity

than those presented the CORE. There is also an expectatidhat the samelevel of
excellence will be noted in the context of the candidate's intent and selected style.

1995 Higher School Certificate
Examination Report Page 12
Dance



1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

In some cases it has been reported that standidateperform muchbetter in theCorethan
in the Major Study. Such candidates appear to be aware of a greater piateotiginality in
Modern (Contemporarypance which they apply ttheir CorePerformancedance. Then,
when electing tgerform a more favoured or populdance styldor their Major Study,they
succumb tothe temptation ofusing the familiar, often clichédlower order movements,
sequences and patterns whiafe not thebest vehicle to show high order technique and
performance quality.

Whilst, from 1996 onwards (BOS 123/9H)ere have beesomechanges to thevording of
the descriptors used in Core Composition dinel inclusion of another optiolor candidates
electing Major Study Composition to make it moaecessible, thenain concern in these
course components remains the same. For Core and Major Study Composiéanmmatif,
personal style, the development of the motif into a phtasemanipulation ophrases, &lear
forming of the work to enhance theommunication othe intent and to establishsense of
unity are all being sought.
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